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kf7\oj|md l;sfO k|lj|mofsf] d'Vo cfwf/ xf] eg] kf7\ok':ts, ;|f]t;fdu|L, ;Gbe{ ;fdu|L h:tf cGo 
kf7\o;fdu|L kf7\oj|md sfof{Gjogsf nflu kl/wLo ;fdu|L x'g\ . kf7\oj|mdsf] sfof{GjognfO{ k|ToIf 
k/f]If ¿kdf ;xof]u k'¥ofpg] / l;sfOsf] ¿kfGt/0fnfO{ ;xhLs/0f ug]{ p2]Zon] o; s]Gb|n] nueu 
rf/ bzsb]lv lzIff klqsfsf] k|sfzgnfO{ lg/Gt/tf lbFb} cfPsf] 5 . kf7\oj|mdnfO{ s]Gb|df /fv]/ 
;}4flGts cjwf/0ff, Jofjxfl/s cEof; / ljåfg\sf ljrf/nfO{ k|fyldstf lbOg] o; klqsfdf 
kf7\oj|md ljsf;, sfof{Gjog, d"Nofª\sg, lzIf0f of]hgf lgdf{0f tyf ;'wf/nufot ljsl;t ;fdu|Lsf] 
k|af]wLs/0f;Da4 ljifoIf]q ;d]l6G5g\ . lzIffdf kl/jt{g kf7\oj|mdaf6 / JolStdf kl/jt{g lzIffaf6 
x'G5 eGg] u"9fy{nfO{ l:jsfb}{ ;dfhn] l;sfOdf ck]Iff ug]{ / Jofjxfl/s hLjgdf ck]lIft lzIff;Da4 
ljifoj:t'nfO{ ;/f]sf/jfnf;dIf k'¥ofpg' o;sf] nIo /x]sf] 5 . d"ntM OlR5t kf7\oj|md, sfof{Gjogdf 
/x]sf] kf7\oj|md / k|fKt kf7\oj|md;Da4 ljifoIf]qnfO{ ;d]6L lzIff klqsfsf] o; cª\ssf] ;+/rgf 
to ul/Psf] 5 . 

lzIff klqsfsf] o; cª\sdf g]kfnL dfWoddf s[lif lzIff / gfgf] 6]Sgf]nf]hLsf] k|of]u;DaGwL b]lvPsf 
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ljsf; s]Gb|sf] Ps cg'ej, kf7\oj|md d"Nofª\sg, g]kfnsf] lzIffsf] jt{dfg cj:yf / ;'wf/sf 
pkfox¿, g]kfndf gful/s lzIffsf] jt{dfg cj:yfM Ps ljZn]if0f, k|efjsf/L lzIf0f l;sfOsf 
nflu ;dfnf]rgfTds k|ltlaDagnufotsf ljljw kIf ;dfj]z ul/Psf] 5 . l;sfO :y"n / ;fdfGo 
k|lj|mofaf6 ;'? eO{ ljlzi6tf / ;"Idtftkm{ hfg] ;}4flGts k|f¿kleq lzIff, l;sfO, ;xhLs/0f / 
bfloTj kIfsf] af]w / k|ltlaDagnfO{ k|jfx ug]{ k|of;nfO{ n]vssf] j}rfl/stfdf k|:t't ul/Psf] 5 
;fy} cª\u|]hL dfWoddf ;dfj]zL lzIff, PsLs[t pkfud, k7g ;+:s[lt, ljBfno lzIff, z}lIfs of]hgf, 
kf7\oj|md, lzIfssf nflu k];fut ;xof]u / j}lbs lzIffsf] ;fGble{stfnufotsf ljifoIf]q ;d]l6Psf 
5g\ . n]vssf] :jtGq ljrf/nfO{ ;fdfGo ;Dkfbg u/L k|:t't o; cª\ssf n]v/rgfn] kf7\oj|md 
sfof{Gjogsf ;Gbe{df j}rfl/s dGyg ug{ ;xof]u k'¥ofpg] ck]Iff ul/Psf] 5 . o; klqsfdf ;dfj]z 
ul/Psf n]v /rgfsf] /vfOj|md /rgfsf/sf] gfdsf] j0ff{g'j|mdcg';f/ /flvPsf] 5 . 

n]vssf ljrf/ cd"No / cu|ufdL x'G5g\ / ltgn] kf7ssf dl:tisdf pmhf{ k}bf u5{g\ . o;df cfk\mgf] 
cd"No n]v/rgf lbg'x'g] ;Dk"0f{ dxfg'efjk|lt s[t1tf k|s6 ub}{ k|sfzgsf j|mddf cfjZos ;xof]u  
k'¥ofpg] ;a}k|lt cfef/ k|s6 u5f}F{ . o;df ;dfj]z n]vx¿ k9L /rgfTds ;'emfj lbg'x'g 
kf7sx¿nfO{ cg'/f]w ub}{ b"/ufdL ;'emfjsf cfwf/df cfufdL cª\snfO{ cem kl/is[t agfpg  
kf7\oj|md ljsf; s]Gb| kf7sju{sf ;fGble{s k|ltlj|mofsf] ck]Iff u5{ .
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s[lif lzIff / gfgf] 6]Sgf]nf]hLsf] k|of]u;DaGwL b]lvPsf cj;/ 
/ r'gf}tLx¿

8f= pQd vgfn*

  n]v;f/

a9\bf] ljZj hg;ª\Vof, vfB;'/Iff / ef]sd/L lgoGq0f ug{ s[lif lzIffdf gofF cfofdx¿sf] 
ljsf; eO/x]sf] 5 . o;}sf] pbfx/0f gfgf] 6]Sgf]nf]hLnfO{ lng ;lsG5 . o; k|ljlwn] 
pTkfbsTj, ;|f]tsf] bIftf / lbuf]kg a9fP/ s[lifdf j|mflGt Nofpg] ckf/ ;Defjgf af]s]sf] 
5 . of] k|ljlwsf] k|of]u cGo If]qdf h:t} s[lifdf klg Jofks eO/x]sf] 5 . s[lifdf 
kf]ifstŒj a9fpg gfgf]dn, gfgf] sL6gfzs / df6f] tyf afnL :jf:Yosf] jf:tljs ;do 
u0fgfsf nflu gfgf] ;]G;/x¿ ;dfj]z ul/Psf 5g\ . o;n] kf]ifstŒjsf] cIfdtf, sL6 
k|lt/f]w / jftfj/0fLo Ifo h:tf dxŒjk"0f{ s[lif r'gf}tLnfO{ ;fdgf ub{5 . gfgf] :df6{ 
8]lne/L k|0ffnLn] dn / sL6gfzssf] k|of]unfO{ k|efjsf/L agfO{ jftfj/0fLo k|b"if0f sd 
ub{5 . gfgf] 6]Sgf]nf]hLn] df6f] pkrf/nfO{ ;/n agfO{ kfgL z'4Ls/0fdf k|efjsf/L x'G5 . 
gfgf] ;]G;/x¿dfkm{t :df6{ s[lif ;~rfng, ;|f]t ljlgof]hgdf ;'wf/nufotsf sfo{df ;"rgf 
cfbfgk|bfgdf k|of]u x'g] u5{ . ljiffSttfsf] lgodg, bL3{sfnLg jftfj/0fLo hf]lvd, vfB 
;'/Iff, pRr pTkfbg / dfgj :jf:Yo h:tf ljifodf of] k|ljlw k|efjsf/L x'G5 . ljsf;zLn 
b]zx¿df of] k|ljlw sfof{Gjogdf ;d:of ePsfn] eljiosf cg';Gwfgn] kof{j/0fd}qL / 
;fgf ls;fgsf nflu kx'Frof]Uo agfpg'k5{ . oL cfljisf/df ls;fgsf] hfu?stf a9fO{ 
efjL r'gf}tLsf] ;fdgfsf] ;fy} gfgf] 6]Sgf]nf]hLn] jftfj/0fLo / dfgj :jf:Yosf] ljZjJofkL 
;+/If0fdf e"ldsf v]Ng] ck]Iff ul/Psf] 5 .  

d'Vo zAbfjnLM s[lif lzIff, gfgf] k|ljlw, gfgf] dn, gfgf] sL6gfzs, gfgf] ;]G;/, :df6{ v]tL

!= ljifo k|j]z

;'?sf ;dodf lj1fg / OlGhlgol/ª If]qsf ljleGg kIfdf gfgf] :s]ndf k|of]u x'g] ;fdu|L jf 
k|0ffnLnfO{ gfgf] 6]Sgf]nf]hL elgGYof] . of] :s]n ;fdfGotof ! b]lv !)) gfgf]ld6/ -PgPd_ ;Dd 
x'G5 . o; :s]ndf clåtLo ef}lts, /f;folgs / h}ljs u'0fx¿ b;f{pg] cjojx¿ /x]sf x'Gy] . 

*cg';Gwfgstf{, g];gn Osf]gf]lds sG;g{ ;f];fO6L (NECS) g]kfn



2 lzIff klqsf–@)*@

ltgLx¿sf] Ifdtf klxnfeGbf pNn]vgLo ¿kdf km/s x'gfn] s[lif;lxt ljleGg pBf]udf k|of]u 
ul/g yflnof] . s[lif lzIffdf cfPsf] cfd"n kl/jt{g :j¿k gfgf] 6]Sgf]nf]hLnfO{ s[lif afnLsf] 
pTkfbsTj a9fpg, df6f]sf] :jf:Yo ;'wfb{} jftfj/0fLo r'gf}tLx¿nfO{ sd ug{ gfgf] kfl6{sN; / 
gfgf] ;]G;/ h:tf k|0ffnLx¿ k|of]udf cfP -kf7s P6=cn=, @)@$_ .

s[lif lzIffdf gfgf] 6]Sgf]nf]hLsf] k|of]u ;g\ @))) sf] bzsaf6 ;'?cft ePsf] lyof] . To;kl5 
j}1flgsx¿n] v]tL / sL6 lgoGq0fdf gfgf] k|ljlwsf] cGj]if0f ug{ k|f/lDes cWoog u/] . o:tf 
k|ljlwn] kf]ifstŒj a9fpg / ;d:of sd ug{ gfgf] dnsf] k|of]unfO{ Jofjxfl/s agfof] . sL6 
Joj:yfkgdf gfgf] sL6gfzs ljlw k/Dk/fut tl/sfdf ;'wfl/Psf] k|0ffnLsf ¿kdf cjnDag 
ul/of] . a;f}{+sf] cEof;kZrft\ s[lifdf gfgf] 6]Sgf]nf]hLn] k|ult xfl;n u¥of] . o;n] df6f] / 
la?jfsf] :jf:Yo cj:yf, jf:tljs ;do / cg'udgsf] nflu gfgf] ;]G;/sf] ljsf;n] ;kmntf 
kfof] . kfgL z'4Ls/0fsf] nflu gfgf] lkmN6«];g k|0ffnLsf] k|of]u eO/x]sf 5g\ -s'xg P6=cn=, 
@)@@_ . of] k|ljlw ;|f]tsf] k|of]unfO{ cg's"ng ug]{ / jftfj/0fLo k|efjnfO{ sd ug]{ p2]Zosf 
;fy s[lif cEof;x¿df hf]l8Psf] 5 . 

vfB ;'/Iffsf] ljZjJofkL d]?b08sf ¿kdf cfljisf/ ul/Psf] s[lif If]qn] caf}{F dflg;nfO{ 
hLljsf k|bfg ub{5 . ;g\ @)%) ;Dddf ljZjsf] hg;ª\Vof (=& ca{ k'Ug] cg'dfg ul/Psf] 
5 . pSt ;dodf vfBfGgsf] dfu ̂ )Ü n] a9\g] ck]Iff ul/Psf] 5 . of] a9\bf] dfun] s[lif If]qdf 
dxŒjk"0f{ r'gf}tL v8f ug]{ cfsng ul/Psf] 5 . pSt r'gf}tLsf] ;fdgf ug{ jftfj/0fLo lbuf]kgf 
sfod /fVb} afnLsf] pTkfbsTj a9fpg gjLg ;fwgx¿ k|of]u ug'{kg]{ cfjZostf 5 . ;f] 
cfjZostf kl/k"lt{ ug{ gfgf] 6]Sgf]nf]hL s[lifdf k|of]u eO{ dn / sL6gfzs j:t'sf] cgfjZos 
k|of]udf ;'wf/ cfpg] ;Defjgf b]lvPsf] 5 . o; k|ljlwn] s[lifof]Uo hldgnfO{ pNn]vgLo ¿kdf 
lj:tf/ gu/L pRr pTkfbg k|fKt ug{ dbt ub{5 . 

s[lif If]qn] df6f]sf] Ifo, kfgLsf] cefj / hnjfo' kl/jt{gsf] k|efjnufotsf jftfj/0fLo 
r'gf}tLx¿sf] ;fdgf ul//x]sf] 5 . k/Dk/fut s[lif sfo{ k|foM cTolws /f;folgs dnvfbsf] 
k|of]udf lge{/ lyof] . o;n] k|b"if0f, o'6«f]lkms];g / h}ljs ljljwtfsf] Iflt u/fof] -s'df/ 
P6=cn, @)!(_ . ljZjJofkL cj:yf x]bf{ :jR5 kfgL lgsf;Lsf] nflu s[lifsf] e"ldsf nueu 
&)Ü lhDd]jf/ /xG5 . gfgf] 6]Sgf]nf]hLn] s[lifdf k|of]u ul/g] dn tyf sL6gfzs /;fogdf 
gfgf] Sofl/o/, kfgL ;+/If0fdf gfgf]lkmN6/];g k|0ffnL / df6f] pkrf/df gfgf]d6]l/on h:tf 
gjLg ;dfwfgx¿dfkm{t tL r'gf}tLnfO{ ;fdgf ub{} cfof] . 
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@= ;dLIff sfo{sf] p2]Zo 

s[lif lzIffdf ljsl;t k|ljlwsf] l;+xfjnf]sg ug'{ M o; ;dLIffsf] k|fylds p2]Zo s[lifdf 
b]lvPsf dxŒjk"0f{ r'gf}tLx¿nfO{ ;Daf]wg ug{ gfgf] 6]Sgf]nf]hL s;/L k|of]u eO/x]sf] 5 eGg] 
af/]df lj:t[t ;dLIff ug'{ /x]sf] 5 . afnLsf] pTkfbsTj a9fpg, df6f]sf] :jf:Yo ;'wf/ ug{, 
kfgLsf] ;|f]t ;+/If0f ug{ / :df6{ v]tL k|ljlwdf gfgf] 6]Sgf]nf]hLsf] e"ldsfsf] cGj]if0f;DaGwL 
vf]hsfo{ ul/Psf] 5 . ;dLIffsf] p2]Zo gfgf] pj{/s, gfgf] sL6gfzs / gfgf] ;]G;/nufot 
gfgf] k|ljlwdf cfwfl/t s[lif k|of]usf] ljsf;df xfn} ePsf k|ult / k/Dk/fut v]tLnfO{ 
¿kfGt/0f ug]{ ;Defjgf k|:t't ul/Psf] 5 -ofbj P6=cn=, @)@#_ .

s[lifdf b]lvPsf k|d'v cj;/ / r'gf}tLx¿sf] klxrfg ug'{ M s[lifdf gfgf] 6]Sgf]nf]hLsf] 
;Defjgfsf ;fy} ;Defljt r'gf}tLx¿sf] cfnf]rgfTds ¿kdf hfFr ug]{ sf]l;; cWoogsf] 
/x]sf] 5 . o;af6 pTkGg x'g] jftfj/0fLonufot :jf:Yo hf]lvd, pRr pTkfbg nfut / 
ljsf;zLn If]qx¿df ckgfpg] ;Lldt ;fwgsf af/]df pNn]v ul/Psf] 5 . o:tf ;Defljt 
cj;/ / r'gf}tLx¿sf] ;dLIffaf6 cfPsf hfgsf/L tyf ;"rgfnfO{ k|jw{g ug]{ s'/fdf s[lif gfgf] 
6]Sgf]nf]hLsf] eljio / cGtb{[li6 klxrfg ug]{ nIo /fv]sf] 5 .

#= s[lifdf gfgf] 6]Sgf]nf]hL k|of]usf cfwf/e"t l;4fGtx¿

cfw'lgs s[lifdf gfgf] 6]Sgf]nf]hL tyf gfgf]d6]l/onsf] k|of]u eO/x]sf] 5 . o;sf] gfgf] 
:s]n ! b]lv !)) PgPd;Dd /x]sf] x'G5 . oL gfgf]d6]l/onn] ltgLx¿sf] Ans ;dsIftfsf] 
t'ngfdf clåtLo ef}lts, /f;folgs / h}ljs u'0fx¿ k|bz{g u5{g\, h:t} ;tx If]qb]lv a9]sf] 
k|ltlj|mofzLntf / gofF clK6sn jf r'DasLo Jojxf/ -vfg P6=cn=, @)@@_ o;sf pbfx/0fx¿ 
x'g\ . o;n] cfw'lgs s[lifdf ;fdgf ug]{ ax'cfoflds r'gf}tL h:t} kf]ifstŒjsf] Ifdtf x|f;, sL6 
lgoGq0f / jftfj/0fLo lbuf]kgnfO{ ;dfwfg u5{ . 

s[lif sfo{df gfgf]kfl6{sN;, sfa{g gfgf] 6\o'a  / gfgf] ;]G;/x¿ ;dfj]z ul/Psf x'G5g\ . 
lhª\s cS;fO8, l;Ne/ / l;lnsf h:tf tŒjx¿ ljt/0f sL6 Joj:yfkg / df6f]sf] :jf:Yo 
Ifdtf a9fpg]] sf/0fn] Jofks k|of]u ul/G5 . pbfx/0fsf nflu lhª\s cS;fO8n] la?jfdf 
lhª\s e|"0f pknAwtfdf pNn]vgLo ;'wf/ eO{ afnLsf] pTkfbsTj a9\5 . sfa{g gfgf] 6\o'a / 
To;sf] pRr oflGqs ljB'tLo zlStn] s[lif /;fog l;w} la?jfsf] tGt'x¿df k'¥ofpF5 . o;n] 
kfgL / kf]ifstŒj cjzf]if0fdfkm{t la?jfsf] j[l4nfO{ k|jw{g ug{ e"ldsf v]N5 . csf]{tkm{ gfgf]  
;]G;/n] :df6{ s[lifsf] dxŒjk"0f{ pks/0fsf] Joj:yfkgdf ;xof]u u5{ . o;n] jf:tljs ;dodf 
df6f]sf] cf]l;nf]kg, kf]ifstŒjsf] :t/ / sL6sf] ultljlw;DaGwL jftfj/0fLo r/x¿ kQf 
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nufpg ;xof]u u5{ . o;n] ls;fgnfO{ cfjZos ;"rgf tyf hfgsf/L lng / ;|f]tsf] k|of]unfO{ 
cg's"ng ug{ ;Ifd agfpF5 -log P6=cn=, @)@!_ .

gfgf] d6]l/onsf] ;+Zn]if0f nDaLo / lIflthLo b[li6sf]0fdfkm{t x'g] u5{ . nDaLo ljlwdf ldlnª 
/ n]h/ PAn];g h:tf ef}lts k|ljlwx¿ k|of]u u/L gfgf] :s]ndf s0f ljefhg ul/G5 . of] 
ljlw k|efjsf/L eP tfklg o;n] pmhf{sf] c;dfg s0fx¿ lgDTofpg ;S5 . o;sf] ljk/Lt 
lIflthLo b[li6sf]0f ;f]nh]n k|lj|mofn] la?jfsf] ;"Id hLj ;dfj]z h}ljs / /f;folgs ljlw 
k|of]u u/]/ cf0fljs gfgf] kfl6{sN; hDdf u5{ . la?jfsf] xl/t ;+Zn]if0fn] nfut, k|efj 
/ jftfj/0fd}qL e"ldsf v]n]sf] x'G5 . o;n] Go"gtd ljiffSttfsf ;fy gfgf] kfl6{sN; 
pTkfbg ug{ k|fs[lts Ph]G6x¿ 36fpg k|of]u ub{5 . Psk6s ;+Zn]lift ePkl5 ltgLx¿sf] 
cfsf/ lgwf{/0f ug{ :Soflgª On]S6«f]g dfOj|mf]:sf]kL / 6«fG;ld;g On]S6«f]g dfOj|mf]:sf]kL 
h:tf k|ljlw k|of]u u/]/ sfo{ ul/G5 . km'l/o/ 6«fG;kmd{ OGk|mf/]8 / :k]S6«f]:sf]kL h:tf 
k|ljlwx¿ To;sf] ;tx, /;fog lj1fg / clK6sn u'0fx¿ cWoog ug{ k|of]u ul/G5 -k]l66  
P6=cn=, @)!*_ .

$= s[lif k|0ffnLdf gfgf] 6]Sgf]nf]hL ;+oGq

s[lif k|0ffnLdf gfgf] 6]Sgf]nf]hLsf] cf0fljs :t/df df6f], af]6la?jf / ls/fx¿;Fu cGt/lj|mof 
ug]{ gfgf] kbfy{sf] Ifdtfaf6 pTkGg x'G5 . o;n] ls6 tyf dnvfbsf]] k|efjsfl/tf a9fpF5 / 
s[lif pTkfbg kl/0ffddf ;'wf/ cfpF5 . 

df6f]sf] :jf:Yo / kf]ifstŒjsf] pknAwtfdf ;'wf/ ug{ gfgf] d6]l/on] sfo{ u5{ . xfO8«f]lS;kf6fO6 
h:tf gfgf]s0fx¿ km:kmf]/;sf] afxssf ¿kdf k|of]u ul/G5 . o;n] la?jf / df6fdf km:kmf]/;sf] 
l:y/tf sfod ub{5 . df6f] pkrf/sf nflu klg gfgf] s0f k|of]u ul/G5 . o;n] k|b"ifs / 
wft'nfO{ tf]8L df6f]sf] pj{/tf u'0f:t/ k'g:yf{lkt u5{ . la?jfsf nflu gfgf]d6]l/onn] h}ljs 
k|0ffnLx¿;Fu k|ToIf cGt/lj|mof u5{ . :6f]df6f / h/fsf] /f}F h:tf k|fs[lts vf]nx¿dfkm{t 
la?jfsf tGt'x¿ k|j]z ug{ o;n] ;xof]u u5{ . cfjZos kg]{ 7fpFdf kf]ifstŒj jf s[lif 
/;fogx¿ k|bfg u5{ . lhª\s cS;fO8 gfgf]s0fn] OGhfODofl6s ultljlwnfO{ a9fjf lbg] / 
la?jfdf k|sfz ;+Zn]if0f Ifdtf ;'wf/ u5{ . u|flkmg / sfa{g gfgf]6\o'an] sfa{gdf cfwfl/t 
kfgLsf] cjzf]if0f a9fpg] / v8]/L, nj0ftfnufot ch}ljs j:t'x¿df la?jfsf] Ifdtf ;'wf/ 
u5{ -cnfabNnfx P6=cn=, @)@#_ .

sL6 Joj:yfkgdf gfgf] 6]Sgf]nf]hLn] k|efjsf/L e"ldsf v]N5 . gfgf] sL6gfzs OlGhlgol/ª 
sfo{n] ;lj|mo sL6df tŒj k'¥ofpFb} aflx/af6 cfpg] k|efjx¿ Go"g ub{5 . l;Ne/ gfgf]
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kfl6{sN;n] sL6sf] sf]ifLo sfo{x¿nfO{ afwf k'¥ofpF5 . To;}u/L l;lnsf gfgf]kfl6{sN;nfO{ 
;txx¿df sL6 6fF:g / jftfj/0fdf ;du| sL6gfzs ef/ sd ub}{ ljiffSttf ;'wf/ ug{ l8hfOg 
ul/Psf] 5 . 

s[lif k|0ffnLleq h}ljs / /f;folgs k|lj|mofx¿ a9fpg klg gfgf] 6]Sgf]nf]hLn] dxŒjk"0f{ e"ldsf 
v]N5 . gfgf] dn k|ljlw lgolGqt tl/sfn] kf]ifstŒjx¿ 5f]8\g k|of]u x'G5 . of] la?jfsf] 
cjzf]if0f 9fFrf;Fu d]n vfg] u/L jfikLs/0fsf] sf/0fn] x'g] kf]ifstŒjsf] Iflt sd ug{ k|of]u 
ul/G5 . o'l/ofn]lkt gfgf] kfl6{sN; cTolws dn k|of]u;Fu ;DalGwt jftfj/0fLo k|efjx¿nfO{ 
sd ub}{ afnLdf gfO6«f]hg cfk"lt{sf nflu k|efjsf/L x'G5 -lbDkf O{6 cn=, @)@)_ . o;n] 
zf/Ll/s k|ltlj|mofx¿ kl/dfh{g u/]/ la?jfsf] afFRg] u'0fdf ;'wf/ u5{ . h:tf] ls ;]l/od 
cS;fO8n] k|ltlj|mofzLn clS;hg :Sofe]Gh u/]/ la?jfnfO{ clS;8]l6e x'g] vt/faf6 arfO{ 
k|lts"n jftfj/0fLo kl/l:yltdf cl:tŒj hf]ufpF5 .

%= gfgf] 6]Sgf]nf]hL k|of]udf b]lvPsf lrGtgx¿ 

gfgf] k|ljlwsf] k|of]un] s[lifdf dxŒjk"0f{ lrGtfx¿ v8f ub{} o;sf] ;'/lIft / lbuf] sfof{Gjog 
;'lglZrt ug{ k]|l/t u/]sf] 5 . o;sf] jftfj/0fLo ;'/Iff klxnf] lrGtg xf] eg] df6f], kfgL 
/ kfl/l:ylts k|0ffnLdf bL3{sfnLg Jojxf/nfO{ /fd|f];Fu dGyg u5{ . cWoogn] b]vfPsf] 5 
ls l;Ne/ / 6fO6]lgod 8fOcS;fO8n] df6f]sf] dfOj|mf]afof]6f / hnLo kfl/l:ylts k|0ffnLdf 
u}/nlIft hLjx¿sf] hf]lvd lgDTofpg ;S5 . o; sfo{df jftfj/0fLo k|efjsf] d"Nofª\sg u/L 
;'/lIft k|of]usf] cfjZos k|m]djs{x¿ to ul/g' cfjZos 5 . 

dfgj :jf:Yodf gfgf] d6]l/onsf] ;Defljt k|efj csf]{ k|d'v d'2f xf] . vfB pTkfbg jf 
Jofj;flos x\ofG8lnªdfkm{t o;sf]] ;Dks{n] vfB z[ª\vnfdf ljiffSttf ;~rosf af/]df lrGtf 
a9fPsf] 5 . oBlk s]xL cWoogn] gfgf] k|ljlwdf cfwfl/t pTkfbgsf] ;'/Iff k|bfg u/]sf 
5g\ . dfgj :jf:Yodf ltgLx¿sf] bL3{sfnLg k|efjsf] d"Nofª\sg ug{ cfjZos 5 elgPsf] 
5 -cf]s]s] P6=cn=, @)@@_ . s[lifdf gfgf] 6]Sgf]nf]hLsf]] kl/b[Zo cem} klg ljsl;t eO/x]sf] 
5}g . xfn w]/}h;f] b]zx¿df gfgf] ;fdu|Lsf] pTkfbg, k|of]u / lj;h{gnfO{ lgoGq0f ug]{ s'g} 
dfgs[t lgodx¿ 5}gg\ . cfly{s ;xof]u / ljsf; ;ª\u7g h:tf cGt/f{li6«o ;+:yfx¿n] o:tf  
vf8nnfO{ k'b{} s[lif k|ljlwsf] k|of]unfO{ lhDd]jf/ agfpg' cfjZos 5 .

gfgf] k|ljlw ckgfpg] k|lj|mofdf g}lts lrGtgn] dxŒjk"0f{ e"ldsf v]Nb5 . ljsl;t / ljsf;zLn 
If]qx¿larsf] k|fljlws c;dfgtfnfO{ /f]Sg o; gjk|jt{gsf] kx'Fr;DaGwL lrGtgnfO{ ;Daf]wg 
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ug{'k5{ . ljsf;zLn b]zx¿df s[lif sfo{sf] 7'nf] lx:;f /x]sf] ;fgf ls;fgn] dxFuf] k|ljlw 
ckgfpg r'gf}tLsf] ;fdgf ug{'k/]sf] 5 . o:tf] k|ljlwsf] ljsf;sf nflu nfesf] ;dfg ljt/0f 
;'lglZrt u/L ;dfj]zL j[l4nfO{ a9fjf lbg' cfjZos 5 .

afnL pTkfbg / ;+/If0f M gfgf] 6]Sgf]nf]hLn] afnL pTkfbg / ;+/If0f ljlwdf ;'wf/ u/L s[lif 
sfo{df j|mflGtsf/L kl/jt{g NofPsf] 5 . oLdWo] gfgf] dn, gfgf] sL6gfzs / /f]u Joj:yfkg 
k|ljlwn] bIftf a9fpFb} jftfj/0fLo k|efjx¿nfO{ sd ug]{ Ifdtf /x]sf] k'li6 ul/Psf] 5 -ofbj 
P6=cn=, @)@#_ .

Gofgf] dnn] kf]ifstŒj Joj:yfkgdf ;kmntfsf] k|ltlglwTj u/]sf] 5 . o;n] k/Dk/fut 
dn;Fu ;DalGwt cIfdtfx¿nfO{ ;Daf]wg ub{} df6f]df r'xfj6, jfikLs/0f jf l:y/Ls/0fdfkm{t 
kf]ifstŒjsf] Iflt sd u/]sf] 5 . of] tl/sf kf]ifstŒj 5f]8\gsf] nflu OlGhlgo/ ul/Psf 
la?jfsf] j[l4 rj|m;Fu d]n vfG5 / kf]ifstŒjsf] bIftfdf ;'wf/ ub{5 . o'l/ofn]lkt gfgf]
kfl6{sN;n] gfO6«f]hgsf] l9nf] / lg/Gt/ k|jfx k|bfg ub{5 . o;n] gfO6«]6 r'xfj6 36fpFb} 
afnL j[l4nfO{ a9fjf lbG5 . To:t} u/L lhª\s cS;fO8n] la?jfdf lhª\s e|"0f pknAwtfdf 
;'wf/ ub{5 . o;n] OGhfODofl6s sfo{ / Snf]/f]lkmn ;+Zn]if0fsf] nflu dxŒjk"0f{ e"ldsf lgjf{x 
ub{5 . gfgf] dnn] cGo dn k|of]usf] b/ 36fO{ afnL pTkfbg Ifdtf a9fpF5 / s[lif sfo{df 
jftfj/0fLo k|efj sd u5{ .

nlIft sL6 lgoGq0f / sd ljiffSttf M k/Dk/fut sL6gfzs k|ljlw k|foM sdhf]/ / 
Ifltu|:t x'gfn] cTolws jftfj/0fLo k|b"if0f u/fpF5 . gfgf] sL6gfzs k|ljlwn] ls/fnfO{ 
;lj|mo ¿kdf 8]lne/L k|bfg u/]/ /f;folgs k|of]u 36fpFb} pTkfbg k|efjsfl/tf a9fpF5 . 
l;lnsf gfgf] kfl6{sN;nfO{ xfO8«f]kmf]las sL6gfzs afxssf ¿kdf k|of]u ul/G5 . o;n] 
To;sf] 3'ngzLntf ;'wf/ u/L aflx/ k|efj sd ub{5 -emfª P6=cn=, @)@#_ . l;Ne/ gfgf] 
kfl6{sN;n] zlStzfnL PlG6dfOj|mf]laon u'0f k|bz{g u/L /f]u / sL6sf] lj?4 k|efjsf/L x'G5 . 
o;afx]s gfgf] sL6gfzs k|ljlwn] nfdf] ;do;Dd sL6nfO{ ;'/Iff lbg / u}/nlIft hLjx¿df 
ljifd'St kf/L sL6gfzs k|lt/f]wnfO{ /f]s]/ lbuf] sL6 Joj:yfkgdf of]ubfg u5{ . 

/f]u Joj:yfkg M gfgf] 6]Sgf]nf]hLn] la?jfsf] /f]u Joj:yfkgsf nflu pGgt ;dfwfgsf 
¿kdf sfd u5{ . sKk/ / lhª\s gfgf] kfl6{sN;df cfwfl/t ;"qn] k/Dk/fut kmª\lu;fO8sf] 
jftfj/0fLo k|efjnfO{ sd ub}{ kmª\un / AofS6]l/of /f]unfO{ lgoGq0f u5{ . gfgf] ;]G;/n] /f]u 
afof]dfs{/ jf dfOj|mf]laon d]6faf]nfO6 klxrfg u/]/ la?jfsf] k|f/lDes r/0fdf /f]u kQf 
nufpg ;lsG5, h:t} M sfa{g gfgf] 6\o'adf cfwfl/t ;]G;/n] afnLdf efO/n ;ª\j|md0f kQf 
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nufpg k|of]u ul/G5 . o;n] ls;fgnfO{ /f]u nlIft Joj:yfkg /0fgLlt nfu' ug{ bIf agfpF5 . 
/f]u Joj:yfkg k|0ffnLdf PsLs[t u/]/ s[lif pTkfbsTjnfO{ Go"gtd kl/l:yltdf ;'/lIft ug{ 
;lsG5 .

df6fsf]] :jf:Yo Joj:yfkg M  gfgf] 6]Sgf]nf]hLsf] k|of]un] df6f]sf] u'0f:t/ ;'wfg]{, kf]ifstŒjsf] 
pknAwtf a9fpg] / lalu|Psf] hldgnfO{ k'g:yf{lkt ug]{ ub{5 . o; If]qdf k|of]u ePsf gfgf] 
;"qLs/0f / ;+zf]wg dxŒjk"0f{ pks/0f x'g\ -uf}8 P6=cn=, @)@@_ .

cf}Bf]lus sfo{af6 pTkGg x'g] cTolws /f;folgs dnsf] k|of]un] s[lif pTkfbsTjdf 7'nf] vt/f 
lgDTofpF5 . gfgf] 6]Sgf]nf]hLn] df6f]sf] pkrf/sf] nflu gjLg ;dfwfgx¿ k|bfg ub{5 . h:tf] 
ls h}ljs k|b"ifs IfoLs/0fsf] nflu cfO/g cS;fO8 jf cf;]{lgs Sof8ldod h:tf wft'x¿ 
x6fpg gfgf] kfl6{sN;sf] k|of]u ul/G5 . ljiffSt of}lusnfO{ c;/ sd ug{ / b"lift df6f]nfO{ 
Ifo ug{ z"Go Eofn]G6 cfO/g Jofks k|of]u ul/G5 . 6fO6]lgod 8fOcS;fO8 sL6gfzs 
/ h8La'6L cjz]ifsf] kmf]6f]Sof6lnl6s Ifosf] nflu k|of]u x'G5 . o;n] df6f]sf] pa{/tf 
k'g:yf{lkt u/L afnLdf ljiffSttf sd ub{5 . o; k|ljlwsf] lzIff k/Dk/fut ljlwsf] t'ngfdf 
jftfj/0fd}qL / k|efjsf/L x'G5 . 

df6fsf] ;"Id hLj Joj:yfkg M  h}ljs kbfy{sf] lj36g / la?jfsf] j[l4sf] nflu :j:y df6f]df 
;"Id hLj cfjZos k5{ . afof]rf/n]lkt gfgf] dnn] df6fdf ;"Id hLjsf] ljljwtfdf ;'wf/ 
ub{5 -;fx' P6=cn=, @)!&_ . l;lnsf / DofUg]l;odn] df6f]sf] ;"Id hLjnfO{ ;"Id kf]ifstŒj 
k|bfg ub{5 . o;n] la?jfsf] ;"Id hLjnfO{ a9fjf lbG5 . PlG6dfOj|mf]laon u'0fx¿ ePsf 
gfgf]d]6]l/onn] nfebfos ;"Id hLjnfO{ ;+/If0f ub}{ xflgsf/s /f]uaf6 arfpF5 . o; sfo{n] 
;Gt'lnt df6f]sf] kfl/l:ylts k|0ffnL sfod /fV5 .

kfgL Joj:yfkg M s[lif sfo{df kfgLsf] cefj / k|b"if0fnfO{ 36fpg gfgf] 6]Sgf]nf]hLn] dxŒjk"0f{ 
e"ldsf v]N5 . l;FrfO k|0ffnL / kfgL z'4Ls/0fdf ePsf gjLgtd k|of;n] kfgLsf] k|of]unfO{ 
lbuf] agfpF5 . kfgLsf] u'0f:t/ cg's"ng ub{} l;FrfO k|0ffnLdf gfgf] lkmN6«];g lemNnLx¿ Jofks 
k|of]u ul/G5 . oL lemNnLx¿n] cfjZos kf]ifstŒjx¿ sfod /fVb} l;FrfOsf] kfgLaf6 g'g, 
wft' / /f]uhGo b"lift kbfy{nfO{ 5gf]6 ub{} x6fpF5 . u|flkmg cS;fO8df cfwfl/t gfgf] lkmN6«];g 
lemNnLn] pRr bIftf / l6sfpkg sfod u5{ . o;n] s[lifdf l8;]lng];g ub{} kfgL k'gr{j|m0fsf] 
sfo{df ;xof]u u5{ -ltjf/L P6=cn=, @)@$_ . ;kmf / kf]ifstŒjn] el/k"0f{ kfgLsf] pknAwtfn] 
l;FrfO / afnLsf] pTkfbsTj a9fO{ kfgLsf ;|f]tx¿df lge{/tf sd u/fpF5 . 
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kfgL z'4Ls/0f / k|b"if0f lgoGq0f M k|b"lift kfgLn] afnL / dfgj :jf:Yodf uDeL/ 
hf]lvd lgDTofpF5 . gfgf] 6]Sgf]nf]hLn] kfgL z'4Ls/0fsf nflu d'Vo e"ldsf v]N5 . 
/f]uhGo / h}ljs k|b"ifs tŒj x6fpg l;Ne/ / 6fO6]lgod 8fOcS;fO8sf] k|of]u ul/G5 . 
sfa{g gfgf]6\o'a / gfgf]Sn] h:tf zf]ifsn] kfgLsf] ;|f]taf6 wft' / sL6gfzs cjz]ifx¿ 
x6fpF5 . kmf]6f]Sof6lnl6s gfgf] d6]l/onn] kfgLdf ePsf xflgsf/s /;fognfO{ 36fpg ;S5 .  
oL k|ljlwx¿n] jftfj/0fLo hf]lvdnfO{ sd ub}{ ;'/lIft l;FrfOsf nflu kfgLsf] pknAwtf 
;'lglZrt u5{ . 

^= a]df};dL s[lifdf gfgf] ;]G;/sf] k|of]u

df6f] / afnLdf gfgf] ;]G;/sf] k|of]u M gfgf] ;]G;/ k|0ffnLn] df6f], afnLsf] :jf:Yo / 
jftfj/0fnfO{ cu|kª\lStdf /fvL jf:tljs cg'udg a9fpF5 . oL ;]G;/n] df6f]sf] kf]ifstŒjsf] 
:t/, cfb|{tf / pAhfp Ifdtf a9fpFbf ls;fgnfO{ dn / kfgLsf] k|of]udf ;xL ;"rgf k|bfg ub{5 
-kn P6=cn=, @)@@_ . uf]N8 gfgf]kfl6{sndf cfwfl/t ;]G;/n] df6f]df gfO6«f]hg / km:kmf]/;sf] 
:t/ kQf nufpg ;S5 . o;n] tfkj|md / cfb|{tf h:tf jftfj/0fLo sf/stŒjx¿sf] lgu/fgL 
a9fpg ;lsG5 . oL k|ljlwaf6 ls;fgnfO{ afnL j[l4df hnjfo' kl/jt{gsf] k|efjnfO{ sd u/fpg  
dbt k'U5 . 

s[lifdf :df6{ 8]lne/L M gfgf] 6]Sgf]nf]hLåf/f :df6{ 8]lne/L k|0ffnLsf] ljsf; eO{ dn, 
sL6gfzs / emf/gfzs s[lif j:t'sf] lgoGq0fdf ;xof]u k'U5 . kf]lnd]l/s jf lnkf];f]ddf 
;lqmo OgSofK;'n];gn] ltgLx¿sf] j|mlds lj:tf/sf] sfd u5{ . o;af6 afnLsf] d]n vfO{ 
jftfj/0fdf x'g] gf]S;fg sd ub{5 . dnsf] lg/Gt/ k|of]un] kf]ifstŒjsf] r'xfj6 sd u/fpg 
/ afnL kf]ifstŒjsf] cjzf]if0f ;'wf/ ug{ gfgf] df6f] afxsx¿ ljsf; ul/Psf x'G5g\ . 

vfB ;'/Iff / Joj:yfkg M  vfB e08f/0f ;'wf/ u/]/ lau|g] ;d:of sd ub{} vfB ;'/Iff 
;'lglZrt u/fpg gfgf] 6]Sgf]nf]hLdf ckf/ ;Defjgf /x]sf] 5 -afa' P6=cn=, @)@@_ . 
gfgf] Kofs]lhª ;fdu|Ln] PlG6dfOj|mf]laon ;'/Iff k|bfg u/]/ e08f/0f Joj:yf sfod ub{} s[lif 
pTkfbgsf] ;]Nkm nfOkm a9fpg ;lsG5 . h:tf] ls dfOj|mf]laon j[l4 /f]Sg / lau|g] sd ug{ 
Kofs]lhª ug]{ j:t'df l;Ne/ / lhª\s cS;fO8 ;dfj]z ul/G5 . o;n] clS;hg / Olylng 
:Sofe]Gh/ ub{} kmnkm"n / t/sf/Lx¿ kfSg l9nfO u5{ . o;n] nfdf] ;do;Dd e08f/0f ug]{ 
cjlw a9fpF5 . oL cfljisf/n] vfB cfk"lt{ z[ª\vnf a9fpFb} km;nkl5sf] Iflt 36fpF5 . 

k|b"ifs tŒjsf] klxrfg M vfB pTkfbgdf wft' / ;"Id hLj h:tf sL6gfzs cjz]if /f]uhGo 
kbfy{sf] klxrfgsf nflu k|of]u ul/G5 . SjfG6d 86df cfwfl/t ;]G;/n] kmnkm"n, t/sf/L 
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/ cGgdf xflgsf/s kbfy{sf] 6«]; u/L dfqf klxrfg u5{ . o;n] vfB ;'/Iff dfkb08sf] 
;'lglZrttf sfod ub{5 -l;ofª P6=cn=, @)@@_ . Kofs]lhª ubf{ gfgf] 6]Sgf]nf]hL n]ann] 
vfBsf] tfhfkgsf af/]df jf:tljs hfgsf/L lbG5 . o;af6 pkef]StfnfO{ ;"lrt x'g ;xof]u 
u5{ / o:tf k|ljlwn] vfB ;'/Iff a9fP/ ;fj{hlgs :jf:Yodf ;'wf/ u5{ . 

&= gfgf] k|ljlw / s[lifsf cj;/x¿

afnL pTkfbgdf ;'wf/ M s[lifsf] jftfj/0fLo k|efj sd ub}{ afnL pTkfbg a9fpg gfgf] 
6]Sgf]nf]hL k|of]udf cfPsf] xf] . s[lif lzIffdf gjLg k|of]un] ljt/0f k|0ffnL / nrstfdfkm{t 
lbuf] s[lif cEof;df of]ubfg ub{5 .

k/Dk/fut s[lif sfo{df k|fo M dn / sL6gfzssf] cTolws k|of]u xF'bf kf]ifstŒjsf] Iflt, 
jftfj/0fLo k|b"if0f / df6f]sf] :jf:Yodf lu/fj6 cfof] . gfgf] 6]Sgf]nf]hLn] tL sfo{sf] bIftf 
a9fP/ ;d:ofnfO{ ;dfwfg ub{5 . gfgf] dn / gfgf] sL6gfzs k|ljlw lgolGqt tl/sfn] 
la?jfdf 5f]8\g l8hfOg ul/Psfn] To;sf] Joj:yfkgdf ;xof]u u5{ . gfO6«f]hgdf cfwfl/t 
dnn] e"hndf gfO6«]6 r'xfj6 sd u5{ / jfikLs/0f 36fpF5 . o;n] gfO6«f]hg k|of]usf] 
bIftfdf ;'wf/ u/L jftfj/0fLo k|b"if0f sd u5{ . gfgf] sL6gfzsn] ls/fsf] nlIft k|efjsfl/tf 
a9fpF5 . l;lnsfn] ;lj|mo afxssf ¿kdf sfd ubf{ sL6gfzs l:y/tf u/L sL6nfO{ tGt'df 
k|j]z u/fpF5 -s:ok P6=cn=, @)!%_ . of] kl/z'4tfn] cTolws /f;folgs k|of]udf lge{/tf 
36fpFb} k|lts"n jftfj/0fLo k|efjnfO{ Go"g u5{ . o;n] kfgL / s[lifof]Uo hldg h:tf ;Lldt 
k|fs[lts ;|f]tsf] vkt 36fO{ afnLsf] pTkfbsTj a9fpF5 .

s[lifdf hnjfo' kl/jt{gsf] ;d:of Go"gLs/0f M hnjfo' kl/jt{gn] lgDTofPsf r'gf}tLsf] ;fdgf 
u/L s[lifsf] cg's"ng ug{ gfgf] 6]Sgf]nf]hLn] dbt u5{ . df};dL 36gf h:t} nfdf] ;do;Ddsf] 
v8]/L / df6f]sf] Go"gLs/0fn] ljZjJofkL ¿kdf afnL pTkfbgnfO{ c;/ ul//x]sf] x'G5 . sfa{g 
/ ;]l/od cS;fO8df cfwfl/t k|ltlj|mofn] kfgLsf] kf]ifstŒjdf ;'wf/ eO{ la?jfsf] cg's"ngtf 
a9fpg ;S5g\ . sfa{g gfgf] 6\o'an] v8]/Lsf] cj:yfdf h/fsf] kfgL ;l~rt ub{} jftfj/0fdf 
la?jfsf] cl:tŒj hf]ufpF5 . gfgf] ;]G;/n] df6f]sf] cfb|{tf, tfkj|md / cGo jftfj/0fLo 
dfkb08x¿df jf:tljs lgu/fgL u5{ . o;n] ls;fgnfO{ hnjfo' kl/jt{gdf kfgLsf] k|of]u 
36fpg ;xof]u u5{ -uª\ujf/ P6=cn=, @)@$_ . cTolws tfkj|md / ljls/0faf6 afnLnfO{ 
hf]ufpg gfgf] sf]l6ª\U;sf] ljsf; ul/Fb} 5 . jftfj/0fLo r'gf}tLsf] ;fdgf ubf{ ljZjJofkL 
vfB pTkfbgnfO{ lbuf] agfpg s[lif If]qdf lgdf{0f ul/Psf] gfgf] 6]Sgf]nf]hLn] cxd\ e"ldsf  
v]n]sf] 5 . 
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ljZjJofkL vfB ;'/Iff / lbuf] ljsf; M  a9\bf] ljZjJofkL hg;ª\VofnfO{ v'jfpg] / lbuf] 
ljsf; nIox¿ k|fKt ug]{ bf]xf]/f] r'gf}tLnfO{ ;fdgf ug{ gfgf] 6]Sgf]nf]hLn] sfd ub{} cfPsf] 5 . 
s[lif pTkfbsTj a9fO{ ;|f]tsf] k|of]unfO{ cg's"ng ug]{ / v]tL k|ljlwx¿ PsLs[t ug]{ Ifdtfn] 
vfB ;'/Iffsf] sfd u5{ . 

;g\ @)%) ;Dddf ljZjsf] hg;ª\Vof (=& ca{ gf£g] cg'dfg ul/Psf] 5 . hg;ª\Vofsf] 
rfk;Fu} vfBfGgsf] dfu k"/f ug{ s[lif pTkfbg emG8} ^)Ü n] a9\g'kg]{ cj:yf cfpg] 5 . oBlk 
;|f]t tyf jftfj/0fLo x|f;nfO{ a9\g glbO{ pTkfbg j[l4 ug{'k5{ . o:tf] r'gf}tLk"0f{ sfddf gfgf] 
6]Sgf]nf]hL ;xof]uL x'g] 5 . o;n] pTkfbg a9fpg] / km;nkl5sf] Iflt sd ub{} ;ª\j|md0fnfO{ 
/f]Sg ;Ifd x'g] 5 . gfgf] dn / gfgf] sL6gfzsn] pko'St kf]ifstŒj a9fO{ sL6 Joj:yfkgdf 
pRr sfo{bIftf b]vfpF5 -6fª P6=cn=, @)@#_ . gfz x'g] pTkfbgsf] ;]Nkm nfOkm a9fO{ vfB 
kmf]xf]/ sd ug{ gfgf] Kofs]lhª / gfgf] ;]G;/ k|of]u ul/Fb} 5 . o:tf sfo{af6 Kofs]lhª ubf{ 
;"IdhLj j[l4nfO{ /f]S5 / e08f/0f tyf 9'jfgLsf] ;dodf vfB u'0f:t/ sfod x'G5 . 

k|ljlwdf cfwfl/t v]tL M s[lifsf] cg'udg pGgt k|ljlwdf lge{/ x'Fbf lbuf] s[lif ljsf;df 
;xof]u k'U5 . ;dosf] jf:tljs cg'udgaf6 plrt pks/0fdfkm{t v]tLdf gfgf] 6]Sgf]nf]hL 
k|of]u ubf{ df6f]sf] kf]ifstŒjsf] :t/, cfb|{tf / sL6 ultljlw kQf nufpg ;lsG5 . oL sfo{n] 
ls;fgnfO{ tYofª\ssf] ;+/rgf lng / ;|f]tsf] bf]xg sd ug{ Ifdtf a9fpF5 . kf]lndl/s gfgf]
kfl6{sN; jf gfgf] Sn]af6 :df6{ 8]lne/L k|0ffnL ;'? eO{ afnLrj|m;Fu d]n vfg] u/L dn / 
sL6gfzssf] ;'lglZrttf x'G5 -l;+x P6=cn=, @)@$_ . of] k|ljlwn] ;|f]tsf] k|of]unfO{ cg's"ng 
u/L jftfj/0fLo k|efjnfO{ Go"gLs/0f u5{ / s[lif lzIffdfkm{t ;~rfngsf] cfly{s Jooef/ 
36fpF5 . ljZjJofkL ef]sd/L lgoGq0f ug{ lbuf] s[lif cEof;tkm{ lj|mofzLn x'Fb} :df6{ v]tLdf 
gfgf] 6]Sgf]nf]hLn] PsLs[t vfB ;'/Iff;lxt jftfj/0fLo ;Gt'ngdf e"ldsf v]Ng] 5 .   

gjk|jt{g / cfly{s j[l4 M gfgf] k|ljlwn] s[lif cEof;nfO{ dfq ¿kfGt/0f ul//x]sf] 5}g . o;n] 
gjLgtd cfly{s ljsf;nfO{ klg cufl8 a9fO/x]sf] 5 . s[lifdf gfgf] k|ljlwsf] pbon] nfut 
36fpFb} efjL ;dfwfgsf] ljsNksf gofF cj;/x¿ l;h{gf ul//x]sf] 5 .

lbuf] s[lif ;dfwfgsf] a9\bf] dfun] s[lifdf gfgf] k|ljlwsf] pbo ePsf] xf] . o;n] gfgf] dn, 
gfgf] sL6gfzs / gfgf] ;]G;/ h:tf gjLg k|ljlwaf6 pTkfbgsf] ljsf; / Joj;foLs/0fdf 
cu|tf lnPsf] 5 . o:tf :6f6{ckn] afnL pTkfbgdf ;'wf/ ub}{ jftfj/0fLo k|efjnfO{ Iflt sd 
ug]{ / kof{j/0fd}qL gfgf] ;"qdf Wofg s]lGb|t ul//x]sf] 5 . s[lifdf gfgf] k|ljlwsf] cfljisf/n] 
pTkfbg a9fpg / ls;fgsf] kx'Frof]Uo jftfj/0f agfpg ;+:yfx¿dfkm{t cg';Gwfg ub{} 
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;/sf/;Fu ;xsfo{ ul//x]sf] 5 . o:tf ;fem]bf/L sfo{n] df6f]sf] Ifo, sL6 k|lt/f]w / hnjfo' 
kl/jt{gzLntf h:tf dxŒjk"0f{ s[lif r'gf}tLnfO{ ;dfwfg ug]{ cTofw'lgs k|ljlwsf] ljsf;nfO{ 
cufl8 ;f/]sf] 5 -hf]; P6=cn=, @)@$_ . o; k|sf/sf] s[lif k|ljlwsf] j[l4n] /f]huf/L l;h{gf, 
k|ljlw :yfgfGt/0f / s[lif ahf/sf] ljljwLs/0fdf of]ubfg ub{} ljZjJofkL s[lif r'gf}tLnfO{ 
;fdgf ug]{ k|of; ul//x]sf] 5 .

ls;fgsf nflu sd nfuto'St ;fwg M s[lifsf] nflu gfgf] 6]Sgf]nf]hLn] ljsf;f]Gd'v b]zx¿df 
;+nUg ;fgf ls;fgnfO{ s;/L kmfObf lbnfpg] eGg] ;Defjgf klxrfg ug'{ xf] .  o;n] 
xl/t ;+Zn]if0f ub{} sd nfutsf] gfgf] ;]G;/nfO{ k|efjsf/L / kx'Frof]Uo agfO/x]sf] 5 . 
la?jfsf] ;"IdhLj k|of]u u/]/ xl/t ;+Zn]lift ubf{ jftfj/0fLo ;'/Iff sfod eO{ pTkfbg nfut  
36]sf] 5 .

kf]lnd/n]lkt dn / sL6 k|lt/f]wL gfgf] kmd{'n];gn] pTkfbg a9fpg / ls;fgsf] vr{ nfut 
sd u/fpg sfd u5{ . ;/sf/ tyf cGt/f{li6«o ;+:yfn] cg'bfg, k|lzIf0f sfo{j|md / k|bz{g 
kl/of]hgfdfkm{t s[lif k|ljlwsf] k|rf/df nufgL ul//x]sf 5g\ . gfgf] k|ljlwsf] ;]jfaf6 
jl~rt s[ifs ;d'bfodf kmfObf k'U5 eGg] ;'lglZrt ug{ ls;fgnfO{ ;zSt agfP/ gfgf] 
k|ljlwdfkm{t cfly{s j[l4nfO{ cufl8 ;f/L ul/aL lgjf/0fsf] nIodf of]ubfg lbg ;lsG5 -xif{ P6  
cn, @)!*_ .

*= s[lifdf gfgf] 6]Sgf]nf]hL k|of]usf] r'gf}tL

gfgf] k|ljlwn] s[lifdf ¿kfGt/0fsf/L ;Defjgf k|bfg ub{5 . o;sf] sfof{Gjogdf ljleGg 
r'gf}tLx¿ klg ylkPsf 5g\ . oL r'gf}tLx¿dWo] jftfj/0fLo, :jf:Yo, k|fljlws, cfly{s / 
sfg'gL If]q a9L k|efljt 5g\ . s[lif sfo{df gfgf] k|ljlwsf] ;'/lIft, ;dtfd"ns / lbuf] k|of]u 
;'lglZrt ub{} tL d'2fnfO{ ;Daf]wg ug{' lgs} r'gf}tLk"0f{ b]lvPsf] 5 . 

jftfj/0fLo ;/f]sf/ / hf]lvd M kfl/l:ylts k|0ffnLdf gfgf] d6]l/onsf] ;Defljt ljiffSttfnfO{ 
s;/L 36fpF5 eGg] xf] . gfgf] s0fx¿ ;fgf] cfsf/ / pRr k|ltlj|mofzLntfsf] sf/0f jftfj/0fdf 
/xg ;S5g\ . o;n] u}/nlIft hLjx¿;Fu cGt/lj|mof ug{ ;S5g\ . cWoogx¿n] b]vfPcg';f/ 
ltgLx¿sf] PlG6dfOj|mf]laon u'0fsf] Jofks ¿kdf k|of]u x'g] l;Ne/n] d]6faf]lns ultljlwdf 
afwf u5{ / df6f]sf] dfOj|mf]laon u'0fnfO{ k|lts"n c;/ kf5{ . To:t} 6fO6]lgod 8fOcS;fO8 
/ lhª\s cS;fO8 h:tf wft'n] hnLo hLjx¿df clS;8]l6e rfk pTkGg ubf{ k|hggdf c;/ 
u5{ -dfj]8 P6=cn=, @)@@_ . df6f]df gfgf] kfl6{sN;sf] cgfjZos ;+ron] kf]ifstŒj, rj|m / 
df6f]sf] ;+/rgfnfO{ kl/jt{g ubf{ df6f]sf] pj{/tf / pTkfbsTjdf c;/ k5{ . pbfx/0fsf nflu 
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sfa{gdf cfwfl/t gfgf]d]6]l/onn] df6f]sf ;"Id hLjx¿sf] OGhfOd ultljlwnfO{ kl/jt{g ugf{n] 
kfl/l:ylts k|0ffnLdf c;/ k5{ . 

df6f], kfgL / h}ljs ljljwtfdf bL3{sfnLg k|efj M df6f], kfgL / h}ljs ljljwtfdf gfgf]
d6]l/onn] kfg]{ bL3{sfnLg k|efjnfO{ /fd|/L a'lemPsf] 5}g . jftfj/0fLo Jojxf/sf af/]df 
lj:t[t tYofª\ssf] cefjsf sf/0f gfgf] s0fx¿ e"ueL{o kfgLdf r'lxg ;S5g\ eGg]tkm{ Wofg 
uPsf] 5}g . of] glhs}sf] hndf aU5g\ / hnLo kfl/l:ylts k|0ffnLnfO{ c;/ ug{ ;S5g\ . df6f] 
pkrf/df k|of]u x'g] z"Go Eofn]G6 kmnfdn] hnLo vfB ;'/Iffdf afwf u5{ . h}ljs ljljwtfsf] 
;Gbe{df af]6la?jf / hLjx¿df k|efj kfbf{ vfB z[ª\nfdf pRr 6«oflkms pTkGg x'G5 . l;Ne/ 
/ sKk/ nfdf] ;do;Dd ;Dks{df /xFbf cª\s'/0f b/ 36L afnLdf kmfO6f]6f]lS;s k|efj;Fu 
hf]l8Psf] x'G5 -a'9fgL P6=cn=, @)!(_ . oL sfo{n] s[lifsf] bL3{sfnLg jftfj/0fLo k|efjsf] 
d"Nofª\sg ug]{ cfjZostfnfO{ hf]8 lbG5 .

;'/Iff / :jf:Yo ;d:of M pTkfbg / 9'jfgLsf] j|mddf gfgf] d6]l/onsf] x\ofG8lnªn] dfgj 
:jf:Yodf hf]lvd lgDTofpF5 . ltgLx¿sf] ;fgf] cfsf/ / pRr ;tx k|ltlj|mofzLntfsf] sf/0f 
gfgf] s0fx¿ ;lhn} xfjfdf kl/0ft x'g ;S5g\ / ;f; km]bf{ Zjf;k|Zjf; ;d:of lgDTofpF5 . 
o;sf cnfjf gfgf] dn / gfgf] sL6gfzssf] sf/0f sfdbf/x¿df ;f; km]g{] / 5fnfsf] ;d:of 
b]vf k5{ . cWoogn] b]vfPcg';f/ sfa{g gfgf] 6\o'a / wft' cS;fO8n] dfgj sf]ifx¿df 
;fO6f]6f]lS;l;6L, ;'hg / clS;8]l6j h:tf ;d:of lgDTofpF5 . s[lif sfo{ ubf{ 5fnfsf] 
;Dks{dfkm{t tL s0fx¿ dfgj z/L/df k|j]z ug{ ;S5g\ . o;n] ls;fg tyf k|of]ustf{nfO{ 
cfsl:ds hf]lvd lgDTofpg ;S5 . o:tf hf]lvdaf6 aRg ;'/Iff k|f]6f]sn / kof{Kt k|lzIf0fsf] 
cfjZostf k5{ -r]lnof P6=cn=, @)@#_ .

vfB z[ª\vnfdf k|efj M s[lif k|0ffnLdf gfgf] pTkfbgn] vfB z[ª\vnfdfkm{t ;Defljt 
:yfgfGt/0fsf] ;f]r ljsf; u5{ . dn, sL6gfzs / df6fsf] kl/dfh{gdf k|of]u x'g] gfgf] 
s0fx¿ la?jfn] lnG5 / vfB tGt'x¿df hDdf u5{ . dnsf] ¿kdf k|of]u ul/g] lhª\s 
cS;fO8 la?jfsf] tGt'x¿df kQf nufOPsfn] 7'nf] dfqfdf pkef]u ubf{ ltgLx¿n] bL3{sfnLg 
:jf:Yo k|efj kf5{ . vfB j]adfkm{t gfgf]s0f ;~ro / afof] DoflUglkms];gsf] ;Defjgf /xg' 
lrGtfsf] ljifo xf] . kz';DaGwL cWoogn] b]vfPcg';f/ l;Ne/ / 6fO6]lgod 8fOcS;fO8n] 
h}ljs lemNnLx¿ kf/ ub{} cª\udf hDdf x'g ;S5g\ . o;n] vfB z[ª\vnfsf] zLif{df /x]sf 
dfgj pkef]StfnfO{ hf]lvd lgDTofpF5 . pkef]Stfsf] nflu s[lif pTkfbgsf] ;'/Iff ;'lglZrt ug{ 
Jofks cWoogsf] cfjZostf b]lvPsf] 5 -;}sª\7 P6=cn=, @)@#_ .
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lgofds 9fFrf / hgr]tgfsf] cefj M s[lifdf gfgf] 6]Sgf]nf]hL lgofds cj:yfsf] ljsf; 
gx'Fbf ;/f]sf/jfnfsf] nflu lrGtf k}bf u/]sf] 5 . w]/}h;f] b]zdf s[lif ;fdu|Lsf] pTkfbg, k|of]u 
/ lj;h{gdf lbzflgb]{zsf] cefjn] ;Defljt hf]lvdx¿ k}bf ePsf 5g\ -Pª\u]nDofg P6=cn=, 
@)@$_ . cfly{s ;xof]u tyf ljsf; ;ª\u7gn] k|ljlwsf] k|of]unfO{ lgoGq0f ug{ ;fd~h:ok"0f{ 
lgodx¿ cfjZos 7fg]sf] 5 . o;n] s[lifdf k|of]u x'g] gfgf] ;fdu|Lsf] lhDd]jf/LnfO{ ;'lglZrt 
ub{} jftfj/0fLo ;'/Iff, sfdbf/ ;+/If0f / pTkfbg n]alnªnufotsf dxŒjk"0f{ If]qsf] ;Daf]wg 
ug'{ cfjZos 5 . 

;fdflhs ;/f]sf/ / bfloTj M s[lifdf gfgf] 6]Sgf]nf]hLsf] k|of]un] g}lts / ;fdflhs ;/f]sf/nfO{ 
ljZjf; lbnfpg ;Sg'k5{ . o;n] ljt/0fsf] ;'lglZrttf, ;dfgtf, kx'Fr / kf/blz{tf h:tf 
d'2fx¿ p7fg ug]{ 5 . 7'nf s[lif Joj;fon] gfgf] k|ljlwnfO{ Psflwsf/ ub{} ;fgf ls;fgnfO{ 
;LdfGts[t ug{ ;S5g\ . s[lif If]qdf cjl:yt c;dfgtfnfO{ o;n] a9fjf lbG5 eGg] lrGtf 
km}lnPsf] 5 . ls;fg / pkef]Stfdf o;af/] hfu¿stf / a'emfOsf] cefjn] o:tf lrGtgnfO{ 
cem a9fpg] 5 . o; k|sf/sf] g}lts d'2fnfO{ ;Daf]wg ug{ / s[lifdf k|of]u x'g] gfgf] 
6]Sgf]nf]hLsf] ;'/lIft ljZjf; lgdf{0f ug{ k|efjsf/L sfo{j|md ;/f]sf/jfnfx¿sf] ;+nUgtfdf ug'{ 
cfjZos 5 -cd'yf P6=cn=, @)@$_ .

jt{dfg cg';Gwfg k|j[lQ M s[lif lzIff / o;sf] k|of]udf gfgf] 6]Sgf]nf]hLn] pNn]vgLo k|ult 
u/]sf] 5 . o;n] kf]ifstŒj Joj:yfkg / sL6 lgoGq0fb]lv jf:tljs ;dosf] u0fgf;Dddf 
e"ldsf v]n]sf] 5 . cWoogn]] s[lif pTkfbsTj / jftfj/0fLo lbuf]kg ;'wf/df ePsf] ;kmn 
k|of]unfO{ lrq0f u/]sf] 5 . s[lifdf ePsf pbLodfg cg';Gwfg k|j[lQn] yk kof{j/0fd}qL gfgf]df 
cfwfl/t ;dfwfgsf] ljsf;nfO{ cf}FNofpFb} cfPsf] 5 . o:tf k|ljlwn] ahf/ dfu / gLltx¿sf] 
9fFrfåf/f ;~rflnt If]qLo / ljZjJofkL ¿kdf cg';Gwfg k|fyldstfx¿ km/s u/]sf] x'G5 . 

(= s[lifdf gfgf] 6]Sgf]nf]hLsf] ;kmntf 

afnL pTkfbgdf ;'wf/ M kf]ifstŒjsf] k|of]u bIftf a9fpg / afnL pTkfbsTj ;'wf/ ug{ gfgf]
dn Ps zlStzfnL pks/0fsf ¿kdf b]vf k/]sf] 5 . lhª\s cS;fO8 dnsf ¿kdf k|of]u 
ul/g] j:t' xf] . ef/tdf ul/Psf cWoogn] gfgf] s0fn] lhª\ssf] h}ljs pknAwtf a9fPsf] 
b]vfPsf] 5 . o;n] k/Dk/fut lhª\s ;Nkm]6 dnsf] t'ngfdf ux'Fsf] afnL pTkfbgdf pNn]vgLo 
;'wf/ cfPsf] b]vfof] -l;+x P6=cn=, @)@!_ . lhª\ssf] a9\bf] k|of]un] la?jfsf] /fd|f] Snf]/f]lkmn 
pTkfbg, k|sfz ;+Zn]if0f / :jf:Yodf of]ubfg u/]sfn] pRr k|efjsfl/tf b]lvof] . rLgdf wfg 
v]tLdf o'l/ofn]lkt gfgf]s0fx¿ nfu' ubf{ lnlrª\u / jfikLs/0fsf sf/0f gfO6«f]hg Ifltdf 
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pNn]vgLo sdL cfof]] . k/Dk/fut o'l/of dn k|of]usf] t'ngfdf wfgsf] pTkfbgdf !%–@)Ü 
j[l4 eof] . oL cWoogx¿n] k/Dk/fut dnsf] ljsNkdf jftfj/0fLo k|b"if0f sd ug{ / afnL 
pTkfbg a9fP/ vfB ;'/Iff a9fpg gfgf]dnsf] ;Defjgf b]lvof] . 

gfgf] sL6 Joj:yfkg k|0ffnLsf] ljsf; M gfgf] sL6gfzs k|0ffnL Go"gtd jftfj/0fLo 
k|efjsf] ;fy nlIft sL6 lgoGq0f k|bfg ug]{ k|ljlwsf ¿kdf lrlgG5 . a|flhnaf6 ul/Psf] Ps 
;kmn cWoogn] ;f]ofaLg afnLdf Jofks ¿kdf k|of]u x'g] sL6gfzs -NofDA8f ;fOxfnf]ly|g_ 
gfds l;lnsf  k|of]u ul/Psf] lyof] . o;n] pRr sL6 d[To' b/ k|bz{g ubf{ k/Dk/fut 
ljlwsf] t'ngfdf cfjZos sL6gfzs v'/fs aGof]] -lji0f' P6=cn=, @)@$_ . o; cWoogn] 
gfgf] sL6gfzs jf sL6 lgoGq0f k|efjsf/L x'Fbf /f;folgs k|of]unfO{ s;/L sd ug{ ;lsG5 
eg]/ ljsNk lbof] . uf]ne]F8f afnLdf kmª\un /f]u Joj:yfkgsf nflu l;Ne/ gfgf] kfl6{sN;sf] 
k|of]u ul/of] . d]lS;sf]df ul/Psf] of] cWoogn] l;Ne/ gfgf] kfl6{sN;n] o';fl/od clS;:kf]/d 
;ª\j|md0fnfO{ k|efjsf/L ¿kdf lgoGq0f ug]{ b]vfof] . o;n] kmª\un /f]uhGo la?jfsf] j[l4 jf 
df6f]sf] dfOj|mf]afof]6fdf s'g} k|lts"n k|efj gkf/L /f;folgs sL6gfzs;Fu ;DalGwt hf]lvdx¿ 
36fpg k|efjsf/L ;fljt eof] . o; k|sf/sf] k|ljlwn] ljlzi6 vfnsf s[lif r'gf}tLx¿sf] ;fdgf 
ub{} sL6 Joj:yfkg k|0ffnLdf cfd"n kl/jt{g Nofof] . 

kof{j/0fd}qL gfgf] d6]l/oN; M cg';Gwfgsf] ;a}eGbf ;Gtf]ifhgs kIf s[lif afof]l8u|]8]an / 
kof{j/0fd}qL gfgf] d6]l/onsf] ljsf; x'g' xf] . o;sf] p2]Zo k/Dk/fut jftfj/0fLo l:y/tf / 
ljiffSttfsf] af/]df b]lvPsf lrGtgnfO{ ;Daf]wg ug{' xf] . pbfx/0fsf nflu lr6f];g, :6fr{ / 
;]n'nf]h h:tf k|fs[lts kf]lnd/af6 Jo'TkGg hLjdf cfwfl/t gfgf] kfl6{sN;sf] ljsf; x'g' xf] . 
afof]l8u|]8]an dn, sL6gfzs jf j[l4 lgofdssf] afxssf] ¿kdf k|of]u ubf{ o;n] u}/ ljiffSt 
pk pTkfbgdf ljeflht x'G5g\ -;/sf/ P6=cn=, @)@!_ . csf]{ s'/f xl/t ;+Zn]if0fsf] nflu 
la?jf jf ;"Id hLjo k|of]usf] ljlwn] pTkfbgdf vt/gfs /;fogsf] cfjZostfnfO{ x6fpF5 . 
o;n] jftfj/0fLo k|efj / dfgj :jf:Yodf kfg]{ c;/ sd x'G5 . ef/tsf cg';Gwfgstf{n] gLd 
kftsf] e|"0f k|of]u u/]/ lhª\s cS;fO8 ;kmntfk"j{s ;+Zn]lift u/]sf 5g\ . o;n] k"0f{ ¿kdf 
h}ljs lj36gzLn x'Fbfx'Fb} la?jfsf] j[l4 a9fpg] Ifdtf b]vfPsf] 5 . 

gfgf] ;]G;/ / :df6{ s[lif pks/0f M gfgf] ;]G;/ cg';Gwfgsf] b|"t ultdf ljsl;t x'g] If]q ePsfn] 
s[lifsf] nflu dxŒjk"0f{ dflgG5 . xfn}sf k|ultx¿n] df6f], afnL / jftfj/0fLo Kof/fld6/sf] 
jf:tljs ;do u0fgf ug{ gfgf] ;]G;/sf] ;+j]bgzLntf, ljlzi6tf / :yfloTjdf Wofg s]lGb|t 
u/]sf 5g\ . h:t} sfa{g gfgf]6\o'adf cfwfl/t ;]G;/n] df6f]sf] kf]ifstŒj gfO6«f]hg, km:kmf]/; 
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/ kf]6fl;od kQf nufpg ljsf; ul/Psf] 5 . o;n] ls;fgnfO{ s[lifafnL pTkfbg / ;'wf/ 
ug{ cfjZos ;"rgf k|bfg u5{ -kn P6=cn=, @)@@_ . OG6/g]6 ckm lyª\U; Kn]6kmd{;Fu gfgf]   
;]G;/nfO{ PsLs[t ub{} :df6{ s[lif pks/0fx¿ l/df]6sf] lgu/fgL / lgoGq0faf6 ;~rfng ug]{ 
IfdtfnfO{ ljsf; ul/Fb} 5 . g]b/NofG8\;df xfn} ul/Psf] Ps cWoogn] lu|gxfp;df kmnkm"n 
kfSg] k|d'v ;"rs Oyflng UofF; kQf nufpg u|flkmgdf cfwfl/t gfgf] ;]G;/sf] k|of]u u/]sf] 
5 . oL ;]G;/x¿ cfO=cf]=6L k|0ffnLdf h8fg ul/Psf lyP . o;n] ls;fgnfO{ cfjZos ;dodf 
;"rgf k|bfg ub{} hnjfo' lgoGq0f / s6fO{ sfo{nfO{ :jrflnt ug{ cg'dlt lbG5 . 

ljZjJofkL k|j[lQ / s[lif k|ljlw lzIff M s[lif lzIffdf gfgf] 6]Sgf]nf]hLsf] k|of]u If]qLo 
k|fyldstf, cfly{s sf/s / lgofds 9fFrfaf6 k|efljt x'G5 . ljsl;t b]zx¿ h:t} ;+o'St 
/fHo cd]l/sf, hfkfg / o'/f]k]nL /fi6«n] gfgf] k|ljlwdf cfwfl/t s[lif pTkfbgsf] ljsf; / 
Joj;foLs/0fdf g]t[Tj lnPsf 5g\ . cd]l/sL s[lif ljefun] kf]ifstŒj Joj:yfkg / sL6 
k|lt/f]w r'gf}tLnfO{ ;fdgf ug{ gfgf] 6]Sgf]nf]hLdf 7'nf] nufgL u/]sf] 5 . xf]/fOhg @)@) h:tf 
o'/f]k]nL sfo{j|mdn] s[lifdf lbuf] gfgf] 6]Sgf]nf]hL k|of]udf s]lGb|t kl/of]hgfx¿nfO{ ljQ ;xof]u 
u/]sf 5g\ . ljsf;zLn b]zx¿n] vfB ;'/Iff / ;|f]t cefj h:tf bafak"0f{ s[lif r'gf}tLnfO{ 
;Daf]wg ug]{ dfWodsf] ¿kdf gfgf] 6]Sgf]nf]hLsf] vf]hL ul//x]sf 5g\ . ef/t / rLg h:tf 
b]z s[lif cg';Gwfgdf dxŒjk"0f{ of]ubfgstf{sf ¿kdf b]vf k/]sf 5g\ . ef/tn] :yfgLo s[lif 
cfjZostfdf cfwfl/t gfgf] dn / gfgf] sL6gfzs k|ljlw ljsf; ug{ cg';Gwfg s]Gb|x¿ 
:yfkgf u/]sf] 5 -cnL P6= cn=, @)!$_ . ljsl;t b]zx¿;Fu pGgt k|ljlw / :yflkt lgofds 
kx'Fr eP tfklg ljsf;zLn b]z k|foM pRr nfut, ;Lldt k"jf{wf/ / ls;fgx¿df r]tgfsf] 
sdLsf sf/0f ;d:ofdf 5g\ . o:tf c;dfgtfnfO{ ;Daf]wg ug{ s[lif gfgf] k|ljlwsf] kmfObf ;a} 
If]qdf ;dfg ¿kdf k'Ug cGt/f{li6«o ;xsfo{ / k|ljlw x:tfGt/0f cfjZos 5 . 

!)= lgisif{

gfgf] 6]Sgf]nf]hLn] s[lif afnLsf] pTkfbsTj a9fO{ ;|f]tsf] bIftfdf ;'wf/ u/]/ s[lifsf] lbuf] 
¿kfGt/0fdf of]ubfg u5{ . gfgf] dn / sL6gfzsb]lv :df6{ ;]G;/ tyf kof{j/0fd}qL gfgf] 
d6]l/on;Ddsf] k|of]un] vfB ;'/Iff, hnjfo' kl/jt{g / jftfj/0fLo Ifo h:tf ljZjJofkL 
r'gf}tLnfO{ ;Daf]wg u5{ . oBlk s[lifdf PsLs/0fn] ;Defljt jftfj/0fLo ljiffSttf, :jf:Yo 
hf]lvd, pRr nfut / lgofds If]qsf] r'gf}tLsf] ;fdgf u5{ . eljiosf k|ultn] afof]l8u|]8]an 
/ nfut k|efjL gfgf] d6]l/onsf] ljsf;nfO{ k|fyldstf lbg'k5{ . o;af6 ls;fgnfO{ ;zSt 
agfpg / gofF cfljisf/df hf]8\g z}lIfs tyf b"/ kx'Frsf dfWodaf6 yk kxnx¿ ug'{ cfjZos 
5 . lbuf] / ;dfj]zL b[li6sf]0fnfO{ a9fjf lbP/ s[lif k|0ffnLdf gfgf] 6]Sgf]nf]hLdfkm{t ¿kfGt/0f 
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ub{} dfgj / jftfj/0fLo :jf:Yosf] /Iff ug{ dxŒjk"0f{ e"ldsf v]Ng ;S5 . oL sfo{x¿ cfufdL 
lbgdf ;Dkfbg ug{ s[lif lzIffdf yk k|ljlwsf] k|of]u;DaGwL cEof;nfO{ lzIff;Fu hf]8]/ Jofks 
k|rf/k|;f/ ul/g'k5{ . o; sfdsf nflu ePsf k|ultaf6 lzIff lnFb} gofF sfdsf] vf]h ug{ 
;/sf/n] ljz]if rf;f] / bfloTj lng'k5{ . oL sfdnfO{ yk k|efjsf/L agfpg ljBfno lzIffdf 
s[lifdf cfPsf] gfgf] 6]Sgf]nf]hL;DaGwL hfgsf/L lbg] ;fdu|Lx¿ ;dfj]z ubf{ /fd|f] x'g] 5 . 

;Gbe{ ;"rLx¿

kf7s, P6= cn -@)@$_ s[lifdf gfgf] kfl6{sN;sf] k|of]uM gfgf] cfwfl/t dn, sL6gfzs, 
emf/gfzs / gfgf]afof];]G;/x¿ . la?jf / z}jfndf gfgf] kfl6{sN;sf] cf0fljs k|efj 
-k[i7 #)%–##!_. Ps]8]lds k|]; 

h]G;, cf/=, / af]nDofg, h]= -@)@@_ pkrf/, kmf]xf]/ kfgL k|zf]wg, lkpg] kfgL k|zf]wg, / 
s[lifdf jftfj/0fLo gfgf] 6]Sgf]nf]hLsf] k|of]u . PKnfO8 gfgf], #-!_, %$–()

s'df/, cf/=, / k|sfz, cf]= -@)!(_ cWofo–% xfd|f] jftfj/0f / kfl/l:ylts k|0ffnLdf /f;folgs 
dnsf] k|efj . k|d'v P8, #%-^(_, !!&#–!!*(

ofbj, Pg= / /f0ff, h]P; -@)@#_  k/Dk/fut s[lif k|0ffnLsf] ;'wf/sf nflu gfgf] 6]Sgf]nf]hLdf 
xfn;fn} ePsf k|ultx¿M Ps ;dLIff . KnfG6 gfgf] afof]nhL, $, !)))#@

vfg, P;=, x';]g, Pds] -@)@@_  gfgf] kfl6{snx¿sf] juL{s/0f / u'0f . gfgf] kfl6{sndf 
cfwfl/t kf]lnd/ sDkf]lh6x¿ -k[i7 !%–%$_ . j'8x]8 k|sfzg

log, Pr=, sfcf], jfO{=, / sfcf], ;L= -@)@!_  :df6{ / kl/z'4tf s[lifsf nflu df6f] ;]G;/ / 
la?jf klx/gof]Uo j:t'x¿ . pGgt ;fdu|L, ##-@)_, @))&&^$

vfg, P;P, cl;/L, PPd, O{6cn -@)!*_  km'l/o/ 6«fG;kmfd{ OGk|mf/]8 :k]S6«f]:sf]kLM kmª\;gn 
u|'K; / gfgf] d6]l/oN; Sof/]S6/fOh];gdf kmG8fd]G6n / PlKns];g . x\ofG8a's ckm 
d6]l/on Sof/]S6/fOh];g, #!&–#$$

k]l66, 6L=, / k':s/, Pn= -@)!*_ gfgf] 8fodG8x¿sf] :k]S6«f]:sf]kL, ljlwx¿ / JofVof . xL/f 
/ ;DalGwt ;fdu|Lx¿, *(, %@–^^

cnfAbNnfx, PgPd / cNn'SdfgL, P;Pd -@)@#_ la?jfx¿df ch}ljs tgfj ;xgzLntfdf 
sfa{g gfgf] d6]l/onsf] pbLodfg lg0ff{os e"ldsfM Ps n3' ;dLIff . c/a hg{n ckm 
a]l;s PG8 PKnfO8 ;fOG;];, #)-!_, $^#–$&!

l8DSkf, ;Lcf], km'lu;, h]=, l;+x, o"=, / n'O;, 6L8L -@)@)_ gfO6«f]hg k|of]u bIftf a9fpgsf 
nflu dnsf] ljsf;  k|j[lQ / b[li6sf]0f . s'n jftfj/0fsf] lj1fg, &#!, !#(!!#
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cf]s], O{P;, dfcf], hL=, r]g, / j", PS;= -@)@@_ gfgf] ;Ifd s[lif /;fog÷;fdu|LM ;Defljt 
dfgj :jf:Yo k|efj, hf]lvd d"Nofª\sg, Joj:yfkg /0fgLlt / eljiosf ;Defjgfx¿, 
jftfj/0fLo k|b"if0f, @(%, !!*&@@

ofbj, Pg= / /f0ff, h]P; -@)@#_ k/Dk/fut s[lif k|0ffnLsf] ;'wf/sf] nflu gfgf] 6]Sgf]nf]hLdf 
xfn;fn} ePsf k|ult Ps ;dLIff . KnfG6 gfgf] afof]nhL, $, !)))#@

uf}8, aLcf/ PG8  /fhk"t, P;s] -@)@@_ Ifltu|:t df6f]sf] pj{/tfsf] lbuf] Joj:yfkg / 
k'g:yf{kgfM s[lif d'2fx¿ / gLltx¿, !!#

;fx', Pg=/ l;+x, P;s] -@)!&_ kf]ifstŒj rj|mdf ;"IdhLjx¿sf] zlSt, df6f] :jf:Yosf nflu 
Ps s'~hLM v08 !, la?jf–df6f]–;"IdhLj g]S;;, ^(–*^

ltjf/L, P;s], PG8 l;+x P6cn -@)@$_ kfgL l8;]lng];g / z'4Ls/0fsf nflu u|flkmg cS;fO8–
cfwfl/t lemNnLx¿ ;fdu|L / cg'k|of]ux¿, *-!_, @&

kn, P6cn -@)@@_ Jojxfo{ :df6{ ;]G;/x¿ / 8]6f ;~rflnt s[lifdf ltgLx¿sf] k|of]uM s[lifdf 
sDKo'6/ / On]S6«f]lgS;, !(*, !)&)(^

afa', lkh], ;/Gof, P;=, nªr/, aL=, / /fhz]v/, P= -@)@@_ gfgf] afof]6]Sgf]nf]hL dWo:ytf 
lbuf] s[lif / km;nkl5sf] Joj:yfkg M  h}ljs k|ljlwdf jt{dfg cg';Gwfg, $, #@^–##^

u+ujf/, l8P;, / TofuL, P;= -@)@$_. hnjfo' :df6{ h}ljs s[lifdf afof];]G;/ M afujfgL afnL 
;'wf/df gjLg ljlw M afof];]G;/ / gfgf] ;]G;/x¿, @(&–#@!

tfª, jfO{=, emfcf], 8ANo"= / ?O{, jfO{= -@)@#_ gfgf] sL6gfzs / dn M ljZjJofkL vfB ;'/Iffsf 
nflu ;dfwfg . gfgf] d6]l/oN;, !$-!_, ()

l;+x, Pd=, uf]:jfdL, P;kL / kf08], P;s] -@)@$_ dn / kf]ifstŒjx¿sf nflu gfgf] 6]s  gfgf] 
;Ifd pj{/sx¿;Fu kf]ifstŒjsf] k|of]u bIftf ;'wf/ ub}{ . hg{n ckm PS;k]l/d]G6n 
Plu|sNr/ OG6/g];gn, $^-%_, @@)–@$&

hf];, P=, bLks, s]P;, / /fhfdl0f, Pg= -@)@$_ s[lif / jftfj/0fdf gjLgtf M ljsf;zLn 
/fi6«x¿df vfB ;'/Iffsf nflu Ps dfu{lrq . ljsf;zLn ;+;f/df vfB ;'/Iff M l:ylt, 
r'gf}tL / cj;/x¿ -k[i7 @%(–@*!_, rfd M l:k|ª\u/ g]r/ l:j6\h/NofG8

xif{, Pd=, j'8;g, l6P; / sf]6]{;, cf/= -@)!*_ ;dfj]zL gjk|jt{gdf pbLodfg k|ljlwx¿sf] 
e"ldsf M blIf0f clk|msfdf gfgf] k|ljlwsf] dfdnf . lj1fg / ;fj{hlgs gLlt, $%-%_, 
%(&–^)&
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Pn ;f8f]gL PG8 P6cn -@)@@_ lhª\s cS;fO8 gfgf]kfl6{sN; -ZnO–NPs_ n] kf]yL 
h]a|flkm;sf] ljsf;zLndf c6f]km]hL, Pkf]K6f]l;;, / clS;8]l6e tgfj ;lj|mo u/]/ k|hgg 
IfdtfnfO{ bafpF5 . PlG6clS;8]G6, !!-*_, !%^&

a'9fgL, P;=, PUaf]n'r], PgkL, c:nf{g, h]8=/ 8]ª, Pr= -@)!(_ lap cª\s'/0f / :ynLo la?jfx¿sf] 
j[l4df l;Ne/ gfgf]kfl6{sN;sf] kmfO6f]6f]lS;s k|efj . jftfj/0fLo lj1fg / :jf:Yo hg{n,  
efu ;L, #& -$_, ##)–#%%

r]lnof, cf/=, Pnx;g dbf/, 8LPr PG8 P6cn -@)@#_ s[lifdf gfgf] d6]l/on k|of]usf nflu 
hf]lvd d"Nofª\sg / lgofds lg0f{o lng] lbuf] s[lif pTkfbg, df6f] ;'wf/ / tgfj 
Joj:yfkgsf] nflu OlGhlgo/ ul/Psf] gfgf] d6]l/on -k[i7 $!#–$#)_ Ps]8]lds k|];

;fOsfGy, l8cf/s], ufj+8], eL=, r}tGo, ld>f PG8 PdkL, xªsª -@)@#_ s[lif 
tyf vfB If]qdf gfgf] k|ljlwsf] ljsf; / jt{dfg cj:yf M Ps ;dLIff . 
jftfj/0f tyf hnjfo' kl/jt{gsf] cGt/f{li6«o hg{n, !#-(_, !^)@–!^!@

xf]kmDofg, 6L=, nf]/L, hL=eL=, 3f]iffn, P;=, t'km]GshL PG8 ljlNsG;g, s]h] -@)@)_ gfgf] 
6]Sgf]nf]hL–;Ifd la?jf s[lifnfO{ lbuf] ¿kdf sfof{Gjog ug{ k|ljlw tof/L / cj/f]wx¿ 
kf/ ub}{. g]r/ km"8, !-&_, $!^–$@%.

l;+x, s]=, dw';'bgg, Pd=, jdf{, Ps], s'df/, ;L=, / /fdfjt, Pg= -@)@!_ OlGhlgo/ ul/Psf] 
lhª\s cS;fO8 gfgf]kfl6{sN;M lbuf] ux'F pTkfbgsf nflu t6:y / Iff/Lo df6f]df 
k/Dk/fut lhª\s ;Nkm]6sf] ljsNk . # afof]6]s, !!-&_, #@@

lji0f', Pd=, ;]lGyns'df/, Pd= sfl;e]n', hL= P6cn -@)@$_ gfgf] afof]kmd{'n];gM pbfpFbf] k|j[lQ 
/ csf]{ k':tfsf] afnL ;+/If0fdf ;Defljt cg'k|of]ux¿M jftfj/0fLo lj1fgM gfgf] .

rf}w/L, P;= / sf}lzs, Pd= -@)@!_ s[lifdf la?jfsf] j[l4sf] k|jw{ssf ¿kdf gfgf] dn / 
gfgf] sL6gfzsx¿ . s[lif–kfl/l:ylts k|0ffnLdf la?jf–;"IdhLj–OlGhlgo/ ul/Psf] 
gfgf]–s0fx¿ ;DaGwM la?jf, ;"IdhLj / OlGhlgo/ ul/Psf] gfgf]–s0fx¿sf] cGt/lj|mof 
a'‰b}, !%#–!^#

kn, s]=, r6hL{, P;=P;=, kfO{ / bf;u'Ktf, P;= -@)@@_ Jojxfo{ :df6{ ;]G;/ / 8]6f ;~rflnt 
s[lifdf ltgLx¿sf] k|of]u . s[lifdf sDKo'6/ / On]S6«f]lgS;, !(*, !)&)(^

cnL, P=, / l;Gxf, s]= -@)!$_ ef/tdf gfgf] 6]Sgf]nf]hL gjk|jt{gdf cj;/ / r'gf}tLx¿sf] 
cGj]if0f . h]= ;f];= ;fOG;= kf]nL= ODk, @-@_, @@&–@%!.

/fgL, Pd=PG8 zª\s/, o'= -@)!*_ gfgf] d6]l/onåf/f kfgLdf k/Dk/fut / gofF 
pboLdfg sL6gfzsx¿sf] IfoLs/0fM xfnsf k|j[lQx¿ / eljiosf l;kmfl/;x¿ . 
OG6/g];gn hg{n ckm OGefO/f]Gd]G6n ;fOG; PG8 6]Sgf]nf]hL, !%, !#$&–!#*)
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*sf7df8f}+ :s'n ckm n, eStk'/df :gftsf]Q/ cWoog/t .

dft[efiffdf ljBfno lzIffsf] dxŒj M  
Ps ljZn]if0ffTds kl/rrf{

Clts ofbj *

  n]v;f/ 

/fi6«df ax'eflifs gLlt ckgfpg'kg]{ eGg] nIo ;+ljwfgsf] wf/f %! -u_ -&_ df kl/nlIft 
/x]sf] cj:yf 5 . pko'{St p2]Zo k|flKt ug{sf nflu dft[efiffdf lzIff k|fKt ug]{ clwsf/nfO{ 
lzIff;DaGwL clwsf/cGtu{t wf/f #!-%_ cGtu{t df}lns clwsf/sf ¿kdf pNn]v ul/Psf] 
5 . To:t} clgjfo{ tyf lgMz'Ns lzIff;DaGwL P]g, @)&% df k|To]s g]kfnL ;d'bfonfO{ 
cfgf] dft[efiffdf cWoog ug]{ k|aGw ;'lglZrt ul/Psf] 5 . o; ;DaGwdf cfjZos 
gLltut ;Gbe{x¿df ;/sf/nfO{ l;kmfl/; ug{ efiff cfof]u u7g;d]t ul/Psf] 5 . oBlk 
s]xL ;Lldt :yfgLo txx¿df afx]s dft[efiffdf lzIf0fsf] k"jf{wf/ tof/ u/L To;nfO{ nfu' 
ug{ clwsf+z :yfgLo ;/sf/x¿ c;dy{ jf clgR5's b]lvPsf] b'Mvb oyfy{ xfdL;Fu 5 . 
o;n] ;+j}wflgs tyf sfg'gL p2]ZonfO{ b'?x agfPsf] cj:yf ljBdfg 5 . t;y{ dft[efiffsf] 
lzIffsf] kl/ro, ;DalGwt sfg'gL Joj:yf, dft[efiffdf lzIffsf] dxŒjnufotsf ljifox¿df 
s]lGb|t eP/ o; n]vdf cfjZos ljZn]if0f ul/Psf] 5 . dft[efiffdf l;sfOsf] jftfj/0f 
to ubf{ x'g ;Sg] ;Defljt nfesf ;fy} To;sf] kl/0ffd:j¿k ;fdgf ug{'kg]{ r'gf}tLx¿sf 
af/]df ;d]t o; n]vdf lj:tf/df JofVof ul/g] 5 . o;sf ;fy} dft[efiffdf lzIff k|bfg 
ug]{ ;DaGwdf /fHosf ljljw lzIff;Da4 lgsfox¿ h:t} kf7\oj|md ljsf; s]Gb|, lzIff 
tyf dfgj ;|f]t ljsf; s]Gb|, ljBfno, eflifs ;d'bfo, gful/s ;dfhnufotsf] e"ldsf 
s]s:tf] x'g'k5{ tyf efiff cfof]un] tTsfn o; dfldnfdf s]s:tf] kxnsbdL lng'k5{ eGg] 
;jfnx¿sf] cGj]if0ftkm{ ;d]t o; n]vn] s]xL kl/0ffdd'vL cfwf/e"t lgisif{ klxNofpg 
sf]l;; ug]{ 5 . 

d'Vo zAbfjnL M efiff, lzIff, dft[efiff, kf7\oj|md, l;sfO, ljBfno lzIff 
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!= ljifo k|j]z 

efiff ljrf/ ljlgdosf] ;zSt dfWod xf] . efiffsf ljleGg ljz]iftfdWo] ;fdflhstf klg Ps 
xf] . d"ntM efiff ;fdflhs j:t' ePsfn] o;nfO{ ;fdflhs ;DaGwn] ulx/f] k|efj kf/]sf] x'G5 . 
;j{>]i7 ;fdflhs k|f0fLsf ¿kdf /x]sf] dfgj hfltsf nflu efiff ;fdflhs ;+/rgfsf] ‘d]?b08’ 
g} xf] . efiff ;fd'bflos ;fk]Iftfsf] cfwf/df km/s x'g] ePsfn] ;fdflhs kl/l:ylt;Fu} efiffsf] 
k|of]usf] txdf ljljwtfx¿ b]lvG5g\, h;sf] ;}4flGts cfwf/e"lddf dft[efiffsf] cjwf/0ffn] 
cfsf/ k|fKt u/]sf] xf] . h'g;'s} Joj:yfdf efiffsf] If]qdf dft[efiffsf] ljifon] pRr dxŒj k|fKt 
u/]sf] b]lvG5 . dft[efiffsf] kl/efiff olsg ug{ sl7g 5 -kf]v/]n, @)*)_ . afnsn] hGdhft 
xfl;n u/]sf] efiff g} dft[efiff xf] . efifflj1fgn] s'g} klg afns hGd]kl5 af]Ng l;s]sf] klxnf] 
efiffnfO{ g} dft[efiff dfG5 . ;fdfGo cy{df s'g} klg JolStsf] klxnf] efiffnfO{ dft[efiff eGg] 
ul/G5 -7fs'/, @)*)_ . csf]{ cy{df dft[efiff eGgfn] cfdfsf] sfvdf l;s]sf] efiff a'lemG5 
-g]kfnL a[xt\ zAbsf]z, @)$)_ . o;nfO{ 3/kl/jf/sf] efiff, klxnf] efiff jf d"n efiff eg]/ 
klg ;Daf]wg u/]sf] kfOG5 . dft[efiffnfO{ k|yd jf k|fylds efiffsf ¿kdf ;d]t lng] ul/G5 . 

;dfhzf:qLo b[li6sf]0fdf s'g} klg /fhgLlts ;dfhsf] ax'ntf, ljljwtf / j}lzi6\otfsf] 
k|tLs dft[efiffx¿ dflgG5g\ . /fHodf dft[efiff;Fu s:tf] Jojxf/ ul/Psf] 5 eGg] k|Zgaf6 
g} ToxfFsf cNk;ª\Vos, cflbjf;L tyf ;LdfGts[t ;d'bfok|lt /fHosf] b[li6sf]0f s]s:tf] 5 
eg] klxNofpg ;lsG5 -ofbj, @)*!_ . dft[efiffk|lt /fHo ;+j]bgzLn gePdf o;n] /fHosf] 
lju|x tyf ljefhg;Ddsf] kl/l:ylt l;lh{t x'g ;Sg] 36gfx¿ ljZj Oltxf;df e]6\g ;lsG5 . 
pbfx/0ffy{ ;g\ !(&! df cfgf] aª\ufnL efiffsf] /fli6«o :jLsf/f]lSt gul/Psf] sf/0fn] k"jL{ 
kfls:tfg -xfnsf] aª\unfb]z_ cfgf] dft[efiffsf] ;Ddfg sfod u/fpg x]t' kfls:tfgaf6 
5'6\l6P/ :jtGq /fHosf ¿kdf pbo x'g k'Uof] -lqk'/f, @)*!_ . olt kl/rofTds j0f{g u/]kl5 
dft[efiffsf] ax;df cToGt uxlsnf] ljifo dflgg] dft[efiffdf lzIffsf] clwsf/sf] ;jfndf 
ljljw ljZn]if0ffTds sf]0faf6 ljrf/ljdz{sf] k|oTg ul/Psf] 5 .

@= dft[efiffdf lzIff

ljBfyL{sf] klxnf] efiff jf p;n] 3/df af]Ng] efiffnfO{ ljBfnodf lzIf0f l;sfOsf] dfWod 
efiffsf ¿kdf k|of]u ul/g'nfO{ dft[efiffdf lzIff elgG5 -nD;fn, @)&!_ . dft[efiffdf lzIffsf] 
clwsf/ eg]sf] JolStn] af]Ng] klxnf] efiffdf k7gkf7g ug{' xf] . of] ljifon] ljZjsf ljleGg 
b]zdf df}lns clwsf/ ;/xsf] clwsf/sf] x}l;ot k|fKt u/]sf] 5 . dft[efiffdf sDtLdf klg 
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k|f/lDes lzIff k|fKt ug]{ clwsf/nfO{ cGt/f{li6«o :t/df ;d]t cfwf/e"t dfgj clwsf/sf] 
>]0fLdf /fv]/ pRr dxŒj lbOPsf] kfOG5 . 

dft[efiffdf lzIffsf] P]ltxfl;s kIf g]kfndf Tolt nfdf] 5}g . oBlk k|hftGqf]Q/ g]kfnL 
;dfhdf ljleGg u}/g]kfnL eflifs ;d'bfox¿n] u/]sf ;ª\3if{sf sf/0f ;/sf/L tj/af6 
lj=;= @)%! af6 o; ljifodf s]xL 7f]; k|ult x'g yfn]sf] b]lvG5 . lj=;= @)%$ b]lv s]xL 
dft[efiffdf kf7\oj|mdx¿ agfOP eg] s]xL dft[efifL ;d'bfon] cfg} kxndf klg dft[efiffdf 
k|fylds lzIff lbg] sfdsf] ;'?cft u/]sf] b]lvG5 . lzIff P]g, @)@* df @)%* ;fndf ul/Psf] 
;ftf}F ;+zf]wgcg';f/ P]gsf] bkmf & df k|fylds lzIff dft[efiffdf lbg ;lsg] Joj:yf ul/Psf] 
xf] . pSt Joj:yfnfO{ nfu' ug{ ljBfnodf dft[efiffdf lzIff ;~rfng ug{ ljBfnon] eflifs 
;d'bfo Pjd\ cleefjsx¿;Fusf] 5nkmnsf cfwf/df sfo{j|md agfpg'kg]{ / :yfgLo lgsfosf] 
l;kmfl/;sf cfwf/df lhNnf kf7\oj|md ;dGjo ;ldltn] cg'dlt lbg] Joj:yf ul/of] / s]xL 
;Lldt ljBfnox¿df nfu' klg eof] . 

#= ;+j}wflgs tyf sfg'gL k|aGw 

g]kfnsf] cGtl/d ;+ljwfg, @)^# hf/L ePkl5 dft[efiffsf] dfWodaf6 lzIff lbg] d'2f Jojl:yt 
tl/sfn] clu a9\of] h;nfO{ clxn]sf] ;+ljwfgn] yk kl/is[t u/]sf] ;'vb cj:yf ljBdfg 5 . 
g]kfnsf] ;+ljwfgsf] k|:tfjgf / wf/f $ df g]kfnnfO{ ax'eflifs, ax';f+:s[lts / ax'hftLo 
/fHosf ¿kdf kl/eflift ul/Psf] 5 . wf/f ^ n] g]kfndf af]lng] ;a} dft[efiffnfO{ /fi6«efiff 
dfg]sf] 5 . wf/f & -!_ df ;/sf/L sfdsfhsf] efiff b]jgfu/L lnlkdf n]lvPsf] g]kfnL efiff 
x'g] Joj:yf eP klg wf/f & -@_ df g]kfnL efiffsf cltl/St k|b]zn] cfgf] k|b]zleq af]Ng] Ps 
jf PseGbf a9L cGo /fi6«efiffnfO{ k|b]z sfg'gadf]lhd k|b]zsf] sfdsfhsf] efiff lgwf{/0f ug{ 
;Sg] clwsf/ lbg'n] dft[efiffdf lzIffsf] ljifonfO{ ;d]t k/f]If ¿kdf ;dy{g u/]sf] ljZn]if0f 
ug{ ;lsG5 . dft[efiffdf lzIff k|fKt ug]{ clwsf/nfO{ lzIff;DaGwL clwsf/cGtu{t wf/f #! 
-%_ cGtu{t df}lns clwsf/sf ¿kdf pNn]v ul/Psf] 5, pko'{St ljifo df}lns clwsf/sf 
¿kdf Jojl:yt ul/g'n] pNnª\3g ul/Psf] cj:yfdf ;+j}wflgs pkrf/sf] xscGtu{t nfu' 
u/fpg ;lsG5 . /fi6«df ax'eflifs gLlt ckgfpg'kg]{ eGg] nIo wf/f %! -u_ -&_ df kl/nlIft 
/x]sf] cj:yf 5 . 

;+ljwfgsf] wf/f @*& adf]lhd ul7t efiff cfof]unfO{ dft[efiffx¿sf] ljsf;sf] :t/ dfkg 
u/L lzIffdf k|of]usf] ;DefJotfsf af/]df g]kfn ;/sf/;dIf ;'emfj lbg] lhDd]jf/L ;'lDkPsf] 
5 . o;sf cfwf/df efiff cfof]un] dft[efiffsf dfWodaf6 cfwf/e"t txsf] lzIff pknAw 
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u/fpg kflnsfx¿n] sfg'gL Pjd\ ;+/rgfut cfwf/ lgdf{0f ug{ l;kmfl/; ul/;s]sf] 5 -efiff 
cfof]usf] rf}yf] jflif{s k|ltj]bg, @)&&_ . g]kfnsf] ;/sf/L sfdsfhsf] g]kfnL efiff / k|b]zn] 
lgwf{/0f ug]{ k|b]zsf] ;/sf/L sfdsfhsf] efiffdf cfwf/e"t lzIff pknAw u/fpg'sf ;fy} cGo 
/fi6«efiffx¿nfO{ ;d]t dft[efiffsf ¿kdf cfwf/e"t txsf] lzIffsf] dfWod efiff agfOg' clt g} 
cfjZos x'g] egL cfof]usf] k|ltj]bgdf pNn]v 5 .

To:t} ;+ljwfgsf Joj:yfnfO{ sfof{Gjog ug{ hf/L ul/Psf] clgjfo{ tyf lgMz'Ns lzIff;DaGwL 
P]g, @)&% sf] bkmf #-@_ df g]kfndf a;f]af; ug]{ k|To]s g]kfnL ;d'bfonfO{ dft[efiffdf 
lzIff k|fKt ug]{ xsnfO{ yk ;'lglZrt ul/Psf] 5 . /fli6«o lzIff gLlt, @)&^ df cfwf/e"t 
txdf clgjfo{ g]kfnL efiffsf ;fy} ;DalGwt ljBfyL{sf] dft[efiffnfO{ k9fOsf] dfWod agfOg], 
dft[efiffsf kf7\o;fdu|L, lzIf0f ;fdu|L tyf cGo ;fdu|Lx¿ tof/ ug]{, ax'efifL sIffsf]7fdf 
dft[efiffdf cfwfl/t ax'efifL lzIf0f k4ltnfO{ k|f]T;flxt ul/g] egL pNn]v ul/Psf] 5 . pSt 
gLltdf :yfgLo txåf/f cfgf] :yfgsf] dft[efiff, lnlk, ;flxTo Pjd\ ;+:s[lt ljsf; u/L ;f] 
efiffsf] k7gkf7g ug{ ;Sg] Joj:yf ldnfpg ;Sg], ul0ft, cª\u|]hLnufotsf ljifonfO{ klg 
:yfgLos/0f u/L lzIf0f l;sfO k|lj|mofdf ;'wf/ Nofpg ljBfnox¿nfO{ ;Ifd agfpg] / 
dft[efiffsf] ;+/If0f / ;+jw{g ug{ ljBfno:t/Lo kf7\oj|md tyf kf7\o;fdu|Ldf dft[efiffnfO{ 
plrt :yfg lbOg];d]t elgPsf] 5 .

ax'eflifs lzIff sfo{j|md sfof{Gjog lgb]{lzsf @)^^ sf] kl/R5]b ̂  df :yfgLo :t/d} dft[efiffdf 
kf7\oj|md tyf kf7\ok':ts lgdf{0f u/L ljBfnon] sfof{Gjog ug]{ elgPsf] 5 . ljBfno lzIffsf 
nflu /fli6«o kf7\oj|md k|f¿k, @)^# n] cWoog efiff 5gf]6 ug]{ clwsf/ ljBfnonfO{ k|bfg 
u/]/ :yfgLo cfjZostfdf cfwfl/t kf7\oj|md lgdf{0f x'g'kg]{ sfo{nfO{ hf]8 lbPsf] 5 . ljz]if 
sfg'gsf ¿kdf /x]sf] cflbjf;L÷hghflt pTyfg /fli6«o k|lti7fg P]g, @)%& df sDtLdf 
k|fylds tx;Dd cflbjf;L÷hghfltsf] dft[efiff k9fpg] u/L ljBfno :yfkgf ug]{ pNn]v 
ul/Psf] 5 . lzIff ljefun] tof/ u/]sf] ax'eflifs lzIff sfo{Gjog lgb]{lzsf, @)^^ / 
dft[efiffdf cfwfl/t ax'eflifs lzIff kl/ro k'l:tsf, @)^(, tTsfnLg z}lIfs hgzlSt ljsf; 
s]Gb|n] tof/ u/]sf] g]kfndf ax'eflifs lzIff lzIfs :jcWoog ;fdu|L, @)&@ nufotsf tflnd 
;fdu|L, :yfgLo kf7\oj|md ljsf; tyf sfof{Gjog dfu{bz{g -dft[efiff;lxt_, @)&% nufotn] 
dft[efiff kf7\oj|mdsf] cjwf/0ff, ljsf; / sfof{Gjogaf/] oy]i6 dfu{lgb]{zg u/]sf] cj:yf 
ljBdfg 5 . 
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$= dft[efiffdf lzIffsf] dxŒj M ljZn]if0f 

g]kfnsf] lzIff k|0ffnLdf k|f/lDes afnljsf; sfo{j|mddf k|efjsfl/tf sd x'g'nfO{ Ps dxŒjk"0f{ 
;d:ofsf ¿kdf dflgPsf] 5 -/fli6«o lzIff gLlt, @)&^_ . o;sf ljleGg sf/0fx¿ x'g ;S5g\, 
t/ To;dWo] dft[efiffdf lzIffsf] Joj:yf x'g g;Sg' klg Ps xf] . dft[efiffdf l;sfO ;xh x'g] 
s'/f cfhsf] ;dodf ;j{dfGo l;4fGtsf ¿kdf :yflkt x'g ;kmn ePsf] 5 -xdfn, ;g\ @)!*_ . 
afnaflnsfn] cfgf] dft[efiffdf k|f/lDes lzIff kfPsf] cj:yfdf lzIf0fsf] k|efjsfl/tf a9\g] 
lglZrt x'G5 . cfgf] klxnf] efiffdf lzIff gkfPsf] cj:yfdf ljBfyL{x¿n] cfTdljZjf; 
u'dfpg] u5{g\ h;n] pNn]Vo gf]S;fgL ub{5 . ckl/lrt efiffdf ckl/lrt ljifoj:t' k9fOof] 
eg] ljBfyL{nfO{ dgf]j}1flgs ‘;s’ x'G5 . oxL sf/0fn] ubf{ sltko afnaflnsfdf lzIffk|lt g} 
gsf/fTds efjgf pTkGg eO{ ljBfno 1fg 5f8\g] cj:yf;d]t l;h{gf x'g ;S5 . kf7\oj|mddf 
;dfj]z ePsf ljifoj:t' / ljBfyL{sf] cg'ejhGo s'/flar ;dfof]hg ePdfq l;sfOn] cy{k"0f{ 
glthf lbg ;Sg] ePsf] cg'ej;Fu hf]l8Psf] efiffnfO{ lzIf0fdf k|of]u ug{' dgfl;a x'G5 . 

lzIffzf:qLx¿sf cg';f/ k|fylds txsf afnaflnsfx¿nfO{ dft[efiffsf] dfWodaf6 lzIff lbg' 
pko'St / k|efjsf/L x'G5 lsgeg] k|To]s dflg;n] cfgf] ljrf/, efjgf, cg'ej cflb ;fdfGotM 
cGo efiffsf] t'ngfdf dft[efiffdf ;xh, :jfefljs tyf k|efjsf/L ¿kdf k|s6 ug{ ;S5 
-k|wfg, @)&&_ . ;+;f/el/sf clwsf+z afnaflnsfn] ljBfno 5f8\g] sf/0f ljBfnosf] efiff 
-dfWod efiff_ / 3/df k|of]u x'g] efifflar km/s x'g'nfO{ dflgPsf] 5 -/fO{, @)&&_  . g]kfnsf] 
;Gbe{df ;d]t ljBfno 5f8\g] k|j[lQ eofjx 5 . o; dfldnfdf lzIff dGqfnosf] ‘ljBfno 
lzIff If]q of]hgf’ -@)&(–)**_ cg';f/ ljBfyL{sf] sIff 5f8\g] / bf]xf]¥ofpg] sf/0f x/]s jif{ 
sIff ! df egf{ ePsfdWo] !^=% k|ltzt ljBfyL{n] cfwf/e"t tx k"/f gu/L ljBfno 5f]8]sf 5g\ 
eg] @$ k|ltzt ljBfyL{ dfWolds txdf k'Ug ;ls/x]sf] pNn]v ePsfaf6 ;d]t g]kfnsf] cj:yf 
k|ltlalDat x'G5 . o; cfnf]sdf ;d]t x]bf{ dft[efiffdf lzIffsf] cEof;n] ljBfyL{x¿n] k9fO 
g;Sb} ljBfno 5f8\g] j|mdnfO{ lg?T;flxt ug{ ;lsG5, h;sf] lzIff k|0ffnLsf] ;du| ;'wf/tkm{ 
;d]t of]ubfg lbg ;Sg] b]lvG5  . 

afnaflnsfsf] dft[efiffdf lzIff k|fKt ug]{ cj;/n] u'0f:t/Lo lzIffdf ljBfyL{sf] kx'FrnfO{ :yflkt 
u5{ -ax'eflifs lzIff sfof{Gjog lgb]{lzsf, @)^^_ . dft[efiffdf lzIffn] ljBfyL{sf] ;+1fgfTds 
ljsf;;Fu klg k|ToIf ;/f]sf/ /fVg] u5{ . ax'efifL lzIf0faf6 ljBfyL{sf] ljBfnok|lt cfsif{0f 
a9\g], ljBfnok|lt hgckgTj a9\bf hg;xeflutf clej[l4 x'g], z}lIfs pknlAw a9\g]nufotsf 
kmfObfx¿ k|fKt ug{ ;lsG5 . lzIffdf dft[efiffsf] k|of]un] l;sfOsf] JojwfgnfO{ lg:t]h 
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kfb}{ ljBfyL{df ;fdflhsLs/0fsf] ljsf; ug{, efiff tyf ;+:s[ltsf] klxrfg / ;+/If0f ug{ / 
cGttf]uTjf eflifs ljljwtfnfO{ ;Daf]wg ub}{ /fli6«o PstfnfO{ ;d]t ;'b[9 kfg{ dbt k'Ug] 
b]lvG5 . 

dft[efiffdf lzIffsf] cEof;n] z}lIfs pknlAw / l;sfOsf] k|efjsfl/tfnfO{ a9fjf lbg] ;DaGwdf 
ljleGg cWoog cg';Gwfgx¿n] k'li6 u/]sf 5g\ . lj= ;= @)*) df lzIff tyf dfgj ;|f]t 
ljsf; s]Gb|n] ‘g]kfndf afnaflnsfsf] l;sfO pknlAwdf efiff / eflifs gLltsf] k|efj’ eGg] 
ljifodf u/]sf] cg';GwfgkZrft\ tof/ u/]sf] k|ltj]bgdf g]kfndf ljBfno txsf] lzIffnfO{ 
p2]Zod"ns, Jofjxfl/s, ;d;fdlos Pjd\ ;fGble{s agfpg lzIf0f l;sfOdf ax'eflifs lzIf0f 
k4lt ckgfpg'kg]{ lgisif{ lgsfn]sf] 5 . pSt cWoogn] k|f/lDes sIffdf afnaflnsfn] kl/lrt 
efiffdf l;Sg kfpFbf pgLx¿sf] l;sfO pknlAw t'ngfTds ¿kdf pRr x'g] pNn]v u/]sf] 5 . 
To:t} Ps xhf/ * ;o ljBfnodf gd'gf k/LIf0f u/]kZrft\ z}lIfs u'0f:t/ k/LIf0f s]Gb|åf/f 
k|sflzt ‘ljBfyL{ pknlAwsf] /fli6«o k/LIf0f k|ltj]bg ;g\ @)!(’ n] hghfltut ¿kdf l;sfO 
pknlAwdf b]lvPsf] cGt/sf] Pp6f d'Vo sf/0f efiff;d]t ePsfn] kf7\oj|md ;dfj]zL agfpg 
;'emfj lbPsf] 5 . pknlAwdf ePsf] cGt/ sd ug{ kf7\oj|mdnfO{ efiffut ¿kdf ;dfj]zL 
agfpg / :yfgLo dfGotf / k|ljlwsf] kf7\oj|mddf k|of]u u/]/ u}/ g]kfnL efifL ljBfyL{sf] k7g 
;+:s[ltnfO{ ljz]if Wofg lbg k|ltj]bgsf] lgisif{ /x]sf] 5 .

efiff cfof]u -jflif{s k|ltj]bg, @)&*÷&(_ cg';f/ g]kfndf af]lng] sl/a $) k|ltzt efiffx¿ 
;ª\s6fkGg cj:yfdf 5g\ . o:tf efiffx¿sf] ;+/If0f ug{;d]t o;nfO{ kf7\oj|md;Fu hf]8\g'sf] 
csf]{ pko'St ljsNk x'g ;Sb}g . To:t} efiff cfof]un] ;+j}wflgs Joj:yfadf]lhd ;ft} k|b]zsf 
nflu ;/sf/L sfdsfhsf efiffsf ¿kdf k|of]u ug{ ;lsg] u/L g]kfnLafx]s !! k|b]zut 
dft[efiffx¿ l;kmfl/; ul/;s]sf] / ;f]xLadf]lhd afudtL k|b]zdf g]kfn efiff / tfdfª efiffnfO{ 
;/sf/L sfdsfhsf] efiffsf ¿kdf k|of]udf ;d]t NofO;lsPsf] tYout sf/0faf6 ;d]t 
dft[efiffdf lzIffsf] dxQf a9]/ uPsf] 5 . 

%= lgisif{ / ;'emfj 

kof{Kt sfg'gL tyf ;+:yfut k"jf{wf/ x'Fbfx'Fb} klg kf7\ok':tssf] cefj, dft[efiffdf k9fpg] 
lzIfssf] Joj:yf gx'g', dft[efiff k9fpg emGeml6nf] dfGg] k'/ftg dfgl;stf xfjL x'g'nufotsf 
sf/0fn] dft[efiffdf lzIffsf] k|of;n] ult lng ;s]sf] 5}g . s]xL ;Lldt :yfgLo txx¿df 
afx]s dft[efiffdf lzIf0fsf] k"jf{wf/ tof/ u/L To;nfO{ nfu' ug{ clwsf+z :yfgLo ;/sf/x¿ 
clgR5's b]lvPsf] cj:yf 5 . ax'efifL egL v'n]sf lzIffnodf ;d]t g]kfnL Ot/sf dft[efiffdf 
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cWofkg x'g ;s]sf] 5}g . cª\u|]hL efiffk|ltsf] cfsif{0fsf sf/0f ljBfyL{ g} dft[efiff lzIffdf ?lr 
glbg] ;d:ofn] klg g]kfndf dft[efiffdf lzIff sfo{j|md alnof] x'g ;s]sf] 5}g . dft[efiffnfO{ 
ljifosf ¿kdf jf dfWodsf ¿kdf k7gkf7g ug]{ eGg] ;Gbe{df cGof]ntf b]lvFb} cfPsf] 5 . 
o; lsl;dsf] cGof]n x6fpg cfjZos 5 . dft[efiffdf lzIffsf] klxnf] v'8\lsnf] cleefjs 
g} x'g ;Sg'k5{ .

dft[efiffdf lzIff k|fKt ug{ kfpg] ;+j}wflgs clwsf/sf] k|rngfy{ wf/f #!-%_ sf] Joj:yfadf]lhd 
;ª\3Lo sfg'g aGg'k5{ . ;+;bdf ljrf/fwLg ;ª\3Lo ljBfno lzIff ljw]osdf ;d]t pko'{St 
ljifonfO{ dxŒjsf ;fy ;dflxt ul/g'k5{ . dft[efiffdf lzIff k|bfg ug]{ ;DaGwdf /fHosf 
ljljw lzIff;Da4 lgsfox¿, h:t} M lzIff, lj1fg tyf k|ljlw dGqfno, lzIff tyf dfgj 
;|f]t ljsf; s]Gb|, kf7\oj|md ljsf; s]Gb|, lzIfs ;]jf cfof]u, g]kfn k|1f–k|lti7fg, ljBfno, 
eflifs ;d'bfo, gful/s ;dfhnufoaf6 ck]lIft e"ldsf v]lng'k5{ . zflAbs / lnlksf] kIfdf 
7f]; cWoog cg';Gwfg u/L dft[efiffnfO{ ;'b[9 kfg{ k|oTg ul/g'k5{ . dft[efiff ;+:s[lt;Fu dfq 
hf]l8Psf] ljifo geO{ of] lzIffsf] clwsf/sf] cleGg cª\u xf] / z}lIfs k|0ffnLsf] cleGg cª\u 
aGg ;Sg] ;fdYo{ /fV5 eGg] ;dem x'g' h?/L b]lvG5 .

xfn g]kfnsf] lzIf0f l;sfOsf] dfWod efiff d"ntM g]kfnL / cª\u|]hL ePaf6 o;n] s]xL ;Lldt 
;d'bfonfO{ Psk|sf/sf] c3f]lift ‘;+/rgfTds nfef+z’ k|bfg u/]sf] 5 . t;y{ cfwf/e"t 
txsf] lzIffdf ;a} afnaflnsfsf] ;dtfd"ns kx'Fr / l;sfOdf u'0f:t/ clej[l4 ug{ ax'efifL 
lzIffsf] gLlt Jofjxfl/s ¿kdf sfo{Gjogdf cfpg'k5{ . dfgs efiff dflgPsf] g]kfnL efiff;Fu} 
cGo dft[efiffx¿sf] ljsf;, ;+jw{g / k|jw{gtkm{ ;DalGwt ;/f]sf/jfnf ;a}sf] lj|mofzLntf 
cfjZos 5 . efiffsf ;fwsx¿n] dft[efiffdf lzIffsf] cEof;sf] :yfkgfy{ k|fl1s of]ubfg 
lbg ;Sg'k5{ . dft[efiffdf oy]i6 k':ts, n]v/rgf n]lvg'k5{ . o;tkm{ ;sf/fTds k|of; ePdf 
g]kfnsf] ;du| z}lIfs k|0ffnLdf dxŒjk"0f{ abnfjsf] ck]Iff ug{ ;lsG5 .

;Gbe{ ;fdu|L 

kf]v/]n, tf/fk|;fb, ‘cfwf/e"t txdf dft[efiff lzIff sfof{Gjogsf ;d:of / ;dfwfgsf pkfo’, 
sGof hg{n, cª\s %, @)@$ 

7fs'/, uf]kfn, ‘dft[efiff lzIff M cEof; / cfjZostf’, uf]/vfkq b}lgs, !) r}q, @)*) 

ofbj, Clts, ‘dft[efiff lzIff’, uf]/vfkq b}lgs, !) r}q, @)*) 

lqk'/f, ‘af]n]Gb| nfn, ‘The Bangladesh Initiative of Mother Tongue-Based 
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Multilingual Education: Exploring the Significance, Challenges, and Way 
Forwards', International Journal Of Research And Innovation In Social 
Science (Ijriss), Volume IX Issue II February 2025

xdfn, piff, ‘dft[efiffdf lzIf0f’, lzIff hg{n, kf7\oj|md ljsf; s]Gb|, @)&$ 

nD;fn, hok|;fb, ‘g]kfndf dft[efiff lzIff M dxŒj, xfnsf] cj:yf / casf] af6f]’, lzIfs 
lzIff @)&!, 

k|wfg, dL/f, ‘dft[efiff lzIf0fdf b]vf k/]sf r'gf}tLx¿’, hgd'vL ax'd'vL SofDk; hg{n, cª\s 
!), @)&* 

/fO{, tf/fdl0f, ‘dft[efiff M ;fdflhs Gofosf] k|Zg’, gofF klqsf b}lgs, !) kmfNu'g, @)&&  
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*k"j{ ;lrj, g]kfn ;/sf/

kf7\oj|md ljsf; s]Gb|sf] Ps cg'ej

8f= vu/fh a/fn*

d lzIff ljefuaf6 ;?jf eO{ kf7\oj|md ljsf; s]Gb|sf] sfo{sf/L lgb]{zs kbdf axfnL ePsf] 
s]xL lbgkl5 d]/f] sfo{sIfdf tLg hgf ljlzi6 JolSt cfpg'eof] . d}n] tL tLg} hgf ljlzi6 
JolStsf gfd rflxF w]/} k6s ;'g]sf] lyPF, d}n] >4f ug]{ JolStx¿ x'g'x'GYof] . e]63f6 eg] 
klxnf] rf]l6 g} lyof] . 

d}n] gf/fo0f uf]kfnsf uLt w]/} ;'Gy]F . pgsf uLtdf ‘s]xL ld7f] aft u/, /ft t];} 9lNsFb}5’, 
‘em/]sf] kft emF} eof] pbf; d]/f] lhGbuL’, ‘cfFvf 5f]kL g/f]pm egL eGg' k¥of 5’, ‘o;} u/L 
latfOlbG5' b'O{ lbgsf] lhGbuL’ h:tf sfnhoL uLt dnfO{ lgs} dg kYof]{ / clxn] klg k5{ . 
o:tf uLtsf ;h{s lyP sfnLk|;fb l/hfn . gfd w]/} k6s ;'g]sf] t/ Psk6s klg e]6 gePsf], 
pxfF d]/f] sfo{sIfdf cfpg'ePsf] lyof] . 

d'6'sf] 9f]sf vf]n]/ 8fS5', d ;kgfsf] s'/f u5{' h:tf uLt d}n] ;'g]sf] lyPF . oL uLtsf ;h{s 
lyP >Lk'?if 9sfn . pxfF klg d]/f] sfo{sIfdf cfpg'ePsf] lyof] . pxfF /f]oN6L ;dfhsf] cWoIf 
x'g'x'Fbf]/x]5 . 

d]/f] sfo{sIfdf k|j]z ug'{ePsf] csf]{ JolStTj x'g'x'GYof] Do'lhs g]kfnsf ;+:yfks ;Gtf]if zdf{ . 
d}n] Do'lhs g]kfnaf6 pTkfbg ePsf y'k|} uLt ;'g]sf] lyPF . /]l8of] g]kfnn] x/]s zlgaf/ 
laxfg ;'Gb/ ;'zLn ;ª\uLt sfo{j|md Do'lhs g]kfnsf] k|fof]hgdf ;~rfng uYof]{, ;~rfns 
lyP ls/0f k|wfg, wgf nfdf / dL/f cfrfo{ . Do'lhs g]kfnsf ;+:yfks tyf ;~rfns ;Gtf]if 
zdf{n] g]kfnL ;ª\uLt pTkfbg tyf k|;f/0fdf 7'nf] of]ubfg k'¥ofPsf lyP . ;Gtf]if zdf{ klg 
/f]oN6L ;dfhdf /x]5g\ .

;ª\uLtsf tLg hgf x:tL d]/f] sfo{sIfdf cfPsf] b]Vbf d cfZro{df k/]F . d uLt ;ª\uLtdf 
?lr ePsf] dfq xf]Og uLt n]Vg] klg ub{y]F .

;fdfGo enfs';f/Lkl5 d}n] pxfFx¿ kf7\oj|md ljsf; s]Gb|df cfpg'sf] k|of]hg ;f]w]F . ;Gtf]if 
zdf{n] cfkm"x¿ /f]oN6L ;dfhdf /x]sf] / uLtsf/ tyf slj sfnLk|;fb l/hfnsf] cfk\mgf] uLt 
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cs}{sf] gfd /fvL sIff tLgsf] kf7\ok':tsdf /flvPsfdf cfklQ hgfO{ lgj]bg lbg'ePsf] atfP . 
slj tyf uLtsf/ l/hfnnfO{ cfk\mgf] uLtsf ;DaGwdf s]xL eGg cg'/f]w klg u/]F .

cfkm" t];|f] sfo{sf/L lgb]{zsnfO{ e]6\g cfPsf] hfgsf/L lbFb} sfnLk|;fb l/hfnn] eg], æd}n] vqL 
;/ x'Fb} d]/f] u'gf;f];lxtsf] lgj]bg lbPsf] lyPF . k|ltlnlk clwsf/ /lh:6«f/sf] sfof{nodf klg 
lgj]bg lbPsf] lyPF . ;/sf/L sfd ePsfn] ldnfpg'k5{ eGy] . To;kl5 klg s]xL ePg . 
b]jsf]6f ;/ x'Fbf klg xfdLn] oxL s'/f p7fof}F . To;df klg s]xL ePg . clxn] tkfO{F cfpg'ePsf] 
5 eg]/ cfPsf xf}F . ;d:of ;dfwfg x'g] s'/fdf xfdL 9'Ss 5}gf}F . g]kfnsf] ;/sf/L sfd o:t} 
xf] . tkfO{F klg ;h{s g} ePsfn] ;h{ssf] dsf{ a'e\mg'xf]nf ls eGg] dfq xf] .Æ

d}n] pxfFsf] s'/f :ki6 a'e\mg ;lsgF . sfnLk|;fb l/hfn h:tf jl/i7 uLt tyf sljtf n]vssf] 
;d:of s] /x]5 eGg] v'Nb'nL eof] . pxfF;Fu ;fIffTsf/ ug{ kfPsfdf dnfO{ v';L nfUof] t/ 
pxfFsf] ;d:of ;dfwfg gePsf] s'/fn] eg] d}n] ;dfwfg ug{ ;S5' ls ;lSbgF eGg] cGof]n sfod 
g} /x\of] . pxfFx¿n] p7fg u/]sf ljifo kf7\oj|md ljsf; s]Gb|df klxNo}b]lv rrf{ ePsf] ljifo 
/x]5 eGg] rflxF d}n] a'em]F t/ ljifosf] k[i7e"ld g} ga'emL s]xL eGg ;lsgF . d}n] ;d:ofnfO{ yk 
:ki6 ug{ cg'/f]w u/]F .

sfnLk|;fb l/hfnn] eg], æd]/L gfltgL sIff # df k9\lyg\ . pgn] d]/f] g]kfnL lstfasf] klxnf] 
sljtf :j/ lgsfn]/ k9]sf] ;'g]kl5 dnfO{ d]/f] uLt ;'g] h:tf] nfUof] . gfltgLsf] lstfa dfu]/ 
x]bf{ t d]/f] uLtsf] n]vs t cs}{ 5 . uLtsf x/kmnfO{ tndfly eg] ul/Psf] /x]5 . uLt d]/} 
lyof] . d crDd ePF . d]/f] uLt c¿ s;}sf] gfddf ;/sf/L k':tsdf 5flkPsf], Tof] klg 
kf7\oj|md ljsf; s]Gb|sf] lstfadf . of] t ;/f;/ HofbtL g} eof] . n]vssf] l;h{gf rf]/L eof], 
Tof] klg ;/sf/L sfof{noaf6 . clg d ph'/L ug{ cfPF . b'O{cf]6f xflsd km]l/O;s], o;sf] 
;dfwfg ePs} 5}g . clxn] klg sIff # sf] d]/f] g]kfnL lstfadf ToxL uLt 5, n]vsdf Pp6f 
aflnsfsf] gfd 5 . o:tf] klg x'G5 <Æ

l/hfnhLsf] egfO / cfj|mf]z :jfefljs} lyof] . Pp6f ;h{snfO{ cfk\mgf] l;h{gf rf]/L x'Fbf l/; 
kSs} p7\5, ;hfosf] dfu klg u5{, Ifltk"lt{sf] bfaL klg u5{ . dnfO{ of] s'/f ;'g]kl5 Hofb} 
Unflg pTkGg eof] . ;h{sdflysf] v]naf8k|lt l/; klg p7\of] . 

>Lk'?if 9sfn / ;Gtf]if zdf{n] sfnLk|;fb l/hfnsf] uLt;DaGwL ;d:of ;dfwfg ug'{kg]{, 
;dfwfg gePdf cbfnt;d]t hfg ;lsg] s'/f atfpg'eof] . of] s'/f klg :jfefljs g} lyof] . 

d}n] o; ljifodf yk a'em]/ cufl8 a9\g] atfPF . sfof{nosf ;fyLx¿;Fu o; ljifodf yk 
5nkmn ug]{ klg hfgsf/L lbPF .
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d]/f s'/fdf sfnLk|;fb l/hfn ;Gt'i6 ePgg\ / eg], æof] ;w}F elg/xg] sfof{noLo efiff xf] . 
o;sf] ;dfwfg ug'{k¥of] lg . o; ;DaGwdf klxNo} 5fglag eO;s]sf 5g\ . tkfO{Fn] kmfOn 
cWoog u/]kl5 yfxf kfOxfNg'x'G5 . uLt rf]/L ug]{ aflnsf klg 7'nL eO{sg lgsfxf klg 
eO;s]5 . ;fob aRrfaRrL klg eP xf]nfg\ . d}n] uNtL u/]F eg]/ l:jsfl/g\ /] . ca pgnfO{ 
s]xL ug]{ s'/f ePg .Æ

æTo;f] eP s] ug{ ;lsG5 t<Æ, d}n] eg]F .

æd]/f] cg'dltlagf g} d]/f] uLt lstfadf /flvPsf] 5 . of] t a;]{lg b; nfveGbf a9L g} 
5flkG5 xf]nf . tLg rf/ jif{ 5flkO;s]sf] 5 . To;}n] emG8} la; nfv ?lkofF Ifltk"lt lbg'k5{Æ, 
sfnLk|;fb l/hfnn] eg] .

ækf7\oj|md ljsf; s]Gb|n] Ifltk"lt{ t lbFb}g . a? clxn] sIff & sf] kf7\ok':ts n]vgsf] sfd 
;'? x'g nfu]sf] 5 . l/hfn ;/n] h'g uLt jf sljtf eGg'x'G5, sIff & df /fvf}Fnf . o;df 
;xdt eOlbg'k¥of]Æ, d}n] eg]F .

Ifltk"lt{ lbg}kg]{ lhls/ sfnLk|;fb l/hfnsf] lyof] . cGoyf cbfntdf d'2f xfNg];Ddsf s'/f 
klg eP . 

d}n] eg]F, ækf7\oj|md ljsf; s]Gb|n] n]vsnfO{ Psd'i6 /sd lbP/ ;jf{lwsf/ cfkm}Fn] /fVg] k/Dk/f 
5 . n]vsn] uLt /fVbf ljrf/ ug'{kg]{ lyof] . a? o; ;DaGwdf cbfntdf hfFbf xfdLnfO{ klg 
;lhnf] x'G5, cbfntn] Ifltk"lt{ lbg'kg]{ cfb]z lbPdf g]kfn ;/sf/n] cy{ dGqfnodfkm{t ah]6 
lgsf;f unf{ . kf7\oj|md ljsf; s]Gb|n] o;;DaGwdf Ifltk"lt{ lbg eg] ;Sb}g .Æ 	

d]/f] k|:tfjdf >Lk'?if 9sfn / ;Gtf]if zdf{ s]xL ;sf/fTds b]lvP klg sfnLk|;fb l/hfn eg] 
b]lvg' ePg . pgn] sIff # df ePsf] ;f]xL uLt cfkm\g} gfddf sIff & df /fVg k|:tfj ug'{eof] .

sIff # df kl9;s]sf] ;f]xL uLt sIff & df /fVg plrt gx'g] ePsfn] pxfFs} csf]{ uLt lbgsf 
nflu d}n] cg'/f]w u/]F .

ækf7\oj|md ljsf; s]Gb|n] cfk\mgf] uNtL klg l:jsf/]sf] 5}g, Ifdf dfu]/ s'g} lj1lKt klg hf/L 
u/]sf] 5}g . uNtL ug]{, dx;'; klg gug]{ . d}n] kf7\oj|md ljsf; s]Gb|nfO{ sIff & df ToxL 
uLt /fVg cg'/f]w u5'{ . csf]{ t lbGgFÆ, sfnLk|;fb l/hfnn] eg] .

;f]xL uLt sIff # df Ps hgf n]vssf] gfd k9]sf ljBfyL{nfO{ sIff & df klg ;f]xL uLt csf]{ 
n]vs /fv]/ k9fpg gx'g] eGb} d}n] ;f] k|:tfjdf c;xdlt hgfPF .
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æ;f]xL uLt sIff & df /fv]/ jf:tljs ;h{ssf] gfd /fv] kf] ;'wf/ x'G5, ljBfyL{n] klg yfxf 
kfpF5g\ . ug]{ eP oxL ug'{xf];\, gq csf]{ uLt t lbGgFÆ, sfnLk|;fb l/hfnn] eg] . 

d}n] eg]F, ætkfO{FnfO{ lrQ a'em\g] u/L Ifdf dfu]sf] ljifo lj1lKt / kf7\oj|md ljsf; s]Gb|sf] 
dfl;s a'n]l6gdf k|sflzt u5'{ . n]vsnfO{ k/]sf] dsf{k|lt d Ifdf dfU5' . kf7\oj|md ljsf; 
s]Gb|n] uNtL u/]s} xf], o;df nfh dfGg'kg]{ s'/} 5}g, xfdLn] cfk\mgf] uNtL l:jsfg'{k5{, l:jsf5f}{F . 
;|i6fnfO{ o;/L dsf{ kfg'{ x'Fb}g . ca o:tf] x'g lbg] 5}g . cGo s'/f d ;lj:tf/ a'em]/ cufl8 
a9\5' .Æ

sfnLk|;fb l/hfn, ;Gtf]if zdf{ / >Lk'?if 9sfn d]/f] sfo{sIfaf6 aflxl/g'eof] . dnfO{ of] 
ljifon] lgs} /Gygfof] . d}n] o;af/] lj:t[t ¿kdf a'em\g] k|of; u/]F . 

sIff # df /flvPsf] uLtsf] syf lgs} nfdf] kf] /x]5 . of] uLt sIff # df lj=;= @)^@ 
;fnsf] kl/dfh{gdf /flvPsf] /x]5 . tTsfnLg ;dodf kf7\oj|md ljsf; s]Gb|n] ljBfyL{sf] 
cGt/lglxt Ifdtf k|:km'6gsf nflu /fi6«JofkL lgaGw k|ltof]lutf, sljtf k|ltof]lutf, ;f+:s[lts 
sfo{j|md, lrqsnf h:tf sfo{snfkx¿ ;~rfng uYof]{ . /fi6«JofkL sljtf k|ltof]lutfdf d]/f] 
b]z gfdsf] sljtf k|yd eP5 . sljtfx¿ lhNnf lhNnfdf k|lt:kwf{ u/fP/ pTs[i6 sljtfx¿ 
s]Gb|df k7fOGYof] . o;/L k|fKt sljtfdf afFs] lhNnfsL ;f]lkmof afgf]sf] d]/f] b]z sljtf k|yd 
eP5 . sIff tLg jf rf/df cWoog ug]{ aflnsfn] n]v]sf] olt ld7f] / /fd|f] sljtf ljBfnosf] 
kf7\ok':tsdf lsg g/fVg] eGg] ax; rn]5 . ;f]lkmof afgf]sf] k|yd ePsf] sljtfnfO{ k/LIf0fsf 
nflu tof/ ePsf] sIff # sf] d]/f] g]kfnL lstfadf /flvP5 . k/LIf0f sfo{j|md emG8} b'O{ jif{ 
rn]5 . k':ts k/LIf0fdf cfPsf k[i7kf]if0fnfO{ ;dfj]z u/L k':tsnfO{ clGtd ¿k lbOP5 . 

kf7\oj|md ljsf; s]Gb|sf] kf7\ok':ts lgdf{0f / ljsf;sf] nfdf] z[ª\vnf x'g] u5{ . cfjZostfsf] 
klxrfgb]lv kf7\oj|md th'{df, sfof{zfnfdf 5nkmn, ljifo ;ldltaf6 kfl/t eO{ kf7\oj|md ljsf; 
tyf d"Nofª\sg kl/ifb\af6 lg0f{o eO{ g]kfn ;/sf/n] :jLs[lt lbPkl5 sfof{Gjogdf hfG5 . 
kf7\ok':ts :jLs[lt ug'{k"j{ kf7\ok':tsnfO{ s]xL lhNnfsf s]xL ljBfnodf k/LIf0f ul/G5 . 
k/LIf0fdf n}hfg'k"j{ ljifo ;ldltdf Jofks 5nkmn / lzIfs tyf ljz]if1 ;lDdlnt sfof{zfnfdf 
5nkmn ul/G5 . o;/L tof/ ePsf] kf7\ok':ts k/LIf0fsf ¿kdf jif{el/ k7gkf7g x'g] u5{ . 

s]Gb|sf ljifo ljz]if1x¿ k/LIf0f ul/Psf ljBfnodf g} k'u]/ lzIfs tyf ljBfyL{;Fu 5nkmn 
u5{g\ . k|fKt k[i7kf]if0fsf cfwf/df k/LIf0fsf nflu tof/ ul/Psf] kf7\ok':tsnfO{ cBfjlws 
u/L ljifo ;ldltn] clGtd :jLs[ltsf nflu kl/ifb\df k7fpg l;kmfl/; u5{ . olt Jofks tof/L 
/ 5nkmnaf6 ljsf; ePsf] kf7\ok':tsdf /flvPsf] uLtsf ;DaGwdf s'g} k|ltlj|mof cfPg . 
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k/LIf0fsf ;dodf / kf7\ok':ts :jLs[t ePkl5sf] s]xL jif{ klg o; uLtsf ;DaGwdf s'g} 
k|ltlj|mof cfPg . d]/f] b]z zLif{ssf] uLt k7gkf7g eO/x\of] . ha sfnLk|;fb l/hfnsf] 
k|ltlj|mof cfof], o;df n]vssf] gfd x6fP/ k':ts 5flkg yflnP5 . 

dnfO{ crDd s]df nflu/x\of] eg] sIff tLgdf cWoog ug]{ afFs]sL Ps ljBfyL{n] ‘d]/f] b]z’ 
zLif{ssf] kl/kSj sljtf s;/L n]Vg ;lsg\ eg]/ s;}n] klg k|Zg p7fPg . o; sljtfsf 
efjsf cfwf/df klg cg'dfg nufpg'kg]{ xf] . sljtfnfO{ /fi6«JofkL sljtf k|ltof]lutfdf 
;jf]{Ts[i6 7x/fOof], k'/:s[t ul/of], kf7\ok':tsdf klg ;dfj]z ul/of] . 

kf7\ok':tsdf ;dfj]z ubf{ ljifo ;ldltsf ljåfg\ JolStTjx¿af6 klg s'g} zª\sf pAhfOPg . 
ljBfnodf k9fpg] lzIfsx¿n] klg s'g} l6sfl6Kk0fL u/]gg\ . 

kf7\oj|md ljsf; s]Gb|sf] kf7\ok':ts ljsf; tyf d"Nofª\sg k|lj|mof k"/f u/L g]kfn ;/sf/af6 
:jLs[t sIff # sf] g]kfnL ljifosf] lstfa ‘d]/f] g]kfnL’ df ‘d]/f] b]z’ zLif{ssf] sljtf  
o:tf] lyof] M

	 æslt vf]h]F b]z d}n] af]sL dfglrq

	 cflv/df b]z kfPF cfkm\g} 5ftLleq

	 b]z x]g{ n]s, a]F;L, t/fO{ ;a} wfPF

	 a'em\bfv]l/ cfk\mgf] b]z cfkm}Fl;t kfPF 

	 h'g lbg 5ftLleq b]z d}n] e]6]F

	 8fF8fsfF8f htftt} b]z}b]z b]v]F

	 d]rL, sf];L, ;]tL, sfnL, s0ff{nLsf] tL/

	 cfkm\g} /ut au]h:tf] cfkm\g} d'6'lg/

	 kxf8, db]z, lxdfn ;a} d]/f] 3/af/

	 ;a} hft, ;a} j0f{ d]/f] kl/jf/

	 g]kfnLsf] cfF;' k'5, dnfO{ b]zn] eG5

	 g]kfnnfO{ la;]{ eg] s;n] dnfO{ uG5 .Æ -kf7\oj|md ljsf; s]Gb|, @)^@M k[= !_ .
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of] sljtf /fi6«JofkL k|ltof]lutfdf klxnf] x'Fbf o;sf d"Nofª\sgstf{x¿n] klg s'g} k|Zg 
p7fPgg\ . d"Nofª\sgsf] glthf tof/ ug]{x¿n] t lhNnf, ljBfno / k|ltof]uLsf] gfd / p;n] 
cWoog ug]{ sIff t kSs} pNn]v u/] xf]nfg\ . sIff # df cWoog ug]{ ljBfyL{n] sljtfsf] 
:t/Lotf, zAbsf] k|of]u, efjsf] uxgtfnfO{ ljrf/ ubf{ sIff # df cWoog ug]{ ljBfyL{n] n]v]sf] 
xf]nf egL zª\sf ug{ ;lsGYof] . o;sf nflu k|z:t :yfg lyof] . zª\sf pTkGg u/]/ ljjfbdf 
lsg kg]{ eg]/ xf]nf ;a}n] of] sljtfnfO{ ;lhn} l:jsf/]sf] b]lvG5 .

kf7\ok':tssf] k/LIf0fkZrft\ cfjZos kl/dfh{g u/L b]zJofkL sfof{Gjogdf NofPsf] s]xL 
jif{kl5 dfq o; sljtfdf sfnLk|;fb l/hfnn] c;xdlt dfq xf]Og, cfklQ g} hgfP . o;sf 
nflu k6sk6s kf7\oj|md ljsf; s]Gb| wfP, k|ltlnlk clwsf/ /lh:6«f/sf] sfof{no klg wfP . 
To;}sf] lg/Gt/tf d sfo{sf/L lgb]{zs x'Fbf klg hf/L /x\of] . 

d}n] kf7\oj|md ljsf; s]Gb|sf efiff zfvfdf klg g]kfnL efiff ljifo x]g]{ lhDd]jf/ clws[tnfO{ 
o;;DaGwL lh1f;f /fv]F . 

pgn] eg], æ/fi6«JofkL sljtf k|ltof]lutfdf k|yd :yfg xfl;n u/]sf] ljBfnodf g} cWoog ug]{ 
Ps hgf ljBfyL{sf] sljtf /fVbf /fd|f] ;Gb]z hfG5 eg]/ /flvPsf] xf] . sljtf d"Nofª\sgsf] 
;dodf klg vf;} Wofg k'u] h:tf] nfu]g . ;a}sf] ;xdltdf k/LIf0f k':tsdf /flvof] . 
sfo{zfnfdf lzIfsx¿af6 klg s'g} k|ltlj|mof cfPg . ;a}n] l:jsf/]sf] h:tf] b]lvof] . s'g} 
k|ltlj|mof gcfPkl5 t ;d:of klg x'g] ePg . clg of] b]zJofkL sfof{Gjog ug]{ k':tsdf klg 
/x\of] .Æ

æha sfnLk|;fb l/hfnn] o; ;DaGwdf lgj]bg lnP/ cfpg'eof], clg xfdL klg crlDdt eof}F . 
o;sf] 5fglagsf nflu k|lj|mof cufl8 a9\of] . afFs] lhNnfsf] ljBfyL{ ePsfn] o;;DaGwdf yk 
5fglag ug{ lhNnf lzIff sfof{no, afFs]nfO{ lgb]{zg lbof}F . xfd|f k|ltlglw ;DalGwt ljBfyL{nfO{ 
e]6\g k'u] . s'/fsfgLsf j|mddf ljBfyL{n] cfk\mgf] uNtL :jLsf/ ul/g\ . cfkm"n] s'g} k':tsaf6 
;f/]sf] / s'g} x/kmnfO{ tn / s'g}nfO{ dfly nu]/ ldnfPsf] atfOg\ . cfkm"nfO{ o;/L c¿sf] 
;fg'{ x'Fb}g eGg] hfgsf/L gePsfn] cfkm"n] uNtL u/]sf] l:jsfl/g\ . sljtf k|ltof]lutfdf efu 
lnFbfsf] pd]/ / 5fglag x'Fbfsf] pd]/df rf/ kfFr jif{ km/s eO;s]sf] lyof] . tL ljBfyL{n] lax] 
ul/;s]sL /lx5g\ . k9fO klg 5'l6;s]sf] /x]5 . ljBfyL{n] uNtL l:jsfl/;s]kl5 c¿ s] g} 
ug{ ;lsGYof] / .Æ

æxfdLn] klg uNtL l:jsfof}{F . ljifo ;ldltn] klg uNtL l:jsfof]{ . ca o;df ;xdltdf g} 
cufl8 a9\g'sf] ljsNk 5}g . sfnLk|;fb l/hfnn] klg ;/sf/L lgsfon] uNtL l:jsfl/;s]kl5 
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ldNg]tkm{ g} hfg'k5{ . pxfFnfO{ cfly{s Ifltk"lt{ t lbg ;lsFb}g . ;/n] eg] h:t} clxn] n]Vg 
nfluPsf] sIff & sf] g]kfnL ljifodf sfnLk|;fb l/hfnsf] sljtf /fv]/ Ifltk"lt{ ug'{k5{ .Æ 

efiff zfvfsf clws[tsf] s'/f ;'g]kl5 d klg crlDdt ePF . /fi6«JofkL sljtf k|ltof]lutf, 
kf7\ok':tsdf sljtf 5gf]6, kf7\ok':ts n]vg, k/LIf0f, :jLs[lt / lgoldt k7gkf7g eO;Sbf 
klg of] uLt;DaGwL ;d:of ;dodf g} phfu/ x'g g;s]sfdf crDd klg nfUof] . deGbf 
cufl8sf b'O{ hgf sfo{sf/L lgb]{zssf] ;dodf klg ;d:of ;dfwfg x'g g;s]sf] / uNtL dx;'; 
u/L Ifdfofrgf klg gul/Psf] 36gfn] dnfO{ b'lvt t'Nofof] . cfk\mgf] /rgfsf] rf]/L x'g' Ps 
;h{ssf nflu ck"/0fLo Iflt xf] eGg]df d ;hu lyPF .

sfnLk|;fb l/hfnsf] lgj]bgkZrft\ 5fglagdf pgsf] bfaL ;fFrf] 7xl/Pkl5 klg kf7\ok':tsaf6 
d]/f] b]z gfdsf] uLt x6fOPsf] lyPg . a?, n]vssf] gfd x6fOPsf] kfOof] . 

dnfO{ g]kfnL ljifodf /flvPsf] d]/f] b]z sljtf / sfnLk|;fb l/hfnsf] jf:tljs sljtf t'ngf 
ug{ dg nfUof] . d}n] sfnLk|;fb l/hfnsf] lj=;+= @)%$ df ;femf k|sfzgn] k|sfzg u/]sf] 
‘s]xL] uLt s]xL uhn’ k':tssf] k[i7 @! df ‘slQ vf]h]F b]z d}n]’ zLif{sdf lgDgfg';f/sf]  
/x]sf] kfPF M

æslt vf]h]F b]z d}n] af]sL dfglrq

cflv/df b]z kfPF cfg} 5ftLleq

	 d]rL dxfsfnL sf];L sgf{nLsf tL/ 

	 cfkm\g} g;f au]h:tf] cfkm\g} d'6'lg/

	 b]z x]g{ n]s, a]F;L, t/fO{ ;a} wfPF

	 a'‰bfv]l/ cf\gf] b]z cfkm}Fl;t kfPF 

slt vf]h]F b]z d}n] af]sL dfglrq

cflv/df b]z kfPF cfg} 5ftLleq

	 h'g lbg 5ftLleq b]z d}n] e]6]F

	 8fF8fsfF8f htftt} b]z}b]z b]v]F

	 g]kfn klg cfkm}F ePF cfkm}F d g]kfnL

	 sfFu8fsf] 3fp b'Vof] dnfO{ o;kfln
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slt vf]h]F b]z d}n] af]sL dfglrq

cflv/df b]z kfPF cfg} 5ftLleq

	 kxf8, dw]z, lxdfn ;a} d]/f] 3/af/

	 ;a} hft, ;a} j0f{ d]/f] kl/jf/

	 g]kfnLsf] cfF;' k'5, dnfO{ b]zn] eG5

	 g]kfnnfO{ la;]{ eg] s;n] dnfO{ uG5 .

slt vf]h]F b]z d}n] af]sL dfglrq

cflv/df b]z kfPF cfg} 5ftLleqÆ -;femf k|sfzg, @)%$M k[= !(–@)_ .

sfnLk|;fb l/hfnsf] sljtfdf cem yk rf/ rf/ x/kmsf tLg Znf]s klg 5g\ . h] xf];\, 
l/hfnsf sljtfsf] rf]/L ePsf] kSsf xf] . o;sf] ;dfwfgsf nflu ;xdlt g} cfjZos x'g] 
d]/f] klg lgrf]8 /x\of] . 

gofF n]lvFb} ul/Psf] sIff & sf] g]kfnL ljifosf] kf7\ok':tsdf pxfFs} /f]hfOsf] uLt jf sljtf 
/fVg] d]/f] k|:tfjdf sfnLk|;fb l/hfn ;xdlt x'g'ePg . kf7\oj|md ljsf; s]Gb|n] Ifdfofrgf 
k|sflzt u/L cufl8 a9\g] ;f]rfO ddf cfof] . ljjflbt uLtnfO{ x6fOxfNg'kg]{ 7fg]F . gofF 
z}lIfs ;qsf] kf7\ok':tsdf pSt uLt x6fpg] lg0f{o eof] . 

To;kl5 sfnLk|;fb l/hfn kf7\oj|md ljsf; s]Gb|df cfpg'ePg . pxfFn] To;kl5 s] ug'{eof] 
Tof] klg hfgsf/L ePg .
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kf7\oj|md d"Nofª\sg

8f= u0f]zk|;fb e6\6/fO{ *

n]v;f/ 

kf7\oj|md d"Nofª\sg, kf7\oj|mdsf] ;an / b''a{n kIfnfO{ cfsng u/L sdhf]/LnfO{ ;kmntfdf 
/ r'gf}tLnfO{ cj;/df abNg] k|lj|mof xf] . kf7\oj|md nlIft, sfof{lGjt / k|fKt :j¿ksf] x'g] 
ePsfn] kf7\oj|mdsf] d"Nofª\sg klg nufgL, k|lj|mof / k|flKt r/0fdf g} x'G5 . kf7\oj|md 
d"Nofª\sg b]zn] cjnDag u/]sf] lzIff jf kf7\oj|md gLltdf lge{/ /xG5 . o; n]vdf 
d"ntM ljBfno txsf] kf7\oj|mdnfO{ cfwf/ agfP/ kf7\oj|md d"Nofª\sgsf] ;fdfGo ;}4flGts 
cjwf/0ff dfq k|:t't ul/Psf] 5 / of] g]kfnsf] lzIff gLlt, /fli6«o kf7\oj|md k|f¿k / 
ljBfnosf kf7\oj|md;Fu dfq ;Lldt 5 . o;df kf7\oj|md d"Nofª\sgsf] ;}4flGts k[i7e"ld, 
kf7\oj|md d"Nofª\sg k|lj|mof / s'g kIfsf] d"Nofª\sg ubf{ s] s] cfwf/ x'g ;S5g\ eGg] 
kIfsf] ;fdfGo rrf{ ug{ vf]lhPsf] 5 . of] n]vsLo b[li6 k|:t't ePsf] cjwf/0ffTds  
n]v xf] . 

d'Vo zAbfjnL M kf7\oj|md, ;Ifdtf, Jojxf/, k[i7kf]if0f, d"Nofª\sg, k|of]ustf{

!= ljifo k|j]z

kf7\oj|md d"Nofª\sg eg]sf] kf7\oj|mdsf] k|f¿k tof/ kfg]{, sfof{Gjog ug]{ / l;sfO pknlAwsf] 
;'lglZrttf ljZn]if0f ug]{ k|lj|mof xf] . o;af6 kf7\oj|mdsf] k|efjsfl/tf, ;an kIf / 
cf}lrTo cfsng ul/G5 . o;n] lzIffsf p2]Zo k"/f ePgePsf], nlIft kf7\oj|md (Intended 
Curriculum) cg';f/ sfof{Gjog ePgePsf] / ljBfyL{df ck]lIft pknlAw k"/f ePgePsf] 
b[Zo k|:t't u5{ . kf7\oj|md d"Nofª\sg nlIft kf7\oj|md (Intended Curriculum), sfof{lGjt 
kf7\oj|md (Implemented Curriculum) / k|fKt kf7\oj|md (Achieved Curriculum)  
;Fu ;DalGwt x'G5 . lzIffljb\, gLlt lgdf{tf, l;sf?nufotsf] ;+nUgtfdf kf7\oj|mdsf]  
d"Nofª\sg ul/G5 . 

*k/LIff lgoGqs, k/LIff lgoGq0f sfof{no -sIff !)_
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kf7\oj|md d"Nofª\sg lzIffsf] p2]Zo, ;fdflhs kl/j]z / j}lZjs dfu;Fu ;DalGwt 5 . kf7\oj|md 
d"Nofª\sgdf ljifout ;Ifdtf, l;sfO If]q / eljiosf r'gf}tL d'Vo ljifosf ¿kdf /xG5g\ 
(Estrellado, 2023) . o;df jt{dfg kf7\oj|mdsf l;sfO If]q / eljiosf ;Defjgflarsf] 
sdLsf] ljZn]if0f ul/G5 . kf7\oj|md d"Nofª\sg ubf{ ;fIf/tf / ul0ft h:tf cfwf/e"t l;k / 
ljifout cfwf/e"t l;k tyf l;sfO pknlAw, ;xsfof{Tds / k|of]ufTds l;sfO, ;dfnf]rgfTds 
;f]r, l;h{gfTdstf / ;d:of ;dfwfg lzNksf] ljsf;df hf]8 lbg'k5{ (Alvarado, 2023). 
leuf]T:sLsf] ;fdflhs ;f+:s[lts l;4fGtdf kf7\oj|md d"Nofª\sg ultzLn sIff jftfj/0f l;h{gf 
ug]{ cfwf/ xf] .  

kf7\oj|md d"Nofª\sgsf] p2]Zodf kf7\oj|md ;'wf/, kf7\oj|md lgdf{0f / sfof{Gjogdf ;+nUg 
kIfsf] pQ/bfloTj, lg0f{o lgdf{0f k|lj|mof / l;sf?sf] l;sfO pknlAw k|flKtsf] cj:yf ljZn]if0f 
ul/G5 . df}h'bf kf7\oj|mdsf] ljZn]if0f u/L o;sf ;an kIf / b''a{n kIf s]nfP/ kf7\oj|mdsf] 
;fdlos ;'wf/sf nflu ;''emfj k]; ug]{ sfo{ kf7\oj|md ;'wf/ xf] . z}lIfs sfo{j|mdaf6 tf]lsPsf 
dfkb08 k"/f ePsf 5g\ jf 5}gg\ / l;sf?sf ck]lIft pknlAw k"/f ug{ xfd|f k|oTg ;Ifd 
5g\ jf 5}gg\ egL x]g]{ sfo{ pQ/bfloTjleq k5{ . gLlt lgdf{0f, ljQLo / ef}lts Joj:yfkg 
/ ;+:yfut bIftf lg0f{o lgdf{0fsf efu x'g\ . nlIft ;Ifdtfsf] k|flKtsf] cj:yf ljZn]if0f 
l;sfO pknlAw;Da4 kIf xf] . ck]lIft nIocg's"n ¿kdf xfl;n ug{ kf7\oj|mdsf] d"Nofª\sg 
;du| ¿kdf ul/g'k5{ . kf7\oj|md d"Nofª\sg o;sf tŒjaf6 dfq ug{ ;lsFb}g . ;du| ¿kdf 
kf7\oj|mdsf] d"Nofª\sg u/]/ kf7\oj|mdsf] ;kmntf tyf  kf7\oj|mdsf kmfObf / sdhf]/Lsf] tl:a/ 
k|fKt ug{ ;lsG5 (Hutahaean, 2014) . kf7\oj|md d"Nofª\sg gofF kf7\oj|md lgdf{0f ug]{ jf 
kf7\oj|md kl/dfh{g ug]{ cfwf/ xf] . 

@= kf7\oj|mdsf] d"Nofª\sg k|lj|mof

kf7\oj|mdsf] d"Nofª\sgdf lgdf{0ffTds, lg0f{ofTds, lgbfgfTds / k|efj d"Nofª\sgsf tl/sf 
ckgfOG5 . kf7\oj|mdsf] lgdf{0ffTds d"Nofª\sg (Formative Evaluation) kf7\oj|md ljsf; 
jf sfof{Gjogsf j|mddf ul/G5 . o:tf] d"Nofª\sgn] kf7\oj|md ljsf;s} ;dodf kf7\oj|mdnfO{ 
;'wfg{ dbt u5{ . o:tf] d"Nofª\sg l;sf?nufotsf] k|fylds / låtLos ;/f]sf/jfnfsf] 
k|ltlj|mof, lzIf0f /0fgLlt / ljBfyL{ ;+nUgtfdfly s]lGb|t x'G5 . lg0f{ofTds d"Nofª\sg 
(Summative Evaluation) kf7\oj|md k"0f{ ¿kdf sfof{Gjog ul/;s]kl5 ul/G5 . o;df 
kf7\oj|mdsf] u'0f:t/nufot ;du| k|efj Ifdtf dfkg ul/G5 . o;sf nflu k/LIff, pknlAw 
k/LIf0f jf kl/of]hgf sfo{n] ljBfyL{sf] l;Sg] Ifdtf / lgwf{l/t nIo k|fKt eP ePgg\ egL 
ljZn]if0f u/]/ cj:yf lgwf{/0f ul/G5 . lgbfgfTds (Diagnostic Evaluation) d"Nofª\sg 
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lzIf0f ;'? x'g'clu ul/G5 . o;n] l;sf?sf] k"j{1fg, l;k / cfjZostf klxrfg ug{ dbt u5{ . 
k|efj d"Nofª\sg (Impact Evaluation) df rflxF kf7\oj|mdsf bL3{sfnLg k|efjsf] cWoog 
ul/G5 .  o:tf d"Nofª\sgdf ;fdfGotM ;j]{If0f, k|ZgfjnL, sIff cjnf]sg, cGtjf{tf{, nlIft 
;d"x 5nkmn, ljBfyL{sf] l;sfO pknlAwsf] tYofª\s ljZn]if0f, k|of]u ul/Psf] z}lIfs ;fdu|L / 
ljlwsf] k'g/jnf]sg h:tf tl/sf ckgfOG5 . 

kf7\oj|md ljsf; s]Gb|n] kf7\oj|mdsf] d"Nofª\sg ubf{ lgDglnlvt cfwf/ k|of]u ug'{kg]{ pNn]v 
u/]sf] 5 M 

-s_ 	 ljBfyL{sf] pknlAw :t/ M o;df tf]lsPsf ;Ifdtf / l;sfO pknlAwsf cfwf/df l;sf?n] 
xfl;n u/]sf bIftfsf] :t/ x]/L kf7\oj|mdsf] ;an / ;'wf/sf kIf s]nfOG5 .

-v_ 	 lzIfssf] sfo{ ;Dkfbg :t/  M o;df kf7\oj|md sfof{Gjogsf nflu lzIfsn] k|of]u u/]sf] 
gjk|jt{gfTds lzIf0f /0fgLlt, ;d:of ;dfwfg :t/ / l;sf?sf] ;Gt'li6sf] :t/ dfkg 
ul/G5 . 

-u_ 	 k7gkf7gdf pkof]u ul/Psf] ;do M o;df kf7\oj|mddf l;sfOsf nflu ljBfyL{nfO{ 
pknAw u/fpg lgwf{/0f ul/Psf] k"/f ;dodf lzIfsn] u/fPsf l;sfO sfo{snfkdf 
nfu]sf] ;dofjlwsf] cfsng ul/G5 / ;do Pjd\ l;sfOsf] :t/sf] t'ngf ul/G5 . 

-3_ 	 ljBfyL{sf] j}olSts tyf ;fdflhs Jojxf/ / k|efj M o;df l;sf?df ljsf; ePsf]  
5 . 1fgsf] k|of]u, l;ksf] pkof]u, d"NodfGotfsf] k|of]u / l;sf?df ljsf; ePsf] sfo{ 
tTk/tfsf] cfsng ul/G5 . 

-ª_ 	 cleefjs tyf ;dfhsf] l;sfOk|ltsf] ck]Iff / k|ltlj|mof M o;df cleefjs / 
;/f]sf/jfnfn] /fv]sf ;sf/fTds / gsf/fTds k|ltlj|mof tyf ;dfhsf ck]Iff k"lt{sf] 
cj:yf x]/L ;'wf/sf If]q klxrfg ul/G5 .

-r_ 	;/f]sf/jfnfsf] ljBfnok|ltsf] wf/0ff M o;df ;/f]sf/jfnfn] ljBfnok|lt /fVg] ;sf/fTds 
jf gsf/fTds wf/0ffsf] t'ngf u/L gsf/fTds wf/0ffaf6 ;'wf/sf If]q klxrfg ul/G5 . 

pko'{St kIf;d]tsf cfwf/df k|To]s kfFr jif{df kf7\oj|mdsf] d"Nofª\sg ul/G5 . o;f] ubf{ 
JolSt, kl/jf/ / ;dfhdf k/]sf] k|efj ;d]tnfO{ x]l/G5 . kf7\oj|md ljsf; s]Gb|n] kf7\oj|md 
sfof{Gjogsf] kfFr jif{kl5 kf7\oj|mdsf] cfjlws d"Nofª\sg ug]{ k|lj|mof cjnDag ubf{ ;a} 
kf7\oj|md kl/dfh{gsf] ljifonfO{ ;do ;fk]If agfpFb} n}hfg s]Gb| k|oGgzLn /x]sf] b]lvG5 .
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ljBfno txdf PsLs[t cjwf/0ffsf] kf7\oj|md, ;Ifdtfdf cfwfl/t kf7\oj|md, PsnkyLo 
:j¿ksf] kf7\oj|md / :yfgLo kf7\oj|md sfof{Gjogdf /x]sf] cj:yf 5 . oL kf7\oj|mdnfO{ 
n}ª\lus cjwf/0ff, ;Gt'ngsf] cj:yf / ;Ifdtfsf b[li6n] ljZn]if0f ug{ ;lsG5 . 

kf7\oj|md d"Nofª\sgdf d"ntM kf7\oj|mdsf] tŒjs]lGb|t l;4fGt (Erden, 1998) sf] pkof]u 
ul/G5 . o;df kf7\oj|mdsf ljleGg tŒjsf] k|efjsfl/tf, ;d:of / r'gf}tL cfsng ul/G5 . 
kf7\oj|mdsf ;a} tŒjsf] d"Nofª\sg u/]kl5 dfq kf7\oj|mdsf] k|efjsfl/tf d"Nofª\sg ug{ 
;lsG5 . kf7\oj|md d"Nofª\sg ubf{ ljBfyL{af6 k|flKt pknlAw, lzIfsaf6 ljifoj:t' k|jfx ug]{ 
k|lj|mof, k|wfgfWofksaf6 Joj:yfksLo ;Ifdtf / ;/f]sf/jfnfaf6 l;sfO tyf k|ultsf] ckgTj 
cfsng ul/G5 . kf7\oj|mdsf] d"Nofª\sgaf6 kf7\oj|md kl/dfh{g ug{ tyf gofF kf7\oj|md ljsf; 
ug{ ;xh x'G5 . lkNnfO{ (Pillai, 2017) sf ljrf/df kf7\oj|md d"Nofª\sg ubf{ kf7\oj|mdleqsf 
sfo{snfk, lzIfsaf6 ljBfyL{sf] d"Nofª\sg, ljBfyL{af6 lzIfssf] d"Nofª\sg, k7gkf7gdf 
k|of]u ePsf ;fdu|Lsf] d"Nofª\sg, lzIf0f ljlwsf] pko'Sttf, k|efjsfl/tf, l;sfO pknlAw 
k|flKtsf] cj:yf, kf7\oj|mdsf] ;fdlos k'g/jnf]sg, lzIff k4ltsf] k'g/jnf]sg h:tf kIfsf] 
d"Nofª\sg ul/G5 .

kf7\oj|md d"Nofª\sgsf nIos]lGb|t, nIoljxLg, t'ngfTds, lg0f{ofTds / k|TofogfTds k4lt 
x'G5g\  . nIos]lGb|t d"Nofª\sgdf kf7\oj|mdsf p2]Zo k"/f ePgePsf] x]l/G5  . nIoljxLg 
d"Nofª\sg ljBfnodf h] b]lvG5, To;sf] vf]hL ug]{ k|lj|mof xf] . t'ngfTds k4ltdf ck]Iff / 
k|flKtsf] t'ngf u/L cGt/ klxNofpg] sfd ul/G5 . lg0f{ofTds k4ltdf lg0f{osf nflu ;"rgf 
;ª\sng u/L ltgsf] ljZn]if0f u/]/ cj:yf klxrfg ul/G5  . k|TofogfTds k4ltdf gofF 
gLlt lgdf{0f, lzIfssf] k];fut ljsf;, afnljsf;, ;fdu|L, ljlw, sfo{snfk / lzIf0f sf}zn 
;'wf/sf nflu kf7\oj|mdsf] d"Nofª\sg ul/G5 (Buntat et al., 2013) . kf7\oj|md d"Nofª\sgsf 
oL k|lj|mof lzIffsf] nufgL, k|lj|mof / k|flKt;Fu ;DalGwt b]lvG5g\ t/ xfd|f] lzIff k4ltdf 
kf7\oj|mdsf] nIoljxLg d"Nofª\sg k|lj|mofsf] a9L k|of]u ePsf] b]lvG5 . k|ToogfTds k4lt 
lzIffsf] u'0f:t/;Fu ;DalGwt x'g] eP klg o;sf] Go"g k|of]u ePsf] kfOG5 .

cnfb] (Alade, 2006) n] kf7\oj|md d"Nofª\sgsf zf:qLo ljlw, cg';Gwfg tyf ljsf; ljlw, 
k|af]w ljlw, gLlt lgdf{tfnfO{ ;Nnfx k|bfg ug]{ ljlw, lzIfssf] k];fut ljsf; ljlw / 36gf 
cWoog ljlw u/L 5cf]6f ljlwsf] rrf{ u/]sf 5g\ . cf]nfOtfg (Olaitan, 1996) n] k|af]w 
ljlw, :jtGq nIo ljlw, ;Gbe{, nufgL, k|lj|mof, pTkfbg ljlw / cfbfgk|bfg ljlwsf] rrf{ u/]sf 
5g\ . kf7\oj|mdsf] d"Nofª\sgdf l:j|me]g (Scriven) sf] :jtGq nIo ljlw, 6fOn/ (Tyler) 
sf] p2]Zo ljlw, kfn{6 / x\ofldN6g (Parlett and Hamilton) sf] k|af]w ljlw / :6kmnlad 



39lzIff klqsf–@)*@

(Stufflebeam) sf] ;Gbe{ nufgL k|lj|mof ljlw d'Vo dflgG5g\ (Alade, 2006) . g]kfnsf] 
ljBfno kf7\oj|md d"Nofª\sg k|lj|mofdf ;d]t oL ljlwsf] k|efj kfOG5 .

l:j|me]g (Scriven, 1970 ) sf] :jtGq nIo ljlwdf kf7\oj|mdsf lgdf{0ffTds / cfjlws 
d"Nofª\sg ul/G5 . of] d"Nofª\sgsf] a[xt\ cjwf/0ff xf] . o;df d"Nofª\sgstf{ kf7\oj|mdsf] 
ljsf; k|lj|mof, ljlw / pknlAwsf] d"Nofª\sg ug{ :jtGq x'G5  . kf7\oj|mdsf k|of]ustf{n] 
kf7\oj|mdsf] b}glGbg d"Nofª\sg ul//x]sf x'G5g\ / cfjlws ¿kdf klg kf7\oj|mdsf]  
d"Nofª\sg ul/G5 . 

:6]gxfp; (Stenhouse) sf] cg';Gwfg k4ltdf kf7\oj|md lgdf{tf g} kf7\oj|mdsf] d"Nofª\sgstf{ 
x'G5  . kf7\oj|md lgdf{tf / lzIfs kf7\oj|mdsf ;d:of ;dfwfgsf nflu k|jt{ssf ¿kdf 
/xG5 / kf7\oj|md sfof{Gjogdf cfpg] ;d:of p;}n] ;dfwfg u5{ . pgsf] of] ljlw ljBfnodf 
cfwfl/t kf7\oj|md ljsf;sf] cjwf/0ff;Fu ;DalGwt b]lvG5  . o;df kf7\oj|md lgdf{0f / 
sfof{Gjogsf] lhDd]jf/L lzIfsdf /xG5 . 

6fOn/ (Tyler) sf] p2]Zo ljlwdf kf7\oj|mdsf p2]Zo ljBfyL{sf pknlAwdf b]vf kg'{ kf7\oj|md 
d"Nofª\sg xf] . kf7\oj|md d"Nofª\sgstf{n] to u/]sf ljlwsf cfwf/df kf7\oj|mdsf] d"Nofª\sg 
x'G5 . pgsf] of] ljlw kf7\oj:t'sf] lzIf0f ljlwsf] d"Nofª\sg;Fu ;DalGwt b]lvG5 . lzIf0f 
k|efjsf/L ePdf dfq kf7\oj:t'sf] ¿kfGt/0f eO{ kf7\oj|mdsf l;sfO pknlAw k"/f x'G5g\ . 

:6kmnlad (Stufflebeam) sf] ;Gbe{ nufgL k|lj|mof pTkfbg ljlwdf kf7\oj|md ljsf; / 
sfof{Gjogsf] k|efjsfl/tf d"Nofª\sg kf7\oj|md d"Nofª\sg xf]  . o; ljlwdf ;fGble{stf, 
pko'Sttf, kof{Kttf / cGo ;"rssf cfwf/df kf7\oj|md d"Nofª\sg ul/G5  . kf7\oj|md 
d"Nofª\sgdf of] ljlw c¿eGbf a9L k|of]u ePsf] kfOG5 . o;df ;Gbe{ d"Nofª\sgcGtu{t df}h'bf 
k4ltsf] ljZn]if0f, :ynut ;j]{If0f, b:tfj]hsf] k'g/jnf]sg, cGtjf{tf{, ;fj{hlgs ;'g'jfO, hfFr 
cflbsf dfWodn] kl/j]z, nlIft ;d"x, cfjZostf klxrfg, p2]Zo lgwf{/0f, r'gf}tL ljZn]if0f 
/ sfof{Gjog of]hgf agfOG5 . 

kfljs]n] kf7\oj|md ljsf;, sfof{Gjog / kl/dfh{gsf nflu k[i7kf]if0f k|fKt ug{ cg';Gwfg / 
kf7\oj|md d"Nofª\sg ug]{ u5{ . cg';Gwfgsf cfwf/df kf7\oj|mddf ;d;fdlos ;'wf/ ul/G5 . 
1fgdf cfwfl/t ;dfh, ;"rgf tyf k|ljlwsf] ljsf; / k|of]u, ljZj kl/j]zdf cfPsf] z}lIfs, 
;fdflhs, ;f+:s[lts, /fhgLlts, cfly{s kl/jt{g;d]tsf cfwf/df kf7\oj|mdnfO{ ;d;fdlos, 
;fGble{s / Jofjxfl/s agfpg lgoldt ¿kdf o;sf] d"Nofª\sg ul/G5 -/fkfk|f, @)&^_ .  of] 
k|lj|mof :6kmnladsf] ;Gbe{ nufgL k|lj|mof pTkfbg ljlwdf cfwfl/t b]lvG5 .
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nufgL d"Nofª\sgdf ;|f]t / ;Defjgfsf] ljZn]if0f, ;flxTo cWoog, k/LIf0f h:tf sfo{af6 
k4ltsf] Ifdtf, j}slNks /0fgLlt sfof{Gjog k|f¿k / ah]6 Joj:yf x]l/G5 . k|lj|mof d"Nofª\sgdf 
cjnf]sg, cGt/lj|mof, sfo{r/0fsf] JofVof tyf cWoog u/L sfof{Gjog tyf clen]vLs/0f 
k|lj|mof Jojl:yt ul/G5 . k|flKtsf] d"Nofª\sgdf ;du| k|lj|mofsf] dfkb08sf] k'g/jnf]sg / 
;/f]sf/jfnfsf] ljrf/ ;ª\sng u/L pknlAwnfO{ p2]Zo;Fu t'ngf u/L kf7\oj|mdsf] lg/Gt/tf, 
kl/dfh{g, kl/jt{g / s]lGb|t x'g'kg]{ cjoj h:tf kIfsf] lg0f{o ul/G5 . o;sf nflu kf7\oj|md 
d"Nofª\sg k|lj|mofdf s]lGb|t eO{ ;"rgf ;ª\sng, ;"rgfsf] ;ª\u7g tyf ljZn]if0f, k|ltj]bg / 
sfof{Gjog h:tf r/0f ckgfpg'k5{ (Stufflebeam, 2003)  .

#= n}ª\lus cjwf/0ffcg';f/ kf7\oj|mdsf] d"Nofª\sg

n}ª\lus cjwf/0ffcg';f/ kf7\oj|mdsf] d"Nofª\sg ubf{ n}ª\lus ;+j]bgzLn (Gender Sensitive), 
n}ª\lus k"jf{u|xL (Gender Bias), n}ª\lus t6:y (Gender-Neutral), n}ª\lus ;Gt'ng ePsf] 
(Gender Balance)  / n}ª\lus ;Daf]wg ePsf] (Gender Address) kf7\oj|md u/L kf7\oj|md 
kfFr k|sf/sf b]lvG5g\ . n}ª\lus ;+j]bgzLn kf7\oj|mddf ;a} lnª\uLo ;+j]bgzLntfsf cfwf/df 
k|:t't ul/G5 . n}ª\lus k"jf{u|xL kf7\oj|mddf dlxnf, k'?if jf cGo lnª\usf] ljlzi6Ls[t e"ldsfdf 
Vofn ul/Fb}g . n}ª\lus t6:y kf7\oj|mddf ;j{JofkL e"ldsfnfO{ k|fyldstfdf /flvPsf] x'G5 . 
n}ª\lus ;Gt'ng ePsf] kf7\oj|mddf dlxnf, k'?if jf cGo lnª\usf] ;Gt'lnt e"ldsfsf] vf]hL 
ul/G5 . g]kfnsf] ljBfno txsf] kf7\oj|mddf klg n}ª\lus ;Gt'ngsf] cjwf/0ffnfO{ k|fyldstfdf 
/fv]sf] b]lvG5 . n}ª\lus ;Daf]wg ePsf] kf7\oj|mddf rflxF ;a} k|sf/sf n}ª\lustfnfO{ ;Daf]wg 
u/]sf] kfOG5 . kf7\oj|md d"Nofª\sg ubf{ xfdLn] ckgfPsf] ;}4flGts cjwf/0ffnfO{ x]g{'kg]{ x'G5 . 
o;sf nflu ;fdu|L, efiff / lrqdf n}ª\lus k"jf{u|x klxrfg u/L n}ª\lus ;+j]bgzLntfsf nflu 
l;kmfl/; ug'{ kf7\oj|md d"Nofª\sgsf] ;dfj]zL dxŒj xf] . n}ª\lus t6:y efiff jf n}ª\lus  
;Daf]wg ePsf pbfx/0f /x] g/x]sf] x]g'{, ;a} lnª\usf] k|ltlglwTj eP gePsf] x]g'{, /fli6«o lzIff 
gLlt, /fli6«o kf7\oj|md k|f¿k, lbuf] ljsf;sf /0fgLlt, ljBfno If]q ;'wf/ of]hgf cflb gLlt 
9fFrfdf pNn]v ePcg';f/ n}ª\lus  ;dfgtf ePgePsf] ljZn]if0f ug{ kf7\oj|md d"Nofª\sg ubf{ 
of] cjwf/0ffsf] pkof]u ul/G5 . 

$= ;Gt'ngsf b[li6n] kf7\oj|md d"Nofª\sg

;Gt'ngsf b[li6n] kf7\oj|md d"Nofª\sg ubf{ nDaLo / lIflthLo ;Gt'ngsf] vf]hL ul/G5 .  
nDaLo ;Gt'ng tNnf jf dflyNnf sIffsf] kf7\oj|md;Fusf] ljifoj:t' / ;Ifdtfsf] a9f]Q/L 
tyf ;Gt'ng xf] . of] pd]/, kl/kSjtf / kl/j]z;Fu ;DalGwt x'G5 . lIflthLo ;Gt'ng rflxF 
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cGo ljifo;Fusf] ;Gt'ng, cf}Bf]lus k|lti7fgsf cfjZostf, jf:tljs hLjgsf cfjZostf /  
kf7\oj|mdlarsf]  ;Gt'ng xf] . o;n] kf7\oj|mdsf] ;fdflhs cf}lrTo k'li6 u5{ .  /f]huf/;DaGwL 
of]Uotf / ljsf; ug]{ / hLjg ;fGble{stf j[l4 ug]{ kf7\oj|md lbuf] x'G5 . kf7\oj|mdn]  ahf/sf 
nflu k|fljlws l;k tyf Jojxf/sf nflu 1fg Pjd\ l;k pknAw u/fpg ;Sg'k5{ . 

%= ;Ifdtfsf b[li6n] kf7\oj|md d"Nofª\sg

l;ksf] u|x0f, :ki6 p2]Zo, sfo{d"ns l;sfO ljlw / k|of]ufTds d"Nofª\sg ;Ifdtfdf cfwfl/t 
kf7\oj|mdsf nIo x'g\ . o;n] l;sfOnfO{ j}olSts agfO{ hLjg ef]ufOsf nflu tof/ kf5{ . 
clej[lQ, l;k, 1fg, d"No / tTk/tf kf7\oj|mdn] tf]s]sf ;Ifdtf x'g\ . kf7\oj|mdn] efiffsf 
nflu eflifs ;fdYo{ (Competence) / eflifs sfo{ ;Dkfbg (Performance), ul0ftsf 
nflu ts{ (Reasoning) / k|ltlj|mof (Responding), lj1fgsf nflu vf]h (Exploration) 
/ j0f{g (Explanation), ;fdflhs cWoogsf nflu cg'zf;g (Discipline) / k|bz{g 
(Demonstration), :Jff:Yo lzIffsf nflu k"j{;fjwfgL (Precaution) / k|jw{g (Promotion), 
zf/Ll/s lzIffsf nflu lj|mof (Action) / k|ltlj|mof (Reaction), k];fut lzIffsf nflu 
l;ko'St bIftf (Skilled Capacity) / k|lt:kwf{Tds sfo{ (Competitive Operation) / 
dfgj d"No lzIffsf nflu  g}ltstf (Ethic) / ;dfg'e"lt (Empathy)  h:tf ljifout ;Ifdtf 
lgwf{/0f u/]sf] 5 . ;~rf/, cGt/j}olSts ;DaGw, :jJoj:yfkg, tfls{stf / ;d:of ;dfwfg 
rflxF cfwf/e"t ;Ifdtf (Core Competency) x'g\ .

kf7\oj|mdn] ljBfyL{df ;sf/fTds, gsf/fTds, t6:y, k/Dk/fut, ;+1fgfTds, k|efjL / 
Jofjxfl/s clej[lQ ljsf; ePsf x'G5g\ . kf7\oj|md d"Nofª\sg ljifoj:t' / ;Ifdtf ;fk]If 
¿kdf  ubf{ ;zSt / cu|ufdL clej[lQ / ;'wf/fk]IfL clej[lQ klxrfg ug'{k5{ . kf7\oj|mddf 
d"ntM k|fljlws l;k (Technical Skills), jf:tljs hLjgdf k|of]u x'g] hLjgf]kof]uL l;k 
(Real-World Application Skills), k|of]u Ifdtf l;k (Ability to Apply  Skills) / 
/f]huf/ l;k (Employability Skills) ;dfj]z ePsf x'G5g\ . kf7\oj|md d"Nofª\sg ubf{ 
kf7\oj|mddf l;ksf] ;dflji6tfsf] cj:yf / ljBfyL{df ljsf; ePsf] l;ksf] t'ngf u/L ahf/ / 
;dfhsf] cfjZostf;Fusf] sdL jf k"lt{sf] cj:yf ljZn]if0f ug'{k5{ . 

kf7\oj|mddf ljBfyL{df /x]sf] cGt/lglxt 1fgnfO{ k|:km'6g u/fpg] p2]Zo /flvG5 . n's]sf] 
1fg (Tacit Knowledge) JolStut b[li6sf]0f /  cg'ejaf6 k|s6 x'G5 . k|lj|mofut 1fg 
(Procedural Knowledge) rflxF l;sf?n] ug]{ sfo{x¿ jf lj|mofsnfkaf6 k|s6 x'G5g\ .  
tYox¿sf] hfgsf/L lbg] 1fg 3f]if0ffTds jf klxrfgfTds 1fg (Declarative Knowledge)  
xf] . kf7\oj|mddf k|of]u u/]/} ljsf; ug'{kg]{ Jofjxfl/s 1fg (Practical Knowledge) klg 
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;dfj]z x'G5g\ .  wf/0ff 1fg (Conceptual Knowledge ) rflxF  ljrf/, l;4fGt jf 9fFrfsf] 
hfgsf/L jf af]waf6 k|fKt x'G5 . k|lj|mofsf af/]df hfu?stf / cWoognfO{ ljlgoldt ug]{ 
Ifdtf jf If]q;Fu ;DalGwt 1fg clw;+1fgfTds 1fg (Metacognitive Knowledge) x'g\ . 
ljz]ifIf]qdf ljz]if 1fg cfjZos k5{ . kf7\oj|mddf ljifo If]qut jf  ljlzi6 1fg (Domain-
specific Knowledge)  lbg] klg p2]Zo /x]sf] x'G5 . l;sf?n] cfkm\g} cg'ejhGo 1fg 
(Impirical Knowledge) k|fKt u5{g\ . kf7\oj|mdn] o;nfO{ klg 7fpF lbPsf] x'G5 . cjnf]sg 
/ cg'ejaf6 k|fKt ul/Psf] 1fg l;sf?sf nflu ljz]if ?lrk"0f{ x'G5 . cl:tTj, g}ltstf cflb 
af/]sf] df}lns k|Zg u/]/ l;Sg] jf cGj]if0faf6 l;Sg] 1fg bz{gfTds 1fg (Philosophical 
Knowledge) x'g\ . kf7\oj|md d"Nofª\sg ubf{ oL 1fgsf] ;dflji6tf, cfjZostf, cf}lrTo / 
Jofjxfl/s k|of]hgsf] ljZn]if0f ug'{k5{ .

;Ifdtfdf cfwfl/t kf7\oj|mddf d"Nosf] ljz]if e"ldsf x'G5 . kf7\oj|md l;sf?sf j}olSts, 
;fdflhs / ljifout d"No;Fu ;DalGwt x'G5 . ;dfhnfO{ of]ubfg lbg ;Sg] d""No ;fdflhs d"No 
(Social Value) xf] .  xfd|f] Jojxf/sf] lgdf{0f ug]{ jf Jojxf/nfO{ lbzflgb]{z ug]{ ljifoj:t' 
g}lts d"No (Moral Value) ;Fu ;DalGwt x'G5g\ . ljZjf;, k/Dk/f, k|yf cflb ;f+:s[lts 
d"No (Cultural Value) sf cjoj x'g\ . Jojxf/df k|of]u jf pkof]lutf;Fu ;DalGwt d"NonfO{ 
pkof]lutfjfbL d"No (Utilitarian Value) eGg] ul/G5 . kf7\oj|mdn] cfly{s d"No (Economic 
Value) dfkm{t cfly{s ¿kdf JolStnfO{ ;d[4 agfpF5 . kf7\oj|mdnfO{ d"Nosf b[li6n]  
d"Nofª\sg ubf{ oL ljljw kIfsf] ljZn]if0f ul/G5 . 

sfd ug]{ bIftf jf tof/Lsf b[li6n] kf7\oj|mdnfO{ d"Nofª\sg ubf{ l;sf?df ljsf; ePsf] 
zf/Ll/s, dfgl;s, efjgfTds, z}lIfs, Jofj;flos, ;fdflhs, k|fljlws, ;f+:s[lts /  
;ª\s6 ;dfwfghGo tof/Lsf] ljZn]if0f ug'{k5{ . oL ;a} ;Gbe{df kf7\oj|mdn] jt{dfg ;fdflhs, 
;f+:s[lts / cfly{s cfjZostfnfO{ k"/f ug{'k5{ . kf7\oj|md kl/jt{gnfO{ cg's"ng ug{ ;lsg] 
k|s[ltsf] x'g'k5{ . k|of]ustf{af6 k|fKt k|ltlj|mof, lgoldt / cBfjlws tyf ;dLIff, :yfgLo / 
j}lZjs b[li6sf]0fsf] pkof]u kf7\oj|md d"Nofª\sgdf pkof]uL x'G5g\ . 

^= lgisif{ 

kf7\oj|md lglZrt cjlwsf nflu sfof{Gjogdf cfpF5 . kf7\oj|mdnfO{ k|efjsf/L 9ª\un] 
sfof{Gjog ug{ / ck]lIft pknlAw xfl;n ug{ kf7\oj|md sfof{Gjog x'g'k"j{, sfof{Gjogsf 
r/0fdf / sfof{Gjog eO;s]kl5 d"Nofª\sg ug'{k5{ . kf7\oj|mdsf] ;fdlos d"Nofª\sgn] 
kf7\oj|mddf ug'{kg]{ cfly{s tyf dfgjLo nufgL, k|af]wLs/0f,  lg/LIf0f, cg''udg / k[i7kf]if0f, 
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;xhLs/0f, ;xof]u / d]G6f]l/ª tyf k|of]ustf{ / ;/f]sf/jfnfsf] k|ltlj|mof ;ª\sng / 
kf7\oj|mddf k|ljli6nfO{ Jojl:yt agfpF5 . kf7\oj|md d"Nofª\sgn] ;dfh / ahf/sf] cfjZostf 
tyf l;sf?sf] k|lt:kwf{Tds IfdtfnfO{ ;Gt'ngdf /fv]/ pTkflbt hgzlStsf] sfo{bIftf j[l4df 
;xof]u u5{ .

;Gbe{ ;fdu|L

cfwf/e"t lzIff -sIff ̂ –*_ kf7\oj|md, -@)^(_, g]kfn ;/sf/, lzIff dGqfno, kf7\oj|md ljsf; 
s]Gb|, eStk'/ .

/fli6«o kf7\oj|md k|f¿k -@)&^_, g]kfn ;/sf/, lzIff, lj1fg tyf k|ljlw dGqfno, kf7\oj|md 
ljsf; s]Gb|, eStk'/ .
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*clwjStf tyf ;xk|fWofks, eStk'/ ax'd'vL SofDk; -cjsfz k|fKt_

g]kfnsf] lzIffsf] jt{dfg cj:yf / ;'wf/sf pkfox¿

uDeL/axfb'/ xf8f*

  n]v;f/

lzIff / u'0f:t/af/] ;a}df Pp6} a'emfO gx'g ;S5 . e"uf]nsf] agf]6, hfthflt / ;f+:s[lts 
ljz]iftfsf sf/0f ;dfh / kl/j]z x]/L cy{ / dxŒj km/s x'G5g\ . u'0f:t/Lo l;sfOsf] 
Jofjxfl/s pkof]lutf / k|of]uaf/] w]/} rrf{ ePsf] 5}g . o'lg;]kmn] ljBfnodf x'g] ;xh 
l;sfOnfO{ u'0f:t/Lo lzIff dfg]sf] 5 . ljBfyL{s]lGb|t lzIf0f / d"Nofª\sg ljlwnfO{ k|fyldstf 
lbOPsf] eP klg ljBfyL{sf] Ifdtf clej[l4 ug{k6\l6 Wofg k'u]sf] b]lvGg . lzIffnfO{ egf{ 
/ k/LIff dfq} dfGg] ;dfhsf nflu o:tf kl/efiff ckof{Kt 5g\ . ;+o'St /fi6«;ª\3 / 
o'lg;]kmsf] cjwf/0ff nueu p:t} 5 . ;+o'St /fi6«;ª\3n] u'0f:t/Lo lzIffnfO{ ;dfj]zL / 
lbuf] ljsf;sf] a[xt\ /fli6«o nIo;Fu hf]8]sf] 5 . c;dfgtf / ul/aL cGTo ug{ rflxg] 1fg, 
l;k tyf dgf]j[lQ ljsf; ug]{ lzIff g} u'0f:t/Lo lzIff xf] . tyflk /fi6«;ª\3n] klg l;k 
tyf 1fgsf] ljlzi6 ;fdflhs kl/j]z / cfjZostfnfO{ ;d]6]sf] 5}g . o;n] JolStn] cfkm"n] 
rfx]sf] hLjg afFRg ;3fpg] kl/j]z ;'xfpFbf] l;sfOsf] s'/f ub}{g . Jofjxfl/s hLjgz}nL / 
cg'e"ltn] dxŒj gkfpg] o:tf] cjwf/0ffn] 8fS6/ jf KnDa/ s] aGg] egL hLjgsf] ljsNk 
/f]Hg] :jtGqtf lbFb}g . Ifdtf a9fpg] ljBfyL{s]lGb|t l;sfO g} u'0f:t/Lo lzIff xf] . cfkm\gf] 
;dfh / kl/j]zdfly k|Zg ug{ / hjfkm vf]Hg ;Sg] ljBfyL{ tof/ x'g' ;an lzIffsf kl/0ffd 
x'g\ . t/ ;fd'bflos ljBfnon] ljBfyL{sf] JolStut Ifdtf clej[l4;Fu ghf]l8Psf ef}lts 
cj:yfsf] ;'wf/nfO{ u'0f:t/Lo lzIff elg/x]sf] 5 . 

!= lzIffsf] kl/ro

lzIff s] xf] eGg] af/]df ljleGg ljåfg\x¿sf ljleGg dtx¿ kfOG5g\ . Kn]6f], :k]G;/ / 
?;f]h:tf bfz{lgs ljåfg\x¿n] æJolStsf] ljsf; ug'{ g} lzIff xf]Æ eGb5g\ . lzIffsf] cy{sf 
;DaGwdf ltgLx¿n] lbPsf kl/efiffx¿ klg km/s km/s 5g\ . Kn]6f]sf] egfOcg';f/ dg'iodf 
c;n u'0fsf] ljsf; x'g' g} lzIff xf] . To:t} ;k]G;/n] g}lts rl/qsf] ljsf; g} lzIff xf] 
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eg]sf 5g\ . pgL eGb5g\, ælzIffn] JolStsf] hLjg k"0f{ x'g ;S5 .Æ csf]{lt/ ?;f] afnssf] 
:jtGq ljsf;sf] ;dy{g ub{5g\ . pgsf] egfOdf æafnssf] ljsf; p;n] rfx] h:tf] lsl;daf6 
x'g lbg'kb{5 . ;dfhn] p;dfly x'g] s'/f jf lgod yf]kg'{ x'Fb}g . csf]{ lzIffljb\ k]:tf]nf]hLn] 
lzIffnfO{ dflg;sf] cGt/zlStsf] ;Gt'lnt k|ultzLn ljsf; xf] eg]/ kl/efiff lbPsf 5g\ . 
dxfTdf ufGwLn] klg dflg; jf afnssf z/L/, dg / cfTdfnfO{ ;a}lt/af6 k|:km'l6t ug'{ g} 
lzIff xf] eg]sf 5g\ . 

o;/L lzIffsf] cy{sf xfdL eGg ;Sb5fF} ls JolStn] h'g;'s} lsl;daf6 u/]sf jf ef]u]sf 
cg'ejaf6 p;sf] ;f]rljrf/ / cfr/0fdf kl/jt{g cfpF5 eg] To;nfO{ lzIff eGg ;lsG5 . 
o;k|sf/sf] lzIffsf nflu s'g} lglZrt 7fpF, ;do, pd]/ dfWod / ;fwg g} x'g'k5{ eGg] 
clgjfo{tf /xGg . 3/df xf];\ jf ljBfno xf];\ jf ;dfhdf xf];\ jf d?e"ldsf phf8 7fpFdf 
xf];\ JolStsf] z}lIfs k|lj|mof rNg ;S5 . To:t} afNosfn, o'jfj:yf jf a'9];sfndf g} lsg 
gxf];\ cg'ejaf6 p;sf] cfr/0fdf kl/jt{g cfpg ;S5 . dflg;n]  cfgf] jftfj/0fdf /x]sf 
;|f]taf6 klg clwstd kmfObf lng ;S5 . lzIff hLjgsf] tof/L klg ePsfn] dflg;nfO{ 
hLjgsf] ;d:of ;dfwfg ug{ / hLjgz}nLnfO{ pRr:t/sf] hLjgdf kl/0ft ug]{ dfWod klg 
lzIff g}  xf] . 

;ª\If]kdf lzIff eg]sf] hg;d"xnfO{ lzIffs} dfWodaf6 ;ª\ul7t u/L ltgdf kof{Kt 1fg / 
l;ksf] clej[l4 u/fO{ pgLx¿nfO{ :jfjnDaL agfpFb} hLjg k|jfxdf pko'St :yfg lbnfpg' xf] . 
csf]{ b[li6n] lzIffsf] tfTko{ ;+:s[lt xf], h'g Pp6f k':tfaf6 csf]{ k':tfdf JolStut u'0fsf ¿kdf 
j|mdzM ;/]/ hfG5 / cgj/t ¿kdf /lx/xG5 . 

lzIff s]sf nflu jf lzIffsf] p2]Zo jf k|of]hg s] xf] eGg] af/]df cem :ki6 ug{ s]xL 
ljåfg\x¿sf dtsf] ;xof]u lng ;lsG5 . dxfg\ clx+;fjfbL ef/tLo /fhg]tf dxfTdf ufGwLsf 
cg';f/ æ;Rrf lzIff ToxL xf], h;n] afnaflnsfdf cfWoflTds, af}l4s / ef}lts ;'ljwfx¿sf] 
ljsf; ug{df dbt ub{5 .Æ cfw'lgs k|hftflGqs zf;g Joj:yfdf lzIffsf] d'Vo p2]Zo 
dflg; h:tf] :jefjsf] 5, p;nfO{ To:t} lzIff lbOg'kb{5 eGg] kfOG5 . Pp6f k|hftflGqs 
;dfhdf dflg; /fhgLlts ¿kn] :jtGq x'G5, To;n] ;a}nfO{ ;dfg ¿kn] lzIff lbg'kb{5 . 
Pp6f k|hftflGqs v'nf ;dfhdf ha;Dd dflg;n] hLjgf]kof]uL lzIffsf] cj;/ kfpFb}gg\, To; 
a]nf;Dd k|hftGqsf] s'g} cy{ /xFb}g cyf{t\ lzIffsf] ljsf;lagf k|hftGqsf] ;+:yfut ljsf; x'g 
;Sb}g . lzIffn] k|hftGqdf xltof/sf] sfd ub{5 . ha;Dd ;a}n] /fd|f] lzIffsf] ;dfg cj;/ 
kfpFb}gg\ Tof] a]nf;Dd k|hftGq ;kmn x'g ;Sb}g . cflv/ h]h:tf] eP tfklg lzIffsf] d'Vo 
p2]Zo eg]sf] JolStsf] JolStTj ljsf; ug'{ g} xf] . JolStsf] JolStTj eg]sf] ;fx|} hl6n x'G5 . 
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t;y{ o;sf nflu ljleGg kxnx¿, h:t} M ;fdflhs, ef}lts, af}l4s, g}lts, cfWoflTds / 
kf/nf}lss 1fgx¿sf] ljsf; ug'{ lzIffsf] p2]Zo xf] . o; l:yltdf b]zsfn / kl/l:yltcg';f/ 
lzIffsf] cjwf/0ff klg km/s km/s x'g ;Sb5 . tn s]xL dfGotf k|:t't ul/Psf] 5 M 

!=  	 cNk|m]8 df;{n, æ/fli6«o nufgLsf ¿kdf lzIffnfO{ a9L dxŒj lbg'kb{5 . ;a}eGbf 
dxŒjk"0f{ kF'hL g} dfgjdf nufgL ul/g] lzIff xf] .Æ

@= 	 6f]8f/f], æs'g} klg /fi6««sf] ;fdflhs tyf cfly{s ljsf;sf] ult To; b]zsf] kF'hL / ef}lts 
;|f]tn] xf]Og ls dfgjLo ;|f]]tn] lglZrt ub{5 .Æ

#= 	 NNEPC (1956)-"Education must be universal, It musst reach all the 
people… free…compulsory…and individual differences ."

$= 	 Mills 1959-"Knowledge broadly defined and including attitides skill is 
one of the fundamental capabilities that a person needs to make dense of 
one self an dof the world one is living in . It enables one to comprehend 
compare, analyse, communicate, ready to act upon and assess the self, the 
nature human beings . It also enables one to esablesh linkage between the 
the past, present and future, between the public and the private and between 
the self and the world ."

%=	 Harbision And Myers, æ;dfhdf /x]sf ;a} dflg;x¿sf 1fg, l;k / Ifdtfsf] 
ljsf; ug]{ k|lj|mof g} hg;|f]tsf] ljsf; xf] .Æ

o;/L lzIff Pp6f o:tf] k|lj|mof xf], h;åf/f JolSt hl6n ;fdflhs :j¿k jf ;+/rgf;Fu 
;dfof]hg x'g ;Sb5 . lzIffsf] dfWodaf6 g} JolStn] PseGbf a9L ;+:yfut ;d"xdf /x]/ 
cfgf] bfloTj lgjf{x ug{ ;Sb5 . x/]s ;dfhnfO{ g]t[Tj k|bfg ug]{, ;lj|motfk"j{s ;xeflutf 
lng ;Sg] t'Nofpg lzIff jf z}lIfs ;+:yfsf] cfjZostf kb{5 . lzIffn] Psflt/ ;fdflhs 
:j¿knfO{ ;+/If0f k|bfg ul//x]sf] x'G5 eg] csf]{lt/ ;fdflhs :j¿kdf gjLs/0f ub{5 .

@=  lzIffsf] dxŒj / pkfb]otf

cfhsf] lzIff k|0ffnLn] ljleGg r'gf}tLx¿ ;fdgf ug'{ kl//x]sf] 5 . Psflt/ lzIff k|0ffnLaf6 
ljz'4 ljifout 1fgsf] ljsf; cfzf ul/Psf] x'G5 eg] csf]{lt/ cf}Bf]lus ljsf;sf j|mddf 
hl6n ljljw l;ko'St hgzlStsf] cfjZostf k"/f ug{ lzIffn] cfhsf afnaflnsfx¿nfO{ 
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pko'St Jofj;flos lzIff lbg'k/]sf] 5 . k|foM ;a}n] lzIffnfO{ efjL hLjgdf JolStn] lng] 
k];fsf nflu tof/Lsf ¿kdf x]/]sf] kfOG5 . lzIffn] ;w}F ;fdflhs tyf dfgjLo ljGb'af6 
ofqfsf] k|f/De ug'{kb{5 .

lzIffn] x/]s afnsk|lt bf]xf]/f] pQ/bfloTj lgjf{x ug'{kb{5 . k|ydtM afnssf] JolStTj ljsf; 
ug'{ / bf];|f] afnsnfO{ ;dfhsf] ;b:otfsf nflu tflnd lbg' lzIffsf sfo{ x'g\ . lzIffsf] å}w 
sfo{n] s] s'/f Oª\lut u5{ eg] x/]s afnsn] hLjgdf å}w e"ldsf lgjf{x ug'{kg]{ x'G5, klxnf] 
JolStsf ¿kdf / bf];|f] ;dfhsf] ;b:osf ¿kdf . To:t} k|To]s JolStsf] ljleGg ;d"x, 
;ª\3;+:yf / ;d'bfox¿k|lt leGg leGg pQ/bfloTj x'G5 . ;dfhzf:qLo b[li6sf]0fcg';f/ 
afnssf] ljsf; ;dfh / ;+:s[ltsf] ;fk]Iftfdf x'Fb} hfG5 . afns ;fdflhs ;d"xsf] cnu / 
leGg JolStsf ¿kdf a9\g ;Sb}g . ljsf;sf] k|To]s cj:yfdf afns / p;sf] ;fdflhs tyf 
ef}lts jftfj/0flar cGt/lj|mof x'G5 . 

lzIffn] /fd|f] sfd ug]{ afgL, cg'zf;g, a9L >d k|oTg tyf a9L e/kbf]{kg / ;'wfl/Psf] l;k, 
sfd ug]{ cfjZostfx¿sf] /fd|f] hfgsf/L tyf a9\bf] bIftf k|bfg ub{5 . lzIffn] dflg;sf] 
sfd ug]{ tTk/tfdf k|efj kfb{5 . lzIffn] cfTdljZjf; a9fP/, l;h{gf / gjk|jt{g ug]{ ;fdYo{ 
a9fP/ JolStut tyf ;fdflhs pknlAw k|fKt ug{ w]/} cj;/ k|bfg ub{5 . lzIffn] dfgj hLjg 
lgjf{xsf nflu 1fg l;k k|bfg u5{ . >d ultzLntf tyf /f]huf/Lsf] b/ a9fpF5 . >dzlStdf 
dflg;sf] k|ltzt a9fpF5 / pTkfbg j[l4 ub{5 . lzIffn] >dsf] u'0f:t/df ;'wf/ NofpF5 . 
>dzlStsf] ;xeflutf tyf /f]huf/Ldf 7'nf] c;/ kfb{5 . 

lzIffn] hGdb/ 36fpg dbt u/]sf] x'G5 . lzIffn] hGdb/df hg;ª\Vof ljikmf]6sf] ;fdflhs 
b'ikl/0ffdaf/] /fd|f] 1fg lbnfP/ c;/ kfb{5 . lzIffn] dflg;sf] ;"rgf k|fKt ug]{ / k|of]u ug]{ 
;fdYo{ a9fpF5 . lzIffn] pTkfbgzLntf a9fP/ kl/jf/sf] cfjZostf k"/f ug{ ;Ifd agfpF5 . 
o;af6 pgLx¿n] pRr hLjg:t/ k|fKt ug{ ;S5g\ . lzIffaf6 JolStut kmfObf dfq geP/ 
t];|f] kIfx¿ tyf ;dfhnfO{ klg kmfObf k'Ub5 . lzIffaf6 ;dfh cfkm" / cfkm\gf] kl/jf/nfO{ 
;Gt'li6 / cflTds nfe x'G5 / ;/sf/nfO{ s/ /fh:jsf ¿kdf df}lb|s nfe x'G5 . lzIffn] 
;lxi0f'tf cfTdljZjf; ;fdflhs tyf gful/s pQ/bfloTj a9fpg] ub{5 .

lzIff k|lj|mofaf6 klg afnssf] zf/Ll/s ljsf;;Fu;Fu} dfgl;s, af}l4s Pjd\ ;+j]ufTds 
Ifdtfsf] ljsf; x'Fb} hfG5 . dflg; dfqsf] lzIff cfh{g ug]{ j|mdaf/] cWoog ug]{ xf] eg] gjhft 
lzz'nfO{ cfdfn] :g]x ddtfsf] kf7 l;sfpFl5g\ / afa'n] cfgf] s'n wd{cg';f/sf cfr/0f Pjd\ 
k];fsf] lzIff lbG5g\ . ;fdflhs g]tfx¿n] ;fdflhs hLjg lgjf{x ug{ ;Sg] cfr/0f l;sfpF5g\, 



48 lzIff klqsf–@)*@

ljBfnon] cf}krfl/s lzIffsf] dfWodaf6 JolStx¿sf] cGtlg{lxt k|ltef / cfGtl/s zlStsf] 
k|:km'6g u/fO{ ;jf{ª\uL0f ljsf; u/fpF5 . 

lzIff k|fKt u/]sf dflg;n] :jf:Yo, ;/;kmfO / kf]if0fsf] dxŒj a'em]/ cfgf] kl/jf/nfO{  
/f]ux¿af6 arfpg ;S5g\ . o;af6 pgLx¿sf] cfly{s pTkfbsTjdf j[l4 x'g'sf ;fy} cfly{s 
tyf ;fdflhs l:y/tf klg sfod x'G5g\ . ;fdflhs :t/df x]g]{ xf] eg] lzIffsf] clwsf/ 
gkfPsf] v08df k|hftGq / ;fdflhs k|ultdf afwf k'U5 / of] s'/f lj:tfl/t eof] eg] o;n] 
cGt/f{li6«o zflGt / ;'/IffnfO{ g} vnanfpF5 . 

lzIffn] afnaflnsfx¿df zflGt, ;lxi0f'tf n}ª\lus ;dfgtf h:tf s'/fx¿ ljsf; x'g] ePsfn] 
Jojxf/df ptfg{ ;3fpF5 . ;+;f/df pknAw cfgGb, snf, ;+:s[lt / lzIff h:tf s'/f kxF'rof]Uo 
t'NofpF5 .

#= g}ltstf ljsf;sf b[li6n] lzIffsf] dxŒj 

afnaflnsfdf g}ltstf cfjZos ;dfhcg's"n tflnd / kfngkf]if0f ug]{ d'Vo dfGotf, d"No 
/ ;b\u'0fx¿ x'g\ . o;n] af}l4s ;|f]t, l;k / bIftf ljsf; ub}{ /fd|f];Fu ;"lrt / lhDd]jf/ 
gful/ssf nflu ;Ifd agfpF5 . log} ljifonfO{ x]bf{ g}lts lzIffsf] dxŒjnfO{ b]xfocg';f/ 
k|:t't ug{ ;lsG5 M 

;dfhdf lbuf] zflGt sfod ug{sf nflu x/]s dflg;df gd|tf, ljZjf;gLotf, Odfgbfl/tf, 
ljj]szLntf, ;xgzLntf h:tf u'0f x'g h?/L x'G5 . o;sf] ljsf; d"Nodf cfwfl/t g}lts 
lzIffn] ug{ ;S5 . g}lts lzIffn] JolSt, ;dfh / /fHosf nflu pko'St Jojxf/ l;sfpg] / 
Jojxf/df nfu' u/fpg] sfo{ ub{5 . 

g}lts lzIff nf]stflGqs ljsf;sf nflu clt cfjZos x'G5 . nf]stGqdf JolStut cfr/0f, 
;bfrf/o'St, Jojxf/, d"NodfGotfk|ltsf] cg'/fu, ;fdflhs Gofo, j}olSts :jtGqtf, ;dfgtfsf 
nflu ;dtf, aGw'Tj lgs} dxŒjk"0f{ /xG5g\ . logLx¿n] g} nf]stGqnfO{ le8tGq aGgaf6 d'St 
u/fpF5g\ . g}lts lzIffsf dfWodaf6 d"NodfGotf / s'zn Jojxf/o'St gful/s tof/ ug{ 
;lsG5 . To;}n] g}lts lzIffnfO{ nf]stGqsf] cfwf/;d]t eGg] ul/G5 . 

ljZjdf eO/x]sf] åGå, em}emu8f, ljjfb Pjd\ o'4 bdg ug{ tyf ljjflbt ljifonfO{ zflGtk"0f{ 
tj/af6 ;dfwfg ug{sf nflu g}lts lzIff Ps cd"No c:q xf] . zflGtsf] ljsNk zflGt g} 
xf], o;sf] csf]{ ljsNk 5}g . ljsNkljxLg zflGt :yfkgf u/fpgsf nflu JolStsf] Jojxf/;Fu} 
cGo JolSt, ;d'bfo, /Lltl:ylt, ;fdflhs tyf JolStut ck]Iffnufotsf ljifodf ;xsfo{, 
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;dGjo / ;xfg'e"lt x'g' h?/L x'G5, h'g s'/f g}lts lzIffn] dfq ;Dej agfpF5 . 

;'zf;gsf nflu JolStsf] cfr/0f, :jefj tyf Jojxf/ kl/dfh{g ;a}eGbf dxŒjk"0f{ ljifo 
x'g\ . o;sf nflu c;n / v/fa 5'6\ofpg] Ifdtf h?/L x'G5 . g}lts lzIffn] x/]s JolStdf 
c;n / v/fa 5'6\ofpg] Ifdtf a9fO{ v/fa sd{af6 c;n cEof;lt/ nfUg] k|]/0ff pTkGg 
u/fpF5 . g}ltstfn] c;n JolStTj ljsf; u/L c;n gful/ssf] e"ldsf lgjf{x ug{ ;Sg] 
agfpF5 . o;n] /fHo Joj:yfsf x/]s lj|mofsnfknfO{ hgpQ/bfoL / glthfd"ns agfpg] x'gfn] 
of] e|i6frf/d'St ;dfhsf] l;h{gf ug{ o;sf] lgs} dxŒj 5 . 

g}lts lzIffn], ;ª\3if{, a]Odfg, O{iof{, lje]b, s'/Llt, a]lylt cflb 36fpg dbt ub{5 . o;n] 
;dfhdf o:tf vfn] unt glh/ tyf o;sf k|efjnfO{ klxrfg u/L lg/fs/0f ug]{ l;k 
l;sfpF5 . h;sf sf/0faf6 ;dfhdf zflGt, d}qL, ;b\efj, gd'gf, lzi6tf, ;bfrf/, ;Ddfg 
/ dof{bfsf] kfngf ;Dej x'G5 . g}lts lzIffn] x/]s lje]bx¿sf] cGTo u/L ;dfhdf /x]sf] 
pFrlgrsf] ;d:of ;dfwfg ug{ ;xof]uL l;4 x'G5 . 

g}lts lzIffn] afnaflnsfdf c;n Jojxf/sf] cEof; ug]{ jftfj/0f l;h{gf ub{5 . lzIfs, 
ljBfyL{, lzIff;Da4 ;d'bfo / /fHosf] ;Ddfg o;}af6 ;Dej 5 . o;n] dfgj hLjgnfO{ 
Psfª\sL ¿kdf gx]/L r/fr/ hut\nfO{ ;du|tfdf lng] ePsfn] ;du| kfl/l:ylts k|0ffnLsf] 
;Gt'ng x'g] u/L ljsf; ug{ l;sfpF5 . 

$=  lzIff ljsf;sf nflu ePsf k|of; 

g]kfnsf] lzIffsf] Oltxf;sf] rrf{ ubf{ j}lbs lzIffb]lv u'?s'nLo lzIff x'Fb} cfw'lgs lzIff;Dd 
hf]l8g cfpF5 . la|l6;x¿ ef/tdf cfpg'k"j{ lzIff :jtM:k"mt{ lyof], lzIff k|bfg ug]{ sfd 
:jod\;]jf lyof] . zf;sx¿n] :jljj]sdf ;xof]u lbg] uy]{ . lzIffnodf zf;s ju{sf] x:tIf]k 
lyPg . O=;= !*!# df O:6 OlG8of sDkgLn] klxnf]k6s lzIff;DaGwL sfg'g agfof] / lzIffnfO{ 
;/sf/L gLltcGtu{t Nofof] . k/Dk/fut ¿kdf lzIff k|bfg ug]{ kl/kf6LnfO{ lg:t]h ub}{ /fHo 
;~rfns g} lzIffdf ;xefuL eP . lzIffnfO{ ;/sf/sf] lgod tyf gLltdf cfa4 ul/of] . 
ck|ToIf ¿kdf ef/tdf lzIffsf ;a} cjojx¿ O:6OlG8of sDkgLsf] dftxtdf NofOof] . 

n8{ yf]d; alaª\u6g d]sfn] (Lord Thomas Babington Macaulay) O=;= !*#) df 
ef/tdf cª\u|]hL efiff;lxtsf] cfw'lgs ljBfno k4lt eGg] cjwf/0ff NofPsf lyP . o; 
kf7\oj|mddf lj1fg / ul0ftnfO{ ;dfj]z ul/Psf] lyof], bz{g tyf tŒjdLdf+;fnfO{ cgfjZos 
elgPsf] lyof] . cª\u|]hL efiffnfO{ lzIf0fsf] dfWodsf ¿kdf u|x0f ub}{ k/Dk/fut ;+:s[t / pb'{ 
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efiffnfO{ k|ltaGw nufOPsf] lyof] . lzIf0f l;sfOnfO{ sIffsf]7fleq dfq ;Lldt ul/Psf] lyof] . 
l;sfOsf] k|fs[lts ;DaGwnfO{ tf]8\b} lzIfs / ljBfyL{larsf] ;DaGwnfO{ glhSofOPsf] lyof] . 
cª\u|]hL ;flxTo / lj1fgsf pknlAwnfO{ l;sfOsf ljifoj:t' agfOPsf] lyof] . o; lsl;dsf] 
lzIff, o'/f]k]nL 9fFrfsf] lzIff, cem ljz]if u/L la|l6; 9fFrfsf] lzIffnfO{ cfw'lgs lzIff elgof], 
o;} lsl;dsf] lzIff k|bfg ug]{ ljBfnonfO{ cfw'lgs ljBfno lzIff elgof] . o;}sf] k|efj ;du| 
ef/t / g]kfndf klg k¥of] . g]kfndf cfw'lgs lzIffsf] cjwf/0ff jt{dfg ef/tdf pklgj]z 
sfod u/L zf;g u/]sf] la|l6; zf;gsf] k|ltlglw O:6OlG8of sDkgLsf] cjwf/0ffaf6 k|efljt 
5 . o;}sf] k|efj g]kfnsf] ljBfno lzIffb]lv ljZjljBfnoLo lzIff;Dd k/]sf] 5 . 

ef/tdf !( cf}F ztfAbLsf] pQ/fw{;Dddf k/Dk/fut lzIff k|0ffnL nf]k eO{ Dofsn]n] O:6OlG8of 
sDkgLdf sfd ug]{ sd{rf/L tof/ ug{ th'{df u/]sf] cª\u|]hL lzIff k4ltn] dfGotf kfO;s]sf] 
lyof] -zdf{, @)^* M k[=$@_ . hª\uaxfb'/ /f0ffn] a]nfot e|d0faf6 kmls{Fbf a]nfotsf] k|ultaf6 
k|efljt eO{ cfkm\gf ;Gtltx¿nfO{ cª\u|]hL efiffdf n]vfk9L ug{ ;Ifd agfpg / cª\u|]h;Fu 
cfkm\gf] ;DaGw alnof] agfO/fVg cfkm\g} ;fydf NofPsf b'O{ cª\u|]hsf] ;'kl/j]If0f /xg] u/L 
yfkfynL b/af/sf] bfvrf]s cufl8sf] e'OFtnfdf lj=;+= !(!) c;f]h @& ut] cª\u|]hL k|f/lDes 
:s'n :yfkgf u/] . hª\uaxfb'/ /f0ffn] o'/f]ksf] gofF ;EotfnfO{ cfw'lgs lzIffsf] kl/0ffdsf 
¿kdf u|x0f u/] . oxL 36gf g} g]kfndf cfw'lgs ljBfno lzIff k4ltsf] :yfkgfsf] k|f/De 
laGb' lyof] . k|frLg sfnb]lv j}lbs tyf af}4 lzIffsf] k/Dk/f rlncfP tfklg cfw'lgs ;+:yfut 
lzIffsf] kl/kf6L a;fNgdf cª\u|]hL lzIff klxnf] aGof] -zdf{, @)^* M k[=$@_ . 

lzIff;DaGwL gLlt, lgod tyf Joj:yfkgdf /fHosf] lgoGq0f, lzIffdf /fHosf] gLlt lgod / 
sfg'g nfu', lzIffsf] kf7\oj|md, kf7\ok':ts, k/LIff tyf k|df0fkqdf /fHosf] lgoGq0f lzIffdf 
cª\u|]hL efiffsf] k|of]u, cª\u|]hL ;flxTo, lj1fg / ul0ft ljifosf] k|wfgtf, a]nfotL / klZrdf 
lzIff k4ltsf] cg's/0f, lzIf0f l;sfO kf7\oj|md / kf7\ok':tsdf ;Lldt, l;sfOsf nflu 
ljBfyL{sf] lglZrt pd]/ jif{sf] k|fjwfg, l;sfOnfO{ lzIfs / ljBfyL{larsf] cGt/lj|mofdf 
;Lldt, k|df0fkqd'vL lzIff g} cfw'lgs lzIffsf ljz]iftf x'g\ . 

gfu]Zj/ l;+xn] g]kfnsf] lzIffsf] Oltxf;nfO{ k|frLgsfncGtu{t u'?s'nLo k/Dk/fsf] ;+:s[t 
lzIff / af}4 wd{ / bz{gdf cfwfl/t af}4 lzIffnfO{ /fv]sf 5g\ . lnR5ljsfnsf] lzIffnfO{ 
wd{k|wfg eGb} dNnsfnsf] lzIff ;+:s[lt, snf, efiff tyf ;flxTosf] pGgltdf nfu]sf] JoSt 
u/]sf 5g\ . hª\uaxfb'/ /f0ffn] :yfkgf u/]sf] g]kfnsf] klxnf] cª\u|]hL :s'naf6 g} g]kfndf 
cfw'lgs lzIffsf] cf/De ePsf] xf] -l;+x, @)^$ M #((—$)!_ . l;+xsf cg';f/ j}lbs 
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lzIffsf] u'?s'n k|0ffnL cª\u|]hL lzIff k|0ffnLsf] k|f/De;Dd g} sfod ePsf] lyof] . gfu]Zj/ 
l;+xsf cg';f/ cª\u|]hL lzIff k|0ffnL ;'? ePkl5 g]kfnsf] cfw'lgs lzIff k|0ffnL k|f/De ePsf] 
a'lemG5 . O:6OlG8of sDkgLn] ef/tdf cEof; u/fPsf] a]nfotL gd'gfsf] cª\u|]hL lzIff g} 
g]kfndf cfw'lgs lzIffsf ¿kdf :yflkt ePsf] kfOG5 . 

gLltut k|fjwfg

;+j}wflgs Joj:yf 

g]kfnsf] ;+ljwfg, @)&@ sf] efu $ sf] /fHosf] lgb]{zs l;4fGt, gLlt tyf bfloTjcGtu{t 
-h_ df gful/ssf cfwf/e"t cfjZostf;DaGwL gLlt M -!_ lzIffnfO{ j}1flgs, k|fljlws, 
Jofj;flos, l;kd"ns, /f]huf/d"ns Pjd\ hgd'vL agfpFb} ;Ifd, k|lt:kwL{, g}lts Pjd\ /fli6«o 
lxtk|lt ;dlk{t hgzlSt tof/ ug]{, -@_ lzIff If]qdf /fHosf] nufgL clej[l4 ub}{ lzIffdf 
ePsf] lghL If]qsf] nufgLnfO{ lgodg / Joj:yfkg u/L ;]jfd"ns agfpg], -#_ pRr lzIffnfO{ 
;xh, u'0f:t/Lo / kx'Fr of]Uo agfO{ j|mdzM lgMz'Ns agfpFb} n}hfg], -$_ gful/ssf] JolStTj 
ljsf;sf nflu ;fd'bflos ;"rgf s]Gb| / k':tsfnosf] :yfkgf / k|jw{g ug]{ cflb h:tf lzIff 
gLlt /flvPsf] 5 . To:t} wf/f #( df afnaflnsfsf] df}lns xssf] Joj:yf ug'{sf ;fy} 
;+ljwfgsf] wf/f #! Dff lzIff;DaGwL df}lns xs 5'6\6} /fv]/ lgDgfg';f/ Jojl:yt u/]sf] 5 M 

pkwf/f -!_ k|To]s gful/snfO{ cfwf/e"t lzIffdf kx'Frsf] xs x'g] 5 . 

pkwf/f -@_ k|To]s gful/snfO{ /fHoaf6 cfwf/e"t tx;Ddsf] lzIff clgjfo{ / lgMz'Ns tyf 
dfWolds tx;Ddsf] lzIff lgMz'Ns kfpg] xs x'g] 5 . 

afnaflnsf;DaGwL P]g, @)&%

o; P]gsf] bkmf !% df lzIffsf] clwsf/df b]xfosf] Joj:yf ul/Psf] 5 M 

!= 	 % jif{d'lgsf afnaflnsfnfO{ cfgf] pd]/ / ljsf;sf] :t/cg';f/ pko'St 9ª\un] l;Sg 
kfpg] tyf k|f/lDes afnljsf;sf] clwsf/ x'g] 5 .

@= 	 k|To]]s afnaflnsfnfO{ k|rltn sfg'gadf]lhd cfwf/e"t tx;Ddsf] lzIff clgjfo{ tyf 
lgMz'Ns / dfWolds tx;Ddsf] lzIff lgMz'Ns ¿kdf afnd}qL jftfj/0fdf kfpg] 
clwsf/ x'g] 5 .
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#= 	 k|To]s afnaflnsfnfO{ cfgf] ljz]if zf/Ll/s tyf dfgl;s cj:yfcg';f/ k|rlnt 
sfg'gadf]lhd pko'St cWoog ;fdu|L tyf lzIf0f ljlwdfkm{t lzIff kfpg] clwsf/  
x'g] 5 .

$= 	 blnt afnaflnsfnfO{ k|rlnt sfg'gadf]lhd 5fqj[lQ;lxtsf] lgMz'Ns lzIff kfpg] 
clwsf/ x'g] 5 .

clgjfo{ tyf lgz'Ns lzIff P]g, @)&%

lzIff k|fKt ug]{ k|To]s JolStsf] cfwf/e"t dfgj clwsf/ Pjd\ ;+ljwfg k|bQ df}lns xsnfO{ 
Jojxf/df sfof{Gjog u/L lzIffnfO{ nf]stflGqs d"No / dfGtofdf cfwfl/t ;dfhjfb pGd'v 
/fi6« lgdf{0fdf s]lGb|t ub}{ lzIffdf ;a}sf] ;xh Pjd\ ;dtfd"ns kx'Fr / lg/Gt/tf ;'lglZrt 
ug{ tyf lzIffnfO{ ;j{JofkL, hLjgf]kof]uL, k|lt:kwL{ Pjd\ u'0f:t/o'St agfpgsf nflu clgjfo{ 
tyf lgMz'Ns lzIff ;DaGwdf sfg'gL Joj:yf ug]{ p2]Zo /fvL @)&%.)^.)@ df of] P]g hf/L 
ul/Psf] 5 . o; P]gn] clgjfo{ tyf lgMz'Ns lzIffsf ;DaGwdf u/]sf] s]xL d'Vo Joj:yf o; 
k|sf/ /x]sf 5g\ M

!= 	 k|To]s :yfgLo txdfkm{t /fHon] rf/ jif{ k"/f eO{ t]x| jif{ pd]/ k"/f gePsf] k|To]s 
afnaflnsfnfO{ cfwf/e"t tx;Dd clgjfo{ lzIff k|bfg ug]{ Joj:yf ug'{kg]{ 

@= 	 k|To]s gful/snfO{ cfwf/e"t tx;Ddsf] lzIff k|bfg ug]{ bfloTj / tt\;DaGwL cfjZos 
Joj:yf ldnfpg] lhDd]jf/L g]kfn ;/sf/, k|b]z ;/sf/ / :yfgLo txsf] x'g]

#= 	 k|To]s gful/snfO{ dfWolds tx;Ddsf] lgMz'Ns lzIff k|bfg ug]{ bfloTj /fHosf] x'g]

$= 	 cfwf/e"t txsf] lzIff xfl;n ug'{ k|To]s gful/sf] st{Jo x'g] ;fy} cfwf/e"t lzIff k|fKt 
ug]{ pd]/ ;d"xsf cfkm\gf afnaflnsfx¿nfO{ lgoldt ¿kdf ljBfno k7fpg' k|To]s 
gful/ssf] st{Jo x'g] 

:yfgLo ;/sf/ ;~rfng P]g, @)&$ 

o; P]gn] ;+ljwfgcg';f/ k|f/lDes afnljsf; tyf lzIff, cfwf/e"t lzIff / dfWolds 
lzIffsf] sfof{Gjogsf] lhDd]jf/L :yfgLo txnfO{ k|bfg u/]sfn] clgjfo{ tyf lgMz'Ns lzIffsf] 
sfof{Gjogsf ;Gbe{df :yfgLo txnfO{ a9L lhDd]jf/ / pQ/bfoL agfpg vf]h]sf] b]lvG5 .
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/fli6«o lzIff gLlt, @)&^ 

o; gLltsf] p2]Zodf cfwf/e"t lzIffdf ;a}sf] ;xh Pjd\ ;dtfd"ns kx'Fr / lg/Gt/tf 
;'lglZrt ub}{ ;j{JofkL, hLjgf]kof]uL, k|lt:kwL{ Pjd\ u'0f:t/o'St clgjfo{ tyf lgMz'Ns 
lzIffsf] k|Tofe"lt ug'{ tyf u'0f:t/Lo dfWolds lzIffdf ;a}sf] lgMz'Ns kx'Fr ;'lglZrt ug'{ 
pNn]v 5 . To:t} /0fgLltcGtu{t clgjfo{ tyf lgMz'Ns cfwf/e"t lzIffsf] k|Tofe"lt ug{ ;a} 
afnaflnsfnfO{ ljBfno egf{ u/fpg] Pjd\ egf{ ePsf ;a}nfO{ cWoogdf lg/Gt/tf lbg] / 
u'0f:t/ clej[l4sf nflu pTk|]/0ffd"ns pkfox¿ cjnDag ug]{ tyf ;fGble{s Pjd\ u'0f:t/Lo 
cfwf/e"t / dfWolds lzIffdf ;a}sf] kx'Fr ;'lglZrttf ug{ cf}krfl/s, cgf}krfl/s, j}slNks 
/ v'nf lzIff k|0ffnLsf] cjnDag ug]{ pNn]v 5 . clgjfo{ tyf lgMz'Ns cfwf/e"t lzIff;DaGwL 
gLltdf ;a}sf nflu clgjfo{ tyf lgMz'Ns cfwf/e"t lzIffsf] ;'lglZrttf ug{ kx'Fr / ;xeflutf, 
;+:yfut Ifdtf / u'0f:t/ clej[l4;DaGwL sfo{j|md ;~rfng ug]{ pNn]v 5 .

;f]x|f}“ of]hgf -@)*!÷)*@ – @)*%÷)*^_ 

;f]x|f}F of]hgfn] :j:y, lzlIft / l;ko'St dfgj k'FhL lgdf{0f ug]{ p2]Zo /fv]sf] 5 . pSt 
p2]Zo k"/f ug{sf nflu gLltut / ;+:yfut ;'wf/nfO{ lg/Gt/tf k|bfg ug]{, ef}lts tyf cGo 
z}lIfs k"jf{wf/sf] Joj:yf ug]{, ;a} txsf] lzIffsf] kf7\oj|md / z}lIfs sfo{j|md ;d;fdlos / 
Jofjxfl/s agfpg], z}lIfs k|0ffnLsf] ;'b[9Ls/0f u/L sfof{Gjog ug]{, /fli6«o hgzlSt ljsf; 
of]hgf th{'df ug]{, lzIff / l;knfO{ pTkfbg / ahf/;Fu hf]8\g], u'0f:t/Lo / ;dfj]zL lzIffsf 
nflu nufgL lj:tf/ ug]{, z}lIfs ;'zf;g ;'lglZrt ug]{ h:tf ¿kfGt/0fsf/L /0fgLltx¿ lnPsf] 
5 . To;} u/L lzIff / l;knfO{ pTkfbg / ahf/;Fu hf]8\gsf nflu ;fIf/tf / l;k ljsf;nfO{ 
hf]8L dfWolds lzIffnfO{ j[lQ ljsf; / pRr lzIfnfO{ pBd / /f]huf/s]lGb|t agfpg k9\b} 
sdfpFb} / sdfpFb} k9\b} h:tf sfo{j|mdnfO{ hf]8 lbg], ;/sf/L, u}x|;/sf/L, ;xsf/L / lghL If]qsf] 
;xsfo{df /fli6«o l;k ljsf; tyf /f]huf/ l;h{gf dxfcleofg ;~rfng ug]{ / cgf}krfl/s 
If]qdf sfd ug]{ sfdbf/sf] k"j{l;sfOsf] dfGotf ljlwnfO{ k|efjsf/L agfpg] /0fgLlt lnPsf] 
5 . ;f]x|f}F of]hgfn] cgf}krfl/s lzIff cfhLjg l;sfOsf] k|aGw ug]{ k|d'v sfo{j|md /fv]sf] 5 .

lbuf] ljsf; nIo -@)@! – @)#)_ 

!(–@@ d], ;g\ @)!% df cfof]lht ljZj lzIff d~r (WEF) n] ;g\ @)#) ;Ddsf nflu tof/ 
kf/L 3f]if0ff u/]sf] lbuf] ljsf;sf nflu lzIff;DaGwL b:tfj]hnfO{ OGrf]g 3f]if0ff elgPsf] xf] . 
;g\ @)#) ;Dd ;a}sf nflu ;dflxt÷;dfj]zL, ;dtfd"ns, u'0f:t/Lo lzIff / hLjgko{Gt 
l;sfO (Inclusive, equitable, quality education and lifelong learning oppertunites 
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for all by 2030) eGg] gf/fsf ;fy pSt ;Dd]ngdf a[xt\ 5nkmn u/L 3f]if0ffkq hf/L ul/Psf] 
lyof] . pSt 3f]if0fkqdf ;g\ @)#) ;Dd b]xfosf nIo kl/k"lt{ ug]{ nIo /flvPsf] 5 M 

!=	 ;a} 5fqf5fqx¿nfO{ ;fGble{s / k|efjsf/L l;sfO pknlAw;lxt k"0f{ lgMz'Ns, ;dtfd"ns 
/ u'0f:t/Lo k|fylds / dfWolds lzIffsf] ;'lglZrttf 

@=	 k|fylds lzIffsf] tof/Lsf nflu ;a} 5fqf / 5fqnfO{ u'0f:t/Lo k|f/lDes afn ljsf;, 
x]/rfx / k"j{k|fylds lzIffsf] kx'Frsf] ;'lglZrttf

/fHosf] lzIff gLlt, o'ufg's"n kf7\oj|md, bIf / ;Ifd lzIfsåf/f lzIf0f l;sfO, ;'ljwfo'St 
ef}lts k"jf{wf/ Pjd\ k|efjsf/L cg'udg d"Nofª\sgh:tf kIf u'0f:t/Lo lzIffsf cjojx¿ x'g\ . 
elgG5, d'n'ssf] ljsf;df cj/f]w ug{, ;f+:s[lts w/f]x/nfO{ gi6 kfg{, d'n'snfO{ cf}klgj]lzs 
agfpg c¿ s]xL ug'{kb}{g b]zsf] lzIff gLltnfO{ sdhf]/ agfOlbP k'Ub5 . b"/b[li6o'St lzIff 
gLltn] g} of]Uo ;Ifd tyf c;n gful/s tof/ kfg{ ;Sb5 . bfz{lgs Kn]6f] eGb5g\ c;n 
lzIffn] JolStsf] efjL lbzflgb]{z u/]sf] x'G5 . JolSt ;dfhsf] ;b:o xf] . c;n JolStsf] 
;d"xn] c;n ;dfh aGb5 . c;n ;dfhn] l;ª\uf] b]znfO{ ;';+:s[t / ;d[4 agfpF5 . ;do 
kl/jt{gsf] jfxs xf] . of] lg/Gt/ ultzLn /xG5 . ;doh:t} kf7\oj|mdsf] ljsf;, kl/dfh{g 
tyf cBfjlws ug]{ sfo{ klg lg/Gt/ ultzLn x'g'kb{5 . kf7\oj|mdn] lzIffnfO{ p2]Zod"ns, 
Jofjxfl/s, ;d;fdlos Pjd\ :t/Lo agfpg dfu{lgb]{z ub{5 . ljZjdf b|'tt/ ¿kdf ljsf; 
ePsf] k|ljlw, dfgj r]tgf :t/df j[l4 eO{ cfh{g u/]sf] 1fgsf] e08f/, ;dfhdf ePsf] 
;fdflhs, cfly{s tyf /fhgLlts kl/jt{g;Fu cfhsf afnaflnsfx¿ ;dfof]lht x'g'kg]{ x'G5 . 
kf7\oj|mdn] log} kl/jt{gnfO{ cª\uLsf/ u/L afnaflnsfdf ;f]xLcg';f/sf] ;Ifdtfsf] ljsf; ug{ 
;Sg'kb{5 . kf7\oj|mdn] lgwf{/0f u/]sf l;sfO pknlAwx¿nfO{ JolStsf] hLjg k4lt;Fu cfa4 
u/L ;kmn dfgj hLjg agfpg ;Sg' u'0f:t/Lo kf7\oj|mdsf] Wo]o x'g'kb{5 . 

%= g]kfndf lzIffsf] jt{dfg cj:yf / l:ylt

g]kfndf ljBfyL{x¿ hlt sIff dfly plSnFb} uPsf 5g\, pgLx¿sf] ;ª\Vof sd x'Fb} uPsf] 
b]lvG5, cyf{t\ Pp6f sIffdf hlt ljBfyL{ lyP, tL ;a} csf]{ jif{ Tof]eGbf dflyNnf] sIffdf uPsf 
5}gg\ . s]xL jif{otf k/LIffdf ljBfyL{x¿nfO{ cg'QL0f{ ug]{ kl/kf6L vf;} geP klg ljBfyL{ lsg 
dflyNnf] sIff uPsf 5}gg\ / ljBfno 5f]8\5g\ < of] ljrf/0fLo kIf 5 . o;sf sf/0fx¿ 
vf]tn]/ ;Daf]wg ug'{ cfjZos 5 . dflysf tYofª\snfO{ ljrf/ ubf{ cem} klg xfd|f sl/a 
tLg k|ltzt afnaflnsf ljBfno aflx/} 5g\ . tL afnaflnsf lsg ljBfno cfPgg\ < s] 
sf/0fn] ubf{ ltgnfO{ sIff sf]7fdf cfpg cK7\of/f] k¥of] < r]tgfsf] sdL eP/ xf] ls ul/aL 
tyf cfly{s sl7gfOn] xf] < ljBfnodf k9fO / ef}lts ;'ljwf /fd|f] geP/ jf e]befj eP/ 
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xf] ls ljBfnoaf6 3/;Ddsf] ef}uf]lns b'/L 6f9f jf sl7g eP/ xf] < lzIfssf] Jojxf/ jf 
afnd}qL jftfj/0f geP/ kf] xf] ls < o:tf y'k|} ljifo x'g ;S5g\, h;nfO{ vf]tn]/ sf/0f kQf 
nufO{ ;Daf]wg ul/g'k5{ . To;f] ePdf dfq} tL sf/0fx¿nfO{ ;Daf]wg ub}{ clu a9\bf ljBfnodf 
afnaflnsf egf{ x'g] / l6sfpg] jftfj/0f aGg ;3fp k'Ub5 . 

xfd|f] la8Dagf s] 5 eg] ljBfyL{x¿n] lsg ljBfno 5f]8] < ljBfnosf] z}lIfs tyf ef}lts 
cj:yf s:tf] 5 < ljBfnosf] ;]jf If]q sxfF;Dd 5 < l;sfO pknlAwnfO{ s;/L a9fpg] < 
u'0f:t/Lo lzIff s;/L lbg] < pgLx¿nfO{ s;/L ljBfnodf l6sfpg] < / ljBfnonfO{ s;/L 
afnd}qL agfpg] < eGg]lt/ ljBfno tyf To;;Fu ;/f]sf/ /fVg] lgsfox¿sf] Tolt Wofg uPsf] 
kfOFb}g . z}lIfs ;q ;'? ePkl5 cfPsf ljBfyL{nfO{ egf{ ug]{lt/ dfq} hf]8 lbOG5 . casf] 
;lj|motf / hf]8an Totfk6\l6 lbg'kg]{ b]lvG5 . 

;fwg, ;|f]t / k|efjsf/L Joj:yfkgsf] sdL, :yfgLo hg;d'bfoaf6 ;|f]t / ;fwgsf] kl/rfng 
ug{ sl7gfO, clt lk5l8Psf ;d'bfosf afnaflnsfx¿nfO{ ljBfno lzIffdf ;d]6\g g;lsg' 
cflb o:tf ;d:ofx¿ b]lvPsf 5g\ . lzIff If]qdf n}ª\lus lje]b sfod /xg', ul/aLsf] ;ª\Vofdf 
pNn]vgLo sdL gcfpg', cfw'lgs lzIffsf] kx'Fr ;j{;'ne gx'g', :yfgLo lgsfo / u}/;/sf/L 
;ª\3;+:yfnfO{ k|efjsf/L ¿kdf b'u{d / lk5l8Psf ju{;Dd k'¥ofpg g;Sg' klg ;d:of b]lvPsf] 
5 . ;d'bfo / :yfgLo lgsfo, u}/;/sf/L ;+:yfx¿sf] ;+nUgtf k|jw{g ug{ ;s]sf] b]lvFb}g . 
cfwf/e"t tyf k|fljlws lzIff nfu' eP tfklg ck]Iff u/] h:tf] k|ult gx'g'df ljBfno sDtLdf 
!*) lbg ;~rfng ug]{tkm{ ljz]if kxn ePsf] 5}g . k|fylds lzIff clgjfo{ ug]{tkm{ sfo{j|mdx¿ 
k|efjsf/L x'g ;s]sf] b]lvFb}g . lglZrt cjlwdf vf; If]qsf nlIft hg;ª\Vofaf6 lg/If/tf 
pGd"ng ug]{ /0fgLltsf ¿kdf ;fIf/tf cleofg s]xL lhNnfx¿df ;~rfng ul/P tfklg o;sf] 
Jofks ¿kdf sfof{Gjog ug]tkm{ sbd cufl8 a9fOPsf] 5}g . ;fIf/tf cleofgnfO{ /fli6«o 
cleofgsf ¿kdf ;~rfng ug]{ gLltnfO{ d"t{ ¿k lbg 7f]; sfo{j|mdx¿ ;~rfng ul/Psf] 
b]lvFb}g . ;|f]t / ;fwgsf] sdL tyf ;a}sf nflu lzIff k|bfg ug{ k|fKt ePsf] ;|f]tsf] k|efjsf/L 
Joj:yfkgsf] cefjsf] sf/0f ;a}sf nflu / ljz]if u/L blnt, ul/a cflbjf;L hghflt / 
b'u{d tyf lk5l8Psf] efudf a;f]af; ug]{ kl/jf/sf afnaflnsfx¿sf nflu lzIff k|bfg 
ug]{ sfo{ sl7g ag]sf] 5 . ;fj{hlgs ljBfnox¿ b]zsf] lzIffsf] :t/ psf:g] k|d'v dfWod 
ePsf 5g\ . t/ w]/} o:tf :s'naf6 k|bfg ul/g] lzIffsf] u'0f:t/df k|Zg ug]{ 7fpF k|z:t} 
e]l6G5g\ . cgf}krfl/s lzIffsf] ljsf;sf nflu :yfgLo lgsfox¿sf] a9L ;+nUgtf, u}/;/sf/L 
;+:yfx¿sf] ;lj|motf a9fpg] tyf hg;xeflutf / hgcf:yf a9fpg] vfnsf sfo{j|mdx¿sf] 
cefj ePsf] 5 . 
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cgf}krfl/s lzIffsf] k|efjsf/L ;~rfngsf nflu ;dGjo, lg/LIf0f tyf cg'udgsf] sdL 
ePsf] b]lvg cfpF5 . lgDgdfWolds tyf dfWolds lzIffdf tflnd k|fKt lzIfsx¿ ef}lts 
tyf z}lIfs ;fdu|L / :t/Lo Joj:yfkgsf] sdLn] u'0f:t/Lo lzIff k|bfg ug{df sl7gfO ePsf] 
b]lvG5  . dfWolds txdf ;xh} b]lvg] egf{ k|ltztdf nIocg';f/ pknlAwsf] sdL ePsf] 
kfOG5  . ljZjljBfnoaf6 j|mlds ¿kdf k|jL0ftf k|df0fkq txnfO{ :yfgfGt/0f ub}{ hfg] 
gLlt k|efjsf/L ¿kdf nfu' ug{ ;s]sf] 5}g . clwsf+z pRr dfWolds ljBfnox¿sf] ejg 
5}g . k7gkf7gsf nflu kof{Kt ;do / hgzlStsf] klg sdL b]lvG5 . kf7\oj|md cg'¿k 
kf7\ok':tsx¿sf] Joj:yf gePsf] b]lvG5 . lghL ljBfnoaf6 p7fOg] z'Ns a9L x'Fbf sdhf]/ 
cfly{s x}l;ot ePsf ljBfyL{n] cWoogsf] cj;/af6 ljd'v x'g'kg]{ ;d:ofx¿ b]lvPsf 5g\ . 
pRr lzIffsf] u'0f:t/df j|mlds ;'wf/ ePsf] b]lvFb}g  . k|fljlws lzIff tyf Jofj;flos 
tflndtkm{ x]g]{ xf] eg] nfut 36fpg] / lbuf] ljsf; ug]{tkm{ vf;} k|of; ePsf] 5}g . k|fOe]6 
k|fljlws lzIff tflnd s]Gb|x¿sf] l:ylt /fd|f] 5}g . k|fOe]6 k|fljlws lzIffs} tflnd s]Gb|x¿sf] 
;~rfng :jLs[lt k|bfg ug]{ lgwf{l/t sfo{x¿ k"0f{ ¿kdf cjnDag ePsf] b]lvFb}g . k|fljlws 
lzIffnfO{ u'0f:t/Lotkm{ ug]{sf] ;f]rfO klg sdL /x]sf] kfOG5 .

k|fljlws lzIff k|bfg ug]{ ;+:yfx¿sf] lardf ;dGjosf] cefj b]lvG5  . g]kfnL ;+:s[ltsf] 
hu]{gf / ljsf;sf nflu k|of; x'Fbfx'Fb} klg afx\o k|efjn] :yfgLo ;+:s[ltdf gsf/fTds k|efj 
kfl//fv]sfn] cflbjf;L tyf hghtflt ;d'bfosf] ;+:s[ltsf] uxg cWoog u/L ;+/If0fsf nflu 
clen]v ug'{ cfjZos 5 . ljljw ljifosf] k|fljlws Pjd\ Jofj;flos tflndsf ;'ljwfx¿ 
pknAw eP tfklg o;sf] dfu a9]sf] cg'kftdf cem} kof{Kt 5}g . hgr]tgf hfu/0f tyf dlxnf 
;zStLs/0f / dlxnf lzIff sfo{j|mdcGtu{t k|bfg ul/g] 5fqj[lQsf] k|efj:j¿k lzIffsf] 
;a} txdf 5fqf egf{ a9\g uPsf] 5 . ;/sf/L tyf lghL :t/af6 ;~rflnt k"j{k|fyldsb]lv 
ljZjljBfno;Ddsf z}lIfs ;+:yfx¿sf] ;ª\Vof lgs} a9]sf] b]lvG5 t/ u'0ffTds lzIffsf nflu 
lgs} k|of; ug'{ h?/L 5 . lzIff ljsf;sf lglDt ;~rflnt kl/of]hgfx¿ h:t} pRr lzIff 
kl/of]hgf dfWolds lzIff kl/of]hgf, cfwf/e"t tyf k|fljlws lzIff kl/of]hgf / k|fylds lzIff 
kl/of]hgf / k|fylds lzIff ljsf; kl/of]hgfsf sfo{j|mdx¿ lgoldt z}lIfs ;+/rgfleqsf 
ljleGg lgsfox¿sf sfo{j|mdx¿;Fu ;dfgfGt/ ¿kdf ;~rflnt 5g\  . oL kl/of]hgfsf 
sfo{j|mdx¿nfO{ cGttf]uTjf ;+:yfut ug]{tkm{ vf; /0fgLlt tof/ ePsf] b]lvFb}g . z}lIfs k|0ffnL 
;~rfngsf lglDt of]hgf ;ª\u7g, Joj:yfkg, cfly{s bfloTj / cGo ljleGg sfo{x¿sf] 
lgoGq0f /fHon] g} u/]sf] x'Fbf ;d'bfo / lzIff If]qdf k|ToIf ;/f]sf/ ePsfx¿sf] ;xeflutf / 
e"ldsf uf}0f ePsf] 5 .
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^=  g]kfndf lzIff If]qsf] ljsf;df b]vf k/]sf ;d:of, afwf tyf r'gf}tLx¿

/fHosf] lzIff gLlt, o'ufg's"n kf7\oj|md, bIf / ;Ifd lzIfsåf/f lzIf0f l;sfO, ;'ljwfo'St 
ef}lts k"jf{wf/ Pjd\ k|efjsf/L cg'udg d"Nofª\sgh:tf kIf u'0f:t/Lo lzIffsf cjojx¿ x'g\ . 
elgG5, d'n'ssf] ljsf;df cj/f]w ug{, ;f+:s[lts w/f]x/nfO{ gi6 kfg{, d'n'snfO{ cf}klgj]lzs 
agfpg c¿ s]xL ug'{kb}{g, b]zsf] lzIff gLltnfO{ sdhf]/ agfOlbP k'Ub5 . b"/b[li6o'St lzIff 
gLltn] g} of]Uo ;Ifd tyf c;n gful/s tof/ kfg{ ;Sb5 . bfz{lgs Kn]6f]n] c;n lzIffn] 
JolStsf] efjL lbzflgb]{z u/]sf] x'G5 eGb5g\ . JolSt ;dfhsf] ;b:o xf] . c;n JolStsf] 
;d"xn] c;n ;dfh aGb5 . c;n ;dfhn] l;ª\uf] b]znfO{ ;';+:s[t / ;d[4 agfpF5 . ;do 
kl/jt{gsf] afxs xf] . of] lg/Gt/ ultzLn /xG5 . ;doh:t} kf7\oj|mdsf] ljsf;, kl/dfh{g 
tyf cBfjlws ug]{ sfo{ klg lg/Gt/ ultzLn x'g'kb{5 . kf7\oj|mdn] lzIffnfO{ p2]Zod"ns, 
Jofjxfl/s, ;d;fdlos Pjd\ :t/Lo agfpg dfu{lgb]{z ub{5 . ljZjdf b|"tt/ ¿kdf ljsf; 
ePsf] k|ljlw, dfgj r]tgf :t/df j[l4 eO{ cfh{g u/]sf] 1fgsf] e08f/, ;dfhdf ePsf 
;fdflhs, cfly{s tyf /fhgLlts kl/jt{g;Fu cfhsf afnaflnsfx¿ ;dfof]lht x'g'kg]{ x'G5 . 
kf7\oj|mdn] log} kl/jt{gnfO{ cª\uLsf/ u/L afnaflnsfdf ;f]xLcg';f/sf] ;Ifdtfsf] ljsf; ug{ 
;Sg'kb{5 . kf7\oj|mdn] lgwf{/0f u/]sf l;sfO pknlAwx¿nfO{ JolStsf] hLjg k4lt;Fu cfa4 
u/L ;kmn dfgj hLjg agfpg ;Sg' u'0f:t/Lo kf7\oj|mdsf] Wo]o x'g'kb{5 . 

lzIffsf] u'0f:t/ ;'wf/sf nflu ljBfno txdf ;'zf;g clej[l4 k|d'v k"j{;t{ xf] . ljBfnodf 
kf/blz{tf / hjfkmb]lxtf ;'lglZrt ug{'k5{ . cfly{s sf/f]af/ v'nf / kf/bzL{ agfpg'k5{ . 
k|zf;gsf sd{rf/L lgo'lStsf] lhDd]jf/L lzIfs ;]jf cfof]unfO{ g} lbg] / c:yfoL, s/f/ jf 
/fxt lzIfs lgo'lSt aGb u/L olb cfjZos ePdf cfof]usf] k|tLIff ;"rLdf /x]sf JolStnfO{ 
lgo'lSt lbg] k|0ffnL ljsf; ug{'kb{5 . ;fdflhs k/LIf0fnfO{ t];|f] kIfn] ug]{ u/L :yfgLo 
txn] s]xL ah]6sf] Joj:yf ug{'kb{5 . e|i6frf/ /f]Sgsf nflu s8f sfg'gL Joj:yf tyf b08 
;hfosf] k|0ffnL nfu' ug{'kb{5 . ljBfno Joj:yfkg ;ldltnfO{ bnLos/0faf6 d'St u/L :yfgLo 
:jR5 5ljsf JolSt /xg] Joj:yf ug{ ;lsG5 . o;n] ljBfnodf x'g] lbjf vfhf, 5fqj[lQsf] 
/sd, z}lIfs ;fdu|L tyf ef}lts k"jf{wf/ lgdf{0fdf x'g] clgoldttf /f]Sgsf nflu dxŒjk"0f{  
of]ubfg ub{5 .

;d'bfo / cleefjssf] ;lj|motf a9fpFbf ;sf/fTds kl/0ffd b]vf kg{ ;S5 . cleefjs 
;ldltx¿nfO{ ljBfno k|zf;gdf kf/blz{tf tyf ;'zf;gsf] cg'udg ug{ ;zSt agfpg 
;lsG5 . k|ljlwsf] pkof]u u/L k|f/blz{tf a9fpg ;lsG5 . ljBfnosf ljQLo tyf k|zf;lgs 
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sfo{x¿, cfly{s ljj/0f cleefjs tyf ljBfyL{n] ;xh} x]g{ ;Sg] u/L l8lh6n dfWoddfkm{t 
pknAw u/fpg] k|0ffnLsf] ljsf; ug{'kb{5 . lzIff If]qdf ;'zf;gsf nflu bL3{sfnLg gLlt 
lgdf{0f ug{' cfjZos 5 . o;sf nflu lzIfs k|lzIf0f, ljBfno Joj:yfkg k|0ffnL / z}lIfs 
u'0f:t/ clej[l4sf nflu bL3{sfnLg gLlt lgdf{0f ug]{, e|i6frf/ lgoGq0fsf nflu gLlt lgdf{tf, 
z}lIfs lj1 tyf cGo ;/f]sf/jfnfx¿lardf ;xsfo{ a9fpg h?/L 5 .

kl5Nnf] ;do ljBfno lzIffsf] u'0f:t/ clej[l4 ug{sf nflu ;/sf/ / /fhgLlts bnx¿n] s'n 
ah]6sf] sDtLdf @) k|ltzt ah]6 ljlgof]hg ug]{ k|lta4tf bf]xf]¥ofO/x]sf 5g\ . t/ z}lIfs 
If]qdf eO/x]sf e|i6frf/nfO{ lgoGq0f ug]{ alnof] / k|efjsf/L ;+oGq lgdf{0f gug]{ xf] eg] 
hlt;'s} ah]6 a9fP tfklg To;n] ck]Iffs[t kl/0ffd lbg ;Sb}g . z}lIfs If]qdf df}nfpFb} uPsf] 
e|i6frf/nfO{ lgoGq0f ug{sf nflu k|efjsf/L gLltx¿ nfu' ul/Pg / ah]6 dfq} a9fpg]tkm{ 
Wofg lbOof] eg] To;n] g]kfnsf] z}lIfs k|0ffnLdf uDeL/ ;ª\s6 pTkGg ug{ ;S5 .

gLlt alg;s]kl5 ;f];DaGwL sfo{ k"/f ePsf] eGg] ;+:sf/n] ubf{ ;dLIff / ljZn]if0f cfzftLt 
¿kdf x'g ;s]sf] 5}g . lzIff gLltsf] c;/ / k|efj s] /x\of] d'n'ssf] lzIffIf]qdf sd dfq 
ljZn]if0f ePsf] kfOG5 . lzIff If]qsf s'g s'g gLlt tyf sfo{j|mdsf] b"/ufdL c;/, kx'Fr 
/ u'0ffTds kIfdf s:tf] eof] eGg] ;DaGwdf ljZn]if0f ePsf] kfOFb}g . gLltsf ;DaGwdf 
Forward looking/ backward looking b'j} k|efjsf/L 5}g . 

bftfx¿ tyf :jb]zL k/fdz{ bftfx¿n] lzIff If]qsf ljsf;df of]ubfg k'¥ofpg lgs} ldlxg]t 
/ of]ubfg lbg] u/]sf] s'/f pgLx¿sf] lglDt x'g] vr{, pgLx¿n] tof/ u/]sf k|ltj]bg / 
;'emfjx¿af6 yfxf x'G5 . ;+:yfut Ifdtf a9fpg] h:tf kIfdf pgLx¿sf] of]ubfgn] /fd|} 
pknlAwsf ;ª\s]tx¿ b]lvPsf 5g\ . tyflk ;}4flGts ¿kdf k|:t't ul/Psf ;'emfjx¿nfO{ 
kof{Kt u[xsfo{ gu/L gLltsf ¿kdf sfof{Gjogdf NofOFbf ;d:ofx¿ klg plQs} b]lvPsf 5g\ .

>d ahf/df slt / s:tf] k|sf/sf] hgzlSt cfjZostf 5 / eljiodf s:tf] k|sf/sf] hgzlSt 
cfjZostf kl//xg] ;Defjgf 5, ;f]sf cfwf/df lzIffgLlt Jojl:yt x'g ;s]sf] 5}g . ljBfno 
txsf] lzIffdf Jofj;flos lzIffn] :ki6, e/kbf]{ / lbuf] ¿k lng ;s]sf] 5}g . ljBfno 
tx;Ddsf] lzIff sfdtkm{ pGd'v (Toward the work) xf] ls sfdsf nflu (To the work) 
xf] eGg] ;DaGwdf klg :ki6tf kfOFb}g .

ljsf; tyf pTkfbgsf If]q s[lif, pBf]u, Jofkf/ cflbdf cfjZos kg]{ hgzlSt / lzIfflar 
tfnd]nsf] cj:yf sdhf]/ 5 . k|df0fkq k|fKt gug]{ lzIff lzIff g} xf]Og eGg] dfGotf 
klg 5Fb} 5, k9]sf dflg;x¿af6 pSt If]qdf pTkfbsTj a9\5 eGg] dfGotfdf sdn] dfq 
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ljZjf; ub{5g\ . lzIffsf gLlt tyf sfo{j|mdx¿nfO{ ljsf;sf ultljlwx¿;Fu k|ToIf ¿kdf 
;x;DalGwt u/fpg ;lsPsf] 5}g .

lzIff gLlt th{'df, kl/dfh{g tyf cBfjlws ubf{ lzIff If]qdf ul/Psf -;/sf/L, u}x|;sf/L / 
lghL If]qaf6_ nufgLsf] k|ltkmn s] x'g], k|ltkmn s:tf] eO/x]sf] 5 < t'ngfTds ¿kdf s'g 
pkIf]q jf sfo{j|mdn] a9L nfe k'¥ofpg ;Sof] < h:tf kIfdf ljZn]if0f u/L lgrf]8 lgsfnL 
k[i7kf]if0fsf cfwf/df sfo{j|mdx¿ kl/dfh{g / ;'wf/ ug]{ u/]sf] sd dfqfdf kfOG5 .

ælzIff lalu|of] dg;'gn] b]z lalu|of] eg;'gn] eg] h:t} gLltsf] klg gLlt -/fhf_ /fhgLlt x'Fbf] 
/x]5 . gLlt;DaGwL ultljlwdf /fhgLltIf]qsf] x:tIf]kn] ubf{ k|efjsf/L x'g g;s]sf] cj:yf 
5 . ;fy} gLltx¿df kof{Kt k'i6\ofO{ / cf}lrTolagf g} kl/jt{g rfF8f] rfF8f] x'g] u/]sf] kfOG5 . 
lzIff lgodfjnLdf lzIfssf] :yfoL cWoog cg'dlt kq;DaGwL a]nf a]nfdf x'g] gLltdf kl/jt{g 
o;sf] Pp6f HjnGt pbfx/0f xf] . 

z}lIfs ;"rgf Joj:yfkg lzIff If]qsf] Pp6f dxŒjk"0f{ kIf xf], tyflk o; ;DaGwdf lgDgfg';f/sf 
;d:of tyf r'gf}tLx¿ ljBdfg\ 5g\ . kf/blz{tfeGbf uf]kgLotfnfO{ k|>o lbg] ;+:sf/n] ubf{ 
;"rgf k|0ffnLnfO{ Explore u/L u'0ffTds agfpg] sfo{df cfzftLt ¿kdf pknlAw gx'g', h;n] 
ubf{ Joj:yfkgdf Accountablity ;d:of;d]t l;h{gf ePsf] 5 . ;"rgf k|ljlwnfO{ dxŒj 
glbg] k|j[lQ, ;"rgf k|ljlw;DaGwL wf/0ff, 1fg / l;ksf] sdL 5 .

ljBfnodf k|z:t hUuf eof] eg] dfq pBd ug{ ;lsG5 . ;a} ljBfnosf] hUuf k|z:t gx'g 
;S5 . hUuf grflxg] ljifo If]qdf klg pBd ug{ ;lsG5 . c¿sf] hUuf jf 3/ ef8fdf lnP/ 
klg pBd ug{ ;lsG5 . s[lif If]qdf dfq pBd x'g ;S5 eGg] geP/ u}/s[lifsf If]qdf klg 
pBd ug{ ;lsG5 . cfh k|ljlwsf] a9\bf] k|of]usf sf/0f u}x|s[lif If]qdf pBdzLntfsf] k|efj  
a9\bf] 5 .

&= lzIff If]qsf ;d:of tyf r'gf}tLnfO{ ;dfwfg ug]{ pkfox¿

	— cfjlws of]hgfsf ¿kdf cfh g]kfnsf] ljBfno lzIffdf ‘ljBfno lzIff If]q of]hgf’ 
nfu' eO/x]sf] 5 . of] of]hgf b'O{ r/0fdf u/L !) jif{;Dd lj|mofzLn /xG5 . o;n] 
ljBfnosf] kf7\oj|mddf pBdzLntfnfO{ :yfg glbg' eg]sf] lzIffnfO{ Jojxf/af6 6f9f /fvL 
pkof]lutfljxLg agfpg' eGg] hgfpF5 . 

	— ;fg} pd]/b]lv ljBfyL{nfO{ pBdL ;+:s[ltsf] ljsf; u/fpg ljBfno txsf] kf7\oj|mddf 
pBdzLntfnfO{ ;dfj]z ug'{kb{5 . pBdzLntf ljsf;sf nflu ;}4flGts 1fgsf ;fy} 
Jofjxfl/s cEof; u/fOg'kb{5 . 
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	— ljBfnodf pBdzLntfsf] cEof; u/fpgsf nflu ;|f]tsf] cfjZostf kb{5 . ;|f]tsf] 
Joj:yf ljBfno :jod\n] jf ;/sf/L lgsfoaf6 ;;t{ cg'bfg:j¿k pknAw u/fpg 
;lsG5 . xfn} dfq k|of]udf cfPsf] æk9\b} sdfpFb}Æ sfo{j|md Ps cfly{s jif{sf] ah]6sf 
cfwf/df ag]sf] 5 . o;n] sfo{j|mdsf] yk lg/Gt/tfdf zª\sf pTkGg u/fPsf] 5 . 

	— ljBfno txdf pBd k|jw{gsf nflu pTk|]l/t hgzlStsf] vfFrf] kb{5 . lzIfs / ;xof]uLx¿sf] 
ljsf;sf nflu lg/Gt/ k];fut ljsf;sf cj;/x¿ pknAw u/fO{ /xg'kb{5 . 

	— g]kfndf pBdzLntfsf] ljsf; s;/L x'G5 < s;/L o'jfdf a9LeGbf a9L /f]huf/L l;h{gf 
ug{ ;lsG5 < pBdzLntf ljsf;df ljBfno lzIffsf] s] e"ldsf /xg ;S5 < h:tf 
ljifodf cWoog ePsf b]lvFb}gg\ . pBdzLntf ljsf;df ;/sf/L tyf u}x|;/sf/L If]qaf6 
cg';GwfgnfO{ k|fyldstf lbg'kg]{ x'G5 . 

	— ljBfno :jod\sf] kxndf ljBfyL{ kl/rflnt eP/ gd'gf pBd ug]{ ljBfnonfO{ a;]{lg 
k'/:sf/ :j¿k Psd'i6 cg'bfgsf] Joj:yf ugf{n] o; sfo{n] lg/Gt/tf kfpF5 . 

	 g}lts lzIffsf ;Gbe{sf pko'{St tYoaf6 ljBfnoLo lzIffdf y'k|} ;}4flGts tyf 
Jofjxfl/s r'gf}tL /x]sf b]lvG5g\ . oL r'gf}tLnfO{ ;dfwfg ug{ tyf g]kfnL ;dfhnfO{ 
;bfrf/o'St ;dfhsf ¿kdf ¿kfGt/0f ug{sf nflu cNksfnLg, dWosfnLg tyf bL3{sfnLg 
/0fgLlt;lxt cufl8 a9\g'kg]{ x'G5 . pko'{St r'gf}tL ;Daf]wgsf nflu s]xL pkfo b]xfocg';f/ 
x'g ;S5g\ . 

—	kf7\oj|md tyf kf7\o;fdu|Ldf Jojxf/ pkof]uL l;k k|bfg ug]{ df}lns ljifoj:t' Joj:yfkg 
/ ;Dkfbg ug]{, afnaflnsfsf] rfxgf / Jojxf/ k|ltlaDag ePsf] ;'lglZrttf ug{sf 
nflu lg/Gt/ ¿kdf ljBfyL{;Fu cGt/lj|mof ug]{ / k|fKt k[i7kf]if0fsf cfwf/df ljifoj:t'sf] 
k'gM ;ª\ul7t ug]{ sfdnfO{ lg/Gt/ ¿kdf hf/L /fVg ;lsG5 .

—	kf7\oj|md ljsf;sf j|mddf lgwf{/0f x'g] ;Ifdtf dfkgLo / Jojxf/k/s agfpg'k5{ . 
afnaflnsfdf g}lts k|ltlaDag, hfu?stf, :jfoQtf, lhDd]jf/L / s?0ffnfO{ pTk|]l/t 
ug]{ u/L kf7\oj|md Joj:yfkg ug]{ tyf ljBfyL{ d"Nofª\sgsf nflu Jojxf/ kl/dfh{gnfO{ 
cfwf/ agfpg], cfGtl/s d"Nofª\sg dfq ug]{ / o; vfnsf ;Ifdtfsf] lnlvt k/LIff 
glng] Joj:yf ug'{k5{ . 

—	cWoog cg';Gwfgdf cfwfl/t 5kfO tyf l8lh6n ;fdu|L ljsf; ug]{, ljsl;t ul/Psf 
;fdu|L x/]s ljBfyL{ tyf cleefjs;Dd k'Ug] u/L 5kfO tyf ljt/0f k|0ffnL Jojl:yt 
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agfpg] / ;fdu|L k'Ug g;Sg] :yfgdf cfd;~rf/sf ;fwgsf] k|of]u u/L j}slNks k4lt 
ckgfpg'k5{ .

—	lgb]{lzt l;sfOeGbf v'nf, :jtGq, afnd}qL tyf :jl;sfO x'g] u/L lzIf0f ljlwsf] k|of]u 
ug{'k5{ . o;sf nflu ;d'bfo, jftfj/0f / ;Dk"0f{ hut\nfO{ l;sfOsf] ljifoj:t' / l;sfO 
ynfsf ¿kdf k|of]u ug]{ u/fpg] bIf hgzlStsf] ljsf; / pkof]u ug]{ ug'{k5{ . 

—	lzIf0f l;sfOnfO{ l;kk/s agfpg cgf}krfl/s tyf v'nf l;sfO ljlwsf] pkof]u ug]{, 
ljBfnoleq jf aflx/ ;d]t ;bfrf/, g}ltstf ljifodf ;x tyf cltl/St lj|mofsnfk 
cfof]hgf ug]{ u/fpg] Joj:yf ldnfpg] ug'{k5{ .  

—	cg's/0fLo ;|f]tJolStsf dfWodaf6 ;xhLs/0f tyf k[i7kf]if0f k|bfg ug{sf nflu JolStsf] 
klxrfg, k|lzIf0f tyf kl/rfng ug'{k5{ . 

—	;fdu|L ljsf;, 5kfO tyf ljt/0f, lzIfs tflnd, g}ltstfo'St l;k gjLs/0f tyf 
pkof]usf nflu cfjZos ;|f]t;fwgsf] klxrfg kl/rfng, ;xsfo{, ;dGjo / bIf 
hgzlSt kl/rfng ug]{ u/fpg'k5{ . 

—	:yfoL k|s[ltsf] /fli6«o :t/sf] ;ldltsf] u7g ug{'kg]{ ;a}h;f] /fli6«o :t/sf sfo{bn, 
cfof]u jf ;ldltx¿n] ;'emfj lbPsf 5g\ t/ xfn;Dd ;f] Joj:yf x'g ;s]sf] 5}g . o; 
k|sf/sf] ;ldlt u7g ug{'kg]{ cfjZostf 68\sf/f] ¿kdf b]vf k/]sf] 5 . ;f] ;ldltdf 
;b:o ;lrj;d]t sDtLdf % hgf / a9Ldf !! hgf k|f1n] /fi6««sf] lzIff;Fu ;DalGwt 
gLltsf ljifodf k"0f{sfnLg sd{rf/Lsf ¿kdf sfd ug]{ u/L Jojl:yt ug{'kg]{ b]lvG5 . ;fy} 
yk ;fwgsf] l;h{gf Pjd\ nufgL ug]{, ljBfno Joj:yfkgsf] clwsf/ :yfgLo lgsfonfO{ 
k|bfg ug]{, k|zf;gnfO{ k|efjsf/L / sd vlr{nf] agfpg], lzIffsf] u'0f:t/ j[l4df hf]8 
lbg], lghL If]qdf ;'wf/ ug]{tkm{ ljz]if Wofg lbg' ;fGble{s x'G5 .

&= lgisif{ (Conclusion)

/fHon] cjnDag u/]sf lzIffsf /fli6«o p2]Zo gLlt ljsf;sf d"n cfwf/ x'g\ eg] /fi6««sf] 
z}lIfs ;+/rgfn] gLlt ljsf;df dxŒjk"0f{ cfwf/ k|bfg u/]sf] x'G5 . t;y{ lzIffsf cf}krfl/s, 
cgf}krfl/s, clgoldt ;+/rgfut kIfnufot z}lIfs ;+/rgfsf x/]s cjojx¿nfO{ ljrf/ u/L 
z}lIfs gLltsf] th{'df ug{'kg]{ x'G5 . z}lIfs gLltsf] th{'df jf o;;DaGwL ultljlw ;~rfng 
ubf{ ljz]if ;+j]bgzLn x'g'kb{5 lsgeg] o;sf If]q / pkIf]qsf x/]s d'2fx¿ cGt{;DalGwt 
x'G5g\ . Pp6f d'2f jf gLltn] csf]{nfO{ k|ToIf jf ck|ToIf c;/ ul//x]sf] x'G5 . lzIffnfO{ 
u'0ffTds agfpg a[xt\eGbf klg ;"Id ¿kdf lzIffsf gLltsf] ljZn]if0f ug'{k5{ . 
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lzIff;DaGwL gLltx¿ lzIffsf] ;+/rgfut kIfdf ;Ifdtf NofO{ kx'Fr / u'0f:t/df j[l4 ug{df 
kl/nlIft x'g'k5{ . dlxnf, lk5l8Psf hft -blnt cflb_, ckfª\utf ePsf JolSt, ul/a, c;xfo 
h:tf ;dfhsf sdhf]/ ju{sf lglDt lzIffsf] kx'Fr x'g] / o; k|sf/sf] lzIff u'0ffTds ePdf, 
JolStsf] ;Ifdtf a9\5 . ;Ifdtf a9]kl5 cfocfh{g a9\5, p;sf] hLjgdf pTkfbsTjdf j[l4 
x'G5 . k|To]s JolStsf] hLjgdf pTkfbg Ifdtf a9]df p;sf] ;dfh / cGttf]uTjf /fi6««sf] 
pTkfbsTjdf j[l4 x'G5 . /fli6«o cfly{s j[l4b/ a9\5 . kmn:j¿k ul/aL Go"gLs/0f x'g 
dxŒjk"0f{ ;xof]u k'U5 .
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zdf{ sfn], ef]h/fh -@)^$_, lzIffsf] ;}4flGts kIfM jt{dfg cj:yf, k|d'v z}lIfs d'2fx¿ 
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sf7df8f}F, ;+:s/0f .
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lzIff (Siksa), jif{ #*, ;ª\Vof %@, c;f/, g]kfn ;/sf/, lzIff lj1fg tyf k|ljlw 
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*zfvf clws[t, lzIff, lj1fg tyf k|ljlw dGqfno

g]kfndf gful/s lzIffsf] jt{dfg cj:yfM Ps ljZn]if0f

hok|sfz a:g]t*

  n]v;f/

gful/snfO{ cfgf] /fHo k|bQ clwsf/sf] pkof]u ub{} cfgf] st{Jo lgjf{x ug{ ;3fpg] 
lzIffsf ¿kdf gful/s lzIffnfO{ lng ;lsG5 . JolStsf] c;n rl/q lgdf{0f ub{} c;n 
;dfh / /fi6« lgdf{0fdf of]ubfg ug{' gful/s lzIffsf] dxŒjk"0f{ sfo{ xf] . gful/s lzIffsf 
ljleGg If]qx¿dWo] ;fd'bflostf, dfgjclwsf/, g}ltstf, pQ/bfloTj, ;fd"lxs lxtsf nflu 
;xeflutf, nf]stflGqs d"NodfGotfsf] k|jw{g, sfg'gsf] kfngf h:tf kIf Pjd\ l;4fGtx¿df 
cfwfl/t /xG5 . g]kfnsf] ;Gbe{df gful/s lzIffsf] pkof]u plNnlvt dfGotfx¿ k|jw{g ug{ 
sd} eP klg hgr]tgf clej[l4, hg;xeflutf k|jw{g / nf]stflGqs d"NodfGotfsf ;Gbe{df 
eg] cufl8 b]lvPsf] 5 . ljlwsf] zf;g, nf]stflGqs cfr/0f, ;dtfd"ns ;xeflutf, 
dfgjLo ;xof]u, e]befj / zf]if0fsf] lj/f]wnufotsf sfo{df gful/s lzIffdfkm{t lgs} k|ult 
eP klg sfo{Jojxf/df ptfg{ g;Sbf g]kfndf gful/s tyf g}lts lzIffdf v8]/L k/]sf] xf] 
ls eGg] cj:yf l;h{gf ePsf] b]lvG5 . t;y{ gful/sdf g}lts lzIffsf] k|jw{g u/L ltgnfO{ 
st{Jo k/fo0f gful/sdf kl/0ft ug{ gful/s lzIffnfO{ Jofjxfl/s / hLjgf]kof]uL agfpg 
h?/L 5 . ;fy} gful/s lzIffnfO{ /fi6« lgdf{0fdf ;sf/fTds of]ubfg ug{ ;Sg] ;an, ;Ifd 
/ clwsf/k|lt ;r]t /xL c?nfO{ ;d]t dfu{bz{g ug{ ;Sg] lbzftkm{ cu|;/ x'g' cfjZos 5 .

d'Vo zAbfjnLM gful/s, g}lts lzIff, /fi6« lgdf{0f, ;r]tgf, st{Jolgi7tf

!=  ljifo k|j]z

gful/snfO{ cfgf] clwsf/ / st{Josf af/]df l;sfpg] cf}krfl/s, cgf}krfl/s jf cGo 
dfWodaf6 l;sfOg] lzIffnfO{ gful/s lzIff elgG5 . gful/s lzIffn] gful/snfO{ /fHo 
k|bQ clwsf/sf] pkof]u ug{ tyf cfgf] st{Joaf]w ug{] ;Ifdtf ljsf; ug{ dxŒjk"0f{ of]ubfg 
ub{5 . k|frLg ;dodf cfdfafa' tyf u'?x¿af6 g}lts lzIffsf ¿kdf 1fg, l;k, cfr/0f tyf 
cg'zf;g k|fKt ug{] k|rng /x]sf] lyof] . g}lts lzIffaf6 dfgjdf dfgjf]lrt u'0fx¿ ljsf; 
eO{ ltgdf ljgo ljsf; x'g] tyf st{Jo k/fo0f gful/s lgdf{0f x'g ;xh lyof] . gful/sdf 
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/fHo ;~rfng gful/s clwsf/, dfgj clwsf/, ;fj{ef}d;Qf, :jtGqtf h:tf ljifodf ;r]tgf 
sfod ug'{ gful/s lzIffsf]] d'Vo p2]Zo xf] . g]kfnsf] ;+ljwfgsf] efu @ wf/f !! adf]lhd 
gful/stf k|fKt u/]sf] JolSt jf g]kfnsf] gful/stf k|fKt ug{ of]Uo JolSt g]kfnsf] gful/s 
x'g] pNn]v 5 . gful/s lzIff JolStdf gful/s 1fg, l;k / :jefjdf ;sf/fTdstf sfod 
ug{ lhDd]jf/ /xG5 . gful/s lzIff /fhgLlts cfofd, ;fdflhs cfofd, ;f+:s[lts cfofd, 
g}lts cfofd, ljsf;fTds cfofd, jftfj/0fLo cfofd h:tf ljljw cfofdx¿df ljefhg ug{ 
;lsG5 .

gful/s lzIffsf ;Gbe{df u'6Dofgn] o;n] hgtfdf /fhgLlts 1fg lbg'sf ;fy} ljsf; 
lgdf{0fdf ;xefuL x'g] ;fdflhs r]tgfsf] ljsf; ug{ dbt ub{5 eg]sf 5g\ . ;dfhdf ck/fw 
/ b08xLgtf x6fpg tyf e|i6frf/ lj?4sf] hgdt a9fpg;d]t gful/s lzIffn] cxd\ e"ldsf 
lgjf{x ub{5 -cfrfo{, @)*)_ . ;dfhdf 36\g] ljleGg ;fdflhs ck/fwx¿, rf]/L, 8s}tL, 
anfTsf/, cfuhgL, e|i6frf/nufot 36fO{ ;dfhnfO{ dof{lbt, cfr/0fo'St, cg'zfl;t, ;+oldt 
/ ;Eo agfpg gful/s lzIffsf] e"ldsf dxŒjk"0f{ x'G5 . 

gful/s lzIffn] ;ª\sL0f{ efjgf x6fO{ gful/sdf ;fd"lxs / ;fdflhstfsf] efjgf ljsf; u/fO{ 
;dfhdf /x]sf ljljw ;d"x tyf ;d'bfolar Pstf / ;lxi0f'tfsf] jftfj/0f lgdf{0f ub{5 . 
gful/s lzIffsf] cefjdf ;dfhdf hftLo, wfld{s, eflifsnufotsf cfwf/df ;fDk|bflos bª\uf 
/ lx+;f;d]tsf] ;Defjgf /xFbf ;fdflhs Pstf / ;lxi0f'tf sfod ug{ gful/s lzIffsf] dxŒj 
lgs} b]lvG5 -clwsf/L, @)&*_ .

g]kfndf gful/s lzIffsf ;Gbe{df lgs} k|of;x¿ eP klg gful/sdf ;r]tgfdf ck]lIft k|ult 
ePsf] 5}g . ;lj|mo gful/ssf] e"ldsf k|hftflGqs ;dfhsf] k|jw{g ug{ dxŒjk"0f{ /xG5 . 
gful/snfO{ nf]stflGqs k|lj|mofdf ;lj|mo ¿kdf ;xefuL u/fpg ;zStLs/0f ug{] Pp6f 
dfWod gful/s lzIff xf] . gful/s lzIff gful/snfO{ /fhgLlts k4ltsf] sfo{ k|lj|mof, cfgf] 
/fhgLlts tyf gful/s clwsf/, e"ldsf / lhDd]jf/Laf/] a'emfpg lglZrt ug{] ljlw klg xf] 
-o'jfsf nflu gful/s lzIff, @)@@_ .

gful/sx¿n] /fHosf] lglZrt bfloTj k"/f ug'{kg{] x'G5 . o;sf nflu ;dfhsf] :jtGq ;b:o 
aGg], j}olSts tyf ;fd"lxs hLjg k4ltsf ;fy} dfgj dof{bfsf] ;Ddfg ug{], JolStut, 
/fhgLlts, cfly{s pQ/bfloTj jxg ug{], gful/s ultljlwx¿df cy{k"0f{ / k|efjsf/L ¿kdf 
;xefuL x'g], h}ljs, ;fdflhs, ;f+:s[lts, eflifs tyf wfld{s ax'ntf / ljljwtfsf] ;Ddfg ug{] 
-/fpt, @)&#_ h:tf bfloTj k"/f ug{ k|oTgzLn /xg'k5{ .
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@=  ljBdfg cj:yf

gful/s lzIffsf] k|flKt cf}krfl/s, cgf}krfl/s jf clgoldt s'g} klg tl/sfaf6 x'g ;S5 . 
ljBfnosf] kf7\oj|mddf gful/s lzIff;Fu ;DalGwt g}ltstf, nf]stGq, sfg'gL zf;g, ljsf;, 
;+:s[lth:tf kIfx¿ ;dfj]z ePsf klg 5g\ . ljBfno txsf ;fdflhs lzIffsf] kf7\oj:t'df 
plNnlvt ljifoj:t'x¿ ;dfj]z eO{ ljBfyL{x¿df cfjZos ;}4flGts 1fg Pjd\ cjwf/0ff 
ljsf; eO/x]sf] cj:yf ljBdfg 5 . g]kfnsf] ;+ljwfgsf] efu @ df gful/s x'gsf nflu ljljw 
k|sf/sf gful/stf k|fKt ug{] Joj:yf u/]sf] 5 . pSt Joj:yfadf]lhd gful/stf k|fKt u/]sf 
gful/sx¿nfO{ gful/s st{Jo, lhDd]jf/L, bfloTj, k"/f ug{ / ;f]cg';f/ tf]lsPsf clwsf/ 
k|fKt ug{] dfWodsf ¿kdf gful/s lzIff /x]sf] 5 . g]kfnsf] ;/xbleq a;f]af; ug{] g]kfnL 
gful/ssf ;Gtfgn] j+zhsf cfwf/df g]kfnL gful/stf k|fKt ug{] tyf g]kfnL gful/s;Fu 
j}jflxs ;DaGw sfod u/L cfPsf ljb]zL dlxnfx¿n] j}jflxs cª\uLs[t g]kfnL gful/stf 
k|fKt ug{ ;Sg] /  g]kfndf hGd]sf ljb]zL gful/ssf ;Gtfgn] ljb]zL gful/stf lng grfx]df 
sfg'gadf]lhd cª\uLs[t g]kfnL gful/stf k|fKt ug{ ;Sg] Joj:yf u/]sf] 5 . ;+ljwfgsf] wf/f 
$* n] gful/s st{Jo;d]t pNn]v u/]sf] 5, h;df gfful/sn] /fi6«k|lt lgi7fjfg\ x'Fb} g]kfnsf] 
/fli6«otf, ;fj{ef}d;Qf / cv08tf /Iff ug{], ;+ljwfg / sfg'gsf] kfngf ug{], /fHon] rfx]sf 
avt clgjfo{ ;]jf ug{] / ;fj{hlgs ;DklQsf] ;'/Iff / ;+/If0f ug'{ h:tf st{Jo /x]sf 5g\ .

df}lns xssf ¿kdf ;+ljwfgsf] wf/f #! df lzIff;DaGwL xssf] Joj:yf u/]sf] 5, h;df 
gful/snfO{ cfwf/e"t lzIffdf kxF'rsf] xs /x]sf] 5 . To:t} u/L gful/sn] /fHoaf6 cfwf/e"t 
tx;Ddsf] lzIff clgjfo{ / lgMz'Ns tyf dfWolds tx;Ddsf] lzIff lgMz'Ns kfpg] xs x'g] tyf 
ckfª\utf ePsf / cfly{s ¿kn] ljkGg gful/snfO{ sfg'gadf]lhd lgMz'Ns pRr lzIff kfpg] 
xssf] Joj:yf u/]sf] 5 . b[li6ljxLg gful/snfO{ a|]nlnlk tyf alx/f / :j/ jf af]nfO;DaGwL 
ckfª\utf ePsf gful/snfO{ ;fª\s]lts efiffsf] dfWodaf6 sfg'gadf]lhd lgMz'Ns lzIff kfpg] 
xs x'g] Pjd\ g]kfndf a;f]af; ug{] k|To]s g]kfnL ;d'bfonfO{ sfg'gadf]lhd cfgf] dft[efiffdf 
lzIff kfpg] / To;sf nflu ljBfno tyf z}lIfs ;+:yf vf]Ng] / ;~rfng ug{] xssf] k|Tofe"lt 
u/]sf] 5 .

/fHosf gLltx¿cGtu{t ;+ljwfgsf] wf/f %!-h_ df gful/ssf cfwf/e"t cfjZostf;DaGwL 
gLltdf lzIffnfO{ j}1flgs, k|fljlws, Jofj;flos, l;kd"ns, /f]huf/d"ns Pjd\ hgd'vL agfpFb} 
;Ifd, k|lt:kwL{, g}lts Pjd\ /fli6«o lxtk|lt ;dlk{t hgzlSt tof/ ug{] gLlt clVtof/ u/]sf] 
5 . To:t} u/L lzIff If]qdf /fHosf] nufgL clej[l4 ub}{ lzIffdf ePsf] lghL If]qsf] nufgLnfO{ 
lgodg / Joj:yfkg u/L ;]jfd"ns agfpg] tyf pRr lzIffnfO{ ;xh, u'0f:t/Lo / kxF'rof]Uo 
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agfO{ j|mdzM lgMz'Ns agfpFb} n}hfg] Pjd\ JolStsf] JolStTj ljsf;sf nflu ;fd'bflos ;"rgf 
s]Gb| / k':tsfnosf] :yfkgf / k|jw{g ug{] gLlt lnPsf] b]lvG5 . o:tf gLltx¿dfkm{t gful/sdf 
lzIffsf] ljsf;, lj:tf/ / u'0f:t/ sfod ug{] tyf cf}krfl/s, cgf}krfl/s dfWodaf6 ;fIf/tf 
k|jw{g Pjd\ gful/s lzIff;d]t k|jw{g ug{] ;+j}wflgs k|of; ePsf] b]lvG5 .

#= g]kfnsf] gful/s lzIffsf If]qdf ePsf] cEof; 

gful/s lzIff k|bfg ug{] /fHosf] bfloTj eP klg /fHodf /x]sf ;/sf/L, u}x|;/sf/L lgsfo, 
gful/s ;dfh, kqsf/ hut\, ;~rf/dfWod, /fhgLlts bnx¿nufot ;a} ;/f]sf/jfnfx¿sf] 
e"ldsf dxŒjk"0f{ /xG5 . ljBfno, ljZjljBfno tyf cGo cf}krfl/s lzIf0f ;+:yfx¿sf] 
ljBfyL{x¿df gful/s ;r]tgf sfod u/L /fHok|lt lhDd]jf/ gful/s pTkfbg ug{] d'Vo 
lgsfox¿ x'g\ . cgf}krfl/s ¿kdf gful/sx¿nfO{ ljleGg dfWodaf6 ;sf/fTds ;f]r, wf/0ff 
/ lhDd]jf/L af]w ug{ ;Ifd gful/s agfpg ;dfhsf cGo If]qx¿sf] cxd\ e"ldsf /xG5 . 
;dfhsf ljleGg k|sf/sf ;+:yfx¿, ;fdflhs, wfld{s ;+:yfx¿, kl/jf/, /fhgLlts cf:yf, 
kl/jf/sf] z}lIfs :t/, wfld{s dfGotf, cfWoflTds r]tsf] cj:yf h:tf kIfx¿n] JolStsf] 
dfgl;s, ;+j]ufTds ljsf;df of]ubfg ub{5g\ eg] To;sf] k|efj JolStsf] g}ltstf tyf ;f]r 
ljrf/ / st{Jo k/fo0ftf h:tf u'0fx¿ lgwf{/0f ub{5 . gful/s lzIff k|flKtsf k|lj|mofsf 
¿kdf cf}krfl/s tyf cgf}krfl/s dfWodaf6 k|bfg x'g] ub{5 .  lzIf0f ;+:yfdfkm{t k|bfg 
ul/g] cf}krfl/s lzIff, h'g lglZrt kf7\oj|mddf cfwfl/t /xG5 eg]] cgf}krfl/s lzIff, h'g 
j}slNks tyf ;fIf/tf lzIffsf ¿kdf kl/jf/, ;dfh, wfld{s ;ª\3;+:yfaf6 lg/Gt/ k|bfg 
ul/G5 . To:t} u/L hLjgsf ljleGg b]vfO, ef]ufO, ;'gfO cflbaf6 k|fKt clgoldt lzIff Pjd\ 
:jfWoogaf6 cfh{g ul/g] 1fg l;k klg gful/s lzIffsf dfWod x'g ;S5g\ . 

k|frLg g]kfndf cf}krfl/s lzIffsf cj;/x¿ ;Lldt /xFbf cgf}krfl/s dfWodx¿ h:t} kl/jf/, 
;dfh, u'7L h:tf dfWodaf6 JolStx¿df gful/s lzIffsf] k|flKt eO{ ;f]xLcg'¿k 1fgsf] k|flKt 
/ x:tfGt/0f x'g] ub{Yof] eg] jt{dfg ljZjdf cf}krfl/s lzIf0f ;+:yfx¿sf] pkl:ylt ;3g 
x'Fbf d"ntM gful/s lzIff cf}krfl/s dfWodaf6 g} x'g] ub{5 . t/ cf}krfl/s dfWodsf] ;3g 
pkl:ylt x'Fbf klg kl/jf/, ;dfh, ;fdflhs ;~hfn cflbaf6 k|fKt x'g] ;"rgf, ;+:sf/, g}ltstf, 
wf/0ffsf] e"ldsf lzIf0f ;+:yfaf6 k|fKt cjwf/0ffeGbf ljz]if x'g] ub{5 . 

#=!  gful/s lzIffsf ;an kIfx¿

gful/s lzIffsf If]qsf ¿kdf /fhgLlts, ;fdflhs, cfly{s, ;fdflhs r]tgf clej[l4 / 
gful/s ;zStLs/0fsf] If]q tyf ;dfhdf zflGt, ;'Joj:yf sfod ug{] tyf ;d:of ;dfwfg ug{ 
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e"ldsf lgjf{x ug{] h:tf kIfx¿ /xG5g\ . ljutsf k|of;sf afah'b r]tgfsf b[li6n] o:tf If]qdf 
s]xL a9fjf ePsf] kfOG5, h:t}M gful/sdf ;fdflhs sfo{df ;lj|motf a9]sf] 5, ;fj{hlgs 
;Dkbf ;+/If0fk|lt rf;f] a9]sf] 5, /fhgLlt, d'n'ssf] k|zf;g, ;'zf;g, ;"rgf dfUg]h:tf 
sfo{x¿df hgtfsf] rf;f] a9\]sf] 5 . gful/sdf gful/s lzIffsf] kx'Fr a9\g' tyf ;du|df 
;fIf/tf ljsf; eO{ cfgf] clwsf/k|lt ;r]t ;f]ro'St gful/s lgdf{0f x'g', /fHo lgdf{0fsf] 
nflu ;an kIfsf ¿kdf lng ;lsG5 . ;du|df eGg'kbf{ g]kfnsf] ;Gbe{df ljleGg dfWod / 
k|lj|mofaf6 k|fKt x'g] gful/s lzIffsf ;an kIfx?nfO{ lgDgfg';f/ ;"rLs[t ug{ ;lsG5 M 

•	 ;+j}wflgs k|lta4tf hfx]/ x'g'

•	 gful/sx¿df /fhgLlts tyf cGo kl/jt{gaf6 k|fKt nf]stflGqs jftfj/0f l;h{gf ug'{

•	 /fHosf] k'g;{+/rgfaf6 :yfgLo tx;Dd g} gful/s ;xeflutf tyf nf]stflGqs 
;+:sf/sf] ljsf; tyf cEof; x'g'

•	 /fhgLlts bnx¿sf] ;ª\Vof tyf hg;dlk{t Jojxf/df a9f]Q/L x'g'

•	 ;+/rgfut tyf sfg'gL / ;+:yfut k|aGw aGb} hfg'

•	 a9\bf] ;fIf/tf tyf s]xL xb;Dd ;sf/fTds ;f]rsf af/]df hgrf;f] a9\g'

•	 ljBfno txdf ;d]t gful/s lzIffsf kf7\oj:t'x¿ ;dfj]z ul/g'

•	 cfd;~rf/ dfWod, u}/;/sf/L ;+:yfx¿sf] ;+nUgtf pRr x'g' 

#=@   gful/s lzIffsf sdhf]/ kIfx¿

Gfful/s lzIffsf If]qdf ;+j}wflgs k|lta4tf hfx]/ eP/ gful/sx¿df /fhgLlts tyf cGo 
kl/jt{gaf6 k|fKt nf]stflGqs jftfj/0f l;h{gf eP klg o;n] sfo{¿kdf glthf k|bfg ug{ 
;s]sf] 5}g . x/]s gful/s /fhgLlts bnx¿sf] ;b:o aGg] / kf6L{ tyf ltgsf g]tf / sfo{sf 
af/]df ;dfnf]rgfTds b[li6sf]0f g/fvL cGweSt x'g hfgfn] Jojxf/df vf;} kl/jt{g x'g 
;s]sf] 5}g . xfn ;fIf/tf / ljBfno lzIffn] dfgj d"No lzIffnfO{ cGt/ljifos ljifoj:t'sf 
¿kdf ljljw ljifodf PsLs/0f u/L Jojxf/ kl/jt{g / ;sf/fTds ;f]r ljsf;df hf]8 lbPsf] 
kfOG5 . of] ;'vb ;ª\s]t klg xf] .

cf}krfl/s ¿kdf k|bfg ul/g] kf7\oj|mddf cfwfl/t lzIffn] ;}4flGts 1fgn] el/Psf ljBfyL{x¿ 
pTkfbg ul//x]sf] ;Gbe{df ltgdf Jofjxfl/s 1fg lbg g;Sbf Jojxf/df ¿kfGt/0f x'g 
;ls/x]sf] 5}g . k/Dk/fut ¿kdf lzIffno tyf u'?s'nx¿n] pTkfbg u/]sf ljBfyL{x¿df 
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gful/s st{Jo;lxtsf] lzIff k|fKt x'g] u/]sf] lyof] t/ jt{dfg ;dodf gful/s lzIff k|flKtsf 
;|f]tx¿sf] ;ª\Vof a9] klg ltgaf6 k|fKt x'g] l;sfO, 1fgsf] :t/h:tf kIfx¿df x|f; cfPsf] 
5 . gful/s ;dfh tyf ;fdflhs ;~hfnn] gful/snfO{ ;dfhsf] Ps c;n cª\u x'g ;xof]u 
ug'{kg{]df ltgdf cGt{lglxt u'0f, ltgsf] /fhgLlts jf cGo :jfy{ut ljefhgn] gful/sn] 
kfpg'kg{] c;nL 1fgdf x|f; Nofpg yfNof] eGg] cfnf]rssf] dt /x]sfn] To;tkm{ ;a}sf]  
;sf/fTds kxn ug{ h?/L 5 . o;/L x]bf{ gful/s lzIffsf sdhf]/ cEof;sf kIfx?nfO{ 
lgDgfg';f/ ;"rLs[t ug{ ;lsG5 M 

•	 gful/s lzIffsf Jofjxfl/seGbf ;}4flGts kIfdf a9\tf Wofg lbOg'

•	 gful/s ;dfhsf] lgikIf e"ldsf g/xg', :jfy{ut jf /fhgLlts cfa4tf b]lvg'

•	 ;fdflhs ;~hfndf;d]t lglZrt ljrf/ kIfx¿sf] k[i7kf]if0f ug{ tNnLg /xg'

•	 Gful/s lzIff;DaGwL kof{Kt ljifoj:t'x¿ kf7\oj|mddf ;dfj]z gx'g'

•	 ljz]if ;dodf dfq /fhgLlts ;fIf/tf lgjf{rg cf;kf; dfq ;~rfng x'g'

•	 lg/Gt/ gful/s lzIff;DaGwL sfo{x¿ gx'g'

•	 gful/sx¿df /fHok|lt ljZjf; 36\b} hfg'  

•	 e|i6frf/, gftfjfb, s[kfjfb h:tf Jojxf/n] gful/sdf ljt[i0ff a9\b} hfg'

•	 ljeflht gful/s ;dfhsf sf/0f gful/s lzIffsf d"NodfGotfx¿sf] a'emfOdf 
km/skgf cfpg'

o;/L Gfful/s lzIffsf If]qdf ljleGg sdLsdhf]/L eP klg g]kfnsf] ;Gbe{df xf;Ddsf 
gLltut tyf sfo{j|mdut k|of;x¿nfO{ Jojl:yt ug{ ;lsPdf o;sf] efjL uGtJo ;'vb x'g] 
ck]Iff ug{ ;lsG5 . o;sf nflu ;+j}wflgs k|lta4tf;lxt /fhgLlts bnx¿df nf]stflGqs 
k4lt / cEof;sf s]xL afl56fx¿ oBlk df}h'bf 5g\ . o;sf nflu :yfgLo tx;Dd} hgtfdf 
;r]tgf, ;fIf/tf a9\b} uPsf] 5 . :yfgLo tx;Dd gful/s ;xeflutfsf] cfjZostf a9\bf] 
cj:yfdf /x]sf] 5 . gful/s ;dfh tyf u}x|;/sf/L ;+:yfx¿sf] a9\bf] pkl:yltn] gful/s 
;dfh / u}x|;/sf/L ;+:yfx¿sf] gful/s lzIffsf If]qdf sfd ug{] rfxgf / k|lta4tfn] a9fjf 
kfPsf] 5 . s]xL xb;Dd eP klg gful/s lzIffk|lt kqsf/ hut\ tyf cfd;~rf/ dfWodsf] 
Jofj;flostf / lhDd]jf/Laf]w a9\b} uPsf] 5 . o:tf cj;/x¿n] cfufdL lbgdf gful/s lzIff 
Jojxf/df sfof{Gjog x'Fb} hfg] ck]Iff ug{ ;lsG5 .
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$=  gful/s lzIffsf If]qdf /x]sf r'gf}tLx¿ 

ljleGg k|sf/sf kl/jt{gsf] k|efjn] gLltut ¿kdf /fHosf gLlt, lgb]{zs l;4fGt tyf 
lzIffsf If]qdf k7gkf7gsf k|of; eP klg Jojxf/df ?kfGt/0f x'g g;ls/x]sf] kl/j]zdf 
g]kfnsf] gful/s lzIffsf cEof;x¿df ;do;fk]If, u0ftflGqs d"NodfGotf cg'¿k ;+zf]wg 
u/L Jojxfl/s cEof;df Nofpg h?/L b]lvPsf] 5 . ;}4flGts 1fgsf cnfjf ljBfyL{x¿df 
wf/0ff / Jofjxfl/s 1fgsf] k|flKtdf Wofg lbg' cfjZos 5 . dfWolds lzIffsf] kf7\oj|mddf 
g}lts lzIff;DaGwL ljifoj:t' ;dfj]z eP klg ljBfyL{x¿df Jofjxfl/s 1fgsf] eg] cefj 
b]lvG5 . /fHosf] gLlt Odfgbf/, b]zeSt, st{Jolgi7 gful/sx¿ lgdf{0fdf s]lGb|t /xg'k5{ . 
ljBfnodf cWofkg x'g] kf7\oj:t'n] afnaflnsfdf gful/s clwsf/, df}lns clwsf/, gful/ssf 
/fhgLlts, cfly{s clwsf/ tyf pSt clwsf/ k|fKt ug{ cfkm"n] k"/f ug'{kg{] lhDd]jf/L;d]t af]w 
x'g] u/L kl/dfh{g ug'{ cfjZos 5 .

/fHosf] cfjZostfcg';f/ ;do;fk]If gful/s lzIff lbg cf}krfl/s lzIf0f;+:yfsf k|lzIfs 
tyf cGo cgf}krfl/s If]qsf k|lzIfsx¿nfO{ tflnd, cled'vLs/0f ;~rfng u/L Ps} k|sf/sf] 
cjwf/0ff ljsf; ug{] tyf gful/sdf ;sf/fTds pmhf{ ljsf; ug{'kg]{ b]lvG5 . gful/sx¿nfO{ 
;"rgf k|fKt ug{ ;Sg] Joj:yf eP klg ;"rgf ahf/df pknAw ;"rgfsf] ;Totf hfFr]/ dfq 
wf/0ff agfpg ;Sg] Ifdtf gful/sdf ljsf; ug{' h?/L 5 . unt ;"rgfsf e/df ag]sf 
wf/0ffn] JolStdf ;sf/fTdstf k}bf ug{ ;ls/x]sf] 5}g .

e|i6frf/, gftfjfb, s[kfjfb, clgoldttf h:tf ;fj{hlgs k|zf;gdf df}nfPsf ljs[ltx¿sf] 
lg/fs/0f ug{ ;dod} cfhsf afnaflnsfnfO{ ;xL ;"rgf / lzIffdfkm{t ;'wf/df nufpg  
;lsG5 . cWofTd, Wofg, of]u h:tf ljifox¿sf] pkof]u u/L gful/sdf ;sf/fTdstf j[l4 ug{ 
;lsG5 . ;fdflhs ¿kdf k|rlnt c;n ;+:sf/, ;+:s[lt, k|yf, k/Dk/fn] JolStdf efOrf/f, 
lgs6tf, ckgTj sfod ug{ ;xof]u u/L ;fdflhs aGwgsf ¿kdf Pstfdf afFWg ;xof]u ug]{ 
ePsfn] o:tf kIfx?nfO{ gful/s lzIffn] ;Daf]wg ug{'kb{5 . 

/fhgLlts bnx¿df cfgf dtbftfx¿ c;n gful/ssf ¿kdf ljsf; ug{ k|of; ug{'kg{] ;f]r 
/ k|lta4tf sfod u/fpg ;s] /fhgLlts bndf ;ª\ul7t JolStx¿dfkm{t c;n gful/s 
pTkfbgsf cEof;sf] ;'?cft x'g ;S5 . o;af6 c;n, ;Ifd, /fHok|lt akmfbf/ gful/s 
pTkfbgdf ;xof]u k'Ug ;Sb5 . 

cgf}krfl/s ¿kdf gful/s lzIff k|bfg ug{] ;fd'bflos ;+:yf, kl/jf/nufotdf ;sf/fTdstf 
ljsf; ug'{ cfjZos 5 . o'jf tyf k|f}9df /fhgLltk|ltsf] ljt[i0ff al9/x]sf] ;Gbe{df /fhgLlts 
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bnx¿dfkm{t g} hgtfdf /fHo / bnx¿k|lt ljZjf; / e/f];f sfod ug{] jftfj/0f l;h{gf ug{ 

k|oTg ug'{kb{5 . gful/s ;dfh, ;fdflhs ;ª\3;+:yfx¿, u}/;/sf/L ;+:yfx¿sf] kl/rfng 

/fHosf] cfjZostf, k|fyldstf cg's"nsf gful/s pTkfbgtkm{ lj|mofzLn x'g] u/L cEof;nfO{ 

kl/dfh{g ul/g'kb{5 . ;fdflhs ;b\efj, efOrf/f, wfld{s, ;f+:s[lts ax'ntf sfod /fVg tyf 

g]kfnL klxrfg ljljwtfdf Pstf sfdo x'g ;Sg] ;f]rsf ;fy gful/s lzIffsf cf}krfl/s 

kf7\oj|md lgdf{0f tyf ;+zf]wg ul/g'kb{5 . ;du|df ;do;fk]If gful/s lzIffsf d"NodfGotfx¿ 

cBfjlws ub}{ ;fdflhs ;~hfnsf] lgodg u/L cgfjZos tyf e|fds ;"rgfx¿ lgoGq0f ug{ 

cfjZos 5 . gful/sdf Jofjxfl/s kIfx¿ ljsf; ug{sf nflu ;sf/fTds ;f]rsf] k|jw{g u/L 

;an /fHo lgdf{0fdf of]ubfg ug{'k5{ . ;fy} gful/sx¿df clwsf/sf ;fy;fy} st{Jo k/fo0ftf 

ljsf; ug{', o'jf tyf jo:sx¿df /fhgLltk|lt ;sf/fTds ;f]r ljsf; ug{' klg r'gf}tLsf 

¿kdf /x]sf] 5 . o:t} gful/sx¿df c¿sf] s'/f ;'Gg], csf{sf] ljrf/sf] ;Ddfg ug{ ;Sg] 

;xgzLntfsf] ljsf; ug{' klg jt{dfg kl/j]zdf r'gf}tLk"0f{ /x]sf]  5 .

gful/s lzIffsf ;Gbe{df /x]sf r'gf}tLx¿sf] ;Daf]wg u/L ;do;fk]If ¿kdf ltgsf] ;+zf]wg 

cfjZos b]lvG5 . gful/s lzIffsf dfWodaf6 wfld{s, hftLo, ;fd'bflosnufotsf d'2fx¿df 

;lxi0f'tf sfod ug{] ;f]rsf] ljsf; gful/s lzIffn] ug{ ;Sg'k5{ . ;d'bfox¿lar ljZjf;sf] 

jftfj/0f l;h{gf ug'{, ljZjaGw'Tjsf] efjgf ljsf; ug'{, cGt/f{li6«o kl/j]z cg's"n tyf 

/fli6«o cfjZostfadf]lhd gful/sdf ;+od, ;+j]u tyf efjgf lgdf{0f / ljsf; ug'{ klg 

gful/s lzIffsf ;Gbe{df r'gf}tLx¿ x'g\ . o:tf r'gf}tLx¿sf] plrt ;Daf]wg u/L gful/sdf 

;sf/fTds ;f]r, cfzf / ljZjf; hufO{ /fi6«lgdf{0fdf of]ubfg ug{ ;Sg] gful/s pTkfbg 

ug]{tkm{ gful/s lzIff s]lGb|t x'g'k5{ . k|zf;g, ljsf; lgdf{0f, ;dfhdf cfzf / ljZjf; 

sfod /fvL ;r]t, pTk|]l/t / lhDd]jf/ gful/s agfpg gful/s lzIff lgb{]lzt x'g' cfhsf] 

cxd\ cfjZostf xf] .

%=  efjL sfo{lbzf 

gful/s lzIffsf] k|jw{gdf gful/s ;dfhsf] e"ldsf dxŒjk"0f{ /xG5 . g]kfndf P]ltxfl;s 

sfnv08b]lv g} /fHozlSt;Fu ldn]/ gful/s ;dfhn] gful/s lzIff;DaGwL sfo{x¿ ul//x]sf] 

kfOG5 . lnR5lj tyf dNnsfndf gful/s lzIffsf] nflu o:tf ;+:yfx¿sf] of]ubfg lgs}     

lyof] . cfhef]ln gful/s lzIffsf] pGgogdf gful/s ;dfhsf] of]ubfgsf ¿kdf k|hftflGqs 

jftfj/0fsf] l;h{gf, nf]stGqsf] ;+:yfut ljsf;, dfgj clwsf/sf] k|Tofe"lt, n}ª\lus ;dtf, 
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jftfj/0f ;+/If0f, ;'zf;g, cfwf/e"t cfjZostf kl/k"lt{, :jfjnDag, ;dfj]zL ljsf; h:tf 
ljifox¿df sfd ePsf] kfOG5 -xf8f, @)&%_ . 

g]kfndf ePsf ljleGg /fhgLlts tyf cGo kl/jt{gx¿n] gful/ssf] hLjg:t/df s]xL kl/jt{g 
NofPsf] cjZo 5 t/ gful/s ;f]rdf kl/jt{gsf ;fy} ;f];DaGwL clwsf/ k|fKt ug{ ;Sg] 
st{Jo k/fo0ftf ljsf; ug{ ;kmn ePsf] b]lvFb}g . t;y{ jt{dfg ljZjdf cf}krfl/s If]qdf 
gful/s lzIff k|bfg ug{] z}lIfs ;+:yfx¿df lzIff lbg] lzIfs k|lzIfsx¿df ;sf/fTds 
;f]r tyf kof{Kt 1fg, l;k / cjwf/0ff ljsf; ug'{ cTofjZos 5 eg] cgf}krfl/s If]qdf 
k|lzIfsx¿ pTkfbg u/L ;do;fk]If 1fg x:tfGt/0f ug{ ;Sg] jftfj/0f agfpg ;a} kIfsf] 
k|of; h?/L 5 .

gful/sdf /fHosf] cfjZostf tyf c;n gful/s x'g cfjZos x'g'kg]{ u'0fx¿ ljsf; ug{ 
dxŒjk"0f{ /x]sf] gful/s lzIff ljZjJofkL ¿kdf Ps} k|sf/sf] geP klg ;f/e"t kIfx¿df 
;dfgtf x'g' clgjfo{ 5 . ef]lnsf s0f{wf/sf ¿kdf /x]sf cfhsf ljBfyL{x¿nfO{ ;fdflhs 
d"NodfGotfk|lt ;r]t agfpg], g}lts cfr/0f l;sfpg], c¿sf s'/f ;'Gg] w}o{tf ljsf; ug{], c;n 
rl/q ljsf; u/fpg], ;a} wd{, hflt efiff ;+:s[ltk|lt ;Ddfg ug{], ;Rrl/qtf / Odfgbfl/tf 
h:tf u'0fx¿sf] ljsf; ug{ cfjZos g}lts lzIff k|bfg ug'{ cfhsf] k/d cfjZostf x'g 
uPsf] 5 . 

o;sf nflu gful/s lzIffnfO{ gful/ssf] cfjZostf tyf lzIffsf] pkof]usf cfwf/df dtbftf 
lzIff, /fhgLlts ;fIf/tf, clwsf/ lzIff, nf]stGq;DaGwL lzIffnufotsf ljljw kIfdf ljefhg 
u/L cWoog cWofkg ug{ ;lsG5 . dtbftf lzIff, cf}krfl/s ¿kdf ljBfno, ljZjljBfnosf] 
kf7\oj|mddf ;+nUg u/]/ tyf cgf}krfl/s ¿kdf ;/sf/, u}x|;/sf/L ;+:yfx¿af6 cleofgsf 
¿kdf jf ;~rf/ dfWodaf6 ;d]t k|bfg ug{ ;lsG5 . /fhgLlts ;fIf/tf /fhgLlts bn, 
gful/s ;dfh, kl/jf/, ;dfh tyf :jfWoogaf6 k|fKt ug{  ;lsG5 . clwsf/ Pjd\ k|hftGqsf 
;DaGwdf gful/snfO{ ;';"lrt u/fpg] sfo{ cf}krfl/s tyf cgf}krfl/s b'j} tl/sfaf6 ug{ 
;lsg] x'G5 . ljBfno txsf] ;fdflhs lzIff -cWoog_ ljifosf] kf7\oj|mddf k|hftGq, nf]stGq, 
zflGt, dfgjclwsf/ h:tf ljifosf ;fdu|Lx¿ ;+nUg u/L ljBfyL{x¿df 1fg, l;k / cjwf/0ff 
ljsf; ug{] k|oTgx¿ ug'{kg]{ x'G5 . clwsf/ / st{Jo Ps} l;Ssfsf b'O{ kf6f dflgg] ;Gbe{df 
gful/s lzIffsf dfWodaf6 cfgf] st{Jok|lt ;r]t /xL clwsf/sf] dfu ug{] gful/s pTkfbg 
ug]{tkm{ casf k|of; s]lGb|t x'g cfjZos x'G5 .
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^= lgisif{

g]kfndf gful/s lzIffsf nflu kof{Kt k|oTgx¿ eO{ To;sf] k|of]udfkm{t gful/sdf ;r]tgfsf] 

:t/df lgs} j[l4 ePsf] b]lvG5 . nf]stflGqs cfGbf]ngx¿df hg;xeflutf a9]/ hgtfdf 

sfg'gL zf;g, k|hftGq, :jtGqtf h:tf cfwf/e"t kIfdf ;sf/fTdstf ljsf; eO{ s]xL ;r]t 

hdft l;h{gf ePsf] 5 . d'n'ssf] ljsf; lgdf{0fdf :yfgLo txdfkm{t hgtfsf] ;xeflutf 

a9\b} hfg' gful/s lzIffsf] ;an kIfsf ¿kdf lng ;lsG5 . gful/sx¿df a9\bf] r]tgf, 

clwsf/k|ltsf] hfu?stf, ;fj{hlgs ;DklQsf] ;+/If0fdf rf;f], ;fj{hlgs ;|f]tsf] pkof]u 

af/]sf ;sf/fTds wf/0ff ljsf; x'g' h:tf c;n kIfx¿nfO{ gful/s lzIffdf ePsf] ljsf;sf 

¿kdf lng ;lsG5 . a9\bf] lhDd]jf/L af]w, ;"rgfsf] dfu ug{] k|rngdf ePsf] a9fjf, hgtfdf 

cfPsf] ;sf/fTds ;f]rsf] ljsf;, ;fj{hlgs lgdf{0fdf a9]sf] lgu/fgL h:tf s'/fx¿ gful/s 

lzIffsf] k|efjsf ¿kdf lng ;lsG5 . ;+j}wflgs dd{cg'¿k g]kfnsf sfg'g, gLlt, lgodx¿ 

lgb{]lzt /x]sf 5g\ . /fhgLlts bnx¿dfkm{t cfgf ;b:ox¿df dtbftf lzIffsf ¿kdf eP 

klg Ps k|sf/n] gful/s lzIffsf] lj:tf/ x'g' ;sf/fTds g} b]lvG5 . ljsl;t /fhgLlts 

36gfj|md tyf k|zf;lgs lj|mofsnfkdf b]lvg] u/L kl/jt{g geO/x]sf] kl/j]zdf gful/sdf 

gsf/fTdstf k}bf eP klg ;sf/fTds ;f]rsf] k|jfx ug{ gful/sdf g}lts lzIff tyf ;]jf 

k|bfosx¿df Jojxf/ut ;'wf/sf nflu ;d]t gful/s lzIff pkof]u x'g'k5{ .

tLg txsf ;/sf/x¿ /fHosf] cfjZostf cg'¿k ;+ljwfgsf] lbzflgb{]zcg';f/ g]kfnsf  

cGt/f{li6«o k|lta4tfadf]lhd sfg'gL zf;g, nf]stflGqs d"NodfGotf, aflnu dtflwsf/, dfgj 

clwsf/sf] ;+/If0f, k"0f{ k|]; :jtGqtf h:tf kIfx¿sf] kIfkf]if0ftkm{ cu|;/ /x]sf 5g\ . g}lts 

d"No dfGotfx¿sf] ;+/If0f ub}{ wd{;+:s[lt, k/Dk/fsf] lxt tyf ;'vtkm{ g]kfnsf] gful/s lzIff 

lgb{]lzt 5 . ckjfbsf] ¿kdf unt ;"rgf, ufnL jf 3[0ff jf0fL h:tf gsf/fTdstf km}lnP 

klg gful/sx¿ cfgf] st{Jok|lt ;r]t x'g] tyf k/]sf] a]nfdf /fHok|lt ;Ddfg, dfof / k|]dsf] 

efjgf, Pstfsf] efjgfsf] ljsf;df ;d]t gful/s lzIffdfkm{t lj:tf/ eO/x]sf] nx/ ;an, 

;d[4 g]kfn / ;'vL g]kfnLsf] nIo k|flKtdf ;xof]uL ;fljt x'g] ck]Iff ug{ ;lsG5 .
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;Gbe{ ;fdu|Lx¿

clwsf/L, ;'bz{g, -@)&*_ gful/s lzIffsf] dxŒj, /fhwfgL b}lgs .

cfrfo{, b]jL k|;fb, -@)*)_ gful/s lzIffsf] e"ldsf, uf]/vfkq b}lgs, sf7df8f}+ .

g]kfnsf] ;+ljwfg, -@)&@_, sfg'g, Gofo tyf ;+;bLo dfldnf dGqfno, l;+xb/af/ .

o'jfsf nflu gful/s lzIff, -@)@@_, ;+o'St /fi6«;ª\3Lo ljsf; sfo{j|md .

/fpt, s[i0f axfb'/, -@)&#_, k|zf;g, Joj:yfkg / ljsf;, cflzif a's xfp;, afuahf/ 
sf7df8f}+ .

lzIff gLlt, -@)&^_, lzIff, lj1fg tyf k|ljlw dGqfno, l;+xb/af/ .

xf8f, uDeL/ axfb'/, -@)&%_, g]kfndf gful/s ;dfhsf] dxŒj tyf jt{dfg cj:yf, sfdfb 
cª\s #@, k|zf;g, Joj:yfkg tyf ljsf; s]Gb| .
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*MPhil Scholar in STEAM Education, Kathmandu University, Nepal, 

k|efjsf/L lzIf0f l;sfOsf nflu ;dfnf]rgfTds k|ltlaDag

l8NnLaxfb'/ /fpt*

  n]v;f/ 

;xeflutfd"ns / gjLgtd lzIf0f l;sfOsf nflu ;dfnf]rgfTds k|ltlaDag dxŒjk"0f{ 
dfWod xf] . l;sfO k|lj|mofdf ;xhstf{ / l;sf? b'a}sf] ;dtfd"ns ;+nUgtf, ;lj|mo 
cGt/lj|mof, cg'ej cfbfgk|bfg;lxt 1fg lgd{f0f sfo{df k|ToIf ;xefuL ePdf l;sf?sf] 
;+1fgfTds, efjgfTds / dgf]lj|mofTds If]qsf] ljsf; x'g ;Sb5 . o;sf nflu b}lgs 
¿kdf sIffsf]7fdf ul/g] l;sfO sfo{snfksf] ;DaGwdf lzIfsn] lgoldt k|ltlaDag 
ug{ ;s]df lzIf0f l;sfO cem} k|efjsf/L aGb5 . o; ;dLIffTds n]vdf k|efjsf/L 
lzIf0f l;sfO k|lj|mofdf ;dfnf]rgfTds k|ltlaDagsf] e"ldsf, cfjZostf / k|of]u ug{] 
tl/sfnfO{ ljZn]if0ffTds b[li6sf]0faf6 /flvPsf] 5 . ;dfnf]rgfTds k|ltlaDag lzIfsn] 
cfkm\gf lzIf0f cg'ej, wf/0ff, ljZjf;, ;f]r / cEof;sf] klxrfg, ljZn]if0f / ulx/f] 
d"Nofª\sg u/L ;'wf/ ug{] k|lj|mof xf] . ;dfnf]rgfTds k|ltlaDagsf] dfWodaf6 lzIf0f 
l;sfOnfO{ k|efjsf/L agfpg lzIfsn] k|ltlaDafTds 8fo/L n]vg, ;xsdL{;Fu 5nkmn 
tyf k|ltlj|mof lng], ljBfyL{af6 k[i7kf]if0f tyf ;'emfj lng], sIff lzIf0fkZrft\ :jk|ltlaDag 
ug{] / sfo{d"ns cg';Gwfgh:tf cEof;x¿nfO{ k|efjsf/L k|ltlaDagsf pkfox¿sf ¿kdf 
cjnDag ug{ ;Sb5g\ . ;dfnf]rgfTds k|ltlaDagn] lzIf0f l;sfOnfO{ k|efjsf/L agfpg'sf] 
;fy} lzIfssf] k];fut Ifdtf ljsf; ug{, ljBfyL{sf] cfjZostf a'em\g, l;sfOnfO{ :yfgLo 
;Gbe{cg';f/ agfpg 7'nf] of]ubfg k'¥of{pF5 . o;sf] k|of]uaf6 lzIf0f l;sfOdf ¿kfGt/0f 
Nofpgsf nflu lzIfssf] k|lta4tf, k|z:t ;do, ;xsfo{ / ;xof]ufTds l;sfO jftfj/0f, 
k|fljlws / k|zf;lgs ;dy{gsf] klg cfjZos x'G5 . 

!= kl/ro  

g]kfndf ljBfno lzIffsf] /fli6«o kf7\oj|md k|f¿k @)&^ nfO{ ;kmn ¿kdf sfof{Gjog ug{sf 
nflu lzIf0f l;sfOnfO{ k|efjsf/L agfpg'kg{] cfjZostf b]lvG5 . lzIff gLlt tyf kf7\oj|mdn] 
ck]Iff u/]cg'¿k ;Dk"0f{ ljBfyL{x¿nfO{ u'0ffTds lzIff k|bfg ug{] d'Vo cfwf/ g} lzIf0f l;sfO 
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xf] . lzIf0f l;sfOsf] u'0f:t/ ;'wf/ ug{sf nflu lzIfsx¿nfO{ ;do ;dodf ljleGg k|sf/sf 
;]jfsfnLg tflnd ;fy} pgLx¿n] cfkm\gf] k];fut Jojxf/, ljrf/, wf/0ff / cEof;k|lt ulx/f] 
cfTdd"Nofª\sg ug{'kb{5 (Brookfield, 2017) . o;/L k];fut sfo{x¿df k|ltlaDag ubf{ 
cfkm"n] ckgfPsf lzIf0f ljlw tyf sIffsf]7fdf ;~rfng u/]sf sfo{snfkx¿n] ljBfyL{x¿sf] 
l;sfOdf slQsf] ;xhtf ePsf] 5 eGg] s'/fsf] d"Nofª\sg x'g ;S5 . k|ltlaDagn] lzIfsnfO{ 
ut sfo{ ug{ ;xhtf ub{} cfkm\gf wf/0ff, b[li6sf]0f, d"No ;fy} l;sfO;DaGwL lg0f{onfO{ k'glj{rf/ 
ug{ pTk|]l/t ub{5 (Schon, 1983) . :yfgLo :t/df pknAw ;|f]t / ;fwgsf] ;d'lrt k|of]u 
u/L sIffsf]7fsf] l;sfOnfO{ cy{k"0f{ agfpg ;dfnf]rgfTds k|ltlaDag cfjZos kb{5 . 
;dfnf]rgfTds k|ltlaDag lzIf0f l;sfO ;'wf/df dfq} geP/ lzIffzf:qLo ¿kfGt/0fsf nflu 
dxŒjk"0f{ cfwf/ xf] (Mezirow, 1991) . xfd|f] lzIf0f l;sfOsf] d'Vo p2]Zo l;sf?nfO{ 1fg 
lgd{f0fdf k|ToIf ;+nUg u/fO{ ;dfnf]rgfTds r]tgfo'St, ljj]szLn / g}ltsjfg\ hgzlSt tof/ 
ug{] eP tfklg clwstd lzIf0f l;sfO k/LIffs]lGb|t / /6fgd'vL cEof;df ;Lldt /x]sf] kfOG5 
(Thapaliya, 2023) . o:tf] cj:yfdf ;dfnf]rgfTds k|ltlaDagnfO{ lzIf0f l;sfOsf] cleGg 
cª\usf ¿kdf k|of]u ugf{n] kf7\oj|mdn] ck]lIft u/]sf pknlAwx¿ xfl;n ug{ ;lsG5 . 

@= k|efjsf/L lzIf0f l;sfO 

u'0f:t/Lo lzIffsf] k|d'v cfwf/ ;fGble{s tyf ;dofg's"n lzIf0f k|lj|mof xf] . lzIf0f l;sfO  
eg]sf] Ps cGt/lj|mofTds tyf cg'ejdf cfwfl/t k|lj|mof xf], h;df l;sf?sf] k"j{1fgnfO{ 
hf]8\b} lzIfs tyf ljBfyL{ b'a} ;xl;sf?sf ¿kdf /x]/ 1fg lgd{f0f sfo{df ;lj|mo e"ldsf lgj{fx 
ub{5g\ . l;sfO  k|lj|mofn] ;b}j 1fgsf] l;h{gf, ;~rf/ / d"Nofª\sg ug{ ;Sg'k5{ . xfd|f 
sIffsf]7fsf] l;sfO clxn] klg lzIfs s]lGb|t g} ePsf] kfOG5 (Thapaliya, 2023; Aryal, 
2022) . t;y{ k|efjsf/L l;sfOsf nflu lzIfsn] cg'ejnfO{ ;f]r, ljZn]if0f, / k'g/fj[lQsf] 
rj|mdf /fVg'k5{ . o:tf] sfo{n] ubf{ lzIfs / ljBfyL{sf] ;DaGw /fd|f] agfpg] tyf ljifoj:t'sf] 
a'emfO ulx/f] agfpFb5 . l;sfO  k|lj|mofdf ;xhst{f / l;sf? b'j}sf] ;dtfd"ns ;+nUgtf, ;lj|mo 
cGt/lj|mof, cg'ej cfbfgk|bfg / lg/Gt/ d"Nofª\sgdf ljz]if hf]8 lbg ;s]df l;sfO  k|lj|mof 
g} k|efjsf/L aGb5 (Darling-Hammond et al., 2017) . l;sfOn] l;sf?sf] ;+1fgfTds 
(Cognitive), efjgfTds (Affective) tyf dgf]lj|mofTds (Psychomotor) If]qsf] ljsf; 
u/fpg'kb{5 . o;sf nflu b}lgs ¿kdf sIffsf]7fdf ul/g] l;sfOdf k|To]s l;sf?nfO{ ;f]Rg, 
cg'e"lt ug{ / n]Vg nufpg'kb{5 . kl/dflh{t An'd 6]S;f]gf]dLdf klg ;+1fgfTds If]qsf] 
ljsf; j|mddf ljZn]if0f, d"Nofª\sg / l;h{gfTdstfnfO{ pRr :t/df /flvPsf] 5 (Krathwohl, 
2002) . lzIff / l;sfO b'j}nfO{ ;fwg geP/ ;fWo jf k|lj|mofsf ¿kdf a'em\g'kb{5 . kf7of]hgf 
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lgd{f0f ubf{ kf7\oj|mddf /flvPsf l;sfO pknlAwx¿ k|fKt ug{ tyf ljBfyL{sf] ;+1fgfTds, 
efjgfTds / dgf]lj|mofTds If]qsf ;a} txx¿sf] oy]i6 ljsf; x'g] u/L l;sfO lj|mofsnfkx¿ 
;d]l6g'k5{ . t/ xfd|f] b]zdf k|foM lzIfsx¿n] ;Lldt kf7\ok':tsdf e/ k/]/ lzIf0fl;sfO ug{] 
u/]sf x'gfn] l;sfO k"0f{ ¿kdf k|efjsf/L aGg ;ls/x]sf] 5}g . clwstd 7fpFx¿df lzIf0f 
lzIfssf] a9L ;+nUgtf, k/LIffd'vL, kf7\ok':tss]lGb|t / sIffsf]7fleq} ;Lldt /x]sf] kfOG5 
(MOEST, 2019) . o;/L lzIf0fdf ljBfyL{nfO{ clwstd ;xefuL gu/fO{ kf7\ok':tsdf dfq} 
;Lldt /fVbf pgLx¿sf] rf}tkmL{ ljsf; x'g ;Sb}g / lzIffsf] p2]Zo klg xfl;n x'Fb}g . lzIf0fsf] 
u'0f:t/ sfod /fVg lzIfsx¿nfO{ tflnd, ;+;fwgsf] pknAwtf / kf7\oj|md sfof{Gjog;DaGwL 
cled'vLs/0f u/fpg' cTofjZos x'G5, h'g s'/f xfd|f] b]zsf] u|fdL0f tyf ;x/L If]qsf s]xL 
efux¿df sdL ePsf] kfpg ;lsG5 (Aryal, 2022; Thapaliiya, 2023) . ;/sf/L tj/af6 
o:tf ;d:ofx¿nfO{ Go"gLs/0f ug{ w]/} k|oTg eO/xFbf klg glthf sd dfqfdf b]lvG5 . ;x/L 
If]qsf s]xL ljBfnox¿n] k|of]ufTds cEof;, kl/of]hgf sfo{ tyf Jojxf/s'zn l;k ljsf;sf 
nflu l;sfO lj|mofsnfkx¿ ;~rfng u/] tfklg ;dfnf]rgfTds k|ltlaDagsf] cEof; sd 
ePsf] kfOG5 . ;dfnf]rgfTds k|ltlaDagnfO{ bL3{sfnLg l;sfOsf] cfwf/ :tDesf ¿kdf lng 
;lsG5 . lzIfs ;Ifdtf k|f¿k @)*) n] k|ltlaDagnfO{ Pp6f ;"rssf ¿kdf ;dfj]z u/]sf] 
5 t/ jf:tljs lzIf0f l;sfOdf o;sf] cEof; sd ePsf] kfOG5 . kf7\oj|mddf cfwfl/t eP/ 
:yfgLo :t/df pknAw ;|f]t / ;fwgsf] k|of]u;Fu} ljBfyL{sf] k"j{1fgnfO{ l;sfO k|lj|mofdf hf]8]/ 
lzIf0fnfO{ k|efjsf/L agfpg ;dfnf]rgfTds k|ltlaDagsf] cEof;df hf]8 lbg'kb{5 .  

#= ;dfnf]rgfTds k|ltlaDag

;dfnf]rgfTds k|ltlaDag eGgfn] lzIfsn] cfkm\gf k"j{fu|x, Ifdtf, sdhf]/L / cEof;sf] 
k|efjsf af/]df uxg ¿kdf ljZn]if0f ug{] k|lj|mof xf] . o;sf] Jofjxfl/s k|of]uaf6 lzIfsn] 
cfkm"n] u/]sf lzIf0f cEof; / ljrf/nfO{ cfnf]rgfTds gh/n] x]g{] ub{5g\ (Brookfield, 
2017) . lzIfsn] sIffdf lzIf0f ubf{ub{} (Reflection-in-action) / sIff lzIf0f ;s]kl5 
(Reflection-on-action) cfkm"n] u/]sf lj|mofsnfkx¿ tyf ljBfyL{x¿sf ultljlwx¿sf af/]df 
k|ltlaDag ugf{n] lzIf0f l;sfO  ;'wfl/P/ hfG5 . ;fy} lzIfssf] k];fut Ifdtf klg a9\b5 
(Schon,1983) . o;/L l;sfO lj|mofsnfkdf k|ltlaDag ubf{ lzIfsn] cfnf]rgfTds r]tsf] 
k|of]uåf/f cfkm\gf sfo{x¿sf] :j:d"Nofª\sg / cfTd;dLIff ug{] ePsfn] lzIf0f l;sfOdf ;xh 
¿kdf ;'wf/ Nofpg ;lsG5 . ;dfnf]rgfTds k|ltlaDagdf cfkm\gf] b[li6sf]0f;Fu;Fu} lzIfsn] 
ljBfyL{x¿sf] b[li6sf]0f, ;xsdL{x¿sf] wf/0ff / cg';GwfgfTds ;f]w tyf l;4fGtsf] ;xfotfaf6 
ljZn]if0f u/]/ yk k|efjsf/L agfpg ;S5g\ (Brookfield, 2017) . o;n] lzIfsnfO{ cfkm\g} 
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cEof;df /x]sf sdhf]/Lx¿ kQf nufpFb} ;'wf/ ug{] cj;/ k|bfg ub{5 .  ;dfnf]rgfTds 
k|ltlaDag lzIffdf ¿kfGt/0f Nofpg] cfwf/ (Mezirow, 1991) ePsf] x'gfn] o;nfO{ lzIfsn] 
k];fut Ifdtf ljsf; ug{ klg lgoldt cEof; ug{'kb{5 . o;n] lzIfsnfO{ pgLx¿sf] Jojxf/, 
ljZjf;, ;fdflhs, ;f+:s[lts tyf cfly{s cj:yfsf] af/]df ulx/f] ;f]Rg k|]l/t ub{5 (Larrivee, 
2000) . l;sfO;Fu k|ToIf ;DaGw /fVg] ljljw kIfx¿ a'em\g ;s]df ;dtfd"ns / ljljwtfo'St 
l;sfOsf pkfox¿ k|of]u ug{ ;lsG5 . ;dfnf]rgfTds k|ltlaDagn] lzIfsnfO{ cfkm\gf ljrf/, 
k"jf{u|x, /fhgLlts, ;fdflhs, ;f+:s[lts k|efjaf/] ;r]t u/fpF5 (Farrell, 2018) . ljBfyL{ 
tyf ljBfnosf] ;fdflhs tyf ;f+:s[lts k[i7e"ld a'em\g ;s]df tbg';f/sf] l;sfO ljlwx¿sf] 
5gf]6 ug{ ;lsG5 h;n] k|efjsf/L l;sfOsf nflu ;xof]u ub{5 . lzIfsn] cfkm\gf] lzIf0f 
cg'ej, ljZn]if0f, efjL of]hgf / sfof{GjognfO{ rj|mLo ¿kdf k|of]u ug{ ;s]df lzIf0f l;sfO  
/ ;dfnf]rgfTds k|ltlaDagsf] /fd|f] ;+of]hg x'G5 . t;y{ k|ltlaDag lzIf0f l;sfOdfkm{t 
lzIfsn] kf7of]hgf, l;sfpg] tf}/tl/sf, sIff cEof;, d"Nofª\sg, ljBfyL{ k|ltlj|mof, ;xkf7Lsf] 
;'emfj / cfTdcfnf]rgf u/]/ /0fgLltnfO{ kl/dfh{g ub{5 .  

$= g]kfnsf] lzIf0f l;sfOdf ;dfnf]rgfTds k|ltlaDagsf] k|of]u / o;sf cfjZostfx¿

g]kfnsf] lzIf0f l;sfOdf ;dfnf]rgfTds k|ltlaDagsf] k|of]u k|f/lDes cj:yfsf] /x]sf] eP 
tfklg o;sf] cfjZostfnfO{ g]kfnsf] ljBfno lzIffsf] /fli6«o kf7\oj|md k|f¿k @)&^ / 
lzIfs ;Ifdtf k|f¿k @)*) n] phfu/ u/]sf] kfOG5 . /fli6«o kf7\oj|md k|f¿kn] l;sfOnfO{ 
ljBfyL{s]lGb|t, ;dfj]zL, hLjgf]kof]uL / ;fGble{s agfpg'kg{]df hf]8 lbFb} lzIf0f l;sfO k|lj|mofdf 
;dfnf]rgfTds ;f]r, ;xof]ufTds cEof;, ljBfyL{sf] ;lj|mo ;xeflutf u/fpg'kg{] s'/fdf hf]8 
lbPsf] 5 (MOEST, 2019) . o;/L gjLgtd 9ª\un] lzIf0f l;sfO ug{sf nflu lzIfsn] 
k];fut 1fg / l;k ljsf; u/];Fu} ;dfnf]rgfTds k|ltlaDag k|of]u ug{ ;s]df sIffsf]7fsf] 
l;sfOn] ;}4flGts 1fg / hLjgdf cfjZos kg{] ljleGg l;k ljsf;df ;xof]u k'Ug] lyof] . 
lzIf0fsf] u'0f:t/df ;'wf/ Nofpgsf nflu lzIfs dfu{bz{s, cGj]ifs / k|ltlaDagzLn x'g'kb{5 .  
lzIfsn] cfkm"df ePsf 1fg, l;k / cg'ejsf] ljZn]if0f u/L lg/Gt/ l;sfO / k];fut ljsf;sf] 
nflu k|lta4 /xg'kb{5 . ;fy} cfkm"n] u/]sf sfo{x¿sf] :jk|ltlaDag tyf ;dfnf]rgfTds 
k|ltlaDag u/L lg/Gt/ ;'wf/sf] k|lj|mofdf ;+nUg x'g'kb{5 (MOEST, 2012) . ;dfnf]rgfTds 
k|ltlaDagn] lzIfsn] l;s]sf 1fg / l;kx¿ sIffsf]7fdf ¿kfGt/0f x'g], ul//x]sf sfo{x¿sf] 
:jcg'udg x'g] / 1fg lgd{f0f k|lj|mofdf ljBfyL{nfO{ ;lj|mo ;xeflutf u/fpg] ePsf] x'Fbf ;du| 
l;sfO pknlAwdf ;'wf/ cfpg ;S5 . lzIf0f l;sfO s]jn ;"rgf x:tfGt/0f ug{] sfo{ dfq 
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geO{ ;dfj]zL tyf ;dtfd"ns ;xeflutfåf/f 1fg lgd{f0f ug{] k|lj|mof xf], h;df lzIfssf] 
;dfnf]rgfTds k|ltlaDag Ifdtfsf] dxŒjk"0f{ e"ldsf /x]sf] x'G5 . 

xfd|f k/Dk/fut lzIf0f ljlwn] kf7\ok':tsdf /x]sf] 1fg x:tfGt/0f / k/LIff k|0ffnLn] 
k'g/fj[lQdf hf]8 lbP tfklg ;dfnf]rgfTds k|ltlaDagn] lzIf0f l;sfOdf ljifoj:t'k|ltsf] 
ulx/f] ;f]r, lgd{f0ffTds tyf lgoldt d"Nofª\sgsf] k|of]u / k];fut / JolStut ¿kfGt/0fsf 
nflu cxd\ e"ldsf lgj{fx ub{5 (Brookfield, 2017) . lzIf0f k|lj|mofnfO{ ;kmn agfpgsf 
nflu ljBfyL{x¿sf ljljw cfjZostf aem\g'k5{, h;sf nflu ;dfnf]rgfTds k|ltlaDagn] 
ultnf] pks/0fsf ¿kdf sfd ub{5 . g]kfnsf] kf7\oj|md k|f¿k, ;Ifdtf k|f¿k tyf cGo 
b:tfj]hx¿n] ;dfnf]rgfTds k|ltlaDagsf] cEof;nfO{ ;+:yfut ¿kn] lzIf0f l;sfOdf ;dfj]z 
ug{] s]xL k|of;x¿sf] k|f/De u/]sf] eP tfklg lzIfs k];fut Ifdtf ljsf; sfo{j|mdx¿n] 
lzIfsx¿nfO{ cfkm\gf lzIf0f cEof;x¿df ;dfnf]rgfTds k|ltlaDag ug{] cj;/ k|bfg u/]sf] 
kfOFb}g (Khanal, 2022) . o;/L ;}4flGts dfGotf / Jofjxfl/s cEof;df b]lvPsf] vf8nn] 
lzIfsdf x'g'kg{] ;dfnf]rgfTds ;f]r, cfTdd"Nofª\sg / kl/jt{gzLn lzIf0f Jojxf/df yk 
;'wf/ ug{sf nflu klg ;dfnf]rgfTds k|ltlaDagsf] cfjZostf b]lvG5 . lsgls o;n] 
lzIfsx¿nfO{ cfkm\gf lzIf0f cg'ej, lzIff / l;sfOk|ltsf] wf/0ff tyf ljZjf; / b}lgs ¿kdf 
ul//x]sf lzIf0f cEof;x¿nfO{ ljZn]if0f tyf ;dLIff ug{ yk k|]l/t u/L ;du| lzIf0f k|lj|mofnfO{ 
g} ;fGble{s / gjLg agfpF5 (Larrivee, 2000) . cfkm\gf sfo{x¿df cfTdcfnf]rgf ugf{n] 
cfkm"n] u/]sf uNtL ;'wf/ ug{] :j:k|]/0ff ldNg], uNtL k'gM bf]xf]¥ofpg' x'Fb}g eGg] lzIff kfOg] tyf 
k];fut cg'zf;gdf /xg] afgLsf] ljsf; x'G5 . lzIf0f k|lj|mofnfO{ k|efjsf/L agfpgsf nflu 
k|To]s lzIfsn] cfkm\gf] lzIf0faf/] ;f]Rg], ljZn]if0f ug{], ;'wf/ ug{] k|lta4tf hgfpg'kb{5 . 
;dfnf]rgfTds k|ltlaDagn] lzIfsdf cfTdhfu?stf, pQ/bfloTj / ;'wf/sf] r]tgf ljsf; 
ub{} cfkm"leq n's]sf k"jf{u|x, ;fdflhs tyf dgf]j}1flgs cj/f]w / efjgfTds k|ltlj|mofaf/] 
;r]t ub{5 (Brookfield, 1995; Mezirow,1991) . lzIf0fnfO{ cy{k"0f{ agfpgsf nflu 
l;sfOdf ;xsfo{, ;dfnf]rgfTds ;f]r / ;lj|mo ;xeflutfsf] jftfj/0f l;h{gf ug{'kb{5 . 
cem};Dd klg ljifos]lGb|t / k/LIffd'vL cj:yfdf /x]sf] xfd|f] lzIf0f l;sfOnfO{ ljBfyL{sf] 
cfjZostf a'em]/ :yfgLo ;|f]t / ;fwgsf] ;d'lrt k|of]uaf6 ljBfyL{s]lGb|t k|efjsf/L agfpg 
lzIfsn] k|ltlaDagsf] cEof;nfO{ lg/Gt/tf lbg'kb{5 (Farrell, 2018; Larrivee, 2000) . 
;dfnf]rgfTds k|ltlaDagnfO{ lzIfs d"Nofª\sgsf] cleGg cª\usf ¿kdf ;dfj]z ug{'k5{, 
k|ljlwsf] clwstd k|of]u ub{} cgnfOg k|ltlaDag Kn]6kmd{ k|of]u ug{] tyf ljBfyL{ / ;xsdL{sf 
k|ltlj|mofx¿ ljZn]if0f ug{] u/]df lzIf0f l;sfOdf ;'wf/ cfpg ;Sb5 . 
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%= ;dfnf]rgfTds k|ltlaDagnfO{ lzIf0f l;sfOdf k|of]u ug{] tl/sf

;dfnf]rgfTds k|ltlaDag k|ultzLn tyf l;h{gzLn l;sfOsf] cfwf/ xf] . o;sf] cEof;n] 
lzIfsnfO{ lzIf0f l;sfOsf] ;DaGwdf s] ul/of], lsg ul/of], s;/L ul/of], o;sf] c;/ 
s:tf] x'G5 cflb h:tf k|Zgx¿dfkm{t k];fut sfo{df k'gMd"Nofª\sg ug{ k|f]T;flxt ub{5 . 
;dfnf]rgfTds k|ltlaDagnfO{ lzIf0f l;sfOdf lgDglnlvt pkfox¿ ckgfP/ k|of]u ug{ 
;lsG5 M

k|ltlaDafTds 8fo/L

;dfnf]rgfTds k|ltlaDagsf] cEof;nfO{ lzIf0f l;sfOdf hf]8\g 8fo/L n]vg Pp6f k|efjsf/L 
pkfo xf] . o;sf] dfWodaf6 lzIfsn] cfkm\gf lzIf0f cg'ejx¿nfO{ ulx/f] ljZn]if0f ug{, 
l;sfOdf ;'wf/ Nofpg / cfTdr]tgf ljsf; ug{ ;xof]u k'U5 . 8fo/L n]vgn] lzIf0f k|lj|mofdf 
aflx/L ¿kdf b]lvg] / n's]sf ljljw kIfx¿sf] cfnf]rgfTds ljZn]if0f ug{ ;xof]u ub{5, lsgls 
o; n]vgdf lzIffn] b}lgs lzIf0f ultljlw, ;fdgf ul/Psf r'gf}tL, ljBfyL{x¿sf] k|ltlj|mof, 
cfkm\gf efjgfTds k|ltlj|mofx¿ ;d]6\g] ub{5 (Larrivee, 2000) . 8fo/L n]vgn] lzIfsnfO{ 
cfh s] l;sfP < s] u/] < lsg] u/] < s] s] ;|f]t;fwgx¿ k|of]u u/] < l;sfOdf s] c;/ k¥of] < 
ljBfyL{sf] l;sfO  s:tf] /x\of] < ca s] km/s ug{'knf{ < cflb h:tf ;dfnf]rgfTds k|Zgx¿ 
;f]Rg pTk|]l/t ub{5 (Schon, 1983) . o:tf k|Zgx¿n] lzIfssf] k];fut cEof;df j|mlds 
;'wf/ u/L lzIf0f l;sfOnfO{ k|efjsf/L agfpF5 . ;fy} lzIfssf] k];fut Ifdtfdf clej[l4 
ub{5 . lgoldt 8fo/L n]vg sfo{n] lzIf0f l;sfOnfO{ k|lj|mofsf ¿kdf ljsf; ub{} l;sfOdf x'g] 
cgfjZos bf]xf]¥ofO{ x6fpg, /fd|f s'/fnfO{ lg/Gt/tf lbg, gofF b[li6sf]0f ckgfpg, gofF of]hgf 
lgd{f0f ug{ / j}slNks /0fgLlt ljsf; ug{ ;xof]u ub{5 (Brookfield, 2017)  . k|ltlaDafTds 
8fo/L n]vgnfO{ ljlwjt ¿kdf Jojl:yt ug{sf nflu kfFrcf]6f r/0fx¿ ckgfpg ;lsG5 . 
h:t}M cg'ejdf cfwfl/t tYox¿ n]Vg], efjgfTds k|ltlj|mof n]Vg], cfkm"n] u/]sf sfo{x¿sf] 
lzIf0fdf s:tf] k|efj k/]sf] 5 n]Vg], cfnf]rgfTds ljZn]if0f ug{] / eljiosf nflu ;'wf/fTds 
sbdx¿ lgw{f/0f ug{]  (Boud et al., 1985) . 8fo/L n]vgn] lzIf0f cEof;sf] bf}/fgdf 
ul/g] k|ltlaDag / lzIf0fkZrft\ ul/g] k|ltlaDag b'j}nfO{ ;lj|mo agfpF5 / lzIfssf] k];fut 
Ifdtf klg ljsf; ub{5 . t;y{ k|ltlaDafTds 8fo/L n]vg lzIf0f l;sfOdf ;dfnf]rgfTds 
k|ltlaDagsf] cEof;nfO{ :yfoL agfpg] dxŒjk"0f{ cfwf/ xf] . 
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;xsdL{;“u 5nkmn tyf k|ltlj|mof 

;xsdL{sf] b[li6sf]0f, k|ltlj|mof, k];fut ;fem]bf/L / sIff cjnf]sgn] ;dfnf]rgfTds k|ltlaDagsf] 
cEof; yk ;zSt agfpF5 . o;n] lzIfsnfO{ cfkm\gf lzIf0f cEof;k|lt ax'kl/k|]Io ;f]r / 
ulx/f] ljZn]if0f ug{] afgLsf] ljsf; ub{5 . ;xsdL{x¿;Fu cfkm\gf k];fut cEof;, cg'ej, 
efjgf tyf of]hgfx¿ ;f6f;f6 ugf{n] lzIfs lglZrt ;f]r tyf cfkm\g} b[li6sf]0fdf dfq ;Lldt 
g/xL j}slNks b[li6sf]0f, ;'wf/sf ;Defjgfx¿ / gjLgtd lzIf0f ljlwx¿ a'em\g ;Ifd x'G5g\ 
(Brookfield, 1995) . ;xsdL{n] sIff cjnf]sg u/]kl5 lzIfsn] sIffsf]7fsf] Jojxf/, 
ljBfyL{;Fusf] cGt/lj|mof, l;sfOsf] ljlw / ultsf] c;/sf af/]df lgikIf l6Kk0fL k|fKt ug{] ePsf] 
x'Fbf o;n] ;dfnf]rgfTds k|ltlj|mofnfO{ yk Jofjxfl/s tyf j}wflgs agfpF5  (Loughran, 
2002) . ;xsdL{;Fusf] 5nkmn / ;dLIffåf/f ;dfnf]rgfTds k|ltlaDagnfO{ ljsf; ub{} 
lzIf0f l;sfOnfO{ k|efjsf/L agfpg o:tf r/0fx¿ k|of]u ug{ ;lsG5, h:t} M ljZjf;k"0f{ / 
;dfgtfsf] jftj/0f agfpg'k5{, sIff cjnf]sg ug{'eGbf cufj} ;+o'St ¿kdf p2]Zo lgw{f/0f 
ug{'kb{5, ;xsdL{ cjnf]sgsf] l6Kk0fL ;ª\sng ug{'k5{, k|ltlaDafTds ;+jfb ug{'k5{ / ;femf 
¿kdf l;sfO ;'wf/sf of]hgfx¿ agfpg'kb{5 (Farrell, 2018) . o;/L ;xsdL{;Fusf] 5nkmn, 
;fem]bf/L, sIff cjnf]sg / k|ltlj|mofn] ;xsfo{df cfwfl/t k|ltlaDafTds jftfj/0f l;h{gf u5{, 
h;n] lzIf0f k|lj|mofdf n's]sf k"j{dfGotf, wf/0ff, cr]t cEof; / ;'wf/of]Uo ljleGg kIfx¿nfO{ 
;txdf NofpF5 . ;xsdL{sf] k[i7kf]if0f tyf k|ltlj|mof ax'cfoflds tyf ulx/f] x'g] ePsfn] o;n] 
lzIf0fnfO{  k|efjsf/L, ;+j]bgzLn / pQ/bfoL agfpF5 .   

ljBfyL{sf] k[i7kf]if0f tyf ;'emfj  

;dfnf]rgfTds k|ltlaDagnfO{ lzIf0f l;sfOsf] cleGg cª\usf ¿kdf k|of]u ug{sf nflu 
ljBfyL{sf] k|ltlj|mof / ;'emfjnfO{ uDeL/tfk"j{s lng'kb{5 lsgeg] o;n] lzIfsnfO{ k|ToIf 
cGt/b[li6 k|bfg u5{ . ljBfyL{x¿ g} lzIf0fsf] s]Gb|laGb' / k|yd k|of]ustf{ ePsfn] pgLx¿sf] 
k|ltlj|mof tyf ;'emfj lzIf0f l;sfOsf] u'0f:t/, k4lt, jftfj/0f, kx'Fr / k|efjsfl/tfsf 
af/]df ;a}eGbf ljZjf;gLo / j}wflgs k|df0f x'G5g\ . lzIfsn] ljBfyL{x¿sf] ck]Iff, cg'ej, 
;Gt'li6 / sl7gfOnfO{ ;'g]/, a'em]/ dx;'; ub{} k|ltlaDagdf ;d]6\g ;s]df pgLx¿ cfkm\gf 
z}lIfs of]hgf, /0fgLlt / Jojxf/sf] k'glj{rf/ ug{ k|]l/t x'G5g\ (Brookfield, 2017) . 
ljBfyL{x¿sf] k[i7kf]if0f, k|ltlj|mof / ;'emfjn] lzIfsnfO{ cfkm\gf k"j{wf/0ff, cjr]tgk"j{s ul/g] 
cEof; / ;Defljt k"jf{u|x klxrfg ug{ ;xof]u x'G5 (Mezirow, 1997), h'g rflxF k|efjs/L 
lzIf0f l;sfOsf] cfwf/ xf] . o;/L ;dfnf]rgfTds k|ltlaDagsf nflu ljBfyL{x¿sf] k[i7kf]if0f, 
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k|ltlj|mof / ;'emfj ;ª\sng ug{ s]xL r/0fut ljlwx¿ ckgfpg ;lsG5, h:t} M ;'/lIft / 
v'Nnf l;sfO jftfj/0f tof/ ug{], a]gfdL k[i7kf]if0f kmf/fd k|of]u ug{], c;+/lrt cGtjf{tf{ tyf 
nlIft ;d"x 5nkmn u/fpg], cgf}krfl/s ¿kdf jftf{nfk ug{], k|fKt ;'emfjnfO{ ljZn]if0f ug{], 
lgisif{df cfwfl/t eP/ efjL lzIf0f of]hgf tyf /0fgLlt tof/ ug{] / sfof{Gjogkl5 cfPsf] 
;'wf/sf] k|efj d"Nofª\sg ug{ (Carless & Boud, 2018) ;lsG5 . k|ltlaDafTds k[i7kf]if0f 
;ª\sng tyf e08f/0fdf k|ljlwsf] k|of]u ug{ ;lsG5, h:t} M ;ª\sngsf nflu u'un kmf/fd 
/ ljZn]if0fsf] nflu dfOj|mf];k\m6 j8{, PS;]n tyf cGo PlKns];gx¿;d]t k|of]u ug{ ;lsG5 . 
ljBfyL{sf cfnf]rgfTds k|ltlj|mofn] lzIfsdf cfTd/Ifs x'g] k|j[lQ sd u5{ . efjgfTds 
;Gt'ng sfod u5{ / k|ltlj|mofsf cfwf/df lzIf0f l;sfOdf ;'wf/ Nofpg'k5{ eGg] ;r]tgfsf] 
ljsf; ub{5 . o:tf cEof;n] lzIf0fdf l;Sg] / l;sfpg] sfo{df ;+nUg b'a} kIfx¿nfO{ 
pQ/bfoL agfpFb} l;sfOdf ;xlgdf{0f ;+:s[ltsf] ljsf; ub{5 . lzIf0f l;sfOnfO{ ax'cfoflds 
/ l;sf?s]lGb|t agfpgsf nflu ;dfnf]rgfTds k|ltlaDagdf ljBfyL{x¿sf] k[i7kf]if0f, ;'emfj / 
;du| cfjfhnfO{ ;dfj]z ug{' ckl/xfo{ x'G5 . 

sIfflzIf0fkZrft\ ul/g] :jk|ltlaDag

sIff lzIf0f ;lsPkl5 lzIfsn] cfkm"n] u/]sf ljljw l;sfO lj|mofsnfkx¿sf] :jd"Nofª\sg 
ubf{ cfkm\gf] afgL, cfr/0f / b[li6sf]0fdf ;sf/fTds kl/jt{g cfpF5 . of] ;dfnf]rgfTds 
k|ltlaDagsf] k|efjsf/L dfWod xf] . o;n] lzIfsnfO{ cfkm\gf k];fut sfo{x¿sf] ulx/f] 
d"Nofª\sg ub{} /fd|f pkfox¿sf] vf]hL ug{;d]t k|]l/t ub{5 . lzIf0fkZrft\ lzIfsn] d}n] s] 
u/]F < lsg u/]F < ljBfyL{x¿sf] k|ltlj|mof s] lyof] < s] ljlwn] ck]lIft p2]Zo xfl;n ug{ ;xof]u 
u¥of] t < ca s] ug{'knf{ <’ cflb k|Zgx¿dfkm{t ;dfnf]rgfTds k|ltlaDag ubf{ cfTdaf]w, 
lg0f{o lgd{f0f Ifdtf, (Schon, 1983), ;d:of ;dfwfg, ;dfg'e"ltnufot cGo hLjgf]kof]uL 
l;kx¿sf] ljsf; x'G5, h;n] lzIf0f l;sfOnfO{ ;kmn agfpF5 . sIffkl5 ul/g] k|ltlaDagn] 
lzIf0f of]hgf, ;fdu|L, z}nL, sIff Joj:yfkg tyf sIffdf zlSt ;Gt'ng, l;sfOdf ;dfj]lztf 
/ ljBfyL{ ;xeflutfdf w]/} ;'wf/ NofpF5 (Brookfield, 2017) . o:tf] k|ltlaDagnfO{ Jojl:yt 
/ k|efjsf/L agfpg s]xL r/0fx¿ ckgfpg ;lsG5 . h:t}M sIff lzIf0fsf] cg'ejnfO{ 
lj:tfl/t ¿kdf n]Vg], cfkm"n] cfkmF}nfO{ k|Zg ub{} cfkm\gf ;f]r tyf wf/0ffx¿sf] ljZn]if0f 
ug{], ljBfyL{x¿sf] Jojxf/, ;+nUgtf / k|ltlj|mof ;d]6\g], /fd|f sfo{x¿ / ;'wf/sf cfjZos 
kIfx¿ n]Vg] ;fy} eljiosf nflu sfo{ of]hgf agfpg] (Boud et al., 1985) . o:tf] cEof;n] 
lzIfsnfO{ cfTdk|]/0ff ldNb5 / lzIf0f l;sfOnfO{ klg ?kfGt/0f ug{ ;xof]u ub{5 .   
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sfo{d"ns cg';Gwfg 

lzIf0f l;sfO k|lj|mofdf b]lvPsf tyf ef]lu/x]sf ;d:ofx¿sf] ;dfwfg vf]h]/ lzIf0f ;'wf/ 
ug{ lzIfs :jod\n] cfkm\gf] sfo{:yndf ug{] cg';Gwfg k|lj|mof sfo{d"ns cg';Gwfg xf] . 
o;n] lzIfsnfO{ s]jn kf7\ok':ts k9fpg] / ;"rgf k|bfg ug{] sfo{df dfq ;Lldt g/fv]/ 
lzIf0f cEof;nfO{ lg/Gt/ d"Nofª\sg ub{} ¿kfGt/0f ug{] lhDd]jf/ / lh1f;' cEof;stf{ 
agfpF5 (McNiff & Whitehead, 2006 . sfo{d"ns cg';Gwfgn] lzIf0f k|lj|mofnfO{ …
sfo{–k|ltlaDag–sfo{ (action-reflection-action) sf] rj|mdf ;d]6\b5, h;n] ubf{ lzIfsn] 
cfkm"n] u/]sf lzIf0f ultljlwx¿sf] ulx/f] k|ltlaDag ub{} ;+zf]wg u5{ / gofF cEof; ug{ 
yfN5 . o;n] ;dfnf]rgfTds k|ltlaDagnfO{ s]jn l;4fGt / of]hgfdf dfq} geP/ sfo{d} 
¿kfGt/0f ug{ ;xof]u ub{5 . s'g} klg lzIfsn] ljifoj:t' l;sfpFbf ljBfyL{x¿sf] ;xeflutf 
sd ePsf] b]v]df o;sf] sf/0f klxrfg ug{, ;}4flGts k[i7e"ld vf]Hg, gofF lzIf0f of]hgf lgd{f0f 
ug{, To;nfO{ sfo{Gjog ug{ sfo{d"ns cg';Gwfgsf] k|of]u ug{ ;Sb5g\ . t;y{ sfo{d"ns 
cg';Gwfgsf] dfWodaf6 lzIfsn] lzIf0f l;sfOsf ;d:ofx¿ klxrfg u5{, ;dfwfgsf nflu 
of]hgf agfpF5, sfof{Gjog u5{ / To;sf] k|efjnfO{ JofVof tyf ljZn]if0f ub{} gofF 1fg pTkfbg 
ub{5 . ;dfnf]rgfTds k|ltlaDagsf nflu lzIfsn] sfo{d"ns cg';Gwfgsf r/0fx¿, h:t} M 
;d:ofsf] klxrfg, cg';Gwfg of]hgf lgd{f0f, sfof{Gjog, cjnf]sg / k|ltlaDag (Kemmis & 
McTaggart, 2005) nfO{ rj|mLo ¿kdf k|of]u ug{'kb{5 . o;/L klxnf] rj|maf6 k|fKt ePsf] 
1fgsf] cfwf/df cfkm\gf] lzIf0f /0fgLlt kl/dfh{g ul/G5 / csf]{ rj|mdf k|j]z ul/G5 . o;n] 
ubf{ lzIf0f l;sfO k|lj|mofdf lg/Gt/ ;'wf/ x'G5 . t;y{ sfo{d"ns cg';Gwfg ;d:of ;dfwfg 
ug{] k|lj|mof dfq} geP/ ;dfnf]rgfTds k|ltlaDagnfO{ lzIf0f l;sfOdf hf]8\g] dxŒjk"0f{ s8L 
xf] . o;n] cg';Gwfg ug{] lzIfssf] JolStut tyf k];fut ¿kfGt/0fdf ;xof]u ug{'sf ;fy} 
lzIf0f l;sfOnfO{ ;fGble{s tyf Jofjxfl/s agfpF5 . 

^= lgisif{

;dfnf]rgfTds k|ltlaDag k|efjsf/L lzIf0f l;sfO tyf lzIfssf] k];fut Ifdtf ljsf;sf] 
d]?b08 xf] . o;n] lzIfsnfO{ cfTdlrGtg ug{, ljifoj:t' / ;Gbe{cg';f/ l;sfO ljlw tyf 
;fwgnfO{ ;dfof]hg / k'gM;dfof]hg ug{ tyf ¿kfGt/0fd'vL lzIf0f l;sfO ug{ pTk|]l/t ub{5 . 
lzIfsn] sIff lzIf0fsf] bf}/fg / sIffkl5 cfTdd"Nofª\sg ug{], ljBfyL{ / ;xsdL{af6 k|ltlj|mof 
/ ;'emfj lng], k|ltlaDag n]vg ug{], lzIf0f l;sfO ;'wf/sf] of]hgf agfpg], sfof{Gjog 
ug{], sIff cjnf]sg ug{], a}7sdf 5nkmn ug{] cflb h:tf k|ltlaDafTds sfo{snfkx¿dfkm{t 
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lzIf0f l;sfOnfO{ cy{k"0f{ / k|efjsf/L agfpg ;S5g\ . ;dfnf]rgfTds k|ltlaDagn] lzIf0fdf 
;'wf/ Nofpg, lzIfssf] k];fut Ifdtf ljsf; ug{, ljBfyL{sf] cfjZostf a'em\g, l;sfOnfO{ 
:yfgLo ;Gbe{cg';f/ agfpg 7'nf] of]ubfg k'¥ofpF5 t/ o;nfO{ Jofjxfl/s ¿kdf k|of]u ug{sf 
nflu lzIfssf] k|lta4tf, k|z:t ;do, ;xsfo{ / ;xof]uL jftfj/0f, k|fljlws / k|zf;lgs 
;dy{gsf ;fy} gLltut ;xof]usf] klg cfjZos kb{5 . cfw'lgs k|ljlwsf] pknAwtf / l8lh6n 
;fIf/tfn] k|ltlaDafTds sfo{snfknfO{ ;xh agfpFb} lzIf0f l;sfOnfO{ ;dofg's"n agfpF5 . 
To;}n] lzIfs tflnd, ljBfno g]t[Tj Ifdtf ljsf; / d"Nofª\sg k|lj|mofdf klg ;dfnf]rgfTds 
k|ltlaDagnfO{ cEof; ug{' cfjZos 5 .        
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*;x;lrj, /fli6«o dfgj clwsf/ cfof]u

;dfj]zL lzIffsf] clwsf/

gj/fh ;fksf]6f *

  n]v;f/

o; n]vn] g]kfndf ;dfj]zL lzIffsf] clwsf/sf] cjwf/0ff, ljz]iftf / ;dfj]zL lzIffdf 
dfgjclwsf/d'vL k4ltsf] ;DaGwdf ljZn]if0f ul/Psf] 5 . g]kfnsf] ;+ljwfg, ckfª\utf 
ePsf JolStsf] clwsf/;DaGwL P]g, ckfª\utf ePsf JolStx¿sf] clwsf/;DaGwL dxf;lGw 
tyf dxf;lGwsf] ;fdfGo l6Kk0fL g+= $ -@)!^_, ;dfj]zL lzIff gLlt / lzIff tyf dfgj 
;|f]t ljsf; s]Gb|n] k|sfzg ug]{ Nof; l/kf]6{ -@)*!_ sf] cfwf/df xfnsf] cj:yfsf] 
;dLIff ul/Psf] 5 . ;dfj]zL lzIffsf nflu kx'Fro'Sttf dxŒjk"0f{ kIf /x]sfn] o;sf 
ljljw cfofdx¿nfO{ ljZn]if0f ul/Psf] 5 . ;a}sf nflu u'0f:t/Lo lzIffsf] k|Tofe"ltsf 
nflu ;dfj]zL lzIffsf] cjwf/0ff dxŒjk"0f{ eP tfklg sfof{Gjogdf cem} klg w]/} r'gf}tLx¿ 
/x]sf 5g\ . oL r'gf}tLx¿df ;+/rgfut cj/f]w, ;Lldt ;|f]t;fwg, lzIfsnfO{ ckof{Kt 
tflnd / ;fdflhs k"jf{u|xx¿nufot ;dfj]z 5g\ . ;'wf/sf nflu gLltut ;'b[9Ls/0f, 
Ifdtf ljsf;, ;fd'bflos ;r]tgf clej[l4 / ah]6 j[l4 h:tf ;'emfjx¿ klg k|:t't ul/Psf] 
5 . o; n]vn] ;dfj]zL lzIff k|jw{gsf nflu dfgjclwsf/d'vL b[li6sf]0fsf ;fy} ckfª\utf 
ePsf JolStx¿nufot ;a} ljBfyL{sf] lzIffsf] clwsf/ ;'lglZrt ug{ dfu{bz{g k|bfg ug{ 
;xof]u k'¥ofpF5 . 

d'Vo zAbfjnLM ;dfj]zL lzIff, kx'Fro'Sttf, kx'Fro'St l;sfO jftfj/0f, dfgj clwsf/d'vL 
k4lt, pko'St cg's"ng 

!= ;dfj]zL lzIffsf] cjwf/0ff

;dfj]zL lzIff PsLs[t / d"nwf/sf] lzIffeGbf km/s 5 / of] ckfª\utf tyf ljz]if z}Ifl0fs 
cfjZostfdf s]lGb|t 5 . t/ ;dfj]zL lzIff afnaflnsfsf] ;xefuL x'g] clwsf/ / ;dfhn] 
afnaflnsfnfO{ :jLsf/ ug]{ bfloTj;Fu ;DalGwt 5 . ;dfj]zL lzIffn] ckfª\utf ePsf 
ljBfyL{nfO{ ;fdfGo ljBfyL{af6 cnu ug{s} nflu ljz]if ljBfno jf sIffsf]7fsf] k|of]u ug]{ 
kIfnfO{ :jLsf/ ub}{g . o;n] a? ckfª\utf ePsf ljBfyL{nfO{ sIffsf]7fleq / aflx/ k|of]u ug{ 
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;Sg] l;kx¿ k|bfg u5{ . k"0f{ ¿kdf ;dfj]zL ljBfnox¿n] ;fdfGo lzIff / ljz]if lzIffsf 
sfo{j|mdx¿lar leGgtf 5'6\ofpF5g\ . t/ o:tf ljBfnox¿ of]hgfa4 ¿kdf lgdf{0f ul/Psf 
x'G5g\, h'g g]kfn h:tf d'n'ssf] ;Gbe{df k|foM b'n{e 5 . ;dfj]zL lzIff o:tf] z}lIfs k4lt xf], 
h;n] ljz]if lzIffsf] cfjZostf ePsf ljBfyL{nfO{ lzIff k|bfg ug{ ;xof]u u5{ . o; k4ltsf] 
;+/rgfcg';f/ ;fdfGo ljBfyL{n] ljz]if cfjZostf ePsf ljBfyL{;Fu a9L ;do latfpF5g\ . 
o; k4ltsf] sfof{Gjog jf cEof; km/s km/s x'g ;S5 . t/ of] k4lt ;fdfGob]lv uDeL/ 
ckfª\utf ePsf afnaflnsfx¿nfO{ lzIff k|bfg ug{ ljBfnodf a9L k|of]u ug]{ ul/G5 .

;dfj]zL lzIff s]jn ljBfnodf egf{ dfq xf]Og, lzIff k|0ffnL, kf7\oj|md, d"Nofª\sg / 
ljBfno ;+:s[ltdf ;a} afnaflnsfsf] cfjZostfg';f/ kl/jt{g ug{' xf] . o;n] ljljwtf 
-diversity_ nfO{ ;DklQsf ¿kdf lnFb} ;a} afnaflnsfnfO{ Pp6} sIffsf]7fdf l;Sg] cj;/, 
;fdflhs ;dfj]zLs/0f / ;xeflutf ;'lglZrt ub{5 -o'g]:sf], @)!&_ . ;dfj]zL lzIff dfgj 
clwsf/sf ¿kdf :yflkt 5, h;df lje]b/lxt, ;dfg cj;/ / kx'Fr h:tf l;4fGt nfu' 
x'G5g\ . ckfª\utf ePsf afnaflnsfnfO{ d"nwf/sf] lzIffdf ;dfj]z ubf{ dfq cf}krfl/s 
clwsf/ xf]Og, Jofjxfl/s tyf ¿kfGt/0fd'vL ;dfgtfsf] ;'lglZrttf x'G5 -8]lug/, @)!^_.

;dfj]zL lzIffn] ;a} afnaflnsfdf z}lIfs ;kmntf, ;fdflhs :jLs[lt / ;sf/fTds 
cGt/;DaGwsf] ljsf;df of]ubfg k'¥ofpF5 -P]g:sf] / dfON;, @))*_. t/ ljBfno ;+/rgf, 
kf7\oj|md, d"Nofª\sg k|0ffnL / lzIfs tflnddf ¿kfGt/0f gu/];Dd ;dfj]zL lzIff Jojxf/df 
;kmn x'g ;Sb}g . ljsf;zLn b]zx¿df cem} ;+/rgfTds ljefhg, kx'Frsf] cefj / ;|f]tsf] 
sdL d'Vo r'gf}tL x'g\ . ;fy} gLlt lgdf{0fdf Ps¿ktf gePsfn], lzIfs / cleefjssf] Go"g 
;xeflutf / ;fdflhs b[li6sf]0fdf kl/jt{g klg cfjZos 5 -a'y / P]g:sf], @)!!_ .

o;/L ;dfj]zL lzIff ;a} afnaflnsfsf nflu lje]b/lxt jftfj/0fdf ;f+:s[lts, juL{o, hftLo 
Pjd\ ef}uf]lns ljljwtfnfO{ ;Ddfg ub}{ cfg} ;d'bfodf hLjgf]kof]uL lzIff k|fKt ug]{ clwsf/nfO{ 
;'lglZrt ub}{ z}lIfs k4ltsf] ljsf; k|lj|mof ePsfn] o;n] ;d'bfosf] :jfldTjnfO{ dxŒj 
lbFb} ljBfnodf jfnaflnsfsf] cfjZostf cg's"n pko'St jftfj/0f / ;xof]u kfPdf ;a}n] 
l;Sg ;S5g\ eGg] dfGotfdf ljZjf; u5{ -;dfj]zL lzIff gLlt, @)&#_ . ;dfj]zL lzIffsf] 
gfddf afnaflnsfnfO{ ;+:yfutLs/0f ug]{, 3/kl/jf/af6 6f9f ljBfnodf /fVg], kfl/jfl/s 
jftfj/0f, cfdfafa'sf] x]/rfx / k|]d, bfloTjaf]w / ;';+:s[t agfpg] cj;/af6 jl~rt ul/g' 
afnaflnsfd}qL cEof; xf]Og . afa'cfdfsf] dfof kfpg', kfl/jfl/s jftfj/0fdf x's{g / k9\g 
kfpg' ;a}sf] clwsf/ xf] . To;sf nflu kl/jf/n] 3/glhs}sf] ljBfnodf cfgf afnaflnsfnfO{ 
k9fpg] s'/f afn clwsf/sf] ;Ddfg klg xf] -/fli6«o ckfª\u dxf;ª\3, g]kfn, @)!(_.
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;dfj]zL lzIffn] ;a} ljBfyL{ / lzIfsx¿nfO{ ;xfotf k|bfg u5{ . ;fy} l;sfOsf cfjZostfsf] 
k"0f{ bfo/fnfO{ k"/f ug{ dbt u5{ . ;dfj]zL lzIffsf gLlt tyf l;4fGtn] ckfª\utf ePsf 
ljBfyL{x¿nfO{ d"nwf/sf] lzIffdf PsLs[t ug{ k|f]T;flxt u5{g\ . o:tf ljBfyL{x¿ lgoldt 
ljBfnodf ;kmntfk"j{s PsLs[t ub}{ kf7\oj|mdsf] cg's"ng / cfjZos 7fpFdf plrt ;xof]u 
k|bfg u/]/ s]xL kl/b[Zodf sIffsf]7fsf cEof;x¿ kl/jt{g x'g] ck]Iff ul/G5, tfls o;n] 
afnaflnsfnfO{ ;dfof]hg ug{ ;sf];\ . ;dfj]zL lzIff k|efjsf/L x'gsf nflu ;a} ljBfyL{x¿ 
;lj|mo ¿kdf ljBfno / ;d'bfodf ;xefuL x'g'k5{ / pgLx¿sf nflu jftfj/0f klg :jfutof]Uo 
x'g'k5{ cyf{t\ pgLx¿ k"0f{ ¿kdf ;dfj]z ePsf] cg'e"lt x'g'k5{ . ljBfno / lzIfsn] klg 
pgLx¿sf] ?lr, Ifdtfnufotsf ljljwtfnfO{ :jfut / ;Ddfg ub}{ /fd|f] Jojxf/ ug{'k5{ .

@= clwsf/d'vL ;dfj]zL lzIffsf] ljsf;

;g\ !(%) sf] bzseGbf cufl8 ;+;f/sf w]/} b]zn] ckfª\utf ePsf ljBfyL{nfO{ d"nwf/sf] 
lzIffaf6 cnUofP/ 5'6\6} ;+:yfx¿df nu]/ /fVg] ub{y] . ;dfj]zL lzIffsf] ljZjJofkL Oltxf; 
ckfª\utf ePsf ljBfyL{nfO{ cnUu} /fVg] k|lj|mofaf6 ;a}sf nflu ;dfg z}lIfs cj;/sf] 
dfGotftkm{sf] ¿kfGt/0fsf ¿kdf lrlgG5 . ljz]ifu/L bf];|f] ljZjo'4kl5 ;a} afnaflnsfnfO{ 
lzIffdf ;dfg cj;/sf] bfz{lgs kIfnfO{ dxŒjk"0f{ ¿kdf x]g{ yflnof] . o:tf] ¿kfGt/0f 
dfgj clwsf/sf cfGbf]ng / cGt/f{li6«o 3f]if0ffkqx¿af6 k|]l/t lyof], h'g s'/f ;g\ @))^ df 
ckfª\utf ePsf JolStx¿sf] clwsf/;DaGwL ;+o'St /fi6«;ª\3Lo dxf;lGwdf kl/0ft eof] .  
xfn ;dfj]zL lzIffsf] cjwf/0ff k|fylds ¿kdf ckfª\utf ePsf ljBfyL{df s]lGb|t x'g]b]lv ljljw 
cfjZostf / lnª\u, hftLotf tyf ;fdflhs cfly{s l:ylt;lxtsf ljleGg ;d"xn] ;fdgf ug]{ 
cj/f]wnfO{ ;Daf]wg ug]{tkm{ ljsl;t ePsf] 5 -;dfj]zL lzIff M @)@$_.  ;dfj]zLs/0fnfO{ 
df}lns dfgj clwsf/sf ¿kdf dfGotf lbOPsf] 5 . kl5Nnf bzsx¿df ;+;f/e/sf w]/} 
/fi6«x¿n] ljz]if z}lIfs cfjZostf ePsf afnaflnsfnfO{ d"nwf/sf kf7\oj|mddf ;xefuL x'g 
cg'dlt k|bfg ug]{ u/L ;dfj]zL cEof;nfO{ ;dfof]hg ug{ cfgf] gLltx¿df ;+zf]wg ug{ yfn]sf 
5g\ -o'g]:sf], !(($_ . 

lzIffsf] clwsf/ k|flKtsf] k|d'v dfWodsf ¿kdf ;dfj]zLs/0fsf] dfGotf kl5Nnf] #) jif{df 
alnof] x'Fb} cfPsf] 5 / o;nfO{ ckfª\utf ePsf JolStx¿sf] clwsf/;DaGwL dxf;lGwdf g} 
pNn]v ul/Psf] 5 . To;}n] of] g} u'0f:t/Lo ;dfj]zL lzIffsf] cjwf/0ffnfO{ ;dfj]z ug]{ klxnf] 
sfg'gL afWosf/L b:tfj]h klg xf] . lbuf] ljsf;sf] nIo g+= $ n] klg ;dfj]zL, u'0f:t/Lo / 
;dtfd"ns lzIffsf] dxŒjnfO{ k'li6 u/]sf] 5 . ;dfj]zL lzIff ckfª\utf ePsf JolStx¿;lxt 
;a} l;sf?sf nflu pRr u'0f:t/sf] lzIff k|flKtsf nflu tyf ;dfj]zL, zflGtk"0f{ / Gofok"0f{ 
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;dfhsf] ljsf;df s]lGb|t /x]sf] 5 . o; ;DaGwdf csf]{ zlStzfnL z}lIfs, ;fdflhs / 
cfly{s ts{ klg /x]sf] 5 . lzIffsf] clwsf/;DaGwL ljifout cWoogdf ;+o'St /fi6«;ª\3Lo 
dfgj clwsf/ pRrfo'Stsf] sfof{nosf cg';f/ s]jn ;dfj]zL lzIffn] dfq ckfª\utf 
ePsf JolStx¿nfO{ u'0f:t/Lo lzIff / ;fdflhs ljsf; b'a} k|bfg ug{ ;Sb5 / lzIffsf] 
clwsf/df ljZjJofkstf / lje]b/lxttfsf] ;'lglZrttf ug{ ;S5 -;fdfGo l6Kk0fL g+= $,  
cg'R5]b @, @)!^_. 

g]kfndf ;dfj]zL lzIffsf] cjwf/0ff ;g\ !(^) sf] bzsdf g} ;'? eP tfklg d"nwf/sf 
;fd'bflos ljBfnodWo] Hofb} sdn] dfq ckfª\utf ePsf afnaflnsfnfO{ egf{ lnG5g\ . 
g]kfndf ePdf #%,))) eGbf a9L ljBfno h;df @&,))) dfly ;fd'bflos ljBfnodWo] #*) 
cf]6fdf dfq ‘;|f]t sIff’, #^ cf]6f ljz]if lzIff lbg] ljBfno / !@ cf]6f b[li6 / af]nfO;DaGwL 
ckfª\utf ePsf afnaflnsfsf nflu ljBfnosf] Joj:yf 5 -klxnf] Nof; k|ltj]bg, @)*!_, 
hxfF vf; lsl;dsf ckfª\utf ePsf afnaflnsfnfO{ ;Fu} /fv]/ -pbfx/0fsf nflu b[li6ljxLg 
ePsf afnaflnsf;Fu To:t} lsl;dsf ;d:of ePsf afnaflnsf jf af}l4s ckfª\utf ePsf 
afnaflnsf;Fu To:t} lsl;dsf ;d:of ePsf afnaflnsf;Fu_ k9fOG5 .

#= ;dfj]zL lzIffsf d'Vo d'Vo ljz]iftf 

-s_ 	;Dk"0f{ k|0ffnL pkfud M lzIff dGqfnon] ;dfj]zL lzIffnfO{ clu a9fpgsf nflu 
;+:yfut ;+:s[lt, gLlt tyf cEof;x¿nfO{ k|jw{g ug{ cfjZos kl/jt{gx¿ ub}{ ;a} 
;|f]tsf] nufgL ug{'kb{5 .

-v_ 	;Dk"0f{ z}Ifl0fs jftfj/0f M ;a} tx / ;a} If]q h:t} sIffsf]7fsf] lzIf0f / ;DaGw, af]8{ 
a}7sx¿, lzIfs ;'kl/j]If0f, k/fdz{ ;]jf / lrlsT;f ;]jf, z}lIfs e|d0f, ah]6 ljlgof]hg, 
ckfª\utf ePsf tyf gePsf ljBfyL{sf cleefjsx¿;Fusf s'g} klg cGt/lj|mof / nfu' 
ePdf, :yfgLo ;d'bfo jf a[xt\ dflg;x¿ ;d]tdf ;dfj]zL lzIff k|fKt ug{ cfjZos 
;+:s[lt, gLlt / cEof; nfu' ug{ / To;nfO{ d"nwf/df Nofpg z}lIfs ;+:yfx¿df k|lta4 
g]t[Tjsf] cfjZostf kb{5 .

-u_ 	;Dk"0f{ JolSt pkfud M k|To]s JolStsf] l;Sg] Ifdtf /x]sf] / ckfª\utf ePsfx¿;d]t 
;a} ljBfyL{x¿sf nflu pRr ck]IffnfO{ dfGotf lbPsf] 5 . ;dfj]zL lzIffn] ljleGg km/s 
lsl;dsf ;an kIf, cfjZostf / l;sfOsf z}nLx¿nfO{ u|x0f ug]{ lsl;dsf] nlrnf] 
kf7\oj|md / lzIf0f l;sfOsf ljlwx¿ k|bfg ub{5 . o; pkfudn] ;xfotfsf k|fjwfg, 
pko'St cg's"ntf / ;dod} x:tIf]k k|bfg u/L ;a} ljBfyL{x¿nfO{ cfgf] ;Defjgfsf] k"lt{ 
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ug{ ;Ifd agfpF5 . lzIf0f l;sfO lj|mofsnfksf] lgdf{0f ubf{ ljifoj:t'eGbf ljBfyL{sf] 
Ifdtf / cfsfª\Iffx¿df s]lGb|t ul/G5 . ;Dk"0f{ JolSt pkfudn] z}Ifl0fs jftfj/0fdf 
ljof]hg ug]{ jf cnUofpg] s'/fsf] cGTo ub}{ ;dfj]zL sIff lzIf0f, kx'Fro'St l;sfO 
jftfj/0f tyf pko'St ;xfotf k|bfg ug]{ p2]Zo /fV5 . lzIff k|0ffnLn] ljBfyL{nfO{ 
k|0ffnLdf ldnfpg] ck]Iff ug{'eGbf j}olSts z}Ifl0fs k|ltlj|mof k|bfg ug{'k5{ .

-3_ 	;xfotf k|fKt lzIfsx¿ M ckfª\utf ePsf;lxt ;a} lzIfs tyf cGo sd{rf/Lx¿n] 
;dfj]zL l;Sg] jftfj/0fdf cfkm"nfO{ ;dfof]hg ug{ / cfjZos kg]{ d'Vo d"No / l;k 
k|bfg ug{sf nflu pgLx¿nfO{ rflxg] lzIff / tflnd k|fKt u5{g\ . ;dfj]zL ;+:s[ltn] 
;xof]u / ;xsfo{, cGt/lj|mof / ;d:of ;dfwfgdfkm{t sfd ug{ k|f]T;flxt ug]{ kx'Fro'St 
/ ;xfotfk"0f{ jftfj/0f k|bfg ug]{ u5{ .

-ª_ 	 ljljwtfsf] ;Ddfg / d"No M l;sfO ug]{ ;d'bfosf ;a} ;b:ox¿nfO{ ckfª\utf, 
hfthflt, j0f{, lnª\u, efiff, eflifs ;+:s[lt, wd{, /fhgLlts jf cGo ljrf/, /fli6«otf, 
hftLo, cflbjf;L jf ;fdflhs pTklQ, ;DklQ, hGd, pd]/ jf cGo l:yltsf] cfwf/ lagf 
;dfg ¿kdf pgLx¿sf] ljljwtfsf] ;Ddfg ub}{ cfb/;Tsf/ ug{'k5{ . ;a} ljBfyL{x¿n] 
cfkm"nfO{ d"Nojfg\, ;Ddflgt, ;dfj]z ePsf] / ;'g'jfO ePsf] dx;'; ug{'k5{ . b'Jo{jxf/ 
/ wDsLk"0f{ Jojxf/nfO{ /f]Sg] k|efjsf/L pkfosf] cjnDag x'g'k5{ . ;dfj]zLs/0fn] 
ljBfyL{sf] j}olSts pkfudnfO{ dxŒj lbG5 .

-r_ 	l;sfOd}qL jftfj/0f M ;dfj]zL l;Sg] jftfj/0f kx'Fro'St jftfj/0f xf] hxfF ;a}n] 
cfkm"nfO{ ;'/lIft, ;dy{g k|fKt, clek|]l/t / cfgf] efjgfnfO{ ;lhn} JoSt ug{ ;S5g\ / 
ToxfF ;sf/fTds ljBfno ;d'bfo lgdf{0f ubf{ ljBfyL{x¿nfO{ uj{sf ;fy ;+nUg u/fpg 
hf]8 lbOG5 . l;sfO ;sf/fTds ;DaGwsf] ljsf; tyf :jLsfo{tfsf nflu ;fyL ;fyLdf 
g} klxrfg lbOG5 .

-5_ 	k|efjsf/L kl/dfh{g÷kl/jt{g M ckfª\utf ePsf ljBfyL{x¿nfO{ ljBfno lzIff, 
Jofj;flos / pRr lzIffaf6 cGttM sfddf k|efjsf/L kl/jt{gsf nflu ;xfotf k|bfg 
ul/G5 . ljBfyL{x¿df bIftf / cfTdljZjf;sf] ljsf; u/fOG5 tyf ljBfyL{nfO{ pko'St 
cg's"ntf k|bfg ul/G5 / d"Nofª\sg tyf k/LIff k|lj|mofdf klg ;dfg Jojxf/ ul/G5 . 
;fy} pgLx¿sf Ifdtf / pknlAwnfO{ c¿;Fusf] ;dfg cfwf/df k|df0fLs/0f ul/G5 .

-h_ 	;fem]bf/LnfO{ dfGotf M lzIfs ;ª\u7g, ljBfyL{ ;ª\u7g / dxf;ª\3x¿, ckfª\utf 
ePsf JolStx¿sf ;ª\3;+:yf, ljBfno af]8{, cleefjs lzIfs ;ª\3 / cGo ljBfnonfO{ 
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;xof]u ug]{ cf}krfl/s / cgf}krfl/s b'a} lsl;dsf ;d"xx¿n] ckfª\utfsf] ljifodf 
a'emfO tyf 1fg clej[l4 ug{ clek|]l/t ul/G5 . cleefjs jf x]/rfxstf{ / ;d'bfosf] 
;+nUgtfnfO{ ;dfj]zL ;dfhsf] dfu{lgb]{zg ug]{, of]ubfg ug]{ ;|f]t jf ;an dxŒjk"0f{ 
kIfsf ¿kdf x]l/G5 . l;sfO jftfj/0f / a[xt\ ;d'bfolarsf] ;DaGwnfO{ ;dfj]zL 
;dfhsf] uGtJodf k'Ug] af6f]sf ¿kdf dfGotf lbg'k5{ . 

-em_ 	cg'udg lg/Gt/ k|lj|mofsf ¿kdf M cf}krfl/s jf cgf}krfl/s ¿kdf ljof]hg gul/g] 
jf PsLs/0f gul/g] s'/fsf] ;'lglZrttf u/L ;dfj]zL lzIffnfO{ lgoldt ¿kdf cg'udg / 
d"Nofª\sg ul/g'k5{ . dxf;lGwsf] wf/f ## cg';f/ cg'udgsf] k|lj|mofdf ckfª\utf ePsf 
JolSt, afnaflnsf / uxg ;xfotf cfjZostf ePsf JolStx¿ ;d]tnfO{ pgLx¿sf 
k|ltlglw ;ª\u7gx¿dfkm{t / ;Dej eP;Dd ckfª\utf ePsf afnaflnsfsf cleefjs 
jf x]/rfxstf{ ;d]tnfO{ ;dfj]z u/fpg'k5{ . lbuf] ljsf; nIo @)#) ;Fu d]n vfg] 
lsl;dsf ckfª\utf ;dfj]zL ;"rsx¿sf] ljsf; / k|of]u ug{'k5{ .

$= ;dfj]zL lzIffdf dfgj clwsf/d'vL k4lt

;dfj]zL lzIffsf nflu clwsf/df cfwfl/t b[li6sf]0fn] ;a} ljBfyL{x¿sf] k[i7e"ld jf Ifdtf 
h] eP klg, u'0f:t/Lo lzIff / ;dfg cj;/sf] clwsf/ ;'lglZrt ub}{ l;sfOsf ;a} kIfdf 
lje]b/lxttf / ;xeflutfnfO{ a9jf lbG5 . dfgj clwsf/d'vL k4ltsf d"ne"t l;4fGtx¿ 
;dfj]zL lzIffsf] xsdf klg nfu' ul/g'kb{5 . o;cGtu{t lje]b/lxttf / ;dfgtfn] lzIff 
Ifdtf, ckfª\utf, lnª\u, hftLotf, jf cGo s'g} ljz]iftfsf cfwf/df e]befjlagf ;a}sf nflu 
kx'Fro'St x'g'kg]{ s'/fdf hf]8 lbG5 . hjfkmb]lxtf / kf/blz{tfn] lzIffsf] clwsf/ kl/k"lt{ 
ug{sf nflu lhDd]jf/ JolStx¿ -lzIfs, gLlt lgdf{tf cflb_ lzIffsf] clwsf/ k|fKt ePsf] s'/f 
;'lglZrt ug{ hjfkmb]xL x'g'kg]{ tyf ;xeflutf / ;zStLs/0fn] ljBfyL{ tyf cGo ;/f]sf/jfnf 
-cleefjs, ;d'bfo_ n] pgLx¿sf] lzIffdf c;/ kfg]{ lsl;ddf lg0f{o /fHoaf6 ePdf cfjfh 
p7fpg kfpg] clwsf/ x'g] s'/fnfO{ cufl8 NofPsf] 5 . To;}u/L lzIffsf] clwsf/ Ps df}lns 
dfgj clwsf/ x'g] / ;a} JolStx¿ o;sf] xsbf/ x'G5g\ eGg] d"n l;4fGtx¿ /x]sf 5g\ .

%= ;dfj]zL lzIff / l;sfO 

;a}sf nflu ljBfno M ;dfj]zL lzIffsf clwsf/afxs ;a} lsl;dsf ckfª\utf ePsf 
afnaflnsf x'g\ . ;dfj]zL lzIffsf] p2]Zo ckfª\utf ePsf jf cGo r'gf}tLx¿sf] ;fdgf 
ul//x]sf ljBfyL{x¿;lxt ;a} ljBfyL{x¿n] :jfut / ;xfotf dx;'; ug]{ l;sfO jftfj/0f 
l;h{gf ug{' xf] .
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JolStut cfjZostf k"/f ug]{ M o;df ;a} lzIffyL{x¿sf] ljljw cfjZostfx¿ k"/f ug{ 
lzIf0f / l;sfO ljlwx¿ cg's"ng ug]{, afns]lGb|t lzIffnfO{ a9jf lbg] ug{'k5{ .

e]befjk"0f{ dgf]j[lQnfO{ r'gf}tL lbg] M ;dfj]zL lzIffsf] p2]Zo Pp6f ;dfh k|jw{g ug{' xf] 
hxfF ;a}nfO{ d"Nojfg\ / ;Ddflgt ul/g'sf ;fy} e]befjnfO{ ;lj|mo ¿kdf r'gf}tL lbOG5 .

;dfj]zL lzIffsf nflu st{Jokfns M ;dfj]zL lzIffsf nflu cleefjs, lzIfs / lzIffdf 
sfd ug]{ clwsf/Lx¿ g} st{Jokfns x'g\ . oL ;/f]sf/jfnfsf] lhDd]jf/L ljBfyL{x¿sf] 
clwsf/sf] ;Ddfg ug{' / ;dfj]zL lzIffnfO{ k|efjsf/L ¿kdf sfof{Gjog ug{' xf] . ;dfj]zL 
lzIffdf ljBfyL{ klg st{Jokfns x'G5g\ lsgls o;df ;xkf7L lzIf0fnfO{ dxŒjk"0f{ :yfg 
lbOG5 . To;}n] ljBfyL{nfO{ klg lg0f{o k|lj|mofdf ;xefuL x'g] / pgLx¿sf] clwsf/af/] ;"lrt 
x'g] clwsf/ 5 .

^= ;dfj]zL lzIffsf] d"n :tDeM kx'“ro'Sttf 

ckfª\utf ePsf JolStsf] clwsf/;DaGwL dxf;lGwsf] wf/f ( / kx'Fro'Sttf;DaGwL ;ldltsf] 
;fdfGo l6Kk0fL g+= @ -@)!$_ cg'¿k z}lIfs ;+:yf / sfo{j|mdx¿ lagf e]befj ;a}sf nflu 
kx'Fro'St x'g'kb{5 . ;Dk"0f{ lzIff k|0ffnL ejg, ;"rgf / ;~rf/ pks/0f -rf/}lt/ jftfj/0fdf 
jf /]l8of] t/ª\u;DaGwL ;xfos k|0ffnLx¿;lxt_, kf7\oj|md, z}lIfs ;fdu|L, lzIf0f ljlw, 
d"Nofª\sg k|lj|mof / efiff tyf ;xof]u ;]jfx¿nufot ;a} kx'Fro'St x'g'kb{5 . ckfª\utf ePsf 
ljBfyL{x¿sf] jftfj/0f ;dfj]lztf k|jw{g ug{ / pgLx¿nfO{ lzIffdf ;du| ;dfgtf ;'lglZrt 
ug]{ lsl;dn] lgdf{0f ul/Psf] x'g'kb{5 . pbfx/0fsf nflu ljBfnosf] oftfoft, vfg]kfgL / 
;/;kmfOsf ;'ljwf -:jR5tf / zf}rfno ;'ljwf;lxt_, ljBfnosf] rd]gfu[x / dgf]/~hg :yn 
klg ;dfj]zL, kx'Fro'St / ;'/lIft x'g'kb{5 . ;j{JofkL ;+/rgfnfO{ tTsfn k|of]udf Nofpg] 
k|lta4tf JoSt ug{'kb{5 . s'g} klg eljiosf nflu lgld{t z}lIfs k"jf{wf/ kx'Fro'St gePdf 
To:tf] lgdf{0fnfO{ lgif]w / bl08t ug{'kb{5 / ljBdfg ;a} z}lIfs jftfj/0fnfO{ kx'Fro'St agfpg 
k|efjsf/L cg'udg ;+oGqsf] :yfkgf / ;do lgwf{/0f ug{'kb{5 . kIf/fi6«n] cfjZostfcg';f/ 
;a} z}lIfs jftfj/0fdf pko'St cg's"ng k|bfg ug{ klg k|lta4 x'g'kb{5 . ;j{JofkL ;+/rgfsf] 
pkfudn] ckfª\utf ePsf JolStx¿nfO{ cfjZos k/]df pgLx¿nfO{ ;xfos pks/0f, PlKns];g 
/ ;6j]o/ k|bfg ug{af6 al~rt ug{ x'Fb}g eGg] dfGotf /fVb5 . kx'Fro'Sttf Ps ultzLn 
cjwf/0ff xf] / o;sf] k|of]usf nflu cfjlws lgofds / k|fljlws ;dfof]hgsf] cfjZostf kg{ 
;Sb5 . kIf/fi6«n] l;sfOnfO{ a9jf lbg lgld{t cfljisf/ / gjLgtd k|ljlwx¿sf] b|'t ljsf; 
ckfª\utf ePsf JolStx¿;lxt ;a} ljBfyL{sf nflu kx'Fro'St ePsf] s'/fsf] ;'lglZrttf 
ug{'kb{5 -;fdfGo l6Kk0fL g+= $, @)!^, cg'R5]b @@_ .
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g]kfndf ckfª\utf ePsf afnaflnsf k7gkf7g ub}{ cfPsf w]/}h;f] ljBfnosf ejg klg 
ckfª\utfd}qL / kx'Fro'St 5}gg\ . kx'Fro'St ejgx¿sf] cefjsf sf/0f afnaflnsfnfO{ ;d:of 
x'Fb} cfPsf] 5 . lj= ;= @)&@ ;fnsf] e"sDkkl5 lgdf{0f ul/Psf ljBfnosf ejgx¿ eg] 
ckfª\utfd}qL lgdf{0f eP;Fu} ckfª\utf ePsf ljBfyL{nfO{ k7gkf7g ug{ ;lhnf] klg ePsf] 5 
tyflk kx'Fro'Sttfsf] k"0f{ dfkb08sf] kfngf eg] o:tf ;a} ljBfnon] ug{ g;s]sf] cj:yf 5 . 
e"sDkkl5 k'gMlgdf{0f ePsf klg w]/} ljBfnosf ejg ckfª\utfd}qL aGg ;s]sf 5}gg\ . 

ckfª\utf ePsf JolStsf] clwsf/;DaGwL dxf;lGwhlgt ;ldltn] kx'Froo'St 9fFrf / efiffdf 
-;fª\s]lts efiff;lxt_ kf7\ok':ts / l;sfO ;fdu|Lx¿sf] ;a}lt/ cefj /x]sf] phfu/ u/]sf] 
5 . kIf/fi6«n] lnlka4 jf a|]ndf / l8lh6n 9fFrfdf gjLg k|ljlwsf] k|of]u ;d]tsf] cfwf/df 
;|f]t;fdu|Lsf] ;dod} ljsf; ug{sf] nflu nufgL ug{'kb{5 . /fi6«n] d'lb|t ;fdu|LnfO{ kx'Fro'St 
9fFrf / efiffx¿df ¿kfGt/0f ug{sf nflu dfkb08 / lbzflgb]{zx¿ ljsf; ug]{ / kx'Fro'SttfnfO{ 
lzIff;DaGwL ;fdu|L vl/bsf] d'Vo kIf agfpg] s'/fdf klg ljrf/ ug{'kb{5 . b[li6ljxLg, b[li6 
sdhf]/ jf cGo 5kfO;DaGwL ckfª\utf ePsf JolStx¿sf nflu k|sflzt ;fdu|Ldf ;xh kx'Fr 
agfpg ;ldltn] kIf /fi6«nfO{ df/fs]; ;lGwnfO{ tTsfn cg'df]bg / sfof{Gjog ug{ cfx\jfg 
u/]sf] 5 -;fdfGo l6Kk0fL g+= $, @)!^, cg'R5]b @#_. g]kfn ;/sf/n]  lj= ;+= @)&) ;fndf 
g} b[li6ljxLg, Go"g b[li6 ePsf  jf cGo d'lb|t j:t' x]g{ c;xhtf /x]sf JolStsf nflu k|sflzt 
/rgfdf kx'Fro'Sttf ;xhLs/0f ug]{ ;DaGwL ‘df/fs]; ;lGw’ df x:tfIf/ u/]sf] lyof] . ;lGwdf 
x:tfIf/ ul/P klg To;sf] sfof{Gjogsf nflu ;+;baf6 cg'df]bg x'g'kb{5, h'g xfn;Dd klg 
x'g ;s]sf] 5}g .

kx'Fro'Sttfn] ckfª\utf ePsf ljBfyL{x¿sf nflu ;a} txsf] lzIff cfly{s ¿kn] klg wfGg 
;Sg] lsl;dsf] x'g'kb{5 eGg] cfjZostf klg /fV5 . pko'St cg's"ntf k|bfg ubf{ ckfª\utf 
ePsf ljBfyL{x¿sf nflu cltl/St nfut nfUg] x'g' x'Fb}g . clgjfo{, u'0f:t/Lo, lgMz'Ns / 
kx'Fro'St k|fylds lzIff tTsfn sfof{Gjog ug{'kg]{ bfloTj xf] . lbuf] ljsf;sf] Ph]G8f @)#) 
cg'¿k ;a} afnaflnsfnfO{ ckfª\utf ePsf afnaflnsf;lxtnfO{ lgMz'Ns, ;dtfd"ns / 
u'0f:t/Lo dfWolds lzIff k"/f ug]{ / ;a} ckfª\utf ePsf dlxnf / k'?ifn] wfGg ;Sg] lsl;dsf] 
/ u'0f:t/Lo k|fljlws, Jofj;flos / pRr lzIff, ljZjljBfno lzIff;lxt / hLjgko{Gt 
l;sfOdf ;dfg kx'Fr ;'lglZrt ug{ k|ultzLn ¿kdf pkfox¿ ckgfpg'kb{5 . kIf /fi6«n] 
ckfª\utf ePsf JolStx¿nfO{ ;fj{hlgs / lghL b'a} lsl;dsf z}lIfs ;+:yfx¿df c¿;Fu 
;dfg cfwf/df lzIffdf kx'Fr x'g] s'/fsf] ;'lglZrttf ug{'kb{5 -;fdfGo l6Kk0fL g+= $, @)!^, 
cg'R5]b @$_.
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;dfj]zL lzIffsf] csf]{ dxŒjk"0f{ kIf eg]sf] ;j{JofkL ;+/rgf klg xf] . ckfª\utf ePsf 
JolStsf] clwsf/;DaGwL dxf;lGwhlgt ;ldltn] l;sfOsf nflu ;j{JofkL ;+/rgfnfO{ ckgfpg 
k|f]T;flxt u/]sf] 5 . ;j{JofkL ;+/rgf l;4fGtx¿sf] ;d"x xf] h;n] lzIfs / cGo sd{rf/LnfO{ 
cg's"lnt l;sfO jftfj/0f l;h{gf ug{ / ;a} ljBfyL{sf] ljljwtfo'St cfjZostf k"/f ug{ 
lgb]{zg k|bfg ug]{ lsl;dsf] ;+/rgf k|bfg ub{5 . o;n] k|To]s ljBfyL{n] cfg} tl/sfn] l;S5g\ 
eGg] s'/fnfO{ dfGotf lbG5 / o;df l;Sgsf nflu nlrnf tl/sfsf] ljsf; ug]{, cfsif{s 
sIffsf]7fsf] jftfj/0f l;h{gf ug]{, ;a} ljBfyL{sf nflu pRr ck]Iff sfod /fVb} To:tf ck]Iff 
k"/f ug]{ w]/} tl/sfsf] cg'dlt lbg], lzIfsnfO{ cfg} lzIf0fsf af/]df km/s tl/sfn] ;f]Rg 
;zSt agfpg] / ckfª\utf ePsf JolSt;lxt ;a}sf] nflu z}lIfs kl/0ffddf Wofg s]lGb|t ug]{ 
s'/f ;d]t ;dfj]z x'G5 . kf7\oj|md k|To]s ljBfyL{sf] cfjZostf k"/f ug{ / ;dfof]hg ug{ 
;Sg] u/L sNkgf ul/Psf], ljsf; ul/Psf] / sfof{Gjog ul/Psf] x'g'kb{5 / pko'St z}Ifl0fs 
k|ltlj|mof klg k|bfg ug{'kb{5 . dfgsLs[t d"Nofª\sg -standardized evaluation_ nfO{ nlrnf] 
/ d"Nofª\sgsf w]/} tl/sfsf] k|of]u / Jofks nIo k|flKt ub}{ JolStut k|ultnfO{ dfGotf lbg] 
s'/fn] k|lt:yfkg ug{'kb{5, h;n] l;sfOsf nflu j}slNks dfu{ klg k|bfg ub{5 -;fdfGo l6Kk0fL 
g+= $, @)!^, cg'R5]b @^_ .

g]kfnsf] ;+ljwfgn] lzIffnfO{ cfwf/e"t clwsf/ dfg]sf] 5 / lgMz'Ns / clgjfo{ k|fylds 
lzIff, lgMz'Ns dfWolds lzIff tyf a|]n lnlk / ;fª\s]lts efiffdf sfg'gadf]lhd lgMz'Ns 
lzIffsf] clwsf/ pknAw u/fPsf] 5 . -g]kfnsf] ;+ljwfg, wf/f #!_ To;}u/L ckfª\utf ePsf 
JolStsf] clwsf/;DaGwL P]g, @)&$ / ckfª\utf ePsf JolStx¿sf nflu ;dfj]zL lzIff 
gLlt, @)&# cjnDag u/]sf] 5 . pSt gLltsf cg';f/ afnaflnsfn] s'g} e]befjlagf cfg} 
;d'bfodf k9\g kfpg'k5{ . t/ o;n] ckfª\utf ePsf afnaflnsfnfO{ cnUu} lzIff lbg klg 
:jLs[lt lbPsf] 5 -;dfj]zL lzIff gLlt, @)&#_ .

ljBfno lzIffnfO{ cfwf/e"t / dfWolds u/L b'O{ txdf ljeflht ul/Psf] 5 . To;/L g} 
;+ljwfgtM cfwf/e"t tx;Ddsf] lzIff lgMz'Ns / clgjfo{ tyf dfWolds txsf] lzIff lgMz'Ns 
x'g] Joj:yf ul/Psf] 5 .

k|f/lDes afn ljsf;df ckfª\utf ePsf afnaflnsfsf] egf{b/ )=^& k|ltzt / cfwf/e"t 
txdf )=%^  k|ltzt tyf dfWolds txdf )=#& k|ltzt /x]sf] -klxnf] Nof; k|ltj]bg, 
@)*!_ h'g ckfª\utf gePsf afnaflnsfsf] t'ngfdf lgs} Go"g xf] . w]/} ckfª\utf ePsf 
afnaflnsfx¿ ljBfno egf{ x'g} ;s]sf 5}gg\ / egf{ ePsfx¿sf] lgoldt pkl:ylt b/ klg 
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cToGt sdhf]/ 5 . ljz]ifu/L zf/Ll/s, b[li6, >j0f / af}l4s ckfª\utf ePsf afnaflnsfsf] 
cj:yf emg\ sdhf]/ b]lvG5 . /fli6«o hgu0fgf @)&* cg';f/ ckfª\utf ePsf JolStx¿sf] 
;fIf/tf b/ %$=% k|ltzt dfq 5, h'g ;fdfGo hg;ª\Vofsf] ;fIf/tfb/ -&% k|ltzt_ eGbf 
lgs} sd xf] .

cfwf/e"t txdf ckfª\utf ePsf #),$$& ljBfyL{x¿ cWoog/t /x]sf 5g\ . of] ;ª\Vof sIff 
!–* df cWoog/t s'n ljBfyL{ ;ª\Vofsf] )=%& k|ltzt xf] . sIff !–% df @!,)%( ljBfyL{ / 
sIff ^–* df (,#** ckfª\utf ePsf ljBfyL{x¿ /x]sf 5g\ . of] sIff !–% sf ljBfyL{x¿sf] 
)=^) k|ltzt / sIff ^–* sf )=%! k|ltzt xf] -klxnf] Nof; k|ltj]bg, @)*!_ . /fli6«o 
hgu0fgf k|ltj]bg @)&* cg';f/ g]kfnsf] s'n hg;ª\Vofsf] @=@ k|ltztdf ckfª\utf 5, 
hals PsLs[t lzIff Joj:yfkg ;"rgf k|0ffnLn] ckfª\utf ePsf ljBfyL{x¿sf] ;ª\Vof )=$@ 
k|ltzt ePsf] pNn]v u/]sf] 5 . o;n] ljBfnon] ckfª\utfsf] cfwf/df ljBfyL{x¿sf] vf]hL 
ug{ g;s]sf] eGg] b]vfpF5 .

sIff (–!) df $,@%* ckfª\utf ePsf ljBfyL{x¿ -)=$#Ü_ 5g\, eg] sIff !!–!@ df !,(@* 
ljBfyL{x¿ -)=@(Ü_ ckfª\utf ePsf 5g\ . t]x| k|sf/sf ckfª\utfx¿dWo] zf/Ll/s ckfª\utf 
ePsf ljBfyL{sf] ;ª\Vof ;a}eGbf a9L /x]sf] 5 . o;dWo] sIff (–!) df @,$(& ljBfyL{x¿ 
-%*=^Ü_ 5g\, hals x]df]lkmlnof ePsf ljBfyL{ ;a}eGbf sd /x]sf 5g\ h;df sIff (–!) df 
dfq * ljBfyL{x¿ -)=@Ü_ 5g\ . alx/f b[li6ljxLg klg sIff ( / !) df !^ ljBfyL{x¿ -)=$Ü_ 
;lxt ;a}eGbf sd k|rlnt >]0fL xf] . sIff !!–!@ df klg oxL k|j[lQ b]lvG5, hxfF zf/Ll/s 
ckfª\utf ;a}eGbf a9L /x]sf 5g\, h;df !,!&# ljBfyL{x¿ -^)=*Ü_ 5g\, hals x]df]lkmlnof 
/ alx/f÷b[li6ljxLg k|To]sdf # ljBfyL{x¿ -)=@Ü_ 5g\ . n}ª\lustfsf] lx;fan] sIff (–!) 
df ckfª\utf ePsf s'n ljBfyL{x¿sf] %$=$ k|ltzt afnsx¿ -@,#!& ljBfyL{_ 5g\, hals 
sIff !!–!@ df s'n afnsx¿sf] %@=& k|ltzt -!,)!^ ljBfyL{_ 5g\ -klxnf] Nof; k|ltj]bg, 
@)*!_ . /fHon] ;+ljwfgdf g} cfwf/e"t tx;Ddsf] lzIffnfO{ lgMz'Ns / clgjfo{ ul/;s]kl5 
s'g} klg axfgfdf sf]xL klg lzIffsf] clwsf/af6 jl~rt x'g' x'Fb}g . 

dfgj clwsf/df cfwfl/t b[li6sf]0faf6 g]kfndf dfWolds txdf ckfª\utf ePsf ljBfyL{x¿sf] 
;dfj]zL lzIff ;'lglZrt ug]{ j|mddf dxŒjk"0f{ r'gf}tLx¿ /x]sf] tYofª\sn] b]vfpF5 . ckfª\utf 
ePsf ljBfyL{x¿sf] Go"g k|ltzt -dfWolds (–!) / !!–!@ b'j}df !Ü eGbf sd_ n] w]/} 
ckfª\utf ePsf afnaflnsfx¿ k5fl8 k/]sf] ;ª\s]t ub{5 . o;n] g]kfnsf] ;+ljwfgn] lgMz'Ns 
tyf clgjfo{ u/]sf] ;fy} ;+o'St /fi6«;ª\3Lo ckfª\utf ePsf JolStx¿sf] clwsf/;DaGwL 
dxf;lGw / u'0f:t/Lo lzIff;DaGwL lbuf] ljsf; nIo g+= $ n] ;d]t k|Tofe"t u/]sf] lzIffsf] 
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clwsf/sf] pNnª\3g ug{ ;S5 . ljleGg k|sf/sf ckfª\utf ePsf JolStx¿sf] k|ltlglwTjdf 
c;dfgtf /x]sf] h;df zf/Ll/s ckfª\utf a9L k|rlnt 5 . b[li6;DaGwL ckfª\utfsf] klxrfg, 
;xof]u / cg's"ngdf ;Defljt cGt/ b]vf k/]sf 5g\ . o:tf] cj:yfn] lzIff k|0ffnLdf ckfª\utf 
ePsf JolStx¿sf] klxrfg / ;xof]usf] cem Jofks b[li6sf]0fsf] cfjZostf kb{5 tfls ;a} 
k|sf/sf ckfª\utfx¿sf] klxrfg ul/ kof{Kt ¿kdf ;Daf]wg ug]{ s'/fsf] ;'lglZrt xf]cf];\ .

ckfª\utf ePsf JolStx¿n] ckfª\utf gePsf JolStsf] t'ngfdf cf}krfl/s lzIffsf] kx'Fr / 
pRr lzIff xfl;n ug]{ sd ;Defjgf /x]sf] x'G5 . ckfª\utf ePsf JolStx¿df ljz]ifu/L 
dlxnfx¿df t lg/If/tf b/ klg pRr /x]sf] 5 . ljz]ifu/L u|fdL0f If]qdf w]/} ckfª\utf 
ePsf afnaflnsf d"nwf/sf ljBfnodf cfjZos ;]jf;'ljwf gx'Fbf lar}df k9fO 5f]8\g afWo 
5g\ . lzIffsf cj/f]wx¿df kx'Fro'Sttfsf] sdL -zf}rfno;lxt_ / pko'St cg's"ngsf] 
cefj, wDsL, lzIfsaf6 ;hfo, kx'Fro'St lzIf0f ;fdu|Lsf] cefj, ;dfj]zL lzIf0f ljlwx¿sf] 
cefjÙ, ljBfno hfg] af6fdf kx'Frsf] cefj, ul/aL / of}g pTkL8gnufot ;dfj]z 5g\ . 
ckfª\utf ePsf afnaflnsfsf] klxrfg / vf]hLsf] sdLn] ;/sf/nfO{ ;dfj]zL lzIffsf nflu 
k|efjsf/L ah]6 / k|ltlj|mofTds sfof{Gjog of]hgfx¿ ljsf; ug{af6 /f]S5 . ;x/L / u|fdL0f 
If]qx¿df ;dfj]zL lzIffnfO{ k|jw{g ug{ s'g} a[xt\ lsl;dsf] /0fgLlt 5}g . pgLx¿nfO{ lzIff 
ljz]if ljBfnox¿df jf ckfª\utf ePsf afnaflnsfx¿sf] nflu vf]lnPsf ;|f]tsIffx¿ ePsf 
PsLs[t ljBfnodf k|bfg ul/G5, h'g k|foM ckfª\utf ePsf afnaflnsfx¿sf] 3/af6 6f9f 
5g\ jf pgLx¿sf] kx'Frdf 5}gg\ .

g]kfndf ckfª\utf ePsf afnaflnsfsf] ljBfno lzIffdf kx'Fr uDeL/ ;d:of /xFb} cfPsf] 
5 . oBlk g]kfnsf] ;+ljwfg ckfª\utf ePsf JolStsf] clwsf/;DaGwL P]g @)&$ / 
afnaflnsf;DaGwL P]g, @)&% n] ;dfj]zL / kx'Fro'St lzIffsf] clwsf/ ;'lglZrt u/]sf 5g\, 
t/ Jojxf/df tL clwsf/x¿ k"0f{ ¿kdf sfof{Gjog x'g eg] ;s]sf 5}gg\ .

&= g]kfndf ;dfj]zL lzIffsf r'gf}tLx¿

lj= ;+= @)%& ;fndf ;flassf] lzIff ljefudf OGSn'l;e Ph's];g zfvf :yfkgf ePkl5 
;+:yfut tyf cf}krfl/s ¿kdf ;'? ePsf] ;dfj]zL lzIffsf] k|flKt g]kfndf xfn;Dd klg 
r'gf}tLk"0f{ g} /x]sf] b]lvG5 . clwsf+z ljBfnosf ef}lts ;+/rgf ckfª\utf ePsf afnaflnsf 
cg's"n jf kx'Fro'St /x]sf 5}gg\ . To;}u/L ljBfnodf ul/g] lzIf0f l;sfO lj|mofsnfk tyf 
cEof;nufotsf lj|mofsnfk ckfª\utf ePsf afnaflnsfsf nflu cg's"lnt ug{ ;lsPsf] 
5}g . ;xkf7L l;sfO tyf ;xfotf cfbfgk|bfgsf] ;+:s[ltnfO{ :yfgLo tx tyf ljBfnox¿n] 
k|f]T;fxg ug]{ sfo{j|mdx¿ Nofpg ;s]sf] kfOFb}g -/fli6«o ckfª\u dxf;ª\3 g]kfn, @)!(_ .
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d"nwf/sf ljBfnox¿n] clxn];Dd klg ckfª\utf ePsf afnaflnsfnfO{ ;xh} egf{ lng] 
jftfj/0f tof/ ePsf] 5}g . ljBfno Joj:yfkg ;ldlt, lzIfs cleefjs ;ª\3 tyf :yfgLo 
lzIffk|]dL, gful/s ;dfhn] ckfª\utf ePsf JolStsf] lzIffdf kof{Kt rf;f] / ;sf/fTds 
;xfotf pknAw u/fpg g;s]sf] ;DalGwt ;d"xsf] u'gf;f] /xg] u/]sf] 5 . ;|f]tsIffx¿df klg 
tflnd k|fKt l;ko'St lzIfssf] sdL /x]sf] jf sltko :yfgdf g/x]sf] cj:yf 5 . To;}n] ;|f]t 
sIffx¿nfO{ d"nwf/sf] sIffdf ga'em]sf ljifoj:t' 5nkmn ug]{, u[xsfo{ u/fpg], ljleGg ljlw 
/ k|ljlw k|of]u u/L t'ngfTds ¿kdf sdhf]/ ljBfyL{nfO{ ;xfotf pknAw u/fpg] lsl;dn] 
ljsf; ug{ ;lsPsf] 5}g . d"nwf/sf ljBfnosf sIffsf]7fdf lzIfsn] k9fO/xFbf ckfª\utf 
ePsf afnaflnsfnfO{ ;xfos lzIfsdfkm{t ljifoj:t'nfO{ ;/nLs/0f ug{, wf/0ffTds 1fg lbg 
;xfotf pknAw u/fpg]tkm{ /fHosf] Wofg k'Ug ;s]sf] b]lvFb}g . 

a|]n lnlksf] kof{Kt kf7\o;fdfu|Lsf] ljsf; / k|of]u, ;lhnf] kf7\o;fdfu|Lsf] ljsf; -Easy 
to Read_, pknAwtf, k|of]u / o;df kx'Fr ;'lglZrt ug{ ;lsPsf] 5}g . o;sf ;fy} 
k/LIff k|0ffnL / d"Nofª\sgnfO{ dfgsLs[t d"Nofª\sg k4ltaf6 nlrnf] d"Nofª\sg k4ltdf 
¿kfGt/0fsf nflu cfjZos sfo{ljlw, lgb]{lzsfx¿sf] ljsf; x'g ;s]sf] b]lvFb}g . vf;u/L 
;/f]sf/jfnfx¿df kx'Fro'SttfnfO{ zf/Ll/s ckfª\utf ePsf JolStx¿sf nflu ¥ofDk lgdf{0f / 
ljBfnodf lx\jn r]o/ hfg ;Sg] eGg] lsl;dsf] a'emfO /xFb} cfPsf] 5 . o;sf ;fy} ckfª\utf 
ePsf afnaflnsfsf] lzIffdf /x]sf r'gf}tLx¿ kG5fpg vf]h, cWoog cg';Gwfg / k|fKt bIf 
hgzlStsf] klxrfg / kl/rfng ug]{ sfo{df lzIff;Fu ;Da¢ clwsf/Lx¿df kof{Kt rf;f] 
lbg g;s]sf] cj:yf 5 . ckfª\utf ePsf afnaflnsfsf sltko cleefjsx¿df klg cfgf 
afnaflnsfn] cGo afnaflnsfn] h:t} k9\g, l;Sg / hLjgdf k|ult ug{ ;S5g\ eGg] ljZjf;sf] 
sdL jf ck]Iff g/x]sf] b]lvG5 . o;sf] kl/0ffd:j¿k cleefjsdf pT;fx / k|f]T;fxg tyf 
;do / ;|f]tsf] nufgL ug]{ cfsfª\Iff /x]sf] kfOFb}g .

*= lgisif{

lzIffdf ;dfj]zLs/0fnfO{ ;dfhdf ;dfj]zLs/0fsf] Ps kIfsf ¿kdf klxrfg ug{'kb{5 . 
;dfj]zL lzIffsf] l;4fGtn] ljBfyL{sf nflu cfbz{ l:ylt vf]Hb5, h;nfO{ ckfª\utf ePsf eg]/ 
klxrfg ul/Fb}g / s]jn pgLx¿nfO{ s]xL dfqfdf ;xof]usf] cfjZostf kb{5 . sDtLdf klg 
ljBfyL{nfO{ lgoldt ljBfno / sIffsf]7fx¿df k9fpg'kb{5 / ;fwf/0f ljBfno jftfj/0fdf 
klg alxis[t ug{' x'Fb}g . lgoldt ljBfnosf lzIfsx¿n] ;a} ljBfyL{nfO{ k9fpg' cfjZos 5 
t/ g]kfnsf] ;Gbe{df ;a} ljBfnodf lzIfsx¿ k|foM ljBfyL{sf] ljljwtfnfO{ ;xof]u ug{ kof{Kt 
¿kdf k|lzlIft klg ePsf 5}gg\ . ljlzi6 cfjZostf ePsf ljBfyL{sf] ckfª\utfsf] uDeL/tf 
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jf hl6ntfsf cfwf/df lgoldt ljBfnon] cfjZos ;xof]u / ;|f]tx¿sf] j[l4 ug{'kb{5 . 
d"nwf/sf ljBfnon] cleefjs;Fu klg ;fem]bf/L :yflkt ug{' cfjZos 5, tfls pgLx¿ ljleGg 
lj|mofsnfkx¿sf] of]hgf / sfof{Gjogdf cem k|efjsf/L ¿kdf ;xefuL x'g ;s'g\ / pgLx¿n] 
cfg} aRrfx¿sf] l;sfO / lzIf0fdf cem ;lj|mo e"ldsf v]Ng ;Sg'kb{5 .

o;/L g]kfnsf ljBfnox¿df kx'Fro'Sttf a9fpg] / ckfª\utf ePsf ljBfyL{x¿sf nflu pko'St 
cg's"ng ug]{ sfo{ cToGt dxŒjk"0f{ 5 . g]kfnsf] ;+ljwfg tyf clgjfo{ / lgMz'Ns lzIff P]gn] 
k|Tofe"t u/]sf] lzIffsf] clwsf/nfO{ Jojxf/df ptfg{' ;/sf/sf tLg} txsf] -;ª\3Lo, k|fb]lzs 
/ :yfgLo ;/sf/sf]_ cfwf/e"t lhDd]jf/L xf] . ;dfj]zL lzIffsf] cjwf/0ffnfO{ sfof{Gjog 
ub}{ ;a} k|sf/sf ckfª\utf ePsf afnaflnsfx¿nfO{ d"nwf/sf] lzIffdf ;dflxt ug{'n] dfq 
lzIffdf ;dfgtf / Gofosf] l;4fGt ;fsf/ x'g ;S5 . o;sf nflu ef}lts k"jf{wf/b]lv lzIf0f 
ljlw, kf7\oj|md, d"Nofª\sg k|0ffnL / lzIfsx¿sf] Ifdtf ljsf;df ;d]t ;dfj]zL b[li6sf]0f 
ckgfpg' ckl/xfo{ 5 . z}lIfs gLlt lgdf{tf, ljBfno Joj:yfkg ;ldlt, lzIfs, cleefjs 
/ ;d'bfosf] ;fd"lxs k|of;af6 dfq s;}nfO{ klg k5fl8 g5f]8\g] eGg] lbuf] ljsf; nIosf] 
dd{cg'¿k ;a} afnaflnsfx¿sf] lzIffsf] clwsf/ ;'lglZrt ug{ ;lsG5 . 

(= cfufdL af6f]÷;'emfj 

dflg; hGdFb} ;dfg x'G5g\ . lzIff, :jf:Yo, :g]x, ;Ddfg tyf :jfledfgsf b[li6n] dfgj 
clwsf/sf l;4fGtn] klg o; tYonfO{ :jLsf/ ub{5 . hGdl;4 clwsf/sf ¿kdf :yflkt lzIff 
kfpg' ;a}sf] clwsf/ x'G5 . To;}n] lzIff k|0ffnLn] tyf /fHo ;~rfng;DaGwL sfg'g gLlt 
lgod / sfof{Gjog k|lj|mofn] klg s;}nfO{ clwsf/sf] k|of]udf lje]b ug{' x'Fb}g . o;sf nflu 
/fHosf ;a} lgsfon] plNnlvt cj/f]wx¿ x6fpg]tkm{ sfo{ ug{' h?/L x'G5 . 

o:tf cj/f]wx¿nfO{ ;Daf]wg ug{sf nflu :yfgLo txn] ;a} k|sf/sf afnaflnsfx¿sf] v08Ls[t 
tYofª\s ;ª\sng u/L lzIffsf] cj;/af6 jl~rt ;a} ju{, ;d'bfo / If]qsf gful/sx¿sf] 
klxrfg u/L cBfjlws tYofª\s /fVg'kb{5 . ;fy} ckfª\utf ePsf afnaflnsf lzIffsf] 
d"nwf/af6 jl~rt x'gfsf] sf/0f kQf nufO{ lzIffsf] cj;/ k|bfg ug]{ :yfgLo ;/sf/sf] 
bfloTj k"/f ug{'kb{5 . o;sf nflu cfjZos ;|f]t tyf k|fljlws ;xof]u k|b]z tyf ;ª\3Lo 
;/sf/n] ;dodf g} kof{Kt ¿kdf pknAw u/fpg'kb{5 . /fHon] a|]n lnlk;lxtsf ckfª\utf 
cg's"n x'g] u/L kof{Kt kf7\o;fdu|Lsf] ljsf; / k|of]u, ;lhnf] kf7\o;fdu|Lsf] ljsf; -Easy 
to Read_, pknAwtf, k|of]u / o;df kx'Fr ;'lglZrt ug{'kb{5 . o;sf ;fy} k/LIff k|0ffnL 
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/ d"Nofª\sgnfO{ dfgsLs[t d"Nofª\sg k4ltaf6 nlrnf] d"Nofª\sg k4ltdf ¿kfGt/0fsf 
nflu cfjZos sfo{ljlw, lgb]{lzsfx¿sf] ljsf; u/L sfof{Gjogdf Nofpg tTsfn sfo{ ug{'  
h?/L b]lvG5 .

z}lIfs of]hgf lgdf{0fb]lv sfof{Gjog txsf x/]s r/0fdf ckfª\utf ePsf afnaflnsfnufotsf 
;a} ;/f]sf/jfnfsf] ;xeflutf ;'lglZrt ug{'kb{5 . ckfª\utfsf] lrlsT;sLo k4ltsf] jsfnt 
ug]{eGbf klg ;dfhdf /x]sf cj/f]w klxrfg u/L x6fpg]tkm{ /fHon] Wofg s]lGb|t ug{'kb{5 . 
ckfª\utf ePsf afnaflnsfx¿sf] jf:tljs ;d:of klxrfg ug]{ / ;dfwfg vf]Hg]df klg ;a} 
;/f]sf/jfnfx¿sf] plrt Wofg k'Ug h?/L 5 . d"nwf/sf ljBfnon] tTsfn kx'Fro'Sttf, 
ckfª\utfd}qL k"jf{wf/sf] ljsf; tyf lzIf0f l;sfO lj|mofsnfknfO{ cg's"ng u/L ckfª\utf 
ePsf afnaflnsfnfO{ lzIffsf] clwsf/nfO{ ;Ddfg ug{'kb{5 . o;f] ePdf dfq lzIffsf] 
clwsf/sf] ;Ddfg x'G5 . o;sf cltl/St ckfª\utf ePsf afnaflnsfx¿sf nflu ljBfnoleq 
/ aflx/sf] jftfj/0fdf klg e]befj/lxt z}lIfs jftfj/0fsf] l;h{gf ePsf] s'/fsf] ;'lglZrt 
ug{'kb{5 . ljBfnon] afnaflnsfsf] pkl:ylt, ;lj|mo ;xeflutfnfO{ a9fpFb} cflh{t pknlAwnfO{ 
lbuf]kg k|bfg ug]{tkm{ Wofg lbg' h?/L x'G5 .

kf7\oj|md, kf7\ok':ts / cGo z}Ifl0fs ;fdu|L ;dfj]zL cjwf/0ffcg';f/ ljsf; ug]{ / 
sfof{Gjogdf Nofpg] sfo{ k|fyldstfsf ;fy ug{'kb{5 . o;/L g} d"nwf/sf ljBfnon] sIffsf]7f 
Joj:yfkgnfO{ ;dfj]zL cjwf/0ffcg';f/ Joj:yfkg ug{ sIffsf]7fdf k|of]u x'g] 8]:s a]Grnufot 
ckfª\utf cg's"n x'g] u/L cg's"ng ug{' cfjZos 5 . ljBfyL{sf] ?lr / cfjZostfcg';f/ 
lzIf0f k|lj|mof ;~rfng u/L ckfª\utf ePsf afnaflnsfn] lnPsf] lzIffnfO{ k|of]u u/L 
:jtGqk"j{s hLjgofkg ug{ ;Sg] jftfj/0fsf] lgdf{0f ul/lbg] lhDd]jf/L k"/f ug{' cfjZos 5 . 

;Gbe{ ;fdu|Lx¿

g]kfn sfg'g cfof]u, -@)&@_ M g]kfnsf] ;+ljwfg, g]kfn ;/sf/ .

g]kfn sfg'g cfof]u -@)&$_ ckfª\utf ePsf JolStsf] clwsf/;DaGwL P]g, g]kfn ;/sf/

g]kfn sfg'g cfof]u -@)&$_ lzIff P]g, @)@*, lzIff, lj1fg tyf k|ljlw dGqfno, l;+xb/af/

g]kfn sfg'g cfof]u -@)&%_ afnaflnsf;DaGwL P]g, dlxnf, afnaflnsf tyf Ho]i7 gful/s 
dGqfno, l;+xb/af/
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*lgj[Q pk;lrj, lzIff, lj1fg tyf k|ljlw dGqfno

            

lzIfs pTk|]/0ffsf cfwf/ / cfjZostf  

afa'sfhL sfsL{*

 n]v;f/

lzIf0f l;sfOnfO{ k|efjsf/L agfpg lzIfs, ljBfyL{ / kf7\oj|mdsf] lqsf]0ffTds ;DaGwnfO{ 
k|d'v dflgG5 . u'0f:t/Lo lzIf0f l;sfOsf nflu cfjZos ;fwg ;|f]t / jftfj/0f klg 
u'0f:t/Lo x'g' h?/L x'G5 . sIffsf]7fleq x'g] lzIf0f l;sfO dfq geP/ ;Dk"0f{ ljBfno 
jftfj/0fnfO{ ;f}xfb{ agfpFb} ljBfyL{sf] pknlAw :t/ pRr agfpg lzIfssf] e"ldsf k|d'v 
/xG5 . lzIfsk|lt ljBfyL{sf] ljZjf; / gSsn ug]{ k|j[lQ pRr x'G5 . cyf{t\ lzIff¿kL 
uf8Lsf] rfns ¿kdf lzIfsnfO{ lnOG5 . lzIfssf] rfnrng / hLjgz}nLsf] k|efj 
k|ToIf ck|ToIf ¿kdf ljBfyL{sf] lbgrof{df kl//fv]sf] x'G5 . t;y{ olb lzIfsn] unt 
lzIff / ;+:sf/ ljBfyL{df k|jfx u/]df afnaflnsfsf] eljio dfq geP/ ;dfh / b]z 
eljio g} cGwsf/lt/ ws]lng k'U5 . olt ;+j]bgzLn / ;Ddflgt lzIfs kb / lzIf0f 
k];fnfO{ ;/sf/ / ;/f]sf/ kIf ;b}j ;+j]bgzLn x'g h?/L 5 . k|:t't n]vdf lzIfsnfO{ 
cfkm\gf] k];fk|lt hjfkmb]xL / nugzLn agfpg cfjZos pTk|]/0ff hufpg] ljlw / ljifo tyf 
cfjZostf / cfwf/sf af/]df rrf{ ug]{ k|of; ul/Psf] 5 . 

d'Vo zAbfjnL M lzIfs, ljBfno, pTk|]/0ff, Learning enrich school, Herzberg's two 
factor and Maslow's needs hierarchy Theory, Joj:yfkg ;ldlt 

!= ljifo k|j]z

lzIfs kl/jt{gsf] ;+jfxs x'g\ . lzIf0f k];f ;a} k];fsf] hggL xf] lsgls lzIfsn] 8fS6/, 
OlGhlgo/, jlsn, k|zf;s cflb pTkfbg ub{5g\ . tyflk sltko cj:yfdf cfkm}Fn] hGdfPsf 
k];fsf kbflwsf/Laf6 lzIfs k|tfl8t ePsf] u'gf;f] :jod\ lzIfsaf6} ;'lgG5 . o:tf] 
lj8Dagfk"0f{ cj:yf lzIfsd}qL ljBfno lgdf{0fdf tuf/f]sf ¿kdf /x]sf] 5 . o; k|sf/sf] 
gs/fTds ;f]rnfO{ a]n}df ;Daf]wg ug'{ Gofof]lrt sbd xf] . lzIf0f l;sfO lj|mofsnfk 
lzIfs, kf7\oj|md / ljBfyL{larsf] ;Gt'lnt lqsf]0ffTds ;DaGwdf dfq cy{k"0f{ x'g] oyfy{tf 
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xf] . ljBfyL{ / kf7\oj|mdlar /f]rs / hLjGt ;DaGw sfod /fVg] k|d'v bfloTj lzIfssf] 
xf] . lzIfssf] of]Uotf, Ifdtf / k];fk|ltsf] ;d{k0fn] kf7\oj|mdsf] dd{ / ljBfyL{sf] rfxgflar 
;dGjodf pT;fxhgs u'0f:t/Lo lzIffsf] k|Tofe"lt lbg ;lsG5 . u'0f:t/Lo lzIff¿kL 8'ª\ufsf] 
axgf lzIfssf] xftdf x'G5 . ;fjwfgLk"j{s lzIfsn] axgf rnfpg g;s]df ljBfyL{sf] efUo 
/ eljio 8'A5, rf}k6 x'G5 . ctM ;fdflhs, cfly{s ¿kfGt/0f u/]/ ;d[4 gofF g]kfn agfpg 
lzIfssf] cGo k];feGbf sd lhDd]jf/L / hjfkmb]lxtf x'Fb}g . egfO klg 5, ;dfhdf cfsif{s 
k];f dflgPsf] Ps hgf 8fS6/n] uNtL ubf{ Ps hgfsf] Hofg hfg ;S5, Ps hgf OlGhlgo/n] 
uNtL ubf{ ejg k'n eTs]/ b'3{6gf k/L s]xL dflg;sf] hLjg hf]lvd kg{ ;S5 . t/ Ps hgf 
lzIfsn] unt lzIff lbPdf Ps k':tfsf] efUo / eljio g} tx;gx; x'G5 . cGttM b]zsf] 
pGglt k|ultdf uDeL/ cf3ft k'U5 . t;y{ s'g} klg cy{df lzIf0f k];fnfO{ sd dfGg' ckl/kSj 
/ cb"/bzL{ ;f]r xf] .   

ljBfnosf] z}Ifl0fs lj|mofsnfknufotsf ultljlwdf lzIfssf] ;lj|mo / ;sf/fTds ;xeflutfdf 
dfq ljBfnonfO{ u'0f:t/Lo lzIff xfl;n ug]{ pTs[i6 lzIf0f ;+:yfsf ¿kdf :yflkt ug{ 
;lsG5 . afnd}qL ljBfnosf af/]df w]/} rrf{, nufgL / ;do vr{ eO;s]sf] 5 . t/ ljBfyL{sf] 
pknlAw :t/df vf;} kl/jt{g gePsf] cWoog cg';Gwfgn] k'li6 u/]sf 5g\ . tTsfnLg 
lzIff ljefuaf6 ul/Psf] sIff # / % sf] pknlAw d"Nofª\sg tyf /fli6«o :t/df ;~rflnt 
P;OO{sf] glthf ljZn]if0faf6 klg ljBfyL{sf] k|fKtfª\s j|mdzM %) / ## k|ltztdfq b]lvG5 . 
of] k|fKtfª\s k|ltzt ljut rf/ bzs cufl8sf] eGbf vf;} km/s 5}g . o;k|sf/sf] z}lIfs 
Ifltsf] Go"gLs/0f ug{] pkfox¿ vf]lhg'kb{5 . h'g k];fk|lt ;dlk{t lzIfssf] nugzLntfaf6 
dfq ;Dej 5 . ljBfyL{sf] rf}tkmL{ ljsf;sf nflu cfjZos afnd}qL ljBfnosf] Joj:yfkg 
ug{ lzIfssf] klg cxd\ e"ldsf x'G5 . sIffsf]7fsf] Joj:yfkg / lzIf0f l;sfO lj|mofsnfksf] 
:t/n] afnd}qL ljBfnosf] x}l;ot lgwf{/0f ub{5 . lzIf0f l;sfO lj|mofsnfksf] th'{df ug]{ 
k|d'v bfloTj lzIfs xf] . lzIfsn] lzIf0fl;sfO lj|mofsnfksf] cltl/St ljBfnosf ultljlwdf 
xf};nfk"j{s ;xeflutf hgfpg] pmhf{zLn lzIfsd}qL jftfj/0fdf dfq afnd}qL ljBfnosf] 
kl/sNkgf ;fsf/ x'G5 . afnd}qL ljBfno agfpg] uxg bfloTj af]s]sf lzIfsx¿sf nflu 
ljBfnodf d}qLk"0f{ jftfj/0f 5 t < cWoogsf] ljifo aGg'kb{5 . lzIfssf k];fut ;+:yfx¿n] 
k6s k6s k];fut xslxtsf nflu ug]{ cfGbf]ngnfO{ ;dodf g} ;Daf]wg s;/L ug{ ;lsPnf < 
gLlt lgdf{tfx¿sf] lrGtfsf] ljifo aGg'kb{5 . lzIfsn] cfkmgf] k];fut ;'/Iff / dof{bfsf] 
lbuf] ;'lglZrt dx;'; ug{ /fHon] z}lIfs gLltlgoddf s] s] s'/fdf kl/dfh{g ug'{knf{ < 
gLlt lgdf{tfx¿ uDeL/ x'g'kb{5 . lzIfsd}qL ljBfno agfpg ljBfno Joj:yfkg ;ldltn] 
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s] s:tf] gLlt / /0fgLlt cjnDag ug'{knf{ < lzIffljb\ tyf ;/f]sf/jfnfn] cfk;df 5nkmn 
u/L cg'ej / l;4fGtnfO{ ;dfof]hg u/L Jofjxfl/s lgisif{df k'Ug' ;fy{s lgsf; x'G5 . 
lzIfsd}qL ljBfnodf dfq afnd}qL jftfj/0fsf] kl/sNkgf oyfy{tfdf km:6fpg ;S5 . t;y{ 
lzIfsn] cfk\mgf] of]Uotf / IfdtfnfO{ ljBfnodf ;xhtfk"j{s k|bz{g ug]{ vfnsf] z}lIfs, 
ef}lts tyf dfgjLo jftfj/0fsf] r':tb'?:t Joj:yfkg ckl/xfo{ x'G5 . ljBfnosf] Joj:yfkg 
/ ;~rfngdf lzIfssf] ;lj|mo ;xeflutfn] ljBfnosf] k|ultdf cy{k"0f{ of]ubfg k'Ub5 . 
lzIfsd}qL ljBfno agfpg ljljw kIfx¿df Wofg lbg'kb{5 . ljBfnonfO{ ;d[4 l;sfOd"ns 
ljBfno (Learning Enriched School) agfpg klg lzIfss} cxd e"ldsf x'g] tnsf] rf6{n] 
klg :ki6 x'G5 -Fullan, 2000) .  

 

Learning Enriched School   (Fullan.MG,2000)

@= lg0f{o k|lj|mofdf lzIfssf] ;xeflutf 

ljBfnodf lzIfsx¿sf] afx'Notf a9L x'G5 . x/]s ultljlwdf pgLx¿sf] hfFul/nf] ;xeflutfsf] 
cfjZostf k5{ . lzIfssf] ckgTj, hjfkmb]lxtf / pQ/bfloTj a9fpg ljBfnon] agfpg] 
gLlt tyf sfo{j|mddf pgLx¿sf] ;lj|mo ;xeflutfnfO{ k|f]T;flxt ul/g'k5{ . o;} tYonfO{ 
Wofgdf /fv]/ ljBdfg lzIff P]g lgodn] ljBfno Joj:yfkg ;ldlt tyf lzIfs cleefjs 
;ª\3df lzIfssf] pkl:yltnfO{ clgjfo{ u/]sf] 5 . ljBfnosf] cfly{snufot lzIfs tyf 
ljBfyL{sf] cfr/;+lxtf lgdf{0f, d"Nofª\sg cflbsf] lg0f{o k|lj|mofdf lzIfsnfO{ ;xefuL u/fPdf 
sfof{Gjogdf ;'udtf dfq gcfP/ :jfldTj / pknlAw klg pRr x'g] oyf{ytf xf] . 
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#= ef}lts k"jf{wf/  

ljBfnosf] ef}lts k"jf{wf/ lzIfsd}qL ljBfnosf nflu cfwf/:tDe xf] . ljBfno  ef}lts ¿kdf 
:jR5\, :j:y / ;fwg;|f]t ;DkGg lrQfsif{s ePdf :jtM u'0f:t/Lo lzIffnfO{ k|jw{g ub{5 . 
ljBfno ejg, sIffsf]7f, k':tsfno, kmlg{r/, v]Ng] rp/, vfg]kfgL, zf}rfno, k|of]uzfnf, 
5fqfjf;, rd]gfu[xnufotsf :yfg / ;fdu|Lx¿ lzIfssf] cfjZostf / Ifdtfcg';f/ ;xh 
kx'Fr x'g] tyf n}ª\lus Pjd\ ckfª\utfd}qL x'g'kb{5 . sIffsf] k7gkf7gsf] cltl/St ;dodf 
cf/fd / csf]{ sIffsf nflu tof/L ug{ ;fwg;|f]t ;DkGg :j:ys/ sf]7fsf] Joj:yf x'g'  
h?/L 5 .   

$= lzIf0f ljifo / ljlw  

lzIfsn] cfkm"n] k9fpg] ljifosf] kf7\oj|md, kf7\ok':ts tyf lzIf0f ljlwaf/] ulx/f] cWoog 
/ ?lr x'g'kb{5 . lzIfsn] cWoog u/]/ ljz]if bvn xfl;n u/]sf] ljifodf dfq k9fpg] 
Joj:yf x'g'kb{5 . ljBdfg k|fjwfgcg';f/ k|fylds txsf lzIfsn] ;a} sIffdf ;a} ljifo 
k9fpg] cjwf/0ffnfO{ cª\uLsf/ u/]sf] 5 . lzIffsf] husf ¿kdf /x]sf] k|fylds txsf] 
k7gkf7gnfO{ ljz]if dxŒj lbg'kb{5 . ctM lzIffsf] hunfO{ dha't agfpg ;a}eGbf of]Uotd 
hgzlStnfO{ k|fylds lzIfsdf lgo'lSt ug'{kb{5 . ;fy} lzIfsnfO{ ljifout ljz]if1tfaf6 
;';lHht dfq gu/]/ pgLx¿nfO{ pRr dgf]ansf ;fy k];fk|lt ;dlk{t x'g pTk|]l/t ug'{kb{5 . 
lzIfs tflnd lzIfs / ljBfyL{sf] cfjZostf / kf7\oj|mdsf] dd{nfO{ cfTd;ft\ u/]/ th'{df 
ul/g'kb{5 . lzIfsnfO{  professional, conceptual, personal  and social skill af6 
cBfjlws tyf ;';lHht ug]{ vfnsf] tflnd Kofs]h x'g'kb{5 (Sharma, 1999) . To:t} 
afnd}qL lzIf0f ljlw ckgfpg cfjZos 1fg, l;k / kof{Kt z}lIfs ;fdu|Lx¿sf] pknAwtf 
ePdf lzIfsn] ws km'sfP/ /dfOnf] jftfj/0fdf lzIf0f l;sfO lj|mofsnfk ;~rfng ug{ 
pT;'s x'G5g\ . afnaflnsfn] 3/kl/jf/ ;fyLefO ;dfh tyf ljleGg ;~rf/sf dfWodaf6 
lj1fg / k|ljlwdf ePsf kl5Nnf hfgsf/L k|fKt ul/;s]sf x'G5g\ . pgLx¿n] k|fKt u/]sf 
hfgsf/Lsf] hLjgf]kof]uL k|of]u s;/L ug{ ;lsG5 eGg]af/] cfjZos 1fg, l;k / clej[lQ k|bfg 
u/]/ ljBfyL{, cleefjs, ;d'bfonufot ;/f]sf/ kIfsf] cf:yf / ljZjf; lhTg lzIfsn] cfkm" 
lg/Gt/ gjLg 1fg / l;kaf6 ;';lHht x'g'kb{5 . lg/Gt/ cWoog ul//fVg] ePsfn] lzIfs 
slxNo} a'9f] x'Fb}gg\ elgG5 . cfk\mgf] lzIf0faf6 ljBfyL{sf] pknlAw pT;fxhgs ePdf lzIfs 
:jod\nfO{ ;Gt'li6 ldN5 . k];fk|lt yk cf:yf / ljZjf;sf] dx;'; x'G5 . ljBfnodf lzIfsd}qL 
jftfj/0f agfpg ;/f]sf/ kIf ;b}j rgfvf] ;xg'kb{5 .
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%= ljBfno Joj:yfkg ;ldltsf] e"ldsf

u'0f:t/Lo lzIffsf nflu u'0f:t/Lo ;+/rgf;lxtsf] of]Uotd lzIfssf] rog x'g' klxnf] ;t{ xf] . 
ljBdfg lzIff gLltcg';f/ lzIfssf] lgo'lStnufot k];fut j[lQljsf;sf of]hgf tyf sfo{j|md 
Nofpg] k|d'v bfloTj Joj:yfkg ;ldltsf] xf] . t/ clxn] Joj:yfkg ;ldltsf] u7gdf obfsbf 
b]lvPsf czf]egLo / clgoldt ultljlwn] Joj:yfkg ;ldltsf kbflwsf/Lx¿n] tf]lsPsf] 
sfd st{Jo / clwsf/sf] b'?kof]u gunf{g\ eGg ;lsGg . cem Joj:yfkg ;ldltsf] u7g 
;dembf/Ldf eGbf klg c3f]lift ¿kdf kf6L{sf] Kofgnsf] ¿kdf pDd]bjf/ p7\g] / r'gfj g} u/]/ 
xf/lhtsf cfwf/df kbflwsf/L rog u/]sf] kfOG5 . h'g ljBdfg lzIff P]g lgodsf] dd{ / 
efjgf k|lts"n xf] . lzIf0f ;+:yfsf] ljsf; / lj:tf/ ub}{ u'0f:t/Lo z}lIfs jftfj/0f agfpg 
/fhgLltsf] cgfjZos k|j]z x'gaf6 c5'tf] /fVg'kb{5 . lzIfssf] sfo{bIftfsf] d"Nofª\sg 
kf/bzL{ / j:t'lgi7 agfpg], xfd|f eGbfdf /fd|fsf] lzIfsdf k|j]z u/fpg] / ljz'4 ;fdflhs 
;]jf ug{] efjgfaf6 k|]l/t Joj:yfkg ;ldltn] dfq lzIfsd}qL jftfj/0f l;h{gf ug{ ;S5 . ctM 
Joj:yfkg ;ldlt / lzIfslardf ;'dw'/ ;DaGw / ;xsfo{af6 dfq u'0f:t/Lo lzIffsf] ck]Iff 
ug{ ;lsG5 . Joj:yfkg ;ldltn] lzIfsnufot ;du| ljBfno kl/jf/sf] cleefjsLo e"ldsf 
lgjf{x ug{ ;Sg'kb{5 . pbf/ Pjd\ lgisnª\s 5lj ePsf ;dfh;]jL, lzIffk|]dL / lgM:jfy{ rl/q 
ljBfno Joj:yfkg ;ldltsf kbflwsf/Lsf nflu k"j{;t{ x'g'kb{5 . 

^= k|wfgfWofkssf] e"ldsf 

ljBfnosf] z}lIfs, Joj:yfksLo tyf k|zf;lgs sfo{sf nflu /fHosf] tkm{af6 :yfoL g]t[TjbfoL 
e"ldsf lgjf{x ug]{ lhDd]jf/ JolStsf ¿kdf k|wfgfWofksnfO{ lrlgG5 . ljBdfg lzIff P]glgodsf] 
kl/lwleq /x]/ of]Uotf, Ifdtf, cg'ej tyf Ho]i7tfnfO{ ;d]t Wofgdf /fvL k|wfgfWofkssf] 
rog ul/g'kb{5 . kf/blz{tf, ;xeflutfd"ns lg0f{o k|lj|mof tyf ljs]lGb|t lhDd]jf/L h:tf 
;'zf;gsf cfwf/e"t s'/fx¿nfO{ k|wfgfWofksn] cfk\mgf] dfu{bz{g agfpg'kb{5 . lzIfsx¿sf] 
sfo{sf] cg'udg lg/LIf0fnufot sfo{Ifdtfsf] lgikIftfk"j{s d"Nofª\sg u/L cfjZos ;Nnfx 
;'emfj ;f}xfb{ jftfj/0fdf lbg'kb{5 . k|To]s lzIfssf] j}olSts k[i7e"ld tyf pgLx¿sf] nIosf] 
af/]df hfgsf/L /fVgfn] pgLx¿sf] b'Mv ;'vsf] ;fyL aGg ;xof]u k'U5 . ctM lzIfsd}qL 
jftfj/0f agfpg ;s]dfq Ps cAan / ;kmn k|wfgfWofks aGg ;Sg] oyfy{tfnfO{ la;{g x'Gg .

&= :j:y / cg'zfl;t jftfj/0f  

ljBfnosf] dfgjLo tyf ef}lts jftfj/0f :j:y, :jR5 / lrQfsfif{s x'g'kb{5 . lzIfsn] 
ljifo / kf7n] dfu]cg';f/ ws km'sfP/ lzIf0f l;sfO lj|mofsnfk ;~rfng ug{ pT;flxt 
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x'G5g\ . afnaflnsf klg lzIfssf] k7gkf7gk|lt cfslif{t x'G5g\ . o;af6 Psftkm{ lzIfsnfO{ 
cfTd;Gt'li6 k|fKt x'g] ePsfn] k];fk|lt yk pT;flxt agfpF5 eg] csf]{tkm{ /dfOnf] jftfj/0fdf 
dfq afnaflnsfsf] zf/Ll/s tyf dfgl;s ljsf; ;Gt'lnt ¿kdf x'G5 . sIffsf]7f, wf/f, 
zf}rfno, v]Ng] rp/, af6f] lgoldt ;/;kmfO tyf kmf]xf]/d}nfsf] plrt Joj:yfkg ul/g'kb{5 . 
lzIfs :6fkmsf] :j:ys/ afgL a]xf]/fn] afnaflnsfsf] afgLa]xf]/fdf klg ;sf/fTds k|efj 
kfb{5 .  ;fdflhs, wfld{s ;+:sf/ ;+:s[lt, dfgjLo ;b\efj / ;xof]u tyf eft[Tjsf] efjgfnfO{ 
pRr k|fyldstf lbP/ gjLgtd 1fg / l;kaf6 ;';lHht eO{ ;kmn hLjgofkg ug{ ;Ifd 
gful/s pTkfbgsf nflu cg'zfl;t z}lIfs jftfj/0f ckl/xfo{ x'G5 . ljBfnodf cg'zfl;t 
jftfj/0f sfod /fVg Jofjxfl/s cfrf/;+lxtf tyf To;sf] ;xh ¿kdf kl/kfng ug]{ lgikIf 
kl/kf6L cjnDag ul/g'kb{5 . cg'zf;gsf] gfddf ul/g] dfgl;s tyf zf/Ll/s oftgfnfO{ k"0f{ 
¿kdf alh{t ub}{ nf]stflGqs d"NodfGotf cg'¿k sIff tyf ljBfno ;~rfng ug]{ ;+:sf/sf] 
ljsf; ul/g'kb{5 . lzi6, ;bfrf/, ;f}xfb{ Pjd\ gd| afgLa]xf]/fnfO{ k|f]T;flxt ug]{ dfgjLo 
jftfj/0f ljBfnodf x'g'kb{5 . aGr/f]n] eGbf argn] lr/]sf] 3fp ulx/f] x'G5 eGg] oyfy{tfnfO{  
la;{g  x'Fb}g . lzIfs ljBfyL{sf] :jfledfgdf 7]; k'Ug] Jojxf/ ul/g' x'Gg . ljBfnon] clVtof/ 
u/]sf gLlt / /0fgLlt sltsf] k|efjsf/L eP, eljiodf s:tf] ;'wf/ Nofpg'knf{ eGg] pkfox¿ 
v'6\ofpg lg/Gt/ cg'udg lg/LIf0f ul/g'kb{5 . o;n] of]hgf tyf sfo{j|md / cg'zf;gdf 
b]lvPsf sdLsdhf]/LnfO{ ;Rofpg] / ;lRrg] df}sf k|bfg ub{5 .  

lzIfsd}qL ljBfno agfpg ljBfno;Fu k|ToIfk/f]If ;/f]sf/ /fVg] vf;u/L ljBfyL{, cleefjs, 
;d'bfo nufotsf ;ª\3;+:yf / kbflwsf/Lx¿sf] lg/Gt/ ;sf/fTds ;Nnfx ;'emfj ckl/xfo{ 
x'G5 . lzIfsn] klg cfkm\gf] of]Uotf IfdtfnfO{ lg/Gt/ kl/dfh{g / kl/is[t ug{ k|fKt 
;'emfjnfO{ ;bfzok"j{s u|x0f ug{ lxrlsrfpg' x'Fb}g . ;'emfjsf] cfjZostf / cf}lrTosf 
cfwf/df dfu{bz{gsf] ¿kdf cjnDag ug'{ a'l4dQfk"0f{ sfd xf] . ct ljBfno lzIfsd}qL 
agfpgsf nflu  ljBfyL{, cleefjs, ;d'bfo ;d]tsf ;'dw'/ / ;f}xfb{ lbuf]d}qL ;DaGw x'g' 
k"j{zt{ xf] . Kff/blz{tf, ;xeflutfd"ns lg0f{o k|lj|mof, ljs]lGb|t lhDd]jf/L cflbn] ljBfno k|lt 
ckgTj efjgfsf] ljsf; eO{ d}qLk"0f{ jftfj/0f l;h{gf ug{ 6]jf k'U5 .  

lzIf0f k];f lgZro g} cGo k];fsf] t'ngfdf a9L kl/>d, hjfkmb]xL tyf ;dosf] dxŒjnfO{ 
a'em]/ Joj:yfkg ug'{kg]{ dof{lbt k];f xf] . lzIfsn] Ps lbgdf ;fdfGotof ljleGg sIffsf 
ljleGg ;+:sf/ / ;+:s[ltdf x's]{sf sDtLdf b'O{ ;o ljBfyL{nfO{ k9fpg'kg]{ x'G5 . cem k|fylds 
ljBfnodf t 3G6L ahfpg], e\mofn9f]sf nufpg] vf]Ng], ;/;kmfO ug]{ ;d]t lzIfsn] g} 
ug'{kg]{ afWotf 5 . To:t} ljBfnosf] cltl/St lj|mofsnfk, a}7s, ljleGg ;/sf/L u}x|;/sf/L 
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;ª\3;+:yf;Fusf] ;xsfo{ a}7s cflbdf ;xefuL x'g'kg]{ afWotf lzIfsnfO{ x'G5 . o;/L w]/} 
sfo{af]emn] lylrPsf lzIfsx¿ sltko cj:yfdf k];fk|lt lg/fz (Teacher burnout) ePsf 
5g\ -Fullan, 2000) . o:tf] ljifd kl/l:yltdf lzIfsd}qL ljBfnosf] ck]Iff r'gf}tLk"0f{ 5 t/ 
c;Dej 5}g . lzIfssf] cfwf/e"t cfjZostfsf] cltl/St yk ;'ljwfsf] cfsif{0faf6 ljBfnodf 
lzIfsd}qL jftfj/0f agfpg 6]jf k'U5 . lzIfsnfO{ lzIf0f k];fk|lt lgi7fk"j{s nfUg pTk|]l/t 
ug{ pgLx¿sf] cfjZostfsf] juL{s/0f u/]/ k|fyldStfsf cfwf/df pknAw u/fpFb} hfg'k5{ .

g]kfnsf] jt{dfg lzIfsx¿sf] cj:yfnfO{ Herberg's two factor and Maslow's needs 
hierarchy Theory  ;Fu t'ngf ubf{ klg lzIfsd}qL ljBfno agfpgsf nflu cem w]/} sfd 
ug'kg]{ b]lvG5 . 

Herzberg's two factor and Maslow's needs hierarchy Theory,(Dalin, 1998)

Physiological needs   

lzIfssf] cfwf/e"t cfjZostf kl/k"lt{ ug{ tnaeQfsf] ;'ljwf cfjZos k5{ . g]kfndf :yfoL 
b/aGbLdf sfo{/t lzIfssf] tna eQfdf ;Gtf]ifhgs 5, t/ /fxt, lkl;Pkm afnljsf;df 
sfo{/t lzIfssf] kfl/>ldssf af/]df cem ;f]Rg'kg]{ cj:yf 5 .

Need for security 

lzIfssf] lgo'lSt tyf hflu/sf] ;'/Iffsf af/]df lzIfsn] ;Fw} zª\sf dfq gu/]/ cfGbf]ng 
g} u/]sf 5g\ . jiff}{F;Dd c:yfoL /x]sf lzIfsaf6 cfzftLt k|efjsf/L lzIf0fsf] ck]Iff ug{ 
;lsGg . hflu/sf] ;'/Iffsf nflu lzIfs k];fut ;d{k0feGbf klg cfGbf]ng, g]tf / /fhgLlts 
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kf6L{sf] 9f]sf rfxfg{ ljjz ePsf 5g\ . o:tf] gsf/fTds k|j[lQnfO{ lg?T;flxt ug]{ k|efjsf/L 

gLltx¿ ;dofg's"n lgdf{0f / ;dofg's"n kl/dfh{g ub}{ hfg' b"/blz{tf x'G5 .

Social need  

lzIfsnfO{ p;sf] ;kmn ;fdflhs hLjg latfpg ;dfhsf ljleGg ;d'bfo ;ª\3;+:yfx¿;Fusf] 

;fy, ;xof]u, ;xsfo{ / ;befj ckl/xfo{ x'G5 . ;dfhsf] ;befj / ;Ddfg kfpg lzIfs 

:jod\n] klg ;fdflhs d"No dfGotfcg'¿k ;fdflhs Jojxf/sf] kfngf ug{ l;Sg'kg]{ tyf 

Joj:yfkg kIfn] ;fdflhs ;b\efjo'St jftfj/0f l;h{gf ug'{kg]{ x'G5 .

Esteem 

lzIfssf] /fd|f sfdsf] lgikIftfk"j{s d'St s07n] k|z+;f ug{ sGh':ofFoL ul/g' x'Gg . k'/:sf/, 

k|z+:ff tyf ;Ddfgn] lzIfsnfO{ sfdk|lt yk pT;fx hfFu/ / xf};nf k|bfg ub{5 . t;y{ xfd|f 

lzIffsf k'/:sf/x¿ cfjZos gD;{ agfP/ kf/bzL{ d"Nofª\sgsf cfwf/df ljleGg z}lIfs 

kj{x¿df k|bfg ug]{ Joj:yf lzIfsd}qL pTk|]/0ffsf nflu ckl/xfo{ x'G5 . k'/:sf/ / ;Ddfg 

ubf{ xfd|feGbf /fd|fnfO{ k|f]T;flxt ul/g'kb{5 . clg k|zf;g dfofn] xf]Og Gofon] rNg'kb{5 . 

Self realization 

plNnlvt pTk|]/0ffsf tx ;xh / ;kmntfk"j{s sfof{Gjog x'Fb} uPkl5 :j:km"t{ ¿kdf cfTd;Gt'li6 

a9\5 . o;n] cfkm\gf] k];fut wd{ lgjf{x ug{ lzIfs k|]l/t x'G5g\ . ctM g]kfnsf lzIfsx¿nfO{ 

dflysf] Need theory sf] dfq} uDeL/tfk"j{s sfof{Gjog ul/g] xf] eg] klg Joj:yfkg kIfk|lt 

cf:yf / ljZjf;  hfUg hfG5 . o;n] ljBfnodf ;'dw'/ / ;f}xfb{ dfgjLo jftfj/0f agfpF5 . 

tyflk g]kfnsf lzIfsx¿ cem} klg tna eQf, hflu/sf] :yfloTj cflb cfwf/e"t cfjZostfdf 

g} cfGbf]ng u/]/ cNdlnPsf] cj:yf 5 . o;nfO{ Herzberg n] Hygene factors eg]sf 

5g\ . Motivation sf] cfwf/e"t txdf g} kof{Kt pkef]u ug{ u/fpg wf}wf} k/]sf] cj:yfdf 

lzIfsd}qL ljBfnosf] ck]Iff ug{ ;lsGg . o;nfO{ lzIfsd}qL ljBfnosf nflu dxŒjk"0f{ 

s8Lsf ¿kdf lng ;lsG5 . lzIff, lzIf0f ;+:yf tyf lzIfssf] hLjgsf] p2]Zo / nIonfO{ 

Pscsf{sf] kl/k"/ssf ¿kdf km\o'hg ug{ ;lsPdf lzIfsd}qL jftfj/0f l;h{gf ug{ ;lsG5 . 
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*= lgisif{

lzIffsf gLlt lgod / of]hgf lzIfs ljBfyL{nfO{ ;jf]{kl/ dfgL pgLx¿sf] lxtnfO{ s]Gb|ljGb'df 
/fv]/ agfpg'kb{5 . k/Dk/fut k|ljlw / k|j[lQdf kl/dfh{g kl/is[t ub}{ af;L ljifoj:t'sf] ;6\6f 
;dosf] dfu tyf ljBfyL{sf] ?lr, Ifdtf / cfjZostf Pjd\ rfxgfcg';f/ gjLgtd ;femL jf 
tfhf ljifoj:t' tyf lzIf0fl;sfO lj|mofsnfk th{'df / k|of]u ;f}xfb{ jftfj/0f ePdf afnaflnsf 
ljBfnoaf6 efu]/ 3/df xf]Og, 3/af6 efu]/ ljBfnodf hfG5g\ . o;nfO{ afnd}qL ljBfnosf] 
dxŒjk"0f{ ;"rssf ¿kdf lng ;lsG5 . ;r]t cleefjs, ;dlk{t lzIfs, s'zn Joj:yfks 
tyf cg'zfl;t ljBfyL{ Pjd\ lz/df ;dembf/L, sFfwdf lhDd]jf/L / x[bodf Odfgbf/L af]s]sf 
Joj:yfkg ;ldlt, k|wfgfWofksnufot ;/sf/L lgsfosf kbflwsf/Lx¿sf] ;xsfo{, ;xdlt, 
;dGjo, ;dembf/L, ;b\efj, ;dGjo / ;dLIffdf dfq lzIfs tyf afnd}qL ljBfno kmi6fpg 
;Sg] oyf{ytf xf] . Jff:tjdf afnd}qL ljBfno agfpgsf nflu klxnf lzIfsd}qL ljBfno 
x'g'k5{ eGg] s'/fsf] x]Ssf /fVg la;{g x'Fb}g . 

;Gbe{ ;fdu|L

sfg'g lstfa Joj:yf ;ldlt -@)^&_, lzIff P]g tyf lgodfjnL ;+zf]lwt;lxt 2067,  
sf7df8f}FM n]vs .

Dalin,P (1998), School Development Theories  and Strategies. London: IMTEC

Hargreaves, A (1994), Changing Teachers, Changing Times. Newyork: Teachers 
College Press.

Fullan MG, (2000), The New Meaning of Educational Changes. London: 
Continuume.

Sharma, RA (1999), Teacher Education. Meerut: International Publishing House.

Khanal , P & Phyak, P(2021), Factors Affecting Teacher Motivation in Nepal. 
Kathmandu: Adarsha Multiple Campus.
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*lgb]{zsM z}lIfs u'0f:t/ k/LIf0f s]Gb|

:jlgb]{lzt l;sfO, l;sfO ;~hfn, ;xkf7L sIff cjnf]sg / 
:jd"Nofª\sgdfkm{t\ lzIfssf] k];fut ljsf;

o'j/fh clwsf/L*

  n]v;f/

c;n cEof; tyf l;sfO cg'ejx¿ cfbfgk|bfg ug]{ / 1fg, l;k tyf wf/0ffx¿sf] ljsf; 
ug]{ k|lj|mof g} tflnd xf] . lzIfs k];fut ¿kn] bIf, ;Ifd, of]Uo / Ifdtfjfg aGg] 
tl/sfx¿ w]/} 5g\ . lzIfs k];fut ljsf; k|f¿kn] lzIfssf] k];fut ljsf;sf nflu 
lzIfs tflndnufot lzIfs d]G6l/ª, sfo{zfnf tyf uf]i7L, :jfWoog cEof;, :jlgb]{lzt 
l;sfO, lzIfsx¿sf] l;sfO ;~hfn, ;xkf7L sIff cjnf]sg  / 5nkmn, :jd"Nofª\sg, 
kf7 cWoog -Lesson study_, sfo{d"ns cg';Gwfg cflbnfO{ klg lg/Gt/ lzIfs k];fut 
ljsf;sf dfWod jf ljlwsf ¿kdf pNn]v u/]sf] 5 . lzIfssf] k];fut ljsf; lzIf0f 
l;sfO k|lj|mofsf] u'0f:t/ j[l4sf nflu cToGt cfjZos kIf xf] . kl5Nnf z}lIfs k|j[lQx¿n] 
lzIfsnfO{ dfq 1fg x:tfGt/0f ug]{ kfq xf]Og, lg/Gt/ l;Sg] / kl/jt{g;Fu} cl3 a9\g] ;lj|mo 
9ª\un] l;Sg] ;d'bfosf] ;b:osf ¿kdf kl/eflift u/]sf 5g\ . o; ;Gbe{df :jlgb]{lzt 
l;sfOn] lzIfsnfO{ cfgf] cfjZostf / ;Gbe{cg';f/ gofF 1fg, l;k / b[li6sf]0f ljsf; ug{ 
:jtGqtf lbG5 . l;sfO ;~hfndfkm{t\ lzIfsx¿n] cg'ej cfbfgk|bfg, l;sfO ;|f]tx¿sf] 
cfbfgk|bfg ug]{ / ;xsfo{sf] cj;/ kfpF5g\, h;n] ;fd"lxs l;sfOnfO{ k|j4{g u5{ . ;xkf7L 
sIff cjnf]sgn] lzIf0f l;sfO Jojxf/df ;'wf/ Nofpg, cfTdlrGtg a9fpg / kf/:kl/s 
¿kdf l;sfOcg'ejx¿ / k|ltlj|mof k|fKt ug{ ;xof]u k'¥ofpF5 . o;}u/L :jd"Nofª\sgn] 
lzIfsnfO{ cfgf lzIf0f cEof;sf] cfnf]rgfTds / ;dfnf]rgfTds ;dLIff ug{ / ;'wf/sf 
If]q klxrfg ug{ k|]l/t u5{ . oL ;a} ljlwx¿ ;du|df lzIfssf] k];fut bIftf clej[l4 
ug]{, cfTdljZjf; a9fpg] / lzIf0fdf gjk|jt{g Nofpg] dfWodsf ¿kdf lj|mofzLn 5g\ . 
ctM lzIfssf] lg/Gt/ Jofj;flos ljsf;sf nflu oL cEof;x¿ clgjfo{ / k|efjsf/L 
cfwf/lznf ;fljt x'g ;S5g\ . o; n]vdf ljz]iftM :jlgb]{lzt l;sfO, l;sfO ;~hfn, 
;xkf7L sIff cjnf]sg / :jd"Nofª\sgdfkm{t lzIfssf] k];fut ljsf; ug]{ tl/sfnfO{ 
;d]l6Psf] 5 .
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!= :jlgb]{lzt l;sfO -Self Directed Learning_

cjwf/0ff

lzIfssf] k];fut ljsf;sf ljleGg ljlwx¿dWo] :jlgb]{lzt l;sfO Ps dxŒjk"0f{ ljlw xf], h;n]  
lzIfs cfkm"n] ;Dkfbg u/]sf lj|mofsnfksf] k|ltlaDag ub}{ l;Sb} hfg] / k];fut ¿kdf bIf, 
;Ifd / of]Uo agfpF5 . :jlgb]{lzt l;sfO -Self–Directed Learning, SDL_ Ps k];fut 
ljsf;sf] k|lj|mof xf], hxfF lzIfsx¿ cfgf l;sfO cfjZostfx¿ klxrfg ug{, nIo lgwf{/0f 
ug{, lzIf0f l;sfOsf ;|f]tx¿ klxrfg ug{, pko'St /0fgLltx¿ 5gf]6 u/L sfof{Gjog ug{ 
/ l;sfOsf] kl/0ffdsf] d"Nofª\sg ug{ :jk|]l/t x'G5g\ -Knowles, !(&%_. lzIfs k];fut 
ljsf;sf] ;Gbe{df, :jlgb]{lzt l;sfOn] lzIfsx¿nfO{ cfgf lzIf0f / l;sfO lj|mofsnfkx¿sf] 
cEof;x¿sf] ;dLIff ug{, ;'wf/sf If]qx¿ klxrfg ug{ / cfgf l;k tyf 1fg clej[l4 ug{ 
;|f]tx¿ / cj;/x¿sf] ;lj|mo ¿kdf vf]hL ug{ ;zSt agfpF5 . o;df ljz]if u/L lzIfsx¿n] 
cfkm}Fn] cfgf] 1fg, l;k / bIftf clej[l4 ug{ of]hgfa4 tl/sfn] l;sfO lj|mofsnfkx¿ 
;~rfng ub{5g\ . 

:jlgb]{lzt l;sfO ljlw lzIfsx¿sf] JolStut ?lr, cfjZostf / nIox¿df cfwfl/t x'G5 . 
o;sf ;fy} o; ljlwdf lzIfsn] cfgf] l;sfOsf] k|fyldstf, ;|f]t / ljlwx¿ cfkm}Fn] lgwf{/0f 
ug]{, k':ts, cgnfOg sf];{, ;]ldgf/, sfo{zfnf, ;xsdL{ ;xof]u / cGo ;|f]tx¿sf] k|of]u u/]/ 
cfjZos 1fg lgdf{0f ug]{, cfkm"nfO{ rflxg] ljz]if 1fg jf l;ksf] :ki6 nIo lgwf{/0f ug]{, cfgf] 
cg's"n ;do / :yfgdf l;sfO lj|mofsnfk ;DkGg ug]{ / l;sfOsf] k|efjsfl/tf / k|ultsf] 
d"Nofª\sg cfkm}F ug]{ ub{5g\ . pbfx/0fsf nflu gofF k7gkf7g k|ljlwx¿sf] cWoog, z}lIfs 
n]vx¿sf] cWoog, cgnfOg sf];{x¿df ;xefuL, ;xsdL{x¿;Fu cg'ej cfbfgk|bfg cflb .

o; lsl;dsf] ljlwdf lzIfssf JolStut cfjZostf / ?lrdf cfwfl/t l;sfO x'G5 / ;do, 
:yfg / ljlwsf] b[li6sf]0fn] nlrnf] x'G5 . ;fy} lg/Gt/ l;sfO / cfTd ;'wf/sf] k|lj|mof 
cjnDag ul/G5 . of] ljlwn] ljz]iftM k];fut bIftf clej[l4, gjLgtd k|ljlw / l;sfO ljlwsf] 
1fg / l;ksf] ljsf;, lzIf0f k];fk|ltsf] cfTdljZjf; / ;Gt'li6 tyf hLjgel/ l;sfOsf] 
afgLsf] ljsf; ug{ dbt ub{5 . o; k|sf/ :jlgb]{lzt l;sfO lzIfsx¿sf] k];fut ljsf;sf] 
k|efjsf/L / cfTdlge{/ dfWod xf], h;n] pgLx¿nfO{ lg/Gt/ kl/jt{gzLn z}lIfs jftfj/0fdf 
;fd~h:o ug{ ;Ifd agfpF5 .
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:jlgb]{lzt l;sfOsf cfofdx¿ -Dimensions of self–directed learning_

:jlgb]{lzt l;sfOn] lzIfsx¿nfO{ cfgf] l;sfOsf] s], lsg, s;/L / sxfF 5gf]6 ug]{ :jtGqtf 
/ :jfoQtf k|bfg ub{5 (Francis, @)!&_. ;fdfGotof :jlgb]{lzt l;sfOsf rf/ cfofdx¿ 
/x]sf] kfOG5 M

-s_ :jlgodg -Self Regulation_

:jlgodg eg]sf] l;sfO sfo{sf] j|mddf cfgf efjgf, ljrf/ / Jojxf/nfO{ of]hgf agfpg], 
lgb]{zg lbg] / lgoGq0f ug]{ Ifdtf xf] . NRC / Pintrich sf cg';f/ :jlgodgsf nflu lgDg 
r/0fx¿ cjnDag ug{ ;lsG5M

-s_	 l;sfOsf nIo tyf p2]Zox¿ lgwf{/0f ug]{

-v_	 l;sfOsf] k|ultsf] cg'udg / lgodg ug]{

-u_	 nIo / p2]Zox¿ xfl;n ug{ ;dfof]hg ug]{ jf /0fgLltx¿ kl/jt{g ug]{ 

-3_	 sfo{df k|ltlalDat ub}{ gofF 1fg l;h{gf ug]{ -NRC, @)!@, Pintrich, @))$_.

:jlgodgsf ljz]iftfcGtu{t sfo{sf/L sfo{Ifdtf -Executing functioning_ -h:t}, sfo{ :d[lt, 
lgoGq0f / ;+1fgfTds nlrnf]kg_, clws1fg -Metacognition_, :jcg'udg, b[9 ;f]r÷w}o{tf, 
cg'zf;g÷cfTdlgoGq0f / :jk|f]T;fxg kb{5g\ . :jlgodgn] :jd"Nofª\sgnfO{ klg ;d]6\5, 
h;df :jk|efjsfl/tf, efjgfTds l:y/tf / lgoGq0fsf] s]Gb|laGb' ;dfj]z x'G5g\ -NRC, 
@)!@_.

-v_ k|]/0ff -Motivation_

k|]/0ff eg]sf] s'g} ultljlwdf ;+nUg x'g] rfxgf xf], h'g of t :jfefljs cfgGbaf6 jf s'g} 
sfo{df ;+nUg x'g] st{Joaf6 pTkGg x'G5 -Pink, @))(, Ryan & Deci, @)))_. j[l4 
dfgl;stf -Growth Mindset_ cfGtl/s k|]/0ffdf k|d'v k|efj kfg]{ sf/s xf] h;n] a'l4dQf, 
JolStTj / IfdtfnfO{ nlrnf] / ultzLn, cg'ejåf/f cfsf/ lgwf{/0f ug]{ / hLjge/ l;sfO 
eO/xg] kIfdf ljZjf; ub{5 . :jlgb]{lzt l;sfOn] j[l4;lxtsf l;sf?x¿ a9L lh1f;', v'nf 
;f]r ePsf / cfgf] l;sfOdf w}o{jfg\ x'g] kIfdf hf]8 lbG5 -Duckworth, @)!^, Dweck, 
@))^_.
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-u_ JolStut pQ/bfloTj -Personal Responsibility_

JolStut pQ/bfloTj eg]sf] cfgf lj|mofsnfkx¿sf] k"0f{ lhDd]jf/L lng rfxg] OR5f 
xf] . JolStut pQ/bfloTj b]vfpg] lzIfsx¿ ;Tolgi7fsf ;fy sfd u5{g\ / :ki6 g}lts 
l;4fGtx¿;Fu d]n vfg] tl/sfdf Jojxf/ u5{g\ -Battelle for Kids, @)!(_. of] pQ/bfloTj 
cfkm}FnfO{, cfgf] :yfgLo jftfj/0fnfO{ / ;du| ;dfhnfO{ kmfObf k'¥ofpg] p2]Zon] pTkGg 
x'G5 . JolStut pQ/bfloTj Ps lg/Gt/ ljsf;zLn k|lj|mof xf] / l;sfO x'g] ;fdflhs 
;Gbe{åf/f k|efljt x'G5 -Banz, @))(, Brocket & Hiemstra, !((!_.

-3_ :jfoQtf -Autonomy_

:jfoQtf eg]sf] pknAw ljsNkx¿nfO{ klxrfg u/L cfgf] l;sfOsf] g]t[Tj lng ;Sg], / 
lg0f{ox¿nfO{ lg/Gt/ k|ltlaDag / d"Nofª\sgåf/f lgoGq0f ug{ ;Sg] Ifdtf xf] . :jfoQ Jojxf/ 
;fdflhs PSnf]kg -Social isolation_ xf]Og, a? jftfj/0f / ;fdflhs ultzLntfx¿sf] 
;r]ttfdf cfwfl/t x'G5 . :jfoQ l;sf?n] cfgf] hLjg Joj:yfkg ug]{, nIo lgwf{/0f ug]{, 
l;sfO of]hgf agfpg], ;|f]t / /0fgLltx¿ rog ug]{ / k|ultsf] cg'udg tyf d"Nofª\sg ug]{ 
lg0f{o u5{g\ -Reinders, @)!)_.

:jlgb]{lzt l;sfOsf tl/sfx¿

•	 k|ltlaDafTds cEof; -Reflective Practice_M lzIfsx¿n] cfkm"n] ;xhLs/0f ubf{ k|of]u 
u/]sf lzIf0f tl/sf, ljlw, pkfud, sIff Joj:yfkgsf /0fgLlt / ljBfyL{ ;xeflutfsf 
tl/sf -student engagement techniques_ sf] d"Nofª\sg ug{ lgoldt ¿kdf cfTd–
k|ltlaDadf ;+nUg x'g ;S5g\ . k|ltlaDafTds 8fo/Lx¿ -reflective journal_ jf 
kf7x¿sf] lel8of] /]sl8{ª h:tf ;fwgx¿ -tools_ n] o; k|lj|mofdf ;xof]u k'¥ofpF5g\ . 
oL sfo{x¿n] lzIfsnfO{ s] ul/of] / ug{'kYof]{ h:tf l;sfO xfl;n x'G5 / cfufdL lbgdf 
ul/g] lj|mofsnfkdf :jdfu{lgb]{zg k|fKt ug{ ;xof]u u5{ / cem ;'wf/ ug{ dbt k'Ub5 .

•	 JolStut l;sfO of]hgf -Individualized Learning Plan_M JolStut l;sfO of]hgf 
tof/ kfbf{ lzIfsx¿n] ljlzi6, dfkgof]Uo, k|fKt ug{ ;lsg], ;fGble{s / ;doa4 
-SMART_ p2]Zo tyf l;sfO pknlAw lgwf{/0f ug{ ;S5g\ . oL of]hgfx¿ pgLx¿sf] 
Jofj;flos j[l4sf] dfu{lrqsf ¿kdf sfo{ ug{ ;S5g\ .

•	 Jofj;flos÷k];fut cWoog -Professional study_M  lzIfsx¿n] cfgf] ljifo If]q jf 
l;sfOsf l;4fGt tyf bz{g ;DalGwt j}1flgs n]v, k':tsx¿ / cgnfOg ;|f]tx¿sf] 
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cGj]if0f -explore_ ug{ ;S5g\ tfls jt{dfg k|j[lQ / cg';Gwfgx¿;Fu cBfjlws /xg 
;s"g\ . 

•	 cgnfOg l;sfO Kn]6kmd{x¿ -Online Learning Platforms_M Coursera -Offers 
courses and certifications from universities and institutions and courses 
include pedagogy, classroom management, and subject–specific training_, 
edX -provides courses and micro–credentials from top universities like 
Harvard and MIT and includes subjects on teaching strategies, curriculum 
design, and technology integration_ / Khan Academy h:tf l;sfO Kn]6kmd{x¿n] 
ljleGg ljifox¿df l;sfOsf ljifoj:t'x¿ l;Sg dbt ub{5, h;n] lzIfsx¿nfO{ cfg} 
ultdf l;Sg ;Ifd agfpF5 .

•	 g]6jls{ª / ;xsfo{ -Networking and Collaboration_M k];fut l;sfO ;d'bfo 
-PLCs_, kmf]/d / ;fdflhs ;~hfn ;d"xx¿df ;+nUg x'Fbf lzIfsx¿n] ljrf/x¿sf] 
cfbfgk|bfg, l;sfO ;|f]tx¿sf] cfbfgk|bfg / ljljw b[li6sf]0f k|fKt ug{ ;S5g\ . h:t}M 
STAN, NELTA, Mathematic council, SOSON cflb .

•	 sfo{d"ns cg';Gwfg -Action Research_M lzIf0f l;sfO ubf{ub}{ cfOk/]sf tTsfnLg 
;d:of / To;sf] sf/0f klxrfg, ;d:of ;dfwfgsf nflu pkfox¿sf] vf]hL, ;d:of 
;dfwfgsf nflu of]hgf tof/L / sfof{Gjog tyf l;sfOsf] k|ult / ;'wf/sf] cjnf]sg 
tyf k|ltlaDag ub}{ ;'wf/ ub}{ hfg] lj|mofsnfkn] lzIfsnfO{ cfg} sfo{ ;Dkfbgsf] 
:jd"Nofª\sg ub}{ cufl8 a9\g k|]/0ff k|bfg ub{5 / k];fut ¿kdf bIf / ;Ifd agfpg 
dbt ub{5 .

•	 sfo{zfnf / j]lagf/x¿df ;xeflutf -Attending workshops and webinars_M  
lzIfsx¿n] cfgf] ¿lr / cfjZostf;Fu tyf ljifoj:t';Fu d]n vfg] sfo{zfnfx¿ 
/ j]lagf/x¿ 5fGg ;S5g\, h;n] ljz]if1 / ;xsdL{x¿sf] b[li6sf]0f k|fKt ug{ ;Ifd 
agfpF5 .

•	 ;"Id l;sfO -Microlearning_M YouTube jf TED–Ed h:tf l;sfO Kn]6kmd{x¿df  
5f]6f], l56f], s]lGb|t l;sfO cj;/x¿ -short, quick and focused learning 
opportunities_ sf] pkof]u ubf{ l56f] / k|efjsf/L l;sfO ;Dej x'G5 . o;af6 l;sfO 
cg'ejx¿ xfl;n eO{ l;sfO x'g] tl/sfsf] af/]df lzIfsnfO{ hfgsf/L tyf lgb]{zg k|fKt 
eO{ lzIfsnfO{ k];fut Ifdtf ljsf;df dbt k¥'ofpF5 .
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•	 ;xsdL{÷;xkf7L sIff cjnf]sg / k[i7kf]if0f -Peer class observation and  
feedback_ M ;xsdL{x¿sf] lzIf0f cEof;x¿sf] cjnf]sg / /rgfTds k|ltlj|mof vf]Hbf 
cfk;L l;sfO / l;k clej[l4 x'G5 . of] k|lj|mof ;xsdL{x¿larsf] k/:k/ ;xof]u / 
cg'ejsf] cfbfgk|bfgdf cfwfl/t x'G5 . o;cGtu{t ;xkf7L lzIfssf] sIffsf] cjnf]sg, 
lzIf0f ljlw, ;fdu|L / Joj:yfkgsf] ljZn]if0f, ;sf/fTds / ;'wf/fTds ;'emfjx¿ k|bfg 
ug]{ / ;'wf/sf nflu 5nkmn / ;xsfo{ ug]{ ul/G5, h;af6 gofF s'/fsf] l;sfO / yk 
;'wf/ ug{ dfu{ k|z:t k|fKt x'G5 . ;xkf7Lsf] sIff cjnf]sgn] lzIfsnfO{ cfgf sdhf]/ 
kIf / ;'wf/sf cj;/ klxrfg ug{ d2t ug{'sf] ;fy} o;n] cjnf]sgsf cfwf/df klxrfg 
ul/Psf kIfdf ;'wf/ ug{ :jtGq cEof;sf] cj;/ lbG5 . o;sf ;fy} o; lsl;dsf] 
l;sfOdf cjnf]sgn] ;xkf7L lzIfssf] cg'ej / k|efjsf/L ljlwsf] 1fg k|fKt ug{ 
;3fpF5 / k|fKt cg'ej / ;'emfjnfO{ yk uxg cWoog jf cEof;df abNg ;xof]u u5{ .

•	 nIo lgwf{/0f / cfTdd"Nofª\sg -Goal determination and self–assessment_M k];fut 
nIox¿ lgoldt ¿kdf lgwf{/0f ug{' / cfTd d"Nofª\sgsf] k|of]u ug{'n] lzIfsx¿nfO{ 
k|ult cg'udg ug{ / yk l;sfO cfjZostfx¿ klxrfg ug{ d2t u5{ . kf7\oj|mdn] 
lgwf{/0f u/]sf Go"gtd l;sfO pknlAw xfl;n ug{ / To;sf nflu ul/Psf lj|mofsnfkx¿ 
h:t} of]hgf, ;fdu|Lsf] Joj:yfkg / k|of]u, l;sfO lj|mofsnfkdf ljBfyL{sf] ;xeflutf 
/ l;sfOsf] k|ult cflb ;DaGwdf lzIfsnfO{ :jd"Nofª\sgn] dfu{ lgb]{zg u5{ / yk 
;'wf/sf nflu k[i7kf]if0f k|bfg ub{5 .

:jlgb]{lzt l;sfOsf ljlw / tl/sf

•	 ldl>t l;sfO -Blended learning_M k|ToIf cGtlj|m{of / cgnfOg ;|f]tx¿sf] ;+of]hg 
ubf{ lzIfsx¿nfO{ cfgf] lzIf0f / l;sfO cg'ej cfbfgk|bfg ug]{ cj;/ k|fKt x'G5 / 
gofF l;sfO cg'ej xfl;n ug]{ cj;/ k|fKt x'G5 .

•	 lnK8 l;sfO (Flipped learning_M lzIfsx¿n] ;}4flGts ;fdu|L cgnfOgaf6 jf 
k|lzIfs jf d]G6/af6 k|fKt ug{ ;S5g\ / k|ToIf ;qx¿df cfkm"n] cWoog u/]sf] jf 
>Job[Zo ;fdu|Lsf] cjnf]sgaf6 l;s]sf cg'ejx¿sf] af/]df ;xsfof{Tds l;sfO, ;d:of 
;dfwfg / Jofjxfl/s k|of]u ug]{ tl/sf ;DaGwdf l;sfO xfl;n ub{5g\ .

•	 kl/of]hgf sfo{ / k|:t'tLs/0f -Project work and presentation_M lzIfssf] k];fut 
ljsf; tflnddf ;xefuL eO{ tf]lsPsf kl/of]hgf sfo{ ubf{ / cfkm"n] ;Dkfbg u/]sf 
kl/of]hgf sfo{x¿sf] k|:t'tLs/0f ubf{ l;sfO -lesson learned_ x'G5 /  lzIfsx¿df 
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Jofjxfl/s l;k / ulx/f] ;dembf/Lsf] ljsf; x'G5 . o;af6 s] ul/of]< s] l;sfO eof] 
/ cfufdL lbgdf s] ug{'kg]{ /x]5 eGg] s'/fsf] :j l;sfO;d]t x'G5 .

•	 k/fdz{ / k|lzIf0fM cg'ejL ;xsdL{ jf k/fdz{bftfaf6 dfu{bz{g vf]Hbf lzIfsx¿n] 
r'gf}tLx¿sf] ;fdgf ug{ / gofF /0fgLltx¿ cGj]if0f ug{ ;Ifd x'G5g\ .

•	 :jultsf] l;sfO df]8\o'nx¿ -Self–paced learning model_M  :jtGq l;sfOsf nflu 
l8hfOg ul/Psf cgnfOg df]8\o'nx¿ jf sf];{x¿n] lzIfsx¿nfO{ cfg} ultdf cufl8 
a9\g clek|]l/t ub{5g\ / gofF l;sfO cg'ej xfl;n ug]{ cj;/ kb{5g\ .

:jlgb]{lzt l;sfO lzIfs k];fut ljsf;sf] dxŒjk"0f{ c+z xf], h;n] :jfoQtf, cg's"ntf / 
hLjgel/ l;sfOnfO{ k|jw{g u5{ . k|ltlaDafTds cEof;x¿df ;+nUg eP/, JolStut nIo 
lgwf{/0f u/]/ / ljljw lzIf0f ;|f]tx¿sf] pkof]u u/]/, lzIfsx¿n] cfgf clåtLo k];fut 
cfjZostfx¿ k"/f ug{ ;S5g\ / cfgf] lzIf0f k|efjsfl/tfnfO{ j[l4 ug{ ;S5g\ . SDL df 
hf]8 lbg'n] JolStut ¿kdf lzIfsx¿ dfq xf]Og, gjLg / k|ltlj|mofzLn l;sfO cEof;x¿nfO{ 
k|f]T;flxt u/]/ ;Dk"0f{ z}lIfs k|0ffnLnfO{ klg kmfObf k'U5 .

JolStut l;sfO of]hgf agfpg, l;sfOsf nflu pko'St / u'0f:t/Lo ;|f]t ;fwg tyf ;fdu|L 
-OG6/g]6, lstfa, dfgj cflb_ vf]hL ug{ / ;fdu|L vf]h ug]{ pko'St /0fgLltx¿ k|of]udf Nofpg 
tyf cfgf] l;sfOsf] cfkm}Fn] cg'udg ug{ ;Ifd agfpg] u/L :jlgb]{lzt l;sfOnfO{ lzIfs 
k];fut ljsf;sf] Ps ;zSt dfWodsf ¿kdf k|of]udf Nofpg] ul/G5 . o;sf ;fy} lzIfsnfO{ 
cfg} k|of;df l;Sg / bIftf a9fpg k|f]T;fxg ug{, OG6/g]6sf] k|of]u u/L v'nf z}lIfs 
;|f]tx¿sf] kx'Frdf k'u]/ ;xL / u'0f:t/o'St ;fdu|L 5gf]6 u/L :jl;sfOnfO{ ;an / ;Ifd 
agfpg ;d]t :jl;sfOn] dbt ub{5 . ljBfnodf cfwfl/t lg/Gt/ lzIfs k];fut ljsf;sf] 
Ps ;zSt dfWodsf ¿kdf sfof{Gjog ug{ / k|wfgfWofkssf] ;xhLs/0fdf lzIfsx¿af6 
:jlgb]{lzt l;sfOnfO{ sfof{Gjogdf Nofpg ;lsG5 . :jl;sfOaf6 cg'ej cfh{g ug]{, k|fKt 
cg'ejsf] k'g/fjnf]sg÷k|ltlaDag ug]{ tyf ;d:of klxrfg ug]{, gofF l;Sg'kg]{ s'/fnfO{ ljBdfg 
1fg tyf a'emfO;Fu hf]8\g] / gofF l;sfOnfO{ cEof;df Nofpg] u/L lzIfssf] lg/Gt/ k];fut 
ljsf;nfO{ ;an agfpg] ul/G5 .

lzIfs k];fut ljsf; k|f¿k @)*) cg';f/ :jlgb]{lzt l;sfOsf] sfof{Gjog k|lj|mof

•	 lzIfs :jod\n] cfgf] l;sfO cfjZostf klxrfg ug]{, j}olSts ljsf; of]hgf 
lgdf{0f ug]{, cfjZos ;|f]t ;fwg Joj:yf ug]{, of]hgfcg'¿k sfof{Gjog ug]{, 
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l;sfO k|lutsf] cjnf]sg÷cg'udg, k|ltlaDagsf cfwf/df k'gM :jlgb]{lzt l;sfO 
lj|mofsnfk cBfjlws ug{'kg]{

•	 :jl;sfOsf nflu JolStut l;sfO of]hgf agfpg, l;sfOsf nflu pko'St / u'0f:t/Lo 
;|f]t ;fwg tyf ;fdu|L -OG6/g]6, lstfa, dfgj cflb_ vf]hL ug{ / ;fdu|L vf]h ug]{ 
pko'St /0fgLltx¿ k|of]udf Nofpg tyf cfgf] l;sfOsf] cfkm}Fn] cg'udg ug{ ;Ifd 
agfpg] u/L :jlgb]{lzt l;sfOnfO{ lzIfs k];fut ljsf;sf] Ps ;zSt dfWodsf ¿kdf 
k|of]u ug]{

•	 lzIfsnfO{ cfg} k|of;df l;Sg / bIftf a9fpg k|f]T;fxg ul/g] 5 . OG6/g]6sf] 
k|of]u u/L v'nf z}lIfs ;|f]tx¿sf] kx'Frdf k'u]/ ;xL / u'0f:t/o'St ;fdu|L 5gf}6 u/L 
:jl;sfOnfO{ ;an agfpg lzIfsnfO{ ;Ifd agfpg] u/L lzIfs tflnd k|bfg ul/g] 5 .

•	 :jlgb]{lzt l;sfOnfO{ ljBfnodf cfwfl/t lg/Gt/ lzIfs k];fut ljsf;sf] Ps ;zSt 
dfWodsf ¿kdf sfof{Gjog ul/g] 5 . k|wfgfWofkssf] ;xhLs/0fdf lzIfsx¿af6 
:jlgb]{lzt l;sfOnfO{ sfof{Gjogdf Nofpg]

•	 lzIfsaf6 :jl;sfO of]hgf lgdf{0f, ;f]sf] sfof{Gjog / of]hgfsf] k|efjsf/L sfof{Gjog / 
l;sfOdf cfPsf] ;'wf/nfO{ ;d]6L k|wfgfWofksnfO{ k|ltj]bg k]; ug{'kg]{ 5 . k|wfgfWofksn] 
o;nfO{ lzIfssf] sfo{;Dkfbg d"Nofª\sg;Fu;d]t cfa4 ug{ ;Sg]

•	 :jlgb]{lzt l;sfO cEof;sf] k|lj|mof, sfof{Gjog / pknlAwsf af/]df lgoldt lzIfs 
:6fkm a}7sdf ;dLIff x'g]

•	 :jl;sfOaf6 cg'ej cfh{g ug]{, k|fKt cg'ejsf] k'g/fjnf]sg÷k|ltlaDag ug]{ tyf ;d:of 
klxrfg ug]{, gofF l;Sg'kg]{ s'/fnfO{ ljBdfg 1fg tyf a'emfO;Fu hf]8\g] / gofF l;sfOnfO{ 
cEof;df Nofpg] u/L lzIfssf] lg/Gt/ k];fut ljsf;nfO{ ;an agfOg]

•	 :jcWoogsf dfWodaf6 cfgf] k];fut Ifdtf ljsf; u/L ljBfyL{sf] l;sfO pknlAw 
a9fpg] lzIfsx¿nfO{ ljBfno / :yfgLo txn] ;Ddfg ug]{ tyf k|f]T;fxg k|bfg ug]{ 5g\ . 
;fy} :yfgLo txn] tL lzIfsx¿sf] lj1tfnfO{ l;sfO cfbfgk|bfgsf nflu pkof]udf 
Nofpg] cfjZos Joj:yf ug]{ 5 .
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@= l;sfO ;~hfn -Learning Networking_

cjwf/0ff

l;sfO lg/Gt/ rln/xg] k|lj|mof xf] . k|ljlwsf] b|'t ljsf;n] l;sfO / lzIf0fsf gofF cfofdx¿ 
yk]sf] 5 . lzIfsx¿n] ca s]jn 1fg k|;f/0f ug]{ eGbf klg ljBfyL{x¿nfO{ l;h{gfTds ;f]r 
/ ;d:of ;dfwfgsf] Ifdtf ljsl;t ug{ ;xof]u ug{'kg]{ x'G5 . of] lhDd]jf/LnfO{ ;xh agfpg 
lzIfsx¿n] cfg} l;sfO k|lj|mofnfO{ klg ;'b[9 agfpg'k5{ . ;fdfGotof l;sfO ;~hfn eg]sf] 
1fg, ;|f]t / cg'ej ;femf ug]{ Pp6f k|0ffnL xf], h;n] lzIfsx¿nfO{ ;d"xdf Pslqt u/]/ 
;fd"lxs l;sfOnfO{ k|f]T;flxt ub{5 . lzIfsx¿sf nflu of] ;~hfnn] pgLx¿sf cg'ej / 
ljlwx¿sf] cfbfgk|bfg ub}{ lzIf0f l;sfO k|lj|mofdf ;'wf/ Nofpg dxŒjk"0f{ e"ldsf v]N5 . @! 
cf}+ ztfAbLdf lzIfsx¿n] ljleGg ljlw, ;|f]t / k|ljlwsf] pkof]u ug{'kg]{ x'G5 . pgLx¿n] cfgf 
ljBfyL{x¿nfO{ k|efjsf/L tl/sfn] l;sfO u/fpg, gofF gofF k|ljlwx¿ l;Sg / lzIf0f ;fdu|L 
l;h{gf ug{'k5{ . of] sfo{ r'gf}tLk"0f{ xf] / ;xsfo{ / ;~hfnsf] cfjZostf kl/k"lt{ ug{ ‘l;sfO 
;~hfn’ k|efjsf/L dfWod aG5 . a[xt\ cy{df l;sfO ;~hfn eg]sf] Pp6f ;+/rgf xf], h;df 
lzIfsx¿, ljz]if1x¿  / cGo ;/f]sf/jfnfx¿ 1fg, ;|f]t / cg'ej ;femf ug{ ;+nUg x'G5g\ . 
o;n] cf}krfl/s / cgf}krfl/s lzIf0f b'j}nfO{ ;d]6\5 .

l;sfO ;~hfnsf k|d'v ljz]iftfx¿

•	 ;xsfo{ -Collaboration_M lzIfsx¿åf/f lgld{t l;sfO ;~hfnn] ;fd"lxs k|of;åf/f 
;dfwfg lgsfNg ;xof]u k'¥ofpF5 . ljifout ¿kdf b]vfk/]sf ;d:of ;dfwfgsf nflu 
5nkmn tyf cGt/lj|mof ug]{ cj;/ ldN5 eg] ljifout ¿kdf ljBfyL{x¿nfO{ l;sfpFbf 
ul/Psf c;n cEof; -best practices_ sf] cfbfgk|bfg ug]{ cj;/ x'Fbf Ps cfk;df 
l;Sg] l;sfpg] cj;/ k|fKt x'G5 . o;sf ;fy} h]g]l/s k|s[ltsf ljifoj:t'x¿ h:t}M 
sIffsf]7f Joj:yfkg, l;sfO ;fdu|Lsf] Joj:yfkg, k|ljlwsf] k|of]u, a;fO tyf ljljwtf 
Joj:yfkg, ;lj|mo l;sfOsf /0fgLltx¿, ljlw / tl/sfx¿ tyf d"Nofª\sgsf cflwsfl/s 
;fwgx¿sf] klxrfg / k|of]u ug]{ h:tf kIfdf ;d]t c;n cEof;sf] cfbfgk|bfg ug]{ / 
l;sfO xfl;n ug]{ cj;/ k|fKt x'G5 .

•	 ;"rgf kx'Fr -Information Access_M l;sfO ;~hfnsf] lgdf{0fn] l;sfO ;fdu|L / 
;|f]tx¿df ;xh kx'Fr l;h{gf x'G5 . @! cf}+ ztfAbLdf ;+;f/sf] ;a}eGbf wgL / af}l4s 
JolSt Tof] xf], h;df ;a}eGbf a9L ;"rgf / ljifoj:t'df cBfjlwstf ug]{ Ifdtf 5 . hf] 
JolStn] oL kIfdf clws 1fg xfl;n u5{ pm k];fut ¿kn] ;Ifd, bIf / lj1 sxlnG5 . 
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t;y{ lzIfs cfgf] ljifout ljifoj:t' / h]g]l/s ljifoj:t'df k];fut ¿kdf Ifdtfjfg 
x'g ;"rgfsf] clws / cBfjlws ug{' h?/L 5 h;n] l;sfO ;~hfnsf] dfWodaf6 cGo 
lzIfsnfO{ tfhf / cBfjlws ;"rgf k|flKtdf ;xof]u ub{5 .

•	 hLjge/ l;sfO (Lifelong Learning_M  l;sfO ;~hfnn] lzIfsx¿sf] 1fg, l;k 
cBfjlws ug{ ;xof]u k'¥ofpg'sf] ;fy} Ps cfk;df l;Sg] l;sfpg] sfo{n] hLjge/ 
l;ls/xg / cBfjlws eO/xg dbt ub{5 .

•	 ;fj{hlgs / lghL ;xeflutf -Public and Private Participation_M l;sfO ;~hfn 
:yfgLo / cGt/f{li6«o :t/df lgdf{0f ug{ ;lsG5 / ;xefuL x'g ;lsG5 . ljifout / 
h]g]l/s ljifoj:t'df cg'ej / c;n cEof;sf] cfbfgk|bfg ug{ cfjZostfcg';f/ kflnsf 
:t/,  lhNnf :t/, k|b]z :t/ / /fli6«o :t/sf] ;fy} cGt/f{li6«o :t/df l;sfO ;~hfn 
tof/ ug{ ;lsG5 / k];fut Ifdtf ljsf; ug{ ;lsG5 .

l;sfO ;~hfn ;~rfngsf nflu cgnfOg ;d'bfox¿ -h:t}M Edmodo, Google Classroom, 
Facebook Group_, ef}lts g]6js{ -h:t}M sfo{zfnf, uf]i7Lx¿, lzIfs ;d"x u7g, ljifout 
;d"x lgdf{0f, lgoldt a}7s / tflnd sfo{zfnfsf] cfof]hgf cflb_ tyf xfOla|8 ;~hfn -h:t}M 
cgnfOg / ckmnfOg ultljlwx¿sf] ;+of]hg_ h:tf lj|mofsnfkx¿ ug{ ;lsG5 . l;sfO 
;~hfnsf] ;~rfngdf k|ljlwsf] dxŒjk"0f{ e"ldsf 5 . h;cGtu{t er{'cn Kn]6kmd{x¿ -Zoom, 
Microsoft Teams, Google Meet), ;fdflhs ;~hfn (Facebook, LinkedIn, Twitter_ 
/ ;femf ;|f]tx¿ -Google Drive, Dropbox_ cflb kb{5g\ . lzIfs k];fut ljsf;sf] of] 
ljlwdf cgnfOg kmf]/dx¿df ;xeflutf, ;d:of ;dfwfgsf nflu ;d"x 5nkmn, l;sfO ;|f]t 
/ kf7\oj|md ;fdu|Ldf ePsf] l;sfO / c;n cEof;sf] cfbfgk|bfg ug]{ ul/G5 . of] ljlwaf6 
lzIfssf] k];fut ljsf;sf nflu l;sfO ;~hfnsf ;b:ox¿nfO{ k|]l/t ug]{ sfo{j|mdx¿, 
lgoldt ultljlwx¿sf] cfof]hgf / ;d"xsf] p2]Zo tyf kmfObfaf/] :ki6 hfgsf/L u/fpg'k5{ .

l;sfO ;~hfnsf] lgdf{0f ugf{n] lzIfsx¿sf nflu k];fut Ifdtf / l;k ljsf; -gofF lzIf0f 
ljlw, k|ljlw tyf tl/sfx¿ l;Sg ;xof]u, l;sfO ;fdu|Lsf] k|of]u cflb_, k|]/0ff -lzIfsx¿sf] 
sfdk|ltsf] pT;fx a9fpg_ / ;d:of ;dfwfg -lzIf0f k|lj|mofsf r'gf}tLx¿sf] ;dfwfg_ ug{ 
dbt u5{ . o;sf ;fy} l;sfO ;~hfnn] ;fd'bflos nfe;d]t x'g hfG5 . o;cGtu{t ;fd"lxs 
1fg lgdf{0f -lzIfsx¿sf] ;xsfo{af6 ;fd"lxs nfe_, ;dfg cj;/ -;|f]t / 1fgsf] kx'Fr ;a}sf 
nflu ;'lglZrt_ tyf ;'/lIft jftfj/0f -;d"xdf ljrf/ cfbfgk|bfg ug{ ;xh jftfj/0f_ k5{g\ . 
l;sfO ;~hfn lgdf{0f ugf{n] d"ntM lzIf0f l;sfO k|lj|mofdf ;'wf/ x'g hfG5 . o;cGtu{t 
lzIf0f ljlwdf gjLgtf, ljBfyL{x¿sf] l;sfO ;'wf/ / l;sfOdf lbuf]kgsf] k|jw{g cflb kb{5g\ .
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l;sfO ;~hfnsf] dfWodaf6 lzIfssf] k];fut ljsf; ug]{ pkfox¿

;fem]bf/L / ;xof]ufTds l;sfO -Collaborative Learning_

lzIfsx¿lar cg'ej, 1fg / ;|f]tx¿ ;fem]bf/L ug{ / l;sfO;DaGwL c;n cEof;x¿sf] 
cfbfgk|bfg ug{ l;sfO ;~hfnx¿ :yfkgf ug{ ;lsG5 . o;n] ;d"xdf sfd ug]{ l;sfO ;+:s[lt 
a9fpF5 / ;xsdL{x¿af6 k|]/0ff lng dbt u5{ .

cgnfOg tflnd / j]lagf/ -Online Training and Webinars_

cgnfOg sf];{, j]lagf/ / l8lh6n ;|f]tx¿ k|of]u u/L lzIfsx¿sf] k];fut Ifdtf clej[l4 ug{ 
;lsG5 . o;n] lzIffdf gjLgtd k|ljlw / ljlwx¿ ckgfpg d2t ub{5 .

;d'bfodf cfwfl/t cgnfOg Kn]6kmd{ -Community–based Online Platforms_

Facebook ;d"x, WhatsApp, Telegram jf cGo cgnfOg Kn]6kmd{ k|of]u u/]/ lzIfsx¿sf] 
g]6js{ lgdf{0f ug{ ;lsG5 . o;n] pgLx¿nfO{ lgoldt ¿kdf ;"rgf / cg'ej cfbfgk|bfg ug{ 
;Ifd agfpF5 . o;af6 lzIfsnfO{ k];fut Ifdtf ljsf;sf nflu cfjZos 1fg lgdf{0f ug{ 
dbt ub{5 .

d]G6l/ª / sf]lrª sfo{j|md -Mentoring and Coaching Programs_

cg'ejL lzIfsx¿n] gofF lzIfsx¿nfO{ d]G6l/ª / sf]lrª k|bfg ug{ ;S5g\ . o;n] k];fut 
/ Jofj;flos dfu{bz{g / JolStut ljsf;sf cj;/x¿ l;h{gf ub{5 . o; lsl;dsf 
sfo{j|mdaf6 lzIfsx¿df k];fut ¿kdf lgvf/ cfpg'sf ;fy} lzIfsnfO{ cfgf] ljifodf bIf / 
of]Uo aGg dbt k'Ub5 .

sfo{zfnf / uf]i7L -Workshops and Seminars_

l;sfO ;~hfnsf ¿kdf lgoldt ¿kdf cfof]hgf ul/g] sfo{zfnf / uf]i7Lx¿n] lzIfsx¿nfO{ 
gofF ljlw, /0fgLlt / k|ljlw k|of]u ug{ k|]l/t ub{5 . o; lsl;dsf sfo{zfnf / uf]i7Laf6 
l;sfO ;DaGwdf c;n cEof;x¿sf] cfbfgk|bfg ug]{ / Ps cfk;df l;Sg] l;sfpg] ;+:s[ltsf] 
ljsf; x'g hfG5 .

;dLIff / k|ltlj|mof ;~hfn -Peer Review and Feedback Networks_

l;sfO ;~hfnsf dfWodaf6 lzIfsx¿n] cfgf] z}Ifl0fs of]hgfx¿ -jflif{s z}Ifl0fs of]hgf, 
lydut tyf PsfO of]hgf, l;sfO ;'wf/ of]hgf, b}lgs kf7of]hgf, b}lgs tyf ;fKtflxs 
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sfo{tflnsf_, lzIf0f k|ljlw / cg'ejx¿ Pscsf{;Fu ;dLIff ug{ / k|ltlj|mof lbg ;Sg] jftfj/0f 
l;h{gf ug{ ;lsG5 .

cf]kg Ph's];gn l/;f];]{; -Open Educational Resources_

lgMz'Ns ;|f]tx¿ -h:t} kf7 of]hgf, lel8of], n]v_ kx'Frof]Uo agfP/ lzIfsx¿sf] ;fdu|L tof/ 
ug]{ Ifdtf clej[l4 ug{ ;lsG5 .

cg';Gwfg / ljsf; k|f]T;fxg -Research and Development Encouragement_

l;sfO ;~hfnsf] dfWodaf6 lzIfsx¿nfO{ cfgf lzIf0f l;sfO k4ltdf cg';Gwfg ug{ / 
gofF /0fgLlt ljsf; ug{ k|f]T;flxt ug{ ;lsG5 . l;sfO ;~hfndf cg';Gwfgsf] lgisif{sf] 
k|af]wLs/0f ug{ ;lsG5 . o;af6 lzIfsnfO{ cg';Gwfg ug]{ tyf ;d:ofx¿sf] ;dfwfg ug]{ 
l;ksf] ljsf; u/fpg ;lsG5 .

1fg Joj:yfkg k|0ffnL -Knowledge Management Systems_

lzIfsx¿n] l;s]sf s'/f Jojl:yt ¿kdf Jojl:yt ug{ / e08f/0f ug{ 1fg Joj:yfkg k|0ffnL 
k|of]u ug{ ;lsG5, h;n] lg/Gt/ k];fut ljsf;nfO{ ;xof]u u5{ .

Jofj;flos l;sfO ;d'bfo -Professional Learning Communities_

l;sfO ;~hfnsf] dfWodaf6 lzIfsx¿nfO{ ;dfg ?lr / ljifoj:t'sf cfwf/df ;d"x agfP/ 
k];fut 5nkmn / ;xsfo{ ug{ k|f]T;flxt ug{ ;lsG5 .

l;sfO ;~hfn lzIfssf] k];fut Ifdtf ljsf; ug]{ / lzIf0f l;sfO k|lj|mofnfO{ k|efjsf/L 
/ gjLg agfpg] dfWod xf] . lzIfsx¿sf] cfgf] JolStut ljsf; / k];fut ljsf;sf 
nflu o;sf] pkof]u ug{ ;lsG5 . lzIfsx¿sf nflu l;sfO ;~hfnn] 1fg, l;k / cg'ej 
cfbfgk|bfgsf] dfu{ k|z:t u5{ . k|ljlwsf] ;xfotfn] o;nfO{ cem k|efjsf/L agfpg ;lsG5 . 
o;n] lzIfsx¿sf] k];fut ljsf;dfq xf]Og, ljBfyL{x¿sf] l;sfO k|lj|mofdf klg ;sf/fTds 
k|efj kfb{5 . lzIfsx¿sf] ;fd"lxs k|of;n] lzIf0f ljlwsf] :t/Ls/0f ug{ dxŒjk"0f{ of]ubfg 
lbG5 .

g]kfnsf] kl/j]zdf x/]s :yfgLo txn] k|wfgfWofksx¿, lzIfs k];fut dxf;ª\3sf] :yfgLo 
;ldlt / lzIfssf] ljifout k];fut ;+:yf;Fusf] ;dGjo / ;xsfo{df lzIfs k];fut ljsf;sf 
nflu cfgf] :yfgLo txleqsf ljifout lzIfsx¿sf] l;sfO ;~hfn agfO{ lgoldt ¿kdf 
kf7\oj|mdsf] sfof{Gjog tyf lzIf0fl;sfO;DaGwL c;n cEof;x¿sf] Pscfk;df cfbfgk|bfg 
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tyf ;d:of ;dfwfgdf ;xof]u cfbfgk|bfg ug]{ Joj:yf ldnfpg ;lsG5 . o;sf] ;fy} b'O{ jf 
;f] eGbf a9L :yfgLo txsf] ;dGjo / ;xsfo{df o; k|sf/sf ;~hfn cGt/:yfgLo txlar 
klg lgdf{0f ug{ ;lsg] 5 . lzIfs l;sfO ;~hfndf lzIfsx¿n] cgnfOgaf6 kf7\oj|md tyf 
lzIf0fl;sfO;DaGwL c;n cEof; tyf ;d:ofx¿ k|:t't ug{ ;S5g\ .

lzIfs k];fut ljsf; k|f¿k @)*) cg';f/ l;sfO ;~hfn lgdf{0f / sfof{Gjog k|lj|mof

•	 g]kfnsf] kl/j]zdf x/]s :yfgLo txn] k|wfgfWofks, lzIfs k];fut dxf;ª\3sf] :yfgLo 
;ldlt / lzIfssf] ljifout k];fut ;+:yf;Fusf] ;dGjo / ;xsfo{df lzIfs k];fut 
ljsf;sf nflu cfgf] :yfgLo txleqsf ljifout lzIfsx¿sf] l;sfO ;~hfn agfO{ 
lgoldt ¿kdf kf7\oj|mdsf] sfof{Gjog tyf lzIf0fl;sfO;DaGwL c;n cEof;x¿sf] 
Pscfk;df cfbfgk|bfg tyf ;d:of ;dfwfgdf ;xof]u cfbfgk|bfg ug]{ Joj:yf ldnfpg 
;lsG5 . o;sf] ;fy} b'O{ jf ;f]eGbf a9L :yfgLo txsf] ;dGjo / ;xsfo{df o; k|sf/sf 
;~hfn cGt/:yfgLo txlar klg lgdf{0f ug{ ;lsg]

•	 lzIfs l;sfO ;~hfndf lzIfsx¿n] cgnfOgaf6 kf7\oj|md tyf lzIf0f l;sfO;DaGwL 
c;n cEof; tyf ;d:ofx¿ k|:t't ug{ ;Sg]

•	 :yfgLo txn] l;sfO ;~hfnsf] c;n cEof; cfbfgk|bfg ug{ jif{df sDtLdf Psk6s 
ljifout z}lIfs ;Dd]ng -Subject wise Educational Symposium_ ;~rfng ug]{

#= ;xkf7L sIff cjnf]sg -Peer Classroom Observation_

cjwf/0ff

lzIfssf] k];fut ljsf;sf ljleGg ljlwx¿dWo] ;xkf7L sIff cjnf]sg -Peer Classroom 
Observation_ Pp6f k|efjsf/L ljlw xf], h;n] lzIf0f k|lj|mofsf] u'0f:t/ j[l4 ug{ / k];fut l;k 
;'wf/ ug{ dbt k'¥ofpF5 . o; k|lj|mofdf, Ps lzIfsn] cfgf ;xsdL{ lzIfssf] sIff cjnf]sg 
u/L lzIf0f k4lt, ;fdu|L k|of]u, ljBfyL{ ;xeflutf, ljBfyL{ d"Nofª\sg / sIff Joj:yfkgsf] 
cWoog ub{5 . b'O{ jf ;f]eGbf a9L lzIfsx¿lar cfk;L ;xof]u / l;sfOsf] k|lj|mofsf ¿kdf 
;xkf7L sIff cjnf]sgnfO{ lng ;lsG5 . of] ljlwn] lzIf0f k|lj|mofsf] u'0f:t/ dfkg ug{'sf ;fy} 
lzIfsx¿nfO{ cfgf l;k ;'wf/ ug{ pTk|]l/t ub{5 . o; k|lj|mofdf lzIfsx¿n] Pscsf{sf] sIff 
cjnf]sg u/]/ ;du| lzIf0f ljlwx¿sf] k|efjsfl/tf a'‰g] k|of; ub{5g\ . sIff cjnf]sgn] 
lzIfsx¿nfO{ cfgf sdhf]/L / alnof] kIfx¿sf] klxrfg ug{ ;xfotf k'¥ofpF5 . lzIf0f 
ljlwsf] ljZn]if0f ug{ / ;'wf/sf cj;/x¿ klxrfg ug{, lzIfsx¿lar ;xof]u / cg'ej 
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cfbfgk|bfg a9fpg tyf k];fut Ifdtfsf] ljsf; / lzIf0f k|lj|mofsf] u'0f:t/ j[l4 ug{ ;xkf7L 
sIff cjnf]sgsf] cfjZostf kb{5 .

;xkf7L sIffsf] cjnf]sgnfO{ lzIfsx¿sf] lzIf0f Ifdtf ;'wf/ ug{ / ljBfyL{sf] pknlAwsf] 
d"Nofª\sg ug{ ckgfOPsf] /0fgLltx¿dWo] Ps dflgG5 . o;n] lzIfsx¿sf] sIffsf]7f cEof; 
/ lzIf0fsf] k|efjsfl/tf ;'wf/ ug]{ p2]Zo /fv]sf]  x'G5 . ;xkf7L cjnf]sgsf ;fdfGotof 
tLg r/0fx¿ cjnDag ug{ ;lsG5M k"j{ cjnf]sg -Pre–observation_,  jf:tljs cjnf]sg  
-Actual observation_, /  kZrft\ cjnf]sg -Post observation_ . oL k|lj|mofut r/0fx¿ 
lzIfsx¿ / ljBfyL{x¿larsf] cGt/lj|mofnfO{ d"Nofª\sg / clen]vLs/0f ug{, lzIf0f cEof; 
;'wf/ ug{ / ljBfyL{x¿sf] l;sfOdf ;'wf/ ug{ k|of]u ul/G5 . kl/0ffd:j¿k o; k|lj|mofn] 
lzIfsx¿nfO{ cfgf] k];fut l;k ljsf; ug{ d2t ub{5 .

;xkf7L sIff cjnf]sgsf] tl/sf / ljlw

-s_ k"j{cjnf]sg r/0f -Pre–observation phase_

k"j{cjnf]sg r/0fdf lzIfs;Fusf] k|f/lDes 5nkmn / k/fdz{, cjnf]sgsf] ;Gbe{ / pgsf 
ck]Iffx¿sf] rrf{ / ljBfyL{ l;sfOnfO{ ;xof]u ug]{ kf7\oj|md / kf7\o;fdu|L ;fdu|Lsf] ;dLIff 
ug]{ k|lj|mof xf] . sIffdf lzIf0f / l;sfOsf nflu d'Vo cfwf/sf ¿kdf kf7\oj|md / o;sf] 
cfwf/df ljsf; ul/Psf cGo ;xof]uL ;fdu|L cfwf/e"t x'G5g\ . o;sf ;fy} kf7\oj|mdn] ck]Iff 
u/]sf ck]lIft l;sfO pknlAw ;xh tl/sfn] k"/f ug{sf nflu tof/ ul/g] kf7of]hgf dxŒjk"0f{ 
;fwg dflgG5 . oL ;DalGwt ;fdu|Lx¿ k"j{cjnf]sg k/fdz{ clu g} pknAw u/fpg'kg]{ x'G5 . 
k"j{cjnf]sg k/fdz{sf] p2]Zo Ps ;xof]ufTds jftfj/0f l;h{gf ug{' / cjnf]sgstf{ tyf 
lzIfslar cfk;L ljZjf; / ;Ddfg :yfkgf ug{' xf] . sIffsf] cjnf]sg cl3, cjnf]sgsf] 
:ki6 Wofg / k|fyldstfsf ljifox¿df ;dembf/L sfod ug{ 5nkmn jf a}7s cfjZos 
x'G5 . cjnf]sg ug{' cl3 Wofg lbg] If]qx¿df kf7\oj|mddf plNnlvt l;sfO pknAw, l;sfO 
;xhLs/0fsf ljlwx¿, /0fgLltx¿, kf7 tof/L, d"Nofª\sgsf ljlw tyf ;fwgx¿, ljBfyL{sf] 
a'emfO dfkg ug{ / l;sfO z}nLsf] k|efjsfl/tf d"Nofª\sg ug{ k|Zgx¿sf] k|of]u, sIffsf] 
Joj:yfkg / ;fdu|Lx¿sf] pkof]u ;dfj]z x'g ;S5g\ .

cjnf]sg k|lj|mofnfO{ k|efjsf/L agfpg, lgDglnlvt r/0fx¿ kfngf ug{ ;lsG5M

•	 p2]Zo lgwf{/0fM cjnf]sg ug{ rflxg] If]q, h:t} lzIf0f z}nL, ljBfyL{ ;xeflutf, ljBfyL{ 
d"Nofª\sg tyf clen]vLs/0f jf sIff Joj:yfkg cflbsf] klxrfg ug]{
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•	 ;do / :yfgsf] rogM lzIfsx¿n] cfk;df ;xdlt u/L sIff cjnf]sgsf] ;do / :yfg 
lgwf{/0f ug]{

•	 dfkb08 ljsf;M cjnf]sgsf] j|mddf Wofg lbg'kg]{ k|d'v a'Fbfx¿ h:t}, lzIfssf] k|:t'lt 
z}nL, ;fdu|Lsf] pkof]u, ljBfyL{x¿sf] ;xeflutf, l;sfOsf nflu d"Nofª\sg cflb, dfkg 
ug{ dfkb08 tof/ ug]{

-v_ cjnf]sg r/0f -Observation Phase_

jf:tjdf sIffsf]7f Ps hl6n l;sfO jftfj/0f xf] hxfF lzIfs, ljBfyL{, ;fdu|L / ultljlwx¿ 
Pscfk;df cGtlj|m{of u5{g\ eg] To;n] l;sfOnfO{ k|f]T;fxg lbG5 . sIffdf lzIfssf] cjnf]sg 
ubf{ cjnf]sgstf{af6 pRr :t/sf] ;r]tgf cfjZos k5{ . cjnf]sgstf{n] lzIfs;Fu 
k"j{cjnf]sg k/fdz{df 5nkmn ul/Psf If]qx¿df s]lGb|t x'Fb} cGt/lj|mofx¿nfO{ :ki6 ¿kdf 
x]g{'k5{ . cjnf]sgn] sIffdf eO/x]sf] ultljlwx¿af/] 7f]; / ljlzi6 hfgsf/L ;d]6\g] cj;/ 
k|bfg u5{, h'g lzIfsn] l;sfOsf] j|mddf b]Vg g;Sg] x'g ;S5 . o;sf nflu cjnf]sgstf{n] 
cjnf]sg k|lj|mofsf] j|mddf cfkm"n] b]v]sf], /]s8{ u/]sf] jf ljBfyL{n] l;sfO xfl;n u/] gu/]sf] 
cj:yfsf] af/]df Wofg lbg'k5{ . sIffsf] cjnf]sgaf6 pkof]uL lgisif{ lgsfNgsf nflu cjnf]sg 
ul/Psf s'/fsf] s'g} lsl;dsf] /]sl8{ª / b:tfj]hLs/0f k|of]u ug{ ;lsG5 . cjnf]sgstf{n] 
;xkf7L lzIfssf] cjnf]sg ubf{ lgDg k|lj|mofdf Wofg lbg'k5{M

•	 sIffdf ;xeflutfM cjnf]sg ug]{ lzIfsn] sIffdf df}g ¿kdf ;xefuL eO{ l;sfO 
lj|mofsnfksf] cjnf]sg ug]{

•	 l6kf]6 lng]M cjnf]sgstf{n] k"j{ cjnf]sgsf] j|mddf tof/ u/]sf] dfkb08adf]lhd 
dxŒjk"0f{ kIfx¿ l6kf]6 ug]{

•	 lglb{i6 dfkb08cg';f/ ljZn]if0fM dfkb08sf] cfwf/df ljZn]if0f u/L lzIf0f k|lj|mofsf] 
;sf/fTds / ;'wf/ ug{'kg]{ kIfx¿sf] klxrfg ug]{

-u_  cjnf]sgkZrft\sf] r/0f -Post Observation Phase_

o; r/0fsf] cjnf]sg 5nkmnsf] p2]Zo lzIfsnfO{ sIff Joj:yfkg / lzIf0f l;sfO ljlw, 
tl/sf / k|ljlwx¿nfO{ yk cg';Gwfg, ljsf; / ;'wf/ ug{ d2t ug{' xf] . of] 5nkmnn] /fd|f] sfd 
u/]sf kIfnfO{ k'li6 ug{, kl/jt{g ug{'kg]{ s'/fx¿nfO{ ;+jfb ug{ / l;sfO of]hgfdf kl/jt{gnfO{ 
;dfj]z ug]{ tl/sfaf/] :ki6tf lbg ;xof]u ub{5 . of] r/0fsf] cjnf]sg 5nkmnsf] Ps ljlw 
hxfF cjnf]sgstf{n] lzIfsnfO{ ;du| l;sfO ;xhLs/0f lj|mofsnfksf af/]df 5nkmn u5{g\ . 
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o;a]nf cjnf]sg ul/Psf] k|df0f / jf:tljs 36gfx¿nfO{ ljBfyL{x¿n] s;/L l;S5g\ eGg] ;Fu 

hf]8\g' dxŒjk"0f{ x'G5 . o; r/0fdf cjnf]sg kmf/fd k|of]u ug{ ;lsG5 / oL kmf/fd sIffsf] 

cjnf]sgsf] j|mddf ljleGg k|df0fx¿ ;ª\sng ug{ k|of]u ul/G5 . o; r/0fsf] cjnf]sgn] 

lzIfs / cjnf]sgstf{lar cjnf]lst l;sfO lj|mofsnfk cEof;af/] k|ltlaDa / 5nkmn ug]{ 

cj;/ k|bfg ub{5 . cjnf]sgkZrft\ 5nkmn ubf{ ul/g] k|Zgx¿ lzIfssf] cjnf]sgsf j|mddf 

cg'ej ePsf kIfx¿, ljBfyL{x¿åf/f l;sfO pknlAwx¿sf] k|flKt, lzIf0fsf] alnof kIfx¿, 

ef]luPsf ;d:ofx¿ / ;'wf/sf nflu ;'emfjx¿sf af/]df s]lGb|t x'G5g\ . cjnf]sgkZrft\ 

lbOg] ;'emfj tyf k[i7kf]if0f dxŒjk"0f{ x'G5 .

cjnf]sgkZrft\ cjnf]sgstf{n] k[i7kf]if0f k|bfg ug]{ tl/sf

•	 ;sf/fTds k[i7kf]if0fM k[i7kf]if0f lbg] a]nf ;xsdL{nfO{ pT;flxt ug]{ vfnsf ;sf/fTds 

;'emfj lbg] / ;xsdL{ lzIfssf c;n cEof; / lj|mofsnfknfO{ ;Ddfg ug]{

•	 ljj/0fsf] k|:t'tLs/0fM k[i7kf]if0f lbFbf b]lvPsf ljifox¿sf :ki6 pbfx/0fx¿;lxt  

l6Kk0fL ug]{

•	 pT;fxhgs ;'wf/ ;'emfjM ;'wf/ ug{'kg]{ kIfx¿ tyf ;d:of ;dfwfgsf nflu Jofjxfl/s 

/ pkof]uL ;'emfj k|bfg ug]{

;xkf7L sIff cjnf]sgn] lzIfsx¿nfO{ lzIf0f ljlw, tl/sf, k|ljlwsf] k|of]u, lj|mofsnfksf] 

ljsf;, ljBfyL{x¿sf] l;sfOdf ;lj|mo ;xeflutf agfpg] tl/sf, ;fdu|Lsf] klxrfg lgdf{0f 

/ k|of]u, ljBfyL{sf] l;sfOsf nflu d"Nofª\sg ug{ pko'St ;fwgx¿sf] klxrfg lgdf{0f / 

k|of]usf] ulx/f] cWoog ug{ / cfgf k];fut l;kx¿ ;'wf/ ug{ cj;/ k|bfg ub{5 . of] 

ljlwn] lzIfsx¿lar ;xof]uL jftfj/0f l;h{gf ug{ d2t ub{5 . ;xkf7Llarsf] ljZjf; / 

;dGjon] lzIf0f k|lj|mofdf ;sf/fTds k|efj kf5{ . cjnf]sg k|lj|mofaf6 lzIfsx¿n] gofF / 

l;h{gfTds ljlwx¿ l;Sg ;S5g\ / ;'wfl/Psf] lzIf0f ljlwaf6 ljBfyL{x¿sf] l;sfOdf k|ToIf 

k|efj k5{ . ;xkf7L sIff cjnf]sg lzIfssf] k];fut ljsf;sf] k|efjsf/L dfWod xf] . o;n] 

lzIf0f k|lj|mofsf] u'0f:t/ ;'wf/ ug]{ / ;xsfo{sf] ;+:sf/ ljsf; ug]{ dxŒjk"0f{ e"ldsf v]N5 . 

cjnf]sgaf6 k|fKt cg'ej / ;'emfjx¿sf cfwf/df lzIfsx¿n] cfgf] lzIf0f ljlw kl/dfh{g 

ug{ ;S5g\ .

o;sf nflu x/]s ljBfnon] ;xkf7L lzIfssf] lgoldt / of]hgfa4 tl/sfn] sIff cjnf]sg 

u/L /rgfTds k[i7kf]if0f cfbfgk|bfg ug]{ Joj:yf ug]{, lglb{i6 sIff cjnf]sg kmf/fd k|of]u 
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u/L Psn] csf]{ ljifo ldNg] lzIfssf] sIff cjnf]sg ug]{ / sIff cjnf]sgkZrft\ k[i7kf]if0f 

cfbfgk|bfg u/L l;sfO ;xhLs/0fdf ;'wf/ Nofpg] sfo{ ug{ ;Sg] 5 . o; ljlwaf6 lzIfssf] 

k];fut ljsf; ug{sf nflu ljBfnosf k|wfgfWofksn] ;xkf7L sIff cjnf]sgsf] cfjZos 

Joj:yf ldnfpg] / ;f]sf] clen]vLs/0fsf] Joj:yf ug{'kg]{ x'G5 . o;sf ;fy} :yfgLo txn] 

cGt/ljBfno ;xkf7L sIff cjnf]sgsf] cfjZos Joj:yf ldnfpg] Joj:yf ug{ ;S5 eg] lzIff 

tflnd s]Gb|n] lzIfs k];fut ljsf; tflndsf] cjlwdf ;xefuL lzIfsx¿nfO{ sDtLdf Ps 

;q ;xkf7L sIff cjnf]sg;DaGwL l;kdf cEof; u/fpg ;lsG5 . plNnlvt kIfsf] cnfjf 

;xkf7L sIff cjnf]sgsf dfWodaf6 lzIf0fl;sfOdf ;'wf/ NofO{ ljBfyL{x¿sf] l;sfOdf 

a9f]Q/L Nofpg] lzIfsnfO{ ljBfnon] x/]s jif{ ljBfnosf] jflif{sf]T;jsf lbg ;Ddfg ug]{ 

Joj:yf ldnfpg] / :yfgLo txn] ljBfnosf] l;kmfl/;sf cfwf/df To:tf lzIfsnfO{ k'/:s[t ug]{ 

Joj:yf ldnfpg] sfo{ ug{ ;s] ck]lIft pknlAw ;xh tl/sfn] xfl;n ug{ ;lsG5 .

lzIfs k];fut ljsf; k|f¿k @)*) cg';f/ ;xkf7L sIff cjnf]sgsf]  
sfof{Gjog k|lj|mof

•	 x/]s ljBfnon] ;xkf7L lzIfssf] lgoldt / of]hgfa4 tl/sfn] sIff cjnf]sg u/L 

/rgfTds k[i7kf]if0f cfbfgk|bfg ug]{ Joj:yf ug]{, lglb{i6 sIff cjnf]sg kmf/fd k|of]u 

u/L Psn] csf]{ ljifo ldNg] lzIfssf] sIff cjnf]sg ug]{ / sIff cjnf]sgkZrft\ 

k[i7kf]if0f cfbfgk|bfg u/L l;sfO ;xhLs/0fdf ;'wf/ Nofpg] sfo{ ug]{

•	 lzIfssf] k];fut ljsf; ug{sf nflu ljBfnosf k|wfgfWofksn] ;xkf7L sIff cjnf]sgsf] 

cfjZos Joj:yf ldnfpg] / ;f]sf] clen]vLs/0fsf] Joj:yf ug]{

•	 :yfgLo txn] cGt/ljBfno ;xkf7L sIff cjnf]sgsf] cfjZos Joj:yf ldnfpg] Joj:yf 

ug]{ / lzIff tflnd s]Gb|n] lzIfs k];fut ljsf; tflndsf] cjlwdf ;xefuL lzIfsx¿nfO{ 

sDtLdf Ps ;q ;xkf7L sIff cjnf]sg;DaGwL l;kdf cEof; u/fpg]

•	 ;xkf7L sIff cjnf]sgsf dfWodaf6 lzIf0fl;sfOdf ;'wf/ NofO{ ljBfyL{x¿sf] l;sfOdf 

a9f]Q/L Nofpg] lzIfsnfO{ ljBfnon] x/]s jif{ ljBfnosf] jflif{sf]T;jsf lbg ;Ddfg 

ug]{ Joj:yf ldnfpg] / :yfgLo txn] ljBfnosf] l;kmfl/;sf cfwf/df To:tf lzIfsnfO{ 

k'/:s[t ug]{ Joj:yf ldnfpg]
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$= :jd"Nofª\sg -Self–Assessment_

cjwf/0ff

lzIfssf] k];fut ljsf;sf ljleGg tl/sf dWo] :jd"Nofª\sg Ps dxŒjk"0f{ k|lj|mof xf] . 
:jd"Nofª\sg Ps o:tf] k|lj|mof xf], h;df lzIfsn] cfgf z}lIfs ultljlwx¿, kf7\oj|md 
/ kf7\o;fdu|L, sIffdf ul/Psf lj|mofsnfkx¿, ljBfyL{x¿sf] k|ltlj|mof / cfgf sfo{x¿sf] 
;du| d"Nofª\sg u5{g\ . o;n] lzIfsnfO{ cfkm"n] ;'wf/ ug{'kg]{ kIfx¿ / ;an  kIfx¿ 
klxrfg ug{ ;xof]u k'¥ofpF5 . o; k|lj|mofn] lzIfsnfO{ lg/Gt/ ;'wf/sf] k|j[lQdf n}hfG5 
/ pgLx¿sf] z}lIfs k];fut bIftf a9fpF5 . ;fdfGotof :jd"Nofª\sgsf j|mddf lgDglnlvt 
s'/fx¿ d"Nofª\sg ug{ ;lsG5 M

•	 sIffdf ljBfyL{x¿sf] ;+nUgtf / ;xeflutf

•	 l;sfO ;xhLs/0fsf ljlw / tl/sf tyf /0fgLltx¿sf] k|efjsfl/tf

•	 ljBfyL{x¿sf] l;sfOsf] :t/ / cfjZostf

•	 kf7\oj|md / kf7\o;fdu|Lsf] ;du| kl/0ffd / k|efj

•	 sIffdf ul/Psf ultljlwx¿sf] ;Gb]z / pko'Sttf

•	 ljBfyL{sf] pknlAw / l;sfOsf] ¿kfGt/0f 

:jd"Nofª\sgsf tl/sf -Methods of Self–Assessment_

•	 b}lgs÷;fKtflxs k|lta4tf, k|ltlaDag / ;dLIff -Daily/Weekly Commitment, 
Reflection and Review_M lzIfsn] cfgf] lbg k|ltlbgsf] sfdsf] ;dLIff ug{ ;Sg] 
Ps ;fwf/0f tl/sf xf] . o;df lzIfsn] k|To]s sIffsf] cGTodf cfkm"n] tof/ u/]sf] 
kf7of]hgf / To;sf] sfof{Gjogsf] ;dLIff, ljBfyL{x¿sf] k|ltlj|mof / l;sfOsf] ljZn]if0f 
ug{ ;S5g\ .

•	 lzIfs 8fo/L -Teaching Diary_M of] lzIfsn] cfgf] sIffsf] ljZn]if0ffTds l6Kk0fL 
n]Vg] sfo{ xf] . o;n] lzIfsnfO{ cfgf of]hgfx¿ / ultljlwx¿sf] ;dLIff ug{ d2t 
k'¥ofpF5 . o;sf ;fy} lzIfs 8fo/Ln] lzIfsn] cfkm"n] u/]sf sfo{sf] d"Nofª\sg u/L 
cem ;'wf/sf nflu clek|]l/t ug{ dbt ub{5 .

•	 ljBfyL{ k|ltlj|mof -Student Feedback_M ljBfyL{x¿sf] k|ltlj|mof ;ª\sng ug{ / To;sf] 
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cfwf/df lzIfsn] cfgf k4ltx¿df ;'wf/ ug{ ;S5g\ . o;n] lzIfsnfO{ cfgf 
k4ltx¿sf] k|efjsfl/tf dfkg ug{ d2t ub{5 .

•	 lSjh / k/LIf0f -Quizzes and Tests_M lzIfsn] cfgf] lzIf0f k|efjsfl/tf d"Nofª\sg 
ug{ / cfgf] of]hgf ;'wfg{ lSjh / k/LIf0fsf] k|of]u ug{ ;S5g\ . k/LIf0fkZrft\ ljBfyL{n] 
lbPsf k|ltlj|mof -lnlvt / df}lvs / k|of]ufTds_ sf cfwf/df l;sfOdf ;'wf/ ug{ 
;S5g\ .

•	 cfTdd"Nofª\sg k|ZgfjnL -Self–Assessment Questionnaires_M lzIfsn] 
cfTdd"Nofª\sgsf nflu ljz]if k|ZgfjnL tof/ ug{ ;S5g\ h;df pgLx¿nfO{ cfgf] 
lzIf0f z}nL / l;kx¿sf] ljZn]if0f ug{ k|]l/t ul/G5 .

•	 sfo{d"ns cg';Gwfg -Action Research_M :jd"Nofª\sgsf ljljw tl/sf dWo] lzIfs 
cfkm}Fn] u/]sf sfo{sf] cfkFm}n] ;dLIff u/L ;'wf/ ug]{ / ;d:of ;dfwfgsf nflu sf/0fx¿sf] 
klxrfg, ;d:of ;dfwfgsf pkfox¿sf] vf]hL / ltgsf] sfof{Gjog tyf ;'wf/ eP 
gePsf] d"Nofª\sg u/L cfkm}n] u/]sf sfo{x¿sf] sfo{;Dkfbgsf] :jd"Nofª\sg u/L cem 
;'wf/ ug{ ;S5g\ .

lzIfssf] k];fut ljsf;sf nflu :jd"Nofª\sg lzIfsnfO{ lg/Gt/ ;'wf/ / gofF tl/sfdf 
;f]Rgdf k|f]T;flxt ub{5 . o;n] lzIfssf] k]zfut ljsf;nfO{ ult lbG5 / pgLx¿sf] z}lIfs 
bIftf / sfo{;Dkfbg ;'wf/ ub{5 . :jd"Nofª\sgsf] dfWodaf6 lzIfsn] cfgf] lzIf0f k4ltdf 
/x]sf ;d:ofx¿ / r'gf}tLx¿ klxrfg ug{ ;S5g\ . o;n] pgLx¿nfO{ k|efjsf/L ;dfwfg 
vf]Hgdf ;xof]u k'of{pF5 . lzIfsn] :jd"Nofª\sg ubf{ sIffdf ePsf q'l6x¿ ;'wfg{ ;S5g\, 
h;n] ljBfyL{x¿sf] l;sfOdf k|ToIf c;/ k'¥ofpF5 . o;n] lzIfsnfO{ cg's"n /0fgLltx¿ 
rog ug{ / ljBfyL{x¿sf] cfjZostf cg';f/ lzIff lbg] Ifdtf k|bfg ub{5 . lzIfsnfO{ 
cfgf] sfo{sf] d"Nofª\sg ug]{ cj;/n] cfTdk|]/0ff / cfTdljZjf; a9fpF5 . o;n] lzIfsnfO{ 
;'wf/sf nflu gofF b[li6sf]0f / ljrf/x¿ Nofpg k|]l/t u5{ . :jd"Nofª\sgn] lzIfsnfO{ gofF 
cj;/ / ljsf;sf If]qx¿sf] klxrfg ug{ dbt ub{5 . o;n] lzIfsnfO{ k];fut ;'wf/ / 
kl/jt{gsf nflu pko'St dfu{bz{g k'¥ofpF5 . :jd"Nofª\sgn] lzIfsnfO{ cfgf] sfo{s'zntf 
dfkg ug{ / ;'wf/sf If]qx¿sf] klxrfg ug{ dbt k'¥ofpF5 . o;n] lzIfsnfO{ cfgf] sIffdf 
pknlAw / ;d:of a'‰gdf ;xof]u k'¥ofpg'sf] ;fy}  lzIfsnfO{ lzIf0f k4ltx¿sf] pko'Sttf 
/ k|efjsfl/tf d"Nofª\sg ug{ dbt k'¥ofpF5 .
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:jd"Nofª\sg lzIfssf] k];fut ljsf;sf] Pp6f cToGt k|efjsf/L pkfo xf] . o;n] lzIfsnfO{ 
cfgf z}lIfs k4ltx¿sf] d"Nofª\sg ug{ / ;'wf/ ug{ ;Ifd agfpF5 . o; k|lj|mofn] lzIfsnfO{ 
cfgf sdhf]/Lx¿ klxrfg ug{, gofF ;dfwfg vf]Hg / ljBfyL{x¿sf] l;sfO ;'wf/ ug{ 
;xof]u k'¥ofpF5 . :jd"Nofª\sgsf] lg/Gt/ cEof;n] lzIfssf] cfTdljZjf; / bIftf a9fpF5, 
h;sf] k|ToIf c;/ ljBfyL{x¿sf] l;sfOdf k5{ . lzIfsx¿nfO{ ljBfyL{ l;sfO ;xhLs/0f 
sfo{sf] cfkm}Faf6 d"Nofª\sg u/L cfgf] sfo{;Dkfbgdf ;'wf/ Nofpg of] ljlwn] dxŒjk"0f{  
e"ldsf v]Nb5 .

lzIfs k];fut ljsf; k|f¿k @)*) cg';f/ :jd"Nofª\sgsf] sfof{Gjog k|lj|mof

•	 lzIfsx¿n] ljBfyL{ l;sfO ;xhLs/0f sfo{sf] cfkm}Faf6 d"Nofª\sg u/L cfgf] 
sfo{;Dkfbgdf ;'wf/ Nofpg]

•	 lzIfsn] :jd"Nofª\sgsf kmf/fdsf] k|of]u ug{ ;Sg] / of] kmf/fdafx]s yk cfkm}Fn] kmf/fd 
ljsf; u/L k|of]u ug{ ;Sg]

%= lgisif{

lzIfssf] k];fut ljsf; ug]{ ljleGg ljlw / tl/sfx¿ 5g\ . lzIfs tflnd u'0f:t/;Fu 
hf]l8Psf] kIf xf] . lzIfssf] k];fut ljsf; lzIffsf] u'0f:t/ psf:gsf nflu clgjfo{ k|lj|mof 
xf], h;nfO{ ;do;fk]If / lzIfss]lGb|t b[li6sf]0faf6 cufl8 a9fpg' cfjZos 5 . ljBfyL{nfO{ 
u'0f:t/Lo lzIff lbgsf nflu lzIfs :jod\ u'0f:t/o'St x'g'k5{ . lzIfs k];fut k|f¿k 
@)*) n] lzIfs k];fut ljsf;sf !) cf]6f ljlwx¿ pNn]v u/]sf] 5 . o; ;Gbe{df 
:jlgb]{lzt l;sfO, l;sfO ;~hfn, ;xkf7L sIffcjnf]sg / :jd"Nofª\sg h:tf ljlwx¿ 
lzIfssf] :jlzIf0f, cfTdd"Nofª\sg / ;xsfo{df cfwfl/t l;sfO ;+:s[ltsf] lgdf{0fdf dxŒjk"0f{ 
5g\ . :jlgb]{lzt l;sfOn] lzIfsnfO{ :jtGq, k|]l/t / nIos]lGb|t l;sfOdfkm{t\ JolStut 
tyf Jofj;flos pGgltdf 6]jf k'¥ofpF5 . l;sfO ;~hfnn] ;fd"lxs cg'e"lt, ;fem]bf/L / 
;xof]uaf6 l;sfOsf] ;zSt dfWodsf ¿kdf sfo{ u5{ . ;xkf7L sIffcjnf]sgn] Jofjxfl/s 
lzIf0f ;'wf/sf nflu k/:k/ k|ltlj|mof / ;xof]uL l;sfOsf] jftfj/0f l;h{gf u5{ . To;}u/L 
:jd"Nofª\sgn] cfTdlrGtg, ;'wf/sf] klxrfg / /0fgLlts ljsf;nfO{ ;zSt agfpF5 . oL ;a} 
ljlwx¿ lzIfsnfO kf7\oj|md, ljBfyL{ / ;d'bfo;Fu ;Da4 /xFb} lzIf0f ;'wf/sf] lbzfdf ;zSt 
agfpF5g\ . To;}n] lzIfssf] lg/Gt/ k];fut ljsf;sf nflu oL cEof;x¿nfO{ of]hgfa4 ¿kdf 
z}lIfs k|0ffnLdf ;+:yfut ug{' cToGt h?/L 5 .
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*k"j{ dxflgb]{zs, kf7\oj|md ljsf; s]Gb|

g]kfndf k|fljlws tyf Jofj;flos lzIff sfo{j|md  
k'g;{+/rgfsf] ;Gbe{

 8f= n]vgfy kf}8]n*

n]v;f/

o; n]vdf k|fljlws tyf Jofj;flos lzIff / tflnd sfo{j|md tyf tL sfo{j|mdx¿sf 
kf7\oj|mdx¿sf] cWoog tyf ;/f]sf/jfnfx¿sf] k|ltlj|mofsf cfwf/df g]kfnsf] jt{dfg 
cEof;sf] ;dLIff ul/Psf] 5 . o; ;dLIffn] g]kfndf k|fljlws lzIff tyf Jofj;flos 
tflnd kl/ifb\cGtu{t ;~rflnt lk|÷l8Knf]]df tyf l8Knf]]df sfo{j|md / ;fd'bflos ljBfnosf 
sIff (÷!@ df ;~rflnt k|fljlws wf/sf sfo{j|md tyf kf7\oj|mdx¿sf] k'g;{+/rgfsf] 
cfjZostfnfO{ k'li6 u/]sf] 5 . o;n] pRr lzIff pGd'v cfwf/e"t tyf k|fl1s :j¿ksf 
ljifoj:t'nfO{ k|fljlws l;k l;sfOsf nflu cfjZos x'g];Dd dfq ;Lldt ug{'kg]{, ljBfno 
txdf sIff !) ;Dd ;fdfGo Jofj;flos lzIff pGd'v ljifo tyf Jojxf/s'zn l;kx¿ 
;dfj]z u/L sIff !) kl5 dfq k|fljlws lzIffsf sfo{j|md ;~rfng ug{' pko'St x'g] / 
l8Knf]]df tyf k|fljlws wf/sf kf7\oj|mddf Ps¿ktf Nofpg'kg]{ b]vfPsf] 5 . kf7\oj|mdsf] 
:j¿k tyf ;+/rgfdf kl/jt{g u/L cfwf/e"t tyf k|fl1s :j¿ksf ljifoj:t' / ljifout 
k|fljlws l;knufot Jojxf/s'zn l;kx¿ / sfo{:yndf cfwfl/t l;kx¿nfO{ cfjZos 
dfqfdf ;dfj]z ul/g'sf ;fy} kf7\oj|md tyf d"Nofª\sg k|0ffnLnfO{ ;Ifdtfdf cfwfl/t ul/g' 
cfjZos b]lvPsf] 5 . 

!= ljifo k|j]z

k|fljlws tyf Jofj;flos lzIff / tflnd (TVET) sfo{j|mdsf ;fdfGo p2]Zox¿df ljleGg 
pBf]u, k];f tyf Joj;fosf nflu l;ko'St hgzlSt tof/ ug{', pTkflbt hgzlStnfO{ /f]huf/L 
k|flKtsf nflu ;xof]u ug{', JolSt tyf /fi6«sf] cfly{s ljsf;df of]ubfg ug{' / JolStnfO{ 
lg/Gt/ l;sfOsf] j}slNks cj;/ k|bfg ug{' /x]sf 5g\ . o;n] lglZrt k];fdf ;kmn x'gsf 
nflu ljBfyL{nfO{ cfjZos 1fg tyf l;k k|bfg ug]{ / >d ahf/df /x]sf] l;ksf] cGt/nfO{ k"/f 
ug{ ;xof]u ub{5 . o'g]:sf] -;g\ @)!^_ sf cg';f/ k|fljlws tyf Jofj;flos lzIff / tflnddf 
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lg/Gt/ l;sfOsf nflu ;fIf/tf tyf ;ª\Vofª\sg l;k, Jojxf/s'zn l;k tyf gful/s l;kx¿ 
PsLs[t x'G5g\ eg] o;cGtu{t Jofj;flos If]q, pTkfbg, ;]jf / hLljsf]kfh{gsf] Jofks If]q;Fu 
;DalGwt lzIff, tflnd / l;k ljsf; sfo{j|mdx¿ ;dfj]z ul/G5 . 

g]kfnsf] ;Gbe{df klg 5f]6f] cjlwsf /f]huf/L s]lGb|t tflndx¿b]lv lnP/ l8Knf]]df txsf 
k|fljlws lzIffsf sfo{j|mdx¿nfO{ k|fljlws tyf Jofj;flos lzIff / tflndsf ¿kdf lnOG5 . 
xfn g]kfndf ;/sf/L, ;xsf/L, u}/;/sf/L tyf lghL :t/sf ;ª\3;+:yfx¿n] ljleGg k|fljlws 
tyf Jofj;flos lzIff / tflnd sfo{j|mdx¿ ;~rfng ul//x]sf 5g\ . o:tf s]xL sfo{j|mdx¿ 
ljleGg bft[ lgsfosf] k|ToIf jf ck|ToIf ;xof]udf klg ;~rfng ePsf 5g\ . g]kfndf k|fljlws 
lzIff tyf Jofj;flos tflnd kl/ifb\ -CTEVT_ åf/f ljsf; ul/Psf lk|l8Knf]]df tyf l8Knf]]df 
txsf kf7\oj|md, dfWolds lzIffcGtu{t kf7\oj|md ljsf; s]Gb|n] tof/ u/]sf] sIff (–!@ sf 
k|fljlws wf/sf kf7\oj|md / k|fljlws lzIff tyf Jofj;flos tflnd kl/ifb\nufot ljleGg 
lgsfoåf/f tof/ ul/Psf 5f]6f cjlwsf l;kd"ns tflnd kf7\oj|mddf cfwfl/t k|fljlws tyf 
Jofj;flos lzIff / tflnd sfo{j|mdx¿ ;~rfngdf /x]sf 5g\ . oBlk k|fljlws pRr lzIffsf] 
;+/rgfcGtu{tsf :gfts, :gftsf]Q/nufotsf sfo{j|mdx¿ ;~rfng eP klg ;fdfGotof oL 
sfo{j|mdx¿nfO{ k|fljlws tyf Jofj;flos lzIff / tflndcGtu{t ;dfj]z gu/L k|fljlws pRr 
lzIffsf sfo{j|md eGg] ul/G5 . o; n]vdf g]kfndf ;~rflnt k|fljlws tyf Jofj;flos lzIff 
/ tflndcGtu{tsf lk|l8Knf]]df, l8Knf]]df tyf dfWolds txsf k|fljlws wf/sf sfo{j|mdx¿ / 
ltgsf kf7\oj|mdsf] :j¿ksf] ;dLIff u/L ltgsf] k'g;{+/rgf s] / s;/L ug{' cfjZos 5 eGg] 
;DaGwdf 5nkmn ul/Psf] 5 .

g]kfndf ;~rflnt nfdf] cjlwsf k|fljlws tyf Jofj;flos lzIff / tflnd sfo{j|mdcGtu{tsf 
lk|l8Knf]]df, l8Knf]]df tyf dfWolds txsf k|fljlws wf/sf sfo{j|mdx¿n] >d ahf/sf] 
cfjZostf cg's"nsf] hgzlSt pTkfbg ug{ g;s]sf] x'gfn] oL sfo{j|mdx¿sf] :j¿knfO{ 
k'g;+{/rgf u/L kf7\oj|mdx¿df kl/dfh{g ug{'kg]{ b]lvPsf] 5 . o; n]vdf d}n] dfWolds 
lzIffcGtu{tsf k|fljlws wf/ sIff (–!@ / lk|l8Knf]]df tyf l8Knf]]df txsf kf7\oj|mdx¿sf] 
ljZn]if0fsf cfwf/df o;df b]lvPsf d'2fx¿ klxrfg u/L ltgsf] ;Daf]wg ug]{ pkfox¿sf] 
vf]hL u/]sf] 5' . d}n] of] n]v d"ntM ;DalGwt kf7\oj|mdx¿sf] cWoog, ljleGg cWoog tyf 
k|ltj]bgsf] k'g/jnf]sg tyf ;/f]sf/jfnfx¿;Fusf cGt/lj|mofsf cfwf/df ul/Psf ljZn]if0f / 
d]/f] cg'ej tyf cEof;sf] k|ltlaDagdf cfwfl/t eO{ tof/ u/]sf] 5' .
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@= g]kfndf ;~rflnt k|fljlws tyf Jofj;flos lzIff / tflnd sfo{j|mdsf] :j¿k

g]kfndf k|fljlws tyf Jofj;flos lzIff / tflnd sfo{j|mdx¿ d"ntM b'O{ lgsfoåf/f tof/ 
kfl/Psf kf7\oj|mddf cfwfl/t eP/ ;~rfngdf /x]sf 5g\ . klxnf]df k|fljlws lzIff tyf 
Jofj;flos tflnd kl/ifb\sf] kf7\oj|mddf cfwfl/t eP/ k|fljlws lzIff tyf Jofj;flos tflnd 
kl/ifb\cGtu{tsf cfª\lus, ;fem]bf/L, ;DaGwg k|fKt / ;fd'bflos ljBfnox¿df ;~rflnt tLg 
jif{sf l8Knf]]df tyf !* dlxgfsf lk|l8Knf]]df sfo{j|mdx¿nufot cf}Bf]lus k|lzIf0fdf cfwfl/t 
@$ dlxgfsf lk|l8Knf]]df sfo{j|mdx¿ kb{5g\ . bf];|f]df ;fd'bflos dfWolds ljBfnox¿df sIff 
(–!@ df kf7\oj|md ljsf; s]Gb|n] tof/ u/]sf] kf7\oj|mdsf cfwf/df ;~rflnt k|fljlws wf/sf 
sfo{j|mdx¿ /x]sf 5g\ .

ljZjdf k|rlnt pbf/ ahf/ gLltdf cfwfl/t lghLs/0f, /fHo lgolGqt / bf]xf]/f] jf ldl>t 
9fFrfsf k|fljlws tyf Jofj;flos lzIff / tflnd sfo{j|mdx¿ (Fawcett, Sawi and Allison, 
2014) dWo] g]kfnn] lghL If]q tyf ;/sf/ b'j}sf] ;+nUgtfdf k|fljlws tyf Jofj;flos lzIff 
/ tflnd sfo{j|mdx¿ ;~rfng u/]sfn] o;nfO{ bf]xf]/f] jf ldl>t 9fFrfsf ¿kdf lng ;lsG5 .

xfn l;l6Ole6LcGtu{t ^% cf]6f cfª\lus lzIffnox¿, ^#( cf]6f ;fd'bflos ljBfnodf 
k|fljlws lzIff (TECS) sfo{j|md, %* cf]6f ;fem]bf/Ldf ;~rflnt lzIffno / $)& cf]6f 
;DaGwg lnPsf lghL lzIffnox¿ u/L !!^( ;+:yfdf l8Knf]]df tyf lk|l8Knf]]df txsf sfo{j|mdx¿ 
;~rfng -l;l6Ole6L, @)*!_ eP klg ljut s]xL jif{b]lv ljleGg sfo{j|mdx¿df egf{ b/df 
cfPsf] sdLn] sltko lzIf0f ;+:yfdf To:tf sfo{j|md aGb ePsf klg 5g\ . ljBfno txdf 
k|fljlws wf/sf sfo{j|md %#& dfWolds ljBfnodf ;~rfng ePsf 5g\ -l;OPrcf/8L, 
@)*!_ . ljut kfFr jif{df oL sfo{j|mdx¿df ljBfyL{ egf{sf] k|j[lQ x]bf{ l8Knf]]df, lk|l8Knf]]df 
tyf dfWolds txdf k|fljlws wf/ u/L tLgcf]6} sfo{j|md ;~rfng ug]{ ;+:yfx¿df lg/Gt/ j[l4 
ePsf] 5 eg] ;f]cg';f/ ljBfyL{ ;ª\Vofdf j[l4 ePsf] 5}g . lgwf{l/t sf]6f / egf{sf] cg'kft 
x]bf{ lk|l8Knf]]df sl/a #@ k|ltzt, l8Knf]]df sl/a %@ k|ltzt / k|fljlws wf/df #@ k|ltztsf] 
xf/fxf/L sf]6fdf dfq ljBfyL{ egf{ ePsf 5g\ . 

k|fljlws tyf Jofj;flos lzIff / tflndsf ljleGg sfo{j|mddf egf{ Ifdtf / egf{ @)*)

sfo{j|md ;+:yf l;6 ;ª\Vof egf{ ;ª\Vof egf{ k|ltzt
lk|l8Knf]df ११६९ २६९०२ ८७१८ ३२.४

l8Knf]df ५२४३२ २७४३२ ५२.३

k|fljlws wf/ ५३७ २५७७९ ७०७२ ३२.४
१७०६ १०५११३ ४३२२२ ४१.१

;|f]t M k|fljlws lzIff tyf Jofj;flos tflnd kl/ifb\ / l;OPrcf/8L, @)*!
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lk|l8Knf]]df txdf ljut kfFr jif{df egf{ ;ª\Vof lg/Gt/ 3l6/x]sf] 5 eg] l8Knf]]df txdf 
klg ljBfyL{ ;ª\Vof j[l4 ePsf] b]lvFb}g . km]l/ egf{ ePsfdWo] klg %) k|ltzteGbf a9L 
ljBfyL{x¿ cg'QL0f{ 3f]lift eO/x]sf 5g\ . k|fljlws tyf Jofj;flos lzIff / tflndsf oL tLg 
sfo{j|mdx¿df Psflt/ egf{ sd x'Fb} hfg' / csf]{lt/ cg'QL0f{ ljBfyL{sf] 7'nf] cg'kft /xg'n] o; 
If]qdf ljleGg ;d:of /x]sf b]lvG5g\ . km]l/ pTkflbt hgzlSt >d ahf/sf] cfjZostf cg's"n 
agfpg'kg]{ / pRr lzIffsf] tof/LnfO{ eGbf >d ahf/ tyf /f]huf/Ldf Wofg lbg'kg]{ cfjZostf 
/x]sf] b]lvG5 . o;df b]lvPsf ;d:ofdf Pp6f k|d'v ;d:of kf7\oj|mdsf] ;fGble{stf / o;sf] 
k|efjsf/L sfof{Gjog klg xf] . 

#= k|fljlws tyf Jofj;flos lzIff / tflnd kf7\oj|mdsf] :j¿k tyf ;+/rgf

cufl8 g} pNn]v ul/Pcg';f/ oxfF k|fljlws lzIff tyf Jofj;flos tflnd kl/ifb\åf/f tof/ 
ul/Psf lk|l8Knf]]df tyf l8Knf]]df sfo{j|md / dfWolds lzIffcGtu{t kf7\oj|md ljsf; s]Gb|n] 
tof/ u/]sf k|fljlws wf/sf kf7\oj|mdx¿sf] :j¿k tyf ;+/rgfsf] ljZn]if0f ul/Psf] 5 . 
l8Knf]]df txdf s[lif, jglj1fg, Ol~hlgol/ª, :jf:Yo, cltly ;Tsf/ / Joj:yfkg tyf dfgljsL 
u/L 5 If]qdf $( ljifo / lk|l8Knf]]df txdf @$ cf]6f lgoldt sfo{j|mdsf / cf7cf]6f cf}Bf]lus 
k|lzIf0fdf cfwfl/t kf7\oj|md /x]sf 5g\ . ljifocg';f/ s]xL leGgtf eP klg l8Knf]]df 
txsf clwsf+z sfo{j|mdx¿df g]kfnL, cª\u|]hL, ul0ft, ef}ltszf:q, hLjlj1fg, /;fogzf:q / 
;fdflhs cWoog h:tf cfwf/e"t ljifosf kf7\oj|mdx¿n] sfo{j|mdsf] nueu Ps ltxfO efu / 
;do ;d]6]sf 5g\ . o;n] oL cfwf/e"t ljifosf] kf7\oj|mdsf] ef/ w]/} a9L /x]sf] b]vfpF5 . km]l/ 
oL kf7\oj|mdx¿ k|fljlws ljifox¿;Fu ;DalGwt tyf PsLs[t gu/L 5'6\6} k9fOG5 . lk|l8Knf]]df 
txdf eg] ;DalGwt ljifonfO{ cfjZos x'g] k|of]ufTds ul0ft tyf lj1fgsf ;Lldt ljifoj:t' 
dfq ;dfj]z u/L ;DalGwt k|fljlws ljifodf hf]8 lbOPsf] 5 . 

dfWolds lzIffsf] k|fljlws wf/cGtu{t lj=;+= @)&) b]lv 5gf]6 ul/Psf ;fd'bflos dfWolds 
ljBfnox¿df Ol~hlgol/ª -l;len, On]lS6«sn / sDKo'6/_, s[lif -afnLlj1fg / kz'kfng_ 
/x]sf 5g\ . o;sf cltl/St k|fljlws wf/cGtu{t ;ª\uLt tyf g[To ljifosf] kf7\oj|md klg 
tof/ u/L Pp6f ljBfnodf dfq of] sfo{j|md ;~rfng ul/Psf] 5 . oxfF dfWolds ljBfnox¿df 
;~rflnt k|fljlws wf/sf Ol~hlgol/ª / s[lifsf u/L plNnlvt kfFr ljifosf kf7\oj|mdx¿sf] 
cWoog ;dfj]z ul/Psf] 5 . oL ljifosf k|fljlws wf/sf kf7\oj|mddf clgjfo{ ljifosf ¿kdf 
cª\u|]hL, g]kfnL, ;fdflhs lzIff, ul0ft / lj1fg ljifo u/L sIff (–!) b'j}df u/L ^) k|ltzt 
ef/ -$* j|m]l86_ /x]sf] 5 eg] $) k|ltzt ef/ -#@ j|]ml86_ ;DalGwt k|fljlws ljifosf] 
/x]sf] 5 . k|fljlws wf/cGtu{t sIff !! / !@ df clgjfo{ ljifosf ¿kdf cª\u|]hL, g]kfnL, 
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;fdflhs lzIff ljifo u/L !$ j|m]l86 / k|fl1s ljifosf ¿kdf ;fwf/0f lj1fg -ef}lts lj1fg, 
hLj lj1fg, /;folgs lj1fg_ tyf ul0ft u/L !* j|m]l86 ;dfj]z ul/Psf] 5 eg] ;DalGwt 
k|fljlws ljifosf] ef/ #@ j|]ml86 /x]sf] 5 . o;k|sf/ sIff !!–!@ df clgjfo{ ljifox¿ / 
k|fl1s ljifosf] hDdf ef/ %) k|ltzt / ;DalGwt k|ljlws ljifosf] ef/ %) k|ltzt /x]sf] 
5 . dfWolds tx sIff !! / !@ sf] k|fljlws wf/tkm{sf] kf7\oj|mddf s'n kf7\oef/sf] %) 
k|ltzt ef/ cfwf/e"t tyf k|fl1s ljifosf nflu 5'6\ofOPsf] x'Fbf o;n] klg k|fljlws ljifoeGbf 
;fwf/0f ljifod} hf]8 lbOPsf] b]lvG5 .  

k|fljlws tyf Jofj;flos lzIff / tflnd sfo{j|mdsf] dxŒjk"0f{{ cª\usf ¿kdf /x]sf k];fut 
l;k / bIftf;Fu ;DalGwt ljifox¿sf] ;}4flGts / k|of]ufTds kIf ;dfj]z eP klg pSt 
k];fsf nflu cfjZos Jojxf/s'zn l;kx¿ (Core/Soft skills/ employability skills/ 
twenty-first century skills) / sfo{:ynx¿sf nflu cfjZos ;d:of ;dfwfg;DaGwL 
l;kx¿ (Workplace-based skills) ;dfj]z ug{' cfjZos 5 . k|fljlws tyf Jofj;flos 
lzIff / tflndsf u|fh'o6x¿df k|fljlws l;k jf pTkfbg;Fu ;DalGwt k|fljlws 1fgdf 
dfq eP/ x'Fb}g, pgLx¿n] a[xt\ Jojxf/s'zn l;kx¿ h:t} lg/Gt/ kl/jt{g eO/xg] sfo{ 
;d"xx¿;Fu / sfo{ jftfj/0f;Fu ;dfof]hg tyf ;~rf/ ug]{ l;k k|fKt ug{'kb{5 (Majumdar 
and Rein, 2017) . To;}u/L k|lzIf0fnfO{ >d ahf/;Fu ;fGble{s agfpg / /f]huf/Ldf 
k|j]z tyf :yfgfGt/0f Ifdtfsf] ljsf;sf nflu sfo{:yndf cfwfl/t l;sfO cj;/ dxŒjk"0f{{ 
x'G5 (Schröder & Dehnbostel, 2021) . o:tf] sfo{:yndf cfwfl/t l;sfOsf d"ntM b'O{ 
:j¿k k|rlnt 5g\, sfo{ jftfj/0faf6 l;sfO / cEof;af6 l;sfO (Haruna and Kamin, 
2019) . g]kfnsf k|fljlws tyf Jofj;flos lzIff / tflndsf tLg cf]6} sfo{j|mdx¿ l8Knf]]df, 
lk|l8Knf]]df tyf ljBfnosf] k|fljlws wf/sf] kf7\oj|mddf Jojxf/s'zn l;kx¿nfO{ Wofg lbPsf] 
b]lvFb}g eg] sfo{:yndf cfwfl/t l;kx¿nfO{ yk k|efjsf/L agfpg' cfjZos 5 . l8Knf]]dfsf 
s]xL sfo{j|mdx¿, lk|l8Knf]]df / k|fljlws wf/sf sfo{j|mdx¿df sfo{:yn tflnd -OJT_ ;dfj]z 
ul/Psfn] sfo{:yndf cfwfl/t s]xL l;k lbg vf]h]sf] b]lvG5 t/ Psflt/ sfo{:yn tflndsf] 
kof{Kttfdf k|Zg /x]sf] 5 eg] csf]{lt/ sltko sfo{j|mdx¿ tyf ;+:yfdf oL k|fjwfgsf] 
sfof{Gjog k|efjsf/L ¿kdf ePsf] b]lvFb}g . 

ljz]ifu/L l8Knf]]df tyf sIff (–!@ sf] k|fljlws wf/sf sltko ljifox¿df l;sfOsf p2]Zox¿df 
k|of]ufTds kIfnfO{ kof{Kt :yfg lbOPsf] kfOFb}g . lk|l8Knf]]df, l8Knf]]df / k|fljlws wf/tkm{sf] 
kf7\oj|mddf k|fljlws ljifox¿df j|mdzM *), #)–^) / %) k|ltzt ;do k|of]ufTds sfo{nfO{ 
5'6\ofOPsf] 5 . k|ljlw / 1fgdf ePsf] kl/jt{gcg'¿k agfpg kf7\oj|mdx¿nfO{ lgoldt ¿kdf 
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kl/dfh{g ug{'kg]{ pNn]v eP klg sltko kf7\oj|mdx¿ nfdf] ;do;Dd cBfjlws ul/Psf] 
kfOFb}g . lk|l8Knf]]df txdf tLg dlxgfsf] sfo{:yn tflnd / l8Knf]]df txsf :jf:Yo, xf]6n 
Joj:yfkgdf sfo{:yn tflnd ;dfj]z eP klg w]/}h;f] OlGhlgol/ª tyf cGo sltko ljifodf 
sfo{:yn tflnd ;dfj]z ePsf] b]lvFb}g . k|fljlws wf/tkm{ 5 dlxgfsf] sfo{:yn tflnd 
;dfj]z ul/g'kg]{ Joj:yf kf7\oj|mddf /x]sf] 5 tfklg o;sf] k|efjsf/L sfo{Gjogdf sl7gfO 
b]lvPsf] 5 . 

lk|l8Knf]]df txsf sfo{j|mddf cfGtl/s / afXo d"Nofª\sgsf] ef/ ;dfg lgwf{/0f ul/Psf] 5 . 
t/ lgdf{0ffTds d"Nofª\sgx¿nfO{ kof{Kt ¿kdf hf]8 glbO{ lg0f{ofTdsdf hf]8 lbOPsf] b]lvG5 . 
o; txdf @) k|ltzt ef/sf] ;}4flGts kIfsf] d"Nofª\sgnfO{ %) k|ltzt ef/ lgwf{/0f ug{'n] 
;}4flGts kIfdf hf]8 lbOPsf] b]lvPsf] 5 . To:t}u/L l8Knf]]df txdf klg clGtd k/LIffnfO{ 
^$ b]lv *) k|ltzt ef/ lbOPsf] 5 . k|fljlws wf/tkm{ k|of]ufTds kIf / ;}4flGts kIfsf] 
d"Nofª\sgsf nflu j|mdzM %), %) k|ltzt ef/ 5'6\ofOPsf] 5 . ;a} sfo{j|mddf ;}4flGts 
ljifoj:t'sf] k/LIff k|foM ;+1fgfTds Ifdtfsf] tNnf] :t/ -k|foM ;Demg] / a'‰g] :t/_ df s]lGb|t 
x'g] ub{5 . o;af6 k|fljlws tyf cGo ;fGble{s l;kx¿ / pRr :t/sf l;k tyf Ifdtfsf] 
d"Nofª\sg x'g] b]lvFb}g . oL ;a} sfo{j|mdx¿df ;}4flGts tyf k|of]ufTds / cfGtl/s tyf 
clGtd k/LIff b'j}df cnu cnu pQL0f{ x'g'kg]{ k|fjwfg /x]sf] 5 . o;n] ;}4flGts l;sfOnfO{ 
hf]8 lbPsf] b]lvG5 .

k|fljlws lzIff tyf Jofj;flos tflnddf bIftf÷;Ifdtfdf cfwfl/t (Competence-based)  
kf7\oj|md tof/ ug]{ ljZjJofkL k|rngnfO{ l8Knf]]df, lk|l8Knf]]df tyf k|fljlws wf/sf kf7\oj|mdx¿ 
lgdf{0fdf k|of]u ul/Psf] b]lvFb}g . kf7\oj|md ljsf;sf j|mddf pBf]u tyf Joj;fo If]q / cGo 
;/f]sf/jfnfx¿sf] ;xeflutf dxŒjk"0f{{ eP klg kof{Kt dfqfdf ;xeflutf x'g ;s]sf] b]lvFb}g . 
l;l6Ole6LcGtu{t lgdf{0f ul/g] lk|l8Knf]]df tyf l8Knf]]df txsf kf7\oj|md ljsf;sf k|lj|mofdf 
o:tf] ;xeflutfsf] k|fjwfg /flvPsf] eP klg cEof;df cy{k"0f{{ / kof{Kt ;xeflutf ePsf] 
b]lvFb}g . dfWolds lzIffcGtu{t k|fljlws wf/sf] kf7\oj|md lgdf{0fdf eg] ;DalGwt lj1 / 
lzIfsx¿nfO{ dfq ;xefuL u/fOPsf] kfOG5 . o;k|sf/ k|fljlws tyf Jofj;flos lzIff / 
tflndsf] kf7\oj|md lgdf{0f ljifolj1 lgb]{lzt x'g uO{ a9L ;}4flGts / sfo{;Dkfbgsf nflu 
sd ;fGble{s x'g'df pBf]u tyf Joj;fo If]qsf] kof{Kt ;xeflutf gx'g' klg xf] eGg ;lsG5 .

g]kfn ;/sf/n] /fli6«o of]Uotf k|f¿k (NQF) tof/ u/L :jLs[t u/] tfklg sfof{Gjogdf cfPsf] 
5}g . /fli6«o of]Uotf k|f¿kcg';f/ of]Uotfsf] ljleGg :t/x¿sf nflu l;ksf dfkb08x¿ k|bfg 
u/]/ kf7\oj|md ljsf;nfO{ klg dfu{bz{g ug{ ;Sb5 t/ o;sf] sfof{Gjog gePsfn] ljleGg 
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sfo{j|mdx¿sf kf7\oj|md tof/ ug]{ Pp6f cfwf/sf] ¿kdf /fli6«o of]Uotf k|f¿knfO{ k|of]u ug]{ 
cEof; x'g ;s]sf] 5}g .

$= gLlt tyf k"j{ cWoogx¿sf] ;dLIff

lj=;+= @)&! b]lv k/LIf0fsf ¿kdf k|f/De ul/Psf] dfWolds tx sIff (–!@ sf] k|fljlws wf/ 
/ k|fljlws lzIff tyf Jofj;flos tflnd kl/ifb\cGtu{t ;~rflnt tLg a;]{{ l8Knf]]df sfo{j|mdsf] 
kf7\oj|mddf Ps¿ktf sfod ug]{ / sIff !) kl5 dfq k|fljlws lzIffsf] k|aGw ug{' pko'St 
x'g] s'/f ljleGg cWoog tyf /fli6«o lzIff gLlt, @)&^ n] pNn]v u/] klg xfn;Dd o;tkm{ 
sfo{ ePsf] b]lvFb}g . To; a]nf k/LIf0fdf /x]sf] dfWolds txsf] k|fljlws wf/sf] sfo{j|md 
;DaGwdf kf}8]n -@)&!_ n] ljBfno txdf cfwf/e"t tyf Jojxf/s'zn l;kx¿nfO{ lg/Gt/ 
u/L pd]/sf] kl/kSjtf / cfwf/e"t ljifosf] 1fg tyf l;ksf] cfjZos ljsf;kZrft\ sIff 
!) kl5dfq k|fljlws lzIff k|bfg ug{' pko'St x'g] pNn]v u/]sf lyP . o; ;Gbe{df /fli6«o 
lzIff gLlt @)&^ n] k|fljlws wf/tkm{sf sIff (–!@ sf sfo{j|md / k|fljlws lzIff tyf 
Jofj;flos tflnd kl/ifb\cGtu{t ;~rflnt tLg a;]{]{ l8Knf]]df sfo{j|mdnfO{ Pp6} 9fFrfdf NofO{ 
;dfg :t/sf kf7\oj|md nfu' ug]{ gLltut Joj:yf pNn]v u/L sIff !) kl5 dfq k|fljlws 
lzIffsf] k|aGw ug]{ s'/fsf] ;ª\s]t u/]sf] 5 . lzIff, lj1fg tyf k|ljlw dGqfnoåf/f @)&^ 
;fndf ul7t Ps sfo{bnn] klg k|fljlws lzIff tyf Jofj;flos tflnd kl/ifb\cGtu{tsf 
l8Knf]]df / ljBfnodf ;~rflnt k|fljlws wf/tkm{sf sfo{j|mdsf kf7\oj|mddf Ps¿ktf sfod 
ug{ ;'emfj lbPsf] lyof] . lzIff, lj1fg tyf k|ljlw dGqfnoåf/f @)*! ;fndf ul7t l8Knf]]df 
tyf lk|l8Knf]]df txsf] kf7\oj|mdsf] cWoog sfo{bnn] kf7\oj|mdsf] ;du| 9fFrfdf kl/dfh{gsf] 
cfjZostf b]vfPsf] 5 eg] sIff !) kl5dfq k|fljlws lzIff lbg'kg]{ / l8Knf]]df tyf k|fljlws 
wf/sf kf7\oj|md tyf d"Nofª\sg k|0ffnLdf ;fd~h:o sfod ug{'kg]{ ;'emfj lbPsf] 5 . o; 
cWoogn] ;Ifdtfdf cfwfl/t kf7\oj|mdsf] lgdf{0f, Jojxf/s'zn l;k tyf sfo{:yndf cfwfl/t 
l;sfO ;dfj]z, df]8'n/ sf];{ ljsf; / sfof{Gjog, kf7\oj|md ljsf;df pBf]u tyf Joj;fo 
If]qsf] ;xeflutf j[l4, lzIf0f l;sfO tyf d"Nofª\sg k|0ffnLdf ;'wf/nufotsf nflu ;'emfj 
lbPsf] 5 . g]kfnsf] ljBfno lzIff If]qsf] of]hgf ;g\ @)@@÷@)@#÷@)#!÷@)#@ n] /fli6«o 
lzIff gLlt @)&^ n] lgb]{z u/]cg';f/ ljBfno txsf] k|fljlws wf/sf] ;+/rgfdf kl/jt{g tyf 
o;sf] kf7\oj|mddf kl/dfh{g ug]{ nIo /fv]sf] 5 (MOEST, 2022).

ljleGg cWoog tyf of]hgfx¿n] l8Knf]]df / lk|l8Knf]]df kf7\oj|mdnfO{ ;fGble{s agfpg cfjZos 
kl/dfh{g ug{'kg]{ s'/f pNn]v u/]sf 5g\ (Baral, 2022; TSSP, 2023-32) eg] kf7\oj|md 
lgdf{0f tyf kl/dfh{gdf pBf]u tyf Joj;fo If]qsf] cy{k"0f{{ ;xeflutf x'g g;s]sfn] (Paudel, 
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2024; Renold, 2024) o;df ;'wf/ ug{'kg]{ pNn]v u/]sf 5g\ . g]kfnsf] ;f]x|fF} k~rjifL{o 
of]hgfn] l8Knf]]df tyf lk|l8Knf]]df kf7\oj|mdnfO{ ;fGble{s / /fli6«o of]Uotf k|f¿k -NQF_ 
cg's"n agfpg] pNn]v u/]sf] 5 (NPC, 2024) .

%= ;/f]sf/jfnfx¿sf] cg'ej, b[li6sf]0f tyf ;'emfj

lgdf{0f / xf]6n tyf ko{6g If]qsf pBf]uL tyf Jofj;foLx¿;Fusf] cGt/lj|mofdf Ps ;xefuLn] 
eg]sf lyP æljleGg ljifodf l8Knf]]df u/]sf k|lzIffyL{x¿nfO{ sfddf nufpg xfdLnfO{ sl7gfO 
5 . pgLx¿sf] l;kn] xfdL sxfF sfo{;Dkfbg ug{ k|foM c;Dej 5 . pgLx¿nfO{ xfdLn] sDtLdf 
5 dlxgfsf] tflnd lbP/ dfq sfddf nufpg ;S5f}F . t'ngfTds ¿kdf l8Knf]]df k"/f u/]sf 
eGbf lk|l8Knf]]df k"/f u/]sfx¿sf] sfo{;Dkfbg /fd|f] b]lvPsf] 5 . dfWolds lzIffsf] k|fljlws 
wf/sf] pTkfbgsf] sfo{;Dkfbg cem sdhf]/ b]lvG5 . jf:tjdf l8Knf]]df / k|fljlws wf/ b'j}sf] 
kf7\oj|mdsf] :j¿k tyf lzIf0f k|lzIf0f /f]huf/ pGd'v l;keGbf klg pRr lzIff nlIft /x]sf] 
b]lvG5 . æo;n] d"ntM kfFr kIfnfO{ ;ª\s]t ub{5 . klxnf] kf7\oj|mddf cª\u|]hL, g]kfnL / 
;fdfGo lj1fgsf] ef/ clws x'gfn] ;DalGwt k|fljlws l;k sdhf]/ x'g uPsf] 5, h'g s'/f 
cl3Nnf] v08df klg pNn]v ul/Psf] 5 . bf];|f] sfo{j|mdsf] ;+/rgfn] kof{Kt l;k l;sfO / 
sfo{:yndf cfwfl/t l;sfO x'g ;Sg] b]lvPg . pbfx/0fsf nflu sltko l8Knf]]df sfo{j|mddf 
sfo{:yndf cfwfl/t l;sfO ;dfj]z ul/Psf] 5}g eg] sfo{:yndf cfwfl/t l;sfO ;dfj]z 
ePsf sltko sfo{j|md tyf ;+:yfx¿df klg o;sf] k|efjsf/L sfof{Gjog ePsf] b]lvPg . oL 
sfo{j|mdx¿df k|of]ufTds sfo{x¿eGbf ;}4flGts 1fgdf hf]8 lbPsf] b]lvG5 .  t];|f] cEof;df 
/x]sf] lzIf0f tyf ljBfyL{ d"Nofª\sg ljlw tyf k|lj|mofn] l;k l;sfO k|efjsf/L agfpg ;s]sf] 
b]lvFb}g . rf}yf] cl3Nnf] v08df pNn]v ePcg';f/ o;df cfwf/e"t ljifodf a9L hf]8 lbFbf 
Psflt/ ;DalGwt k|fljlws ljifosf] l;sfOdf kof{Kt Wofg lbg ;s]sf] b]lvFb}g eg] csf]{lt/ 
sfo{;DkfbgnfO{ k|ToIf k|efj kfg]{ :yfgfGt/0fLo jf Jojxf/s'zn l;kx¿ (Transversal 
or soft skills) nfO{ plrt tl/sfn] ;dfj]z / PsLs/0f gul/Psf] / sfo{:yndf cfwfl/t 
cg'ejsf] ckof{Kttf jf cefj /x]sf] b]lvG5 . kfFrf}F pBdL tyf Joj;foLx¿n] kf7\oj|md 
lgdf{0fdf pgLx¿nfO{ cy{k"0f{{ ¿kdf ;+nUg gu/fPsfn] klg kf7\oj|md pBf]u tyf Joj;fosf 
nflu ;fGble{s / k|efjsf/L x'g g;s]sf] atfPsf lyP .

l6Ole6L If]qsf cWo]tf, Joj:yfks tyf cGo o; If]qsf lj1x¿n] ;fwf/0f ljifosf] cTolws 
ef/sf] cf}lrTo g/x]sf] atfPsf lyP . pgLx¿sf] egfO o:tf] lyof], æxfnsf] l8Knf]]df txdf 
;dfj]z ul/Psf cª\u|]hL, g]kfnL, ul0ft, lj1fg h:tf ;fdfGo ljifox¿sf] cTolws ef/n] 
l;ko'St dfgj ;+;fwg pTkfbg ug]{ p2]ZonfO{ k"/f ug{ ;Sb}gg\, ltgLx¿n] ;fdfGo lzIff h:t} 
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pRr lzIffsf] tof/L ug{ vf]h]sf] b]lvG5 . t/ o;n] g /f]huf/sf] tof/Ldf of]ubfg k'¥ofpF5 
g t pRr lzIffsf] nflu g} kof{Kt ;xof]u ub{5 . k|fljlws tyf Joj;flos lzIff / tflndsf 
o:tf sfo{j|mddf oL ;fdfGo ljifox¿ nueu Ps ltxfOeGbf a9L ;do k9fpg' eg]sf] ;|f]t / 
;dosf] aaf{bL xf] .Æ

s]xL lzIffnosf k|lzIfsx¿;Fu ul/Psf] 5nkmndf pgLx¿n] ;fwf/0f ljifo sd u/L k|fljlws 
ljifo jf l;kdf k|of]u x'g] ljifoj:t' dfq e/;s k|fljlws ljifo;Fu PsLs[t u/]/ lzIf0f 
ug{'kg]{, kf7\oj|md lgoldt cBfjlws ug{'kg]{, l;sfOsf nflu gjLgtd k|ljlw / ;fwg k|of]u 
ug{'kg]{, k|of]ufTds sfo{nfO{ k|lzIffyL{ d"Nofª\sgdf a9L dxŒj lbg'kg]{, k|lzIfsnfO{ kf7\oj|md 
cled'vLs/0f tyf lgoldt Ifdtf clej[l4sf cj;/ k|bfg ug{'kg]{, kf7\oj|md ljsf; tyf 
kl/dfh{gdf ;DalGwt pBf]u, Joj;fo tyf k];f If]q / k|lzIfsx¿nfO{ cy{k"0f{{ 9ª\un] ;xefuL 
u/fpg'kg]{ ;'emfjx¿ lbPsf lyP . s]xL k|lzIfsx¿n] sltko ljifoIf]qdf k|fljlws ljifox¿df 
klg ljifoj:t'x¿ a9L /x]sfn] o;df k'g/jnf]sg / kl/dfh{gsf] cfjZostf /x]sf] atfPsf 
lyP . Ps hgf k|lzIfsn] w]/} ljBfyL{x¿nfO{ oL ;fdfGo ljifox¿ kf; ug{ ufx|f] x'g] cj:yfsf] 
JofVof o;/L u/], æw]/} ljBfyL{x¿ oL ;fdfGo ljifox¿ s;/L kf; ug]{ eg]/ ;Dk"0f{{ cWoog 
cjlwe/ ;ª\3if{ ul//x]sf / lrlGtt /x]sf 5g\ . kmn:j¿k ltgLx¿n] k|fljlws ljifo / l;k 
ljsf;df Wofg s]lGb|t ug{ ;s]sf 5}gg\ .Æ 

l8Knf]]df txsf ljBfyL{x¿sf] ;d"xdf ul/Psf] cGt/lj|mofdf pgLx¿n] k|of]ufTds ;fwgsf] 
cefj /x]sf], gjLgtd l;k tyf k|ljlwsf] k|of]unfO{ k|f]T;fxg ug{ g;lsPsf], ul0ft tyf lj1fg 
ljifo sl7g ePsf], sfo{:yn cg'ej k|efjsf/L gePsf] h:tf d'2fx¿ /x]sf] atfPsf lyP .

sIff (–!@ sf] k|fljlws wf/ ;DaGwdf ePsf cEof;n] cem} o;sf] uGtJo klxNofpg ;s]sf] 
b]lvFb}g . k|fljlws wf/tkm{sf] kf7\oj|md af]lemnf] /x]sf], sIff !) ;Dd k|fljlws wf/ k9]sfx¿ 
sIff !! df ;fwf/0f wf/d} kms{g] u/]sf], sIff !! / !@ kl5 klg >d ahf/eGbf pRr 
lzIff /f]Hg] ;ª\Vof cTolws /x]sf], kf7\oj|md ;+/rgfdf klg g]kfnL, cª\u|]hL, lj1fg, ul0ft 
ljifox¿nfO{ g} k|fyldstfdf /fv]/ ;fwf/0f wf/s} kf7\oj|md cWofkg ug]{ u/]sf], ljifox¿ 
w]/} ePsf] / ;DalGwt ljifosf lzIfsx¿sf] cefj /x]sf] kfOof] . dfWolds txsf k|fljlws 
ljifosf k|lzIfsx¿;Fu ul/Psf] cGt/lj|mofn] klg of] s'/fnfO{ b]vfPsf 5g\ eg] pgLx¿ sIff ( 
/ !) sf] w]/}h;f] k|ljlws ljifo ljBfyL{sf] cfwf/e"t ljifosf] 1fgsf] cefjdf sl7g b]lvPsf] 
atfPsf lyP . o; If]qsf lj1 tyf cGo ;/f]sf/jfnfx¿n] ljBfno txdf k|fljlws wf/ 
cWoog u/]sf clwsf+z ljBfyL{x¿ /f]huf/Ldf guO{ jf /f]huf/Ldf hfg g;sL pRr lzIffdf 
egf{ x'g] p2]Zo /fVg] xf] eg] k|fljlws wf/sf] cf}lrTo gx'g] atfPsf 5g\ . To:t} sIff (–!@ 
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sf] kf7\oj|md / l8Knf]]df÷lk|l8Knf]]df kf7\oj|mdlar Ps¿ktf gePsf] kfOof] . ;du|df w]/}h;f] 
;/f]sf/jfnfx¿n] sIff ( af6 k|fljlws lzIff lbg pd]/sf b[li6n] pko'St gePsf], efiff, ul0ft 
tyf ;fwf/0f lj1fgsf] cfwf/e"t 1fg / k|fljlws ljifo tyf l;k Ps}k6s l;sfpg sl7g 
ePsfn] sIff !) kl5 l8Knf]]df tyf sIff !! / !@ sf] k|fljlws wf/sf sfo{j|md ;~rfng u/L 
kf7\oj|md tyf d"Nofª\sg k|lj|mofdf Ps¿ktf sfod ug{' pko'St x'g] /fo k|:t't u/]sf lyP . 
pgLx¿n] sIff ( / !) df eg] k|fljlws wf/ g/fvL ;fwf/0f wf/d} P]lR5s ljifosf ¿kdf 
;fdfGo Jofj;flos lzIff;DaGwL k];f tyf Joj;fo pGd'v ljifox¿ ;dfj]z ug{ ;lsg] pNn]v 
u/]sf lyP . 

^= lgisif{

k|fljlws tyf Jofj;flos lzIff / tflndsf nfdf] cjlwsf sfo{j|mdx¿cGtu{t ;~rflnt 
lk|l8Knf]]df, l8Knf]]df tyf sIff (–!@ sf k|fljlws wf/sf kf7\oj|mdsf] ;+/rgf tyf :j¿kdf 
kl/jt{g u/L >dahf/ nlIft u/L k'g;{+/rgf ug{' cfjZos b]lvPsf] 5 . o;df xfnsf] pRr 
lzIff pGd'v cfwf/e"t tyf k|fl1s :j¿ksf ljifoj:t'nfO{ k|fljlws l;k l;sfOdf k|of]u 
x'g];Dd dfq ;Lldt u/L 36fpg'kg]{, w]/}h;f] cfwf/e"t ljifoj:t'sf] l;sfOkZrft\ oL sfo{j|mddf 
;xefuL u/fpg] u/L sIff !) kl5 dfq o:tf sfo{j|md ;~rfng ug{'kg]{ / l8Knf]]df tyf sIff 
(–!@ sf k|fljlws wf/sf kf7\oj|mddf Ps¿ktf Nofpg'kg]{ x'G5 . 

o;}u/L o; If]qsf] ;'wf/sf nflu ;Ifdtfdf cfwfl/t df]8'n/ sf];{ ljsf; ug]{, k|fljlws 
l;knufot Jojxf/s'zn l;k tyf sfo{:yndf cfwfl/t l;sfOnfO{ kf7\oj|mddf PsLs[t ug]{, 
ljBfyL{ d"Nofª\sg k|0ffnLdf kl/dfh{g u/L k|of]ufTds kIfdf hf]8 lbg'sf ;fy} l;sfO ;'wf/df 
d"Nofª\sg glthfsf] pkof]u a9fO{ lgdf{0ffTds kIfdf Wofg lbO{ pknlAw ;'wf/ ug]{ / kf7\oj|md 
lgdf{0f tyf sfof{Gjogdf ;DalGwt pBf]u tyf Joj;fo If]qsf] ;xeflutf a9fpg] cfjZostf 
/x]sf] 5 . o;df /fli6«o of]Uotf k|f¿k sfo{Gjog u/L kf7\oj|mdnfO{ ;f]xLcg's"n agfpg] / 
kf7\oj|mdnfO{ Pp6f b:tfj]hdf ;Lldt gu/L ;du| l;sfO tyf d"Nofª\sg k|lj|mofnfO{ kf7\oj|mdsf] 
cª\usf ¿kdf lnO{ ltgsf lar tfbfTDo sfod ug{' cfjZos 5 . 

kf7\oj|md ljsf; tyf kl/dfh{g ubf{ ljrf/ k'¥ofpg'kg]{ csf]{ dxŒjk"0f{{ kIf eg]sf] k|fljlws tyf 
Jofj;flos lzIff / tflndsf sfo{j|mdx¿nfO{ /f]huf/L nlIft agfpg' xf] g ls pRr lzIff 
k|j]zsf] of]Uotf dfq ljsf; ug{' xf] . o;af6 pRr lzIff k|j]z ug{ rfxg]sf nflu eg] ls t 
k|fljlws tyf Jofj;flos lzIff / tflnd If]qdf g} o:tf sfo{j|mdx¿ ljsf; ug{'kg]{ x'G5 of 
t pRr k|fljlws tyf ;fwf/0f lzIffdf hfgsf nflu pko'St kf/uDotfsf dfu{x¿df ;xefuL 
x'g] k|aGw ug{ ;lsG5 . 



141lzIff klqsf–@)*@

;Gbe{ ;fdu|L

Baral, D. (2023). Situation of Students’ Attraction towards Engineering 
Programs: A Case Study. CTEVT. 

Fawcett, C., Sawi. G. E. and Allison, C. (2014). TVET Models, Structures and 
Policy Reform Evidence from the Europe & Eurasia Region. USAID.

Majumdar, S. and Rein, V. (2017). TVET and Academic Education: A Blurring 
Distinction- New Opportunities for the Future. STEPS, Vol 3, 2017.

MOEST (2022). School Education Sector Plan, 2022/2023-2031/2032. 
Government of Nepal, Ministry of Education, Science and Technology. 

MOEST (2022a). Technical Education and Vocational Training (TVET) Sector 
Strategic Plan (TSSP). Government of Nepal, Ministry of Education, 
Science and Technology. 

NPC (2024). The Sixteen Five -year Plan, 2081/82-2085/86 BS. Government of 
Nepal, National Planning Commission. 

Paudel, P. K. (2024). Technical and Vocational Education and Training and its 
Relationship to Employment in Nepal: A Mixed Methods Study. A PhD 
thesis, sumbitted to Kathmandu University, School of Education. 

Rabiu Haruna, R. and Kamin, Y. (2019). Application of Work-Based 
Learning Model in Technical and Vocational Education: A Systematic 
Review. Education, Sustainability and Society (ESS) DOI : http://doi.
org/10.26480/ess.04.2019.01.04.

Renold, Ursula; Bhandari, Usha; McDonald, Patrick; Lickert, Eva; Sharma, 
Amrita; Subedi, Subas (2024). Constitutional Reform and its Impact 
on TVET Industry in Nepal: Fourth report in support of developing 
understanding and finding the way forward for federalizing the TVET 
sector in Nepal – Organized Industry. ETH Zurich Research Collection.

Schröder, T. & Dehnbostel, P. (2021). The Workplace as a Place of Learning in 
Times of Digital 



142 lzIff klqsf–@)*@

Transformation – Models of Work-related and Work-based Learning and 
in-Company Concepts. In: TVET@Asia, issue 17, 1-16. Online: 
http://tvet-online.asia/issue/17-1/the workplace-as-a-place-of-learning-
in-times-of-digital-transformation-models-of-work-related and-work-
based-learning-and-in-company-concepts/ 

UNESCO (2016). Recommendation concerning Technical and Vocational 
Education and Training.

sfo{bnsf] k|ltj]bg -@)&^_ . dfWolds tx sIff (–!@ sf] k|fljlws wf/ tyf k|fljlws tyf 
Jofj;flos lzIff / tflnd kl/ifb\cGtu{tsf l8Knf]df txsf] PsLs[t kf7\oj|md 9fFrf 
ljsf; sfo{bnsf] k|ltj]bg @)&^ . 

sfo{bnsf] k|ltj]bg -@)*!_ . k|fljlws lzIff tyf Jofj;flos tflnd kl/ifb\åf/f ul7t 
kf7\oj|md ;'wf/ cWoog sfo{6f]nLsf] k|ltj]bg, @)*! .

k|fljlws tyf Jofj;flos lzIff / tflnd kl/ifb\ -@)*)_ . kf7\oj|md ljsf; tyf ;dsIftf 
lgwf{/0f ljlgodfjnL, @)*) .

k|fljlws tyf Jofj;flos lzIff / tflnd kl/ifb\ -@)*)_ . lk|l8Knf]df tyf l8Knf]df txsf 
kf7\oj|mdx¿ .

kf7\oj|md ljsf; s]Gb| -@)*)_ . dfWolds txsf k|fljlws wf/sf kf7\oj|mdx¿ .

kf}8]n, n]vgfy -@)&!_ . g]kfndf /f]huf/ pGd'v lzIffsf] cfjZostf / o;;DaGwL d'2fx¿ . 
/fi6«;]js bk{0f, *#*÷ *$( g]kfn lghfdtL sd{rf/L ;ª\u7g, s]Gb|Lo sfo{;ldlt .

lzIff, lj1fg tyf k|ljlw dGqfno -@)&^_ . /fli6«o lzIff gLlt, @)&^ .



143lzIff klqsf–@)*@

*lgj[Q pk;lrj, lzIff, lj1fg tyf k|ljlw dGqfno

k7g ;+:j[mlt M cjwf/0ff, cfjZostf / k|of]u

 lji0f'k|;fb clwsf/L*

  n]v;f/

d"ntM lnlka4 b[ZofTds efiffdf /x]sf 1fg Pjd\ ;"rgfnfO{ ;ª\ul7t u/L cy{af]w jf 
cy{u|x0f ug'{ k9fO xf] . cyf{t\ :ki6 a'‰g] u/L ;xh ultsf ;fy k9\g] IfdtfnfO{ k9fO 
elgG5 . k9\g ?lr /fVg', lgoldt k9\g' / To;af6 cfjZos 1fg, l;k lng' k7g ;+:sf/ 
xf] eg] k9\g l;Sg] sfo{nfO{ lgoldt agfpg] / afgLsf] ¿kdf ljsf; ug'{ k7g ;+:s[lt xf] . 
k7g ;+:s[ltn] gofF gofF 1fg yKg, cfkm\gf] 1fgdf cBfjlws ug{ / cfkm\gf] 1fgsf] bfo/f 
a9fpg dxŒjk"0f{ e"ldsf v]Ng] ub{5 . t/ cfhef]ln ;fg} pd]/b]lv g} df]afOn, Nofk6k cflb 
cfw'lgs k|ljlwdf em'lG8g] / lg?2]Zod"ns tyf cg'kof]uL ljifo If]qdf a9L ;do vr{gfn] 
k9\g] / l;Sg] afgL x«f; x'Fb} uPsf] kfOG5 . o;n] l;h{gfTds ;f]rfO tyf 1fgsf] e08f/df 
Go"gtf Nofpg] u/]sfn] o:tf] k|j[lQ /lx/x]df cfhsf] k':tfsf] lhDdfdf cfpg] ef]lnsf] ;dfh 
s:tf] aGnf eg]/ lgs} lrGtf JoSt x'g] u/]sf] kfOG5 . t;y{ ;fg} pd]/b]lv k7g afgL 
a;fn]/ k7g ;+:s[lt ljsl;t ug'{ cfhsf] z}lIfs If]qsf] k|d'v r'gf}tL aGg uPsf] 5 . o; 
k|j[lQnfO{ ;sf/fTds af6f]tkm{ n}hfg jt{dfg k|ljlwsf] k|of]unfO{ p2]Zod"ns 9ª\un] k9\g] 
/ l;Sg] afgLdf ¿kfGt/0f ub}{ lzIf0f / lzIfftkm{ hf]8\g'kg]{ ePsf] 5 . o; n]vdf k7gsf 
;}4flGts cjwf/0ff, jt{dfg cEof; / ;d:of tyf ;dfwfgsf af/]df rrf{ ug]{ k|oTg 
ul/Psf] 5 . 

d'Vo zAbfjnLM  k9fO, lj;ª\s]tg, af]w, k7g k|jfx, k7g ;+:sf/ / ;+:s[lt, efiff lzIf0f

!=  k7g ;+:j[mltsf] cjwf/0ff

!=!  k7g cyf{t\ k9fOsf] kl/ro

;fdfGotof k9fO eg]sf] n]lvPsf jf 5flkPsf ;fdu|LnfO{ cFfvf / dl:tissf dfWodaf6 cy{ 
u|x0f ub}{ a'em\g] Ifdtf xf] . k9fOleq d"ntM b'O{ k|lj|mof cGtlg{lxt x'G5g\ M zAbsf] klxrfg 
/ a'emfO . zAb klxrfgsf] ;DaGw lj;ª\s]tg (Decoding) l;k;Fu ;DalGwt 5 eg] a'emfO 
jf af]wsf] ;DaGw k9]sf s'/fsf] ;f/ u|x0f ug]{;Fu ;DalGwt 5 . l;ko'St k9fO eg]sf] :k:6 
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a'em\g] u/L ultsf ;fy k9\g] Ifdtf xf] . cyf{t\ ;}4flGts ¿kdf eGg'kbf{ cy{k"0f{ tl/sfn] s'g} 
;ª\s]tnfO{ lj;ª\s]tg ug]{ ;+1fgfTds k|lj|mof k9fO xf] . lbOPsf] ljifoj:t'nfO{ cy{af]w x'g] u/L 
k9\g] lj|mof jf k|lj|mof g} k9fO xf] . o;/L :ki6 a'‰g] u/L ;xh ultsf ;fy k9\g] IfdtfnfO{ 
k9fO elgG5 . k9fOsf] d'Vo p2]Zo ;'ema'emo'St k9fO xf] . 

k9fOsf] cy{nfO{ lgDgfg';f/ a'em\g] a'emfpg] ul/Psf] kfOG5 M

•	 n]lvPsf s'/f a'em\g] u/L afFRg], cEof; ug]{ jf cWoog ug]{ efj, lj|mof jf k|lj|mof 
k9fO xf] -a[xt\ g]kfnL zAbsf]z, k|1f k|lti7fg, @)^&_ 

•	 k7g sl7g snf xf], h;n] 1fgsf ax'If]q, dgf]lj1fg tyf ;fdflhs Ifdtfsf] 
;+nUgtfsf dfWodn] kf7ssf] ;kmntf ;'lglZrt u5{ (Snow, Burns and Griffin, 
1998).

•	 k7g Ifdtfx¿sf] ljsf; ug{ s;/L k9\g] EfGg] s'/f l;sfO ;xhLs/0fåf/f ;Dej 
5 t/ o;sf] lglZrt tl/sf x'G5 . (Anderson, 2000a: 397) 

!=@   k7g ;+:s[ltsf] kl/ro

k7g ;+:s[lt lzIff / 1fg k|flKtsf] dxŒjk"0f{ kIf xf] . k7g eg]sf] k9\g] / ;+:s[lt eg]sf] 
‘afgL’ cyf{t\ ‘k9\g] afgL’ nfO{ ;f]emf] cy{df k7g ;+:s[lt eGg ;lsG5 . k9\g] / To;af6 af]w 
u/L yk 1fg, l;k cfh{g ug]{ sfo{ k7g xf] . t/ To;nfO{ lgoldt agfpg] / afgLsf ¿kdf 
ug'{ k7g ;+:s[lt xf] . cyf{t\ k9\g] l;Sg] sfo{nfO{ lgoldt agfpg] afgLsf ¿kdf ljsf; ug'{ 
k7g ;+:s[lt xf] . 

k9\g] sfd d"ntM lnlka4 b[ZofTds efiffdf /x]sf 1fg Pjd\ ;"rgfnfO{ ;ª\ul7t u/L cy{af]w 
jf cy{u|x0f ug'{ xf] . cfFvf / dl:tissf dfWodn] k"j{cg'ej;Fu tfbfDotf u/L ;+1fg / b[Zo 
;ª\s]tx¿nfO{ ;ª\ul7t u/]/ a'‰g] l;k / Ifdtf k7gdf kb{5 . cfFvf, b[ZofTds k|tLs 
-cIf/, zAb, jfSo, lrq cflb_ / cy{ u/L tLg kIfsf] ;+nUgtfdf k7g sfo{ x'g] ub{5 . 
k7gsfo{df cIf/, zAb, kbfjnL / jfSox¿sf] klxrfg, cfkm\gf cg'ejsf cfwf/df ltgsf] ;ª\u7g 
/ cfkm\gf] af]w Ifdtfsf cfwf/df ltgsf] cy{ nufpF5 . o:tf] sfo{åf/f kf7sn] k9fOdf b[ZofTds 
cleJolStnfO{ j}rfl/s laDadf kl/0ft u/]/ cy{ klxNofpg] / a'‰g] sfo{ ub{5 . o;/L k7gdf 
b[ZofTds cleJolStnfO{ cfkm\gf cg'ej / ljrf/;Fu ld;fP/ lgisif{ lgsfNg] / cy{ u|x0f ug]{ ub{5 . 

k9\g] sfd df}g tyf ;:j/ b'a} ¿kdf ug{ ;lsG5 . n]Vo lnlk lrx\gx¿nfO{ cfjfh lgsfn]/ 
k9\g' ;:j/ xf] eg] pRrf/0f gu/L jfrg ug]{ k|lj|mof df}g k7g xf] . oL b'O{dWo] k7g 
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snfsf nflu df}g k7gnfO{ pTs[i6 snfsf ¿kdf lnOG5 . ;:j/ k7gsf] t'ngfdf df}g k7g 
;/n, zL3| tyf dfgl;s ysfj6 klg sd x'g] u5{ . 1fg l;ksf] j[l4 / ljsf;df k7g 
;+:s[ltsf] dxŒjk"0f{ e"ldsf /xg] pknAw ljljw ;fdu|L k9]/ cfkm\gf] 1fg, ljj]s, Jojxf/ tyf 
ax'af}l4stfsf] ljsf; ug]{, ;+:sf/nfO{ k7g ;+:s[lt elgG5 . 

;g\ !(*# df lko/] a8\o'{ / /f]h/ rf6{/n] cGt/ljifos ;Dd]ng ub}{ ‘k|flS6; ckm l/l8ª’ / 
‘l/l8ª ofh sNr/n k|flS6;’ eGg] b'O{cf]6f lgaGwfTds s[ltdf k7g ;+:s[lt;DaGwL cjwf/0ffsf] 
rrf{ ub}{ ;dfhsf] ;+:s[ltsf cfwf/df k7g k|efljt x'g] cyf{t\ ;dfhdf k7g ;+:s[lt ePdf 
JolSt :jtM To;sf] ;b:o x'g] s'/f cufl8 ;f/]sf] lyP . 8f]l/8f / km'sf]n] klg k7g ;+:s[ltdf 
hf]8 lbP/ cfkm\gf dfGotf /fv]sf] kfOG5 . 

@=  k7g ;+:s[ltsf] dxŒj / cfjZostf 

k7g ;+:s[ltn] gofF gofF 1fg yKg, cfkm\gf] 1fgdf cBfjlws ug{ / cfkm\gf] 1fgsf] bfo/f 
a9fpg dxŒjk"0f{ e"ldsf v]Nb5 . k/fk"j{sfndf >'lt k/Dk/faf6 1fgsf] x:tfGt/0f ul/GYof] 
eg] cfhef]ln cfP/ x:tlnlvt, d'lb|t jf l8lh6n ;fdu|Lsf dfWodaf6 k7g sfo{ ul/g] 
ePsfn] k7g ;+:s[lt ljsf;sf nflu ;xh ePsf] 5 . dfWod h'g eP klg JolStn] lgoldt 
k7gkf7gsf ;Gbe{df 1fgsf] bfo/f a9fP/ cBfjlws ug{ / k7gsf dfWodn] dgf]/~hg k|fKt 
ug{ klg k7g ;+:s[lt cfjZos x'G5 . To:t} ;dfhnfO{ ;Eo ;';+:s[t agfpg tyf ;d[4 ;dfh 
lgdf{0f ug{ klg ;dfhdf k|To]s JolStdf k7g ;+:s[lt cfjZos x'G5 . k9\gsf nflu k];f 
/f]huf/L k|fKt ug{, gofF gofF hfgsf/L k|fKt ug{ / pknAw 1fgsf] bfo/fnfO{ ;d[4 agfpg, 
kl/is[t ug{ klg k7g cfjZos x'G5 . km';{bsf] ;dosf] ;b'kof]u ug{, s'g} /rgf ug{, lzIf0f 
ug{ k|jrg ug{ klg k7g ;+:s[lt cfjZos x'G5 . 	  

o;/L k9\g] sfd s]jn ljBfyL{sf] dfq geP/ ;a} If]qsf h:t} ljleGg k];fsdL{, /fhgLltsdL{, 
;flxTosf/, ;dfh;]jL, j}1flgs, lzIffzf:qL cg';Gwfgstf{ cflb ;a}sf] xf] . o;n] km/flsnf] 
lrGtg z}nL agfpg / km/flsnf] JolStŒj ljsf;df ;xof]u k'¥ofpg] ub{5 . ;f/f+zdf k7g 
;+:s[ltsf] cfjZostf÷cf}lrTonfO{ lgDg a'Fbfdf ;"rLs[t ug{ ;lsG5 M 

•	 k9]/ a'em\g tyf a'em]/ k9\g] afgLsf] ljsf; ug{

•	 gofF 1fg yKg, cBfjlws ug{ / 1fgsf] bfo/f a9fpg 

•	 ;DalGwt ljljw ljifoIf]qdf ulx/f] 1fg / ;dembf/L ljsf; ug{

•	 s'g} j:t' jf ljrf/sf af/]df, tfls{s ljZn]if0f ug]{ Ifdtf cfh{g ug{ 
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•	 k|fKt 1fgnfO{ Jojxf/df ptfg{ tyf 1fgsf] bfo/fnfO{ ;d[4 / kl/is[t ug{ 

•	 ljljw cGt/ljifos 1fg / cg'ej lj:tf/ ug{ 

•	 ljZjdf eP u/]sf 36gf / sfo{af/] hfgsf/L /fVg 

•	 k|fKt 1fg / l;knfO{ yk kl/dfh{g / kl/isf/ ug{ 

•	 JolStnfO{ cWoogzLn lrGtgzLn / l;h{gzLn agfpg 

•	 cfnf]rgf tyf ;dfnf]rgfTds r]tsf] lgdf{0f ug{ 

•	 k7gdfkm{t ;dosf] ;b'kof]u / dgf]/~hg k|fKt u/L :j:y /xg 

•	 ;d'bfo / ;dfhnfO{ ;Eo / ;';+:s[t agfpg

#=  k7g ;+:sf/ ljsf;sf ;}4flGts cfwf/

k7g ;+:sf/ eg]sf] s'g} klg kf7\o;fdu|L cyf{t\ d'lb|t jf cgnfOg÷ckmnfOg k7g ;fdu|L 
?lrk"j{s k9\g] / To;af6 af]w ug]{ lg/Gt/sf] afgL xf] . x/]s k7g ;fdu|L b]Vg]ljlQs} k9\g 
?lr /fVg] / k9\g] afgLsf] ljsf; ug'{ k7g ;+:sf/ xf] . k9\g ?lr /fVg', lgoldt k9\g' / 
To;af6 cfjZos 1fg, l;k lng' k7g ;+:sf/ xf] . k7g ;+:sf/ ljsf; ug{ ;fg} pd]/ / tNnf] 
sIffb]lv g} afnaflnsfnfO{ k9\g pTk|]l/t ub}{ k9\g /dfpg] jftfj/0f l;h{gf ub}{ aRrfb]lv k|f}9 
x'Fbf;Dd lgoldt k9\g] ;+:sf/ a:g' k7g ;+:sf/ xf] . 

k7g jf k9fO / k7g ;+:s[lt;DaGwL s]xL :yflkt ;}4flGts k|rngdf /x]sf] kfOG5  . k9fO 
s] xf] / k|efjsf/L k9fO s;/L ug]{ eGg] af/]df ;}4flGts dfGotfnfO{ Vofn} gu/L ;fdfGotM 
k9fOnfO{ ;fdfGo ¿kdf ;;{tL{ x]/]/ jfrg ug]{ eGg] a'em\g] u/]sf] kfOG5 . jf:tjdf k9fOleq 
b'O{ k|lj|mof cGtlg{lxt x'G5g\ M zAbsf] klxrfg / Wjlg÷j0f{ jf zAb / cy{ jf efj;Fusf] 
;fb[Zotf÷af]w . cyf{t\ cy{k"0f{ tl/sfn] s'g} ;ª\s]t -Wjlg÷j0f{÷cIf/_ nfO{ lj;ª\s]tg 
(Decoding) ug]{ ;+1fgfTds k|lj|mof k9fO xf] . o;/L l;ko'St k9fO eg]sf] :k:6 a'em\g] u/L 
ultsf ;fy k9\g] Ifdtf xf] . t/ cf}krfl/s lzIffsf] k|f/De ubf{ afndgf]lj1fg tyf k7g 
l;4fGtsf cfwf/df efiff lzIf0f gu/L ;fg} pd]/b]lv 3/kl/jf/df af]lng] efiffsf] k|of]u gu/L 
ckl/lrt efiffnfO{ lzIf0fsf] dfWod agfpFbf ?lrk"j{s k9\g] afgLsf] ljsf; g} gx'g] / cGttM 
afnaflnsfdf k7gkf7gk|lt g} ljt[i0ff l;h{gf x'g] u/]sf] kfOG5 . hu g} sdhf]/ ePkl5 
To;kZrft\sf] lzIffsf] l;sfO pknlAw sdhf]/ x'g' :jefljs} xf] . 

jf:tjdf k|f/lDes sIffx¿df cf}krfl/s lzIffsf] ;'?cft ubf{ 3/ kl/jf/df af]lng] efiffnfO{ 
k7gkf7gsf] dfWod agfpFbf l;sfO pknlAw pRr x'g] tYo ljleGg cWoogx¿n] k'li6 u/]sf  
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5g\ . jt{dfg ;dodf ljBfyL{x¿sf] l;sfO pknlAw sdhf]/ x'g'sf d'Vo sf/0fdWo] Ps sf/0f 
k|f/lDes txdf 3/ kl/jf/df af]lng] efiffdf k7gkf7g gx'g' klg Ps ePsf] s'/f cWoogaf6 
k'li6 ePsf] 5 . af]w jf a'emfOdf cfwf/e"t 1fg geP;Dd ckl/lrt efiffnfO{ lzIf0fsf] dfWod 
agfpFbf afnaflnsfx¿ ;xh l;sfOaf6 ljR5]b x'g uO{ k7gkf7gk|lt g} ljt[i0ff l;h{gf x'g] 
ub{5 . kmn:j¿k ljBfno hfg} gdfGg] / uP klg l;sfO cj:yf Hofb} sdhf]/ x'g] ub{5 . 
o;/L afnaflnsfx¿nfO{ ckl/lrt efiffdf k7gkf7g u/fpg' eg]sf] l;sfOsf] cj;/af6 
al~rt ug'{ ;/x dflgG5 . lglZrt ;dokl5 klxnf] efiffdf l;s]sf 1fg tyf l;k cGo efiffdf 
;xh} :yfgfGt/0f ug{ ;lsg] x'G5 . cWoogsf cg';f/ sDtLdf klg % jif{b]lv * jif{;Dd 
3/kl/jf/df af]lng] dft[efiffsf] dfWodaf6 lzIff lbg'' pko''St dflgG5 . o;/L dfWod efiffnfO{ 
klxnf] efiffaf6 bf];|f] / bf];|f]af6 t];|f]df j|mdfut ;ª\j|md0f u/fOPdf l;sfO ;xh x'g] ub{5 . 
g]kfnsf] kl/j]zdf tNnf sIffx¿df g]kfnL jf lxhf]cfh w]/}h;f]n] cª\u|]hL efiffsf] dfWodnfO{ 
lzIf0f l;sfOsf] dfWodsf ¿kdf k|of]u ubf{ ck]lIft l;sfO pknlAw ;Gtf]ifhgs gePsf] tYo 
/ pbfx/0fx¿ k'li6 ePsf 5g\ . z}lIfs u'0f:t/ k/LIf0f s]Gb|, ;fgf]l7dLaf6 ul/Psf] tNnf sIff 
-sIff !–#_ k7g Ifdtf k/LIf0f;DaGwL k|ltj]bgn] pSt s'/f k'li6 u/]sf] 5 .  

t;y{ k|f/lDes sIffb]lv g} k7g ;+:sf/ / ;+:s[lt a9fpg lgDglnlvt ;}4flGts s'/fx¿nfO{ 
Jojxf/df ptfg{ cfjZos x'G5 M 

•	 aRrfnfO{ lzIffsf] ;'?cft ubf{ p;sf] 3/kl/jf/df af]lng] jf dft[efiffdf ;fIf/tf 
l;sfpg' ;a}eGbf pko'St x'g] M dft[efiff afnaflnsfn] /fd|/L a'e\m5g\ / pko'St ultdf 
af]Ng ;S5g\ . /fd|/L k9\g ;Ifd x'gsf nflu aRrfn] efiffsf] lj;ª\s]tg -Decoding_ 
df pko'St ult xfl;n ug'{k5{, ;fy} k9]sf s'/f klg /fd|/L af]w ug{ ;Sg'kb{5 . aRrfn] 
efiff /fd|/L ga'e\m];Dd o;f] ug{ ;Dej xF'b}g .  

• 	 a'emfOdf cfwf/e"t 1fg geP;Dd ckl/lrt efiffnfO{ lzIf0fsf] dfWod agfpg gx'g]M 
aRrfnfO{ ckl/lrt efiffdf l;Sg afWo kl/of] eg] p;n] Psflt/ gofF efiff l;Sg'kg]{ / 
;Fu;Fu} ckl/lrt efiffsf dfWodaf6 l;Sg] k|of; ug'{kg]{ bf]xf]/f] df/ v]Kg'kg]{ x'G5 . ctM 
aRrfnfO{ k"0f{ ¿kn] ckl/lrt efiff l;Sg bafa lbOof] eg] pm l;sfOaf6 ljR5]b x'G5 / 
p;n] ca'emfOsf] rsf]{ ef/ v]Kg'kb{5 . o;f] ug'{ eg]sf] aRrfnfO{ l;sfOsf] cj;/af6 
jl~rt ug'{;/x x'G5 . 

•	 cfkm\gf] efiffdf k9\g] / a'em\g ;Sg] Ifdtf cfh{g u/]kl5 pSt efiffdf l;s]sf k7g tyf 
;fIf/tf l;knfO{ pko'St ;dodf csf]{ efiffdf ;xh} :yfgfGt/0f ug{ ;lsG5 . 
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• 	 8/ qf;/lxt ;xh jftfj/0fdf l;sfOof] eg] afnaflnsfn] klxnf] tyf bf];|f] sIffd} 
b'O{ jf a9L efiff af]Ng / a'e\mg ;S5g\ . ;fIf/tfsf] lzIff k|fylds lzIffsf] % jif{leq 
la:tf/} klxnf], bf];|f] / t];|f] efiffdf j|mdfut ¿kn] lbg'kb{5 .

• 	 sDtLdf klg % b]lv * jif{;Ddsf] lzIff 3/kl/jf/df af]lng] jf dft[efiffsf dfWodaf6 
lbg'kb{5 . k|fylds lzIffsf kl5Nnf txdf j|mdzM cGo cfjZos efiffnfO{ klg cf+lzs 
¿kn] dfWod efiff agfpg'kb{5 . dfWod efiffnfO{ klxnf] efiffaf6 bf];|f] / bf];|f]af6 
t];|f]df j|mdfut ;ª\j|md0f u/fOPdf l;sfO ;xh x'G5 .

dfly pNn]v ul/Psf k9fO;DaGwL ;}4flGts dfGotfsf cfwf/df k7g / k7g ;+:sf/;DaGwL 
l;4fGtx¿nfO{ lgDgfg';f/ ;f/f+zLs[t ug{ ;lsG5 M 

• 	 afnaflnsfn] klxnf] efiffdf ;fIf/tf xfl;n ug]{ cj;/ k|fKt u/]df k7g l;k k|efjsf/L 
x'g] ub{5 .

• 	 ljBfyL{n] cfwf/e"t eflifs bIftf xfl;n gu/];Dd ckl/lrt jf aRrfn] k|of]u gu/]sf] 
efiffnfO{ dfWod efiffsf ¿kdf k|of]u ug{ x'Fb}g .

• 	 k7g l;k cfh{g ug]{ efiffsf nflu k|To]s lbg kof{Kt lzIf0f ;do k|bfg ug'{k5{ . 

• 	 k7g l;k / cy{ af]w b'j}nfO{ ;Gt'lnt ¿kdf hf]8 lbg'k5{ .

•	 df}lvs efiffsf] ljsf; tyf k9fO / n]vfOlar cGt/;DaGw /xG5 / ltgLx¿ Ps 
csf{sf] ljsf;df kl/k"/s  x'G5g\ . jf:tjdf k7g sfo{snfkn] efiffsf ;a} vfn] l;ksf] 
ljsf;df an k|bfg ug'{kb{5 .

•	 k7g ;+:sf/k|lt ?lr hufpg k9fOsf] ult a9fpg] sfddf hf]8 lbg'k5{ . o;sf nflu 3/ 
tyf ljBfnodf k9fO kQL, l8sf]8]an kf7\of+z, /dfOnf syfsf k':tsnufot :t/cg';f/ 
kof{Kt k9fO ;fdu|L pknAw u/fpg'k5{ / ltgsf] k|of]udf hf]8 lbg'k5{ . 

• 	 k7g l;k ljsf;df af]wsf] pRr txsf] l;k ljsf;df hf]8 lbg'k5{ .

• 	 df}lvs efiff ljsf;, Wjlg ;r]tLs/0f, 5fkfsf] cjwf/0ff, b[Zo e]b, :jtGq lrq n]vg, 
k"j{n]vg cEof; h:tf cfwf/e"t l;ksf] ljsf;sf nflu kof{Kt ;do k|bfg ug'{k5{ .

• 	 k9fO l;k / k7g ;+:sf/lar lgs6td ;DaGw /xG5 . k|To]s sIffsf]7fdf ljljw, ;/n 
/ ?lrs/ k9fO ;fdu|L x'g'k5{ . ljBfnodf k':ts s'gf jf k':tsfnosf] k|of]usf nflu 
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5'6\6} ;do lgwf{/0f u/L ;f]sf] pkof]u ug{ cfjZos x'G5 . k7g ;+:sf/sf] lg/Gt/tfsf 
nflu k':tsfnon] ;xof]u k'¥ofpF5 . o;sf cltl/St k7g;Fu ;DalGwt k|jw{gfTds 
lj|mofsnfkn] klg k7g ;+:sf/ a;fpg / k9fOsf] dxŒj a9fpg ;xof]u k'U5 .

• 	 ljBfno / 3/df ljBfyL{sf] k7g ;+:sf/sf] ljsf;df kl/jf/ tyf ;d'bfosf] ;lj|mo 
;+nUgtfn] klg dbt k'¥ofpF5 .

$= k7g ;+:s[lt / k7g k|jfx;DaGwL ;d:of / k|efjsfl/tfsf pkfox¿

$=@  k7g ;+:s[lt / k7g k|jfx;DaGwL k|d'v ;d:ofx¿

k7g ;+:s[lt / k7g k|jfx Pscsf{df cGt/;DalGwt 5g\ . jf:tjdf k7g afgL jf k7g 
;+:s[ltsf] ljsf;sf nflu k9\g] afgL x'g'k5{ . /fd|f] k9\g] afgLsf nflu k7g k|jfx clgjfo{ 
x'G5 . w]/} ;do nufP/ yf]/} k9\g' k9fO geO{ 5f]6f] ;dodf w]/} k9\g ;Sg' k7g ;+:s[lt / 
k7g k|jfx Ifdtf x'g' xf] . t/ kl5Nnf] ;do g]kfnnufot ljZjdf g} k7g ;+:s[lt db}{ uPsf] 
eg]/ lrGtf ug{ nfluPsf] 5 . 

d"ntM k|ljlwsf] r/d ljsf;;Fu} dgf]/~hgsf gfddf ljleGg ;fdflhs ;~hfn km];a's, 
l6\j6/, o'6\o'a, OG:6fu|fd cflb y'k|} ;fdflhs ;~hfn / OG6/g]6x¿df k|of]hgd"ns ;fdu|LeGbf 
p2]ZoljxLg ;fdu|Ldf ;do vr{ ug]{, cgfjZos ¿kdf ;fdflhs ;~hfnx¿af6 Rof6, 
EjfO;d]n cflb ub}{ clwsf+z ;do latfpg] k|rng Jofks x'g uPsf] 5 . o;/L lg?2]Zod"ns 
sfo{df w]/} o'jfn] ;fwg, ;|f]t / ;do vr{ ugf{n] k9fO n]vfOsf ;fy} p2]Zod"ns / k|of]hgk/s 
sfo{df sd Wofg lbgfn] k9\g] / l;Sg] sfo{df x«f; x'Fb} uPsf] k|lt ljZjsf ljåfg\x¿ lgs} 
lrlGtt aGb} uPsf] kfOG5 . o:tf] k|j[lQ /lx/x]df ef]ln gofF k':tfsf] lhDdfdf ;dfh cfpg] 
a]nfdf s:tf] ;dfh /xnf jf aGnf eg]/ lgs} lrGtf x'g] u/]sf] kfOG5 . t;y{ o; k|j[lQnfO{ 
;sf/fTds af6f]tkm{ n}hfg jt{dfg k|ljlwsf] k|of]unfO{ p2]Zod"ns 9ª\un] k9\g] / l;Sg] afgL 
a9fpFb} lzIff / lzIfftkm{ hf]8\g'kg]{ ePsf] 5 . 

;fg} pd]/b]lv g} df]afOn, Nofk6kdf em'lG8g] / lg?2]Zod"ns / cg'kof]uL ljifoIf]qdf a9L ;do 
vr{gfn] k9\g] / l;Sg] afgL x«f; x'Fb} hfFbf tNnf] sIffb]lv g} z}lIfs u'0f:t/ lgs} sdhf]/ x'g 
uPsf] ljleGg cWoogx¿af6 k'li6 x'g uPsf] 5 . ;fy} ;fdflhs ;~hfnx¿df 6'6]km'6]sf / 
;+/rgfljxLg cz'4 zAb / jfSo k|of]u ug]{ k|j[lQn] n]vfO l;k klg sdhf]/ aGb} uPsf] 5 . 
o;/L eflifs hu g} sdhf]/ x'Fbf cGo ljifosf] k9fOdf klg k|efj kfg]{ x'Fbf ;du| z}lIfs u'0f:t/ 
g} emgemg v:sFb} uPsf] k|lt Hofb} lrGtf JoSt x'g yfn]sf] 5 . o; ;d:ofnfO{ Go"gLs/0f ug{ 
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;fg} pd]/b]lv p2]Zod"ns k7g ug{ u/fpg g;Sbf ;du|df u'0f:t/Lo hgzlSt pTkfbgdf ;d]t 
afwf kg{ hfg] l:ylt cfPsf] 5 . t;y{ ;fg} pd]/b]lv k7g afgL a;fn]/ k7g ;+:s[lt ljsl;t 
ug'{ cfhsf] z}lIfs If]qsf] k|d'v r'gf}tL aGg uPsf] 5 . 

xfd|f] z}lIfs k|0ffnLsf ck|efjsf/L sf/0f l;sfO k|lj|mofn] k9fO l;k ljsf;nfO{ ck]lIft 
k|fyldstf lbg g;s]sf], ;fgf] pd]/ ;d"xdf efiffsf] ljsf; x'g] ePsfn] k|f/lDes sIffdf g} 
k7g l;k ljsf; cfjZos x'g] / k|f/lDes sIffaf6 g} a'em]/ k9\g] / k9]/ a'em\g] Ifdtf ljsf; 
u/fpg cfjZos x'g] s'/fnfO{ cfTd;ft\ ug{ g;Sbf dflyNnf] sIffsf] l;sfOdf ;d]t To;sf] 
c;/ kg{ uPsf] 5 . cyf{t\ cfwf/e"t lzIffsf k|f/lDes sIffx¿b]lv g} k9\g] / l;Sg] k|j[lQdf 
vf; Wofg k'¥ofpg g} g;Sbf aRrfdf l;sfOsf] :t/ Go"g x'g uPsf] 5 . hu g} sdhf]/ ePkl5 
dflyNnf sIffdf To;sf] k|ToIf k|efj klg kg{ uPsf] 5 . 

o;/L ;fg} pd]/ tyf k|f/lDes sIffb]lv g} k9\g] / l;Sg] afgLsf] ljsf; u/L k7g ;+:s[ltsf] 
ljsf; ug{ g]kfndf k9fO sfo{j|md nfu' ul/Psf] kfOG5 . g]kfndf k7g ;+:s[lt / k7g k|jfx 
Ifdtf;DaGwL ;d:of / ;dfwfgsf pkfosf af/]df tn rrf{ ug]{ k|of; ul/Psf] 5 M  

k4ltut ;d:of

•	 k|f/lDes sIffdf efiff lzIf0fsf nflu 5'6\ofOPsf] ;do ckof{Kt x'g'

•	 klxnf] efiff / bf];|f] efiffsf] ¿kdf g]kfnL lzIf0f ug]{ s'/fdf :ki6 /0fgLlt gx'g'

•	 ckof{Kt cg'udg, ;'kl/j]If0f / k|fl1s ;xhLs/0f gx'g'

•	 lzIf0fsf k];fut, ljsf;sf /0fgLlt k|efjsf/L x'g g;Sg', h:t} M tflnd cfjZostf 
klxrfg, sfo{j|md l8hfOg, tflnd sfo{j|md ;~rfng / cg'udg k7g l;k s]lGb|t 
gx'g'

•	 l;sfO pknlAwk|lt ckof{Kt Wofg / ljBfyL{ l;sfOk|lt pQ/bfloTj af]wsf] cefj x'g' 

•	 ljBfnodf ul/g] d"Nofª\sg k4lt l;k tyf pknlAwd'vL gx'g'

•	 l;sfOsf nflu Go"gtd k|fyldstf k|fKt ;t{x¿ k"/f gx'g'   

•	 kf7\oj|mdn] k7gnfO{ 5'6\6} / dxŒjk"0f{ cjojsf ¿kdf dxŒj k|bfg gug'{
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lzIf0f l;sfO;DaGwL ;d:of

•	 lzIfs s]lGb|t lzIf0f ljlw k|of]u x'Fbf ljBfyL{n] l;Sg] / l;s]sf s'/f cEof; ug]{ 
cj;/df Go"gtf x'g'

•	 l;sfOdf eGbf lzIf0fdf hf]8 lbOg'

•	 ljBfyL{sf] k"j{1fg, ?lr, Ifdtf / lzIf0flar ;fd~h:otf gx'g'

•	 eflifs l;keGbf ljifoj:t' l;sfpgdf hf]8 lbOg'

•	 Wjlg / lj;ª\s]tg -Decoding_ sf] kof{Kt cj;/ gx'g'

•	 af]wnfO{ kof{Kt hf]8 glbOg'

•	 k7gsf] pknlAwsf] lgoldt k/LIf0f gul/g' 

•	 k7g l;kdf pRr ljljwtf ePsf ljleGg :t/sf ljBfyL{nfO{ Ps};fy k9fpg'

•	 k7g ult a9fpg ;3fpg] kf7\o;fdu|L tyf cEof;sf] Go"gtf 

•	 k[i7kf]if0faf6 k|fKt ;'emfj k'g/jnf]sg u/L l;sfOnfO{ ;'b[9 ug]{ / sdhf]/ 
ljBfyL{nfO{ ;'wf/fTds lzIf0f cj;/ Go"g x'g' 

•	 lzIfsx¿af6 ljBfyL{sf] k9fOsf] :t/cg'¿k lzIf0f gug'{ 

•	 k7g l;k l;sfpg] ;Gt'lnt / ;du| k4ltsf] k|of]u gx'g' 

•	 k7g / af]w Ifdtf sdhf]/ x'Fbf ;du| l;sfO g} sdhf]/ x'g] u/]sf]

•	 l;sfO k|efjsf/L agfpg k7g l;k ljsf; cfwf/e"t / clgjfo{ ePsf] s'/f lzIfs 
tyf Joj:yfkg kIfn] af]w gug'{

cGo r'gf}tL

•	 cfjZos / kof{Kt ;|f]tsf] Joj:yfkg gx'g'  

•	 Ifdtf ljsf;sf sfo{sf] sIffsf]7fdf k|of]u gx'g'

•	 kf7\oj|md, lzIfs tflnd / cg'udg, ;'kl/j]If0fdf Wofg glbg'

•	 cleefjssf] rfxgf  cª\u|]hL efiffnfO{ dfWod efiffsf ¿kdf lng'

•	 ljBfno Joj:yfkg ;ldltsf] e"ldsf, cleefjs ;d'bfosf] lj|mofzLntf Go"g x'g'
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•	 ljBfno / ;d'bfodf k7g ;+:s[lt a9fpg] jfrgfno / k':tsfno gx'g'

•	 ;d'bfo txdf k7g ;+:s[lt a9fpg] af/]df s'g} rf;f] gx'g' 

$=@  k7g ;+:s[lt / k7g k|jfxnfO{ k|efjsf/L agfpg] pkfox¿

-s_ 	 k|f/lDes afn lzIff tyf ljsf; sfo{j|mdsf] ;'b[9Ls/0f  

•	 k"j{ ljBfno pd]/ ;d"xsf afnaflnsfb]lv g} k"j{ ;fIf/tf l;k cyf{t\ k7g l;k 
ljsf;sf nflu k|f/lDes afn lzIff tyf ljsf; sfo{j|mdsf] z}Ifl0fs 9fFrfdf 
kl/dfh{g u/L aRrf j]nfb]lv g} k9\g] afgL a;fNg]

-v_	 lzIf0f l;sfO k4ltdf ;'wf/ ug]{

•	 k|To]s sIffdf k9fO, n]vfO / af]wnufot cfwf/e"t l;ksf Go"gtd l;sfOsf] 
;Ifdtf kl/eflift u/L sfof{Gjog ug]{

•	 sdhf]/ ljBfyL{sf nflu pkrf/fTds ;xof]usf] k|fjwfg;lxt lg/Gt/ d"Nofª\sg 
k4ltsf] k|efjsf/L sfof{Gjog ug]{  

•	 k7gsf l;kdf hf]8 lbg nlIft efiff ljifosf nflu sDtLdf () ldg]6sf] sIff ;do 
lgwf{/0f ug]{

•	 k9fO, n]vfO / af]wsf cfwf/e"t l;kdf ;a} ljBfyL{n] bIftf xfl;n ug]{ Joj:yfsf] 
;'lglZrttf ug]{

-u_	 k7g ;fdu|L ljsf;, pTkfbg / ljt/0f

•	 ;a} ljBfno d"ntM cfwf/e"t txdf k9fO tyf z}Ifl0fs ;fdu|L kof{Kt dfqfdf 
pknAw u/fO{ ltgsf] k|efjsf/L k|of]usf] ;'lglZrttf ug]{

•	 k|To]s ljBfnosf k|f/lDes txsf sIff !–# df k9fO s'gf -a's sg{/_ sf] Joj:yf    
ug]{ . ToxfFsf z}Ifl0fs tyf kf7\o;fdu|L lzIfs tyf ljBfyL{ b'a}sf] k|of]usf nflu 
;w}F pknAw ePsf] x'g] Joj:yf ug]{

•	 ljBfyL{x¿n] 3/df cWoogsf nflu lg/Gt/ ¿kdf kf7\o;fdu|Lx¿ n}hfg] Joj:yf 
ldnfpg] 
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-3_  lzIfssf] k];fut ljsf; / z}Ifl0fs ;xof]u	

•	 nlIft efiff ljifosf lzIfsx¿nfO{ k7g l;k l;sfpg] tflnd lbg]

•	 dfucg';f/ lzIfsx¿sf nflu z}Ifl0fs ;xof]u pknAw u/fpg]

-ª_ lg/Gt/ d"Nofª\sg / pkrf/fTds ;xof]u	

•	 ;a}] ljBfyL{n] sIffcg';f/ Go"gtd l;sfO ;Ifdtf xfl;n ug{ lg/Gt/ ljBfyL{ 
d"Nofª\sg u/L ;'wf/fTds lzIf0fsf] k|efjsf/L k|of]u ug]{ 

-r_  ;fd'bflos ljsf; / ;xof]u	

•	 pko'St ;fwg tyf k|lj|mof;lxt ljBfnox¿sf] lgoldt cg'udg ug]{

•	 lzIf0fdf ;'wf/sf nflu ;d'bfo / cleefjssf]  ;lj|mo ;xof]u h'6fpg] 

•	 :yfgLo  :t/df pknJw :yfgLo k7g ;fdu|Lsf] ljsf; u/L k|of]udf Nofpg] 

•	 :yfgLo :t/df jfrgfno / k':tsfnosf] k|aGw u/L k7g ;+:s[lt ljsf;df  
hf]8 lbg] 

•	 v'nf tyf j}slNks sIffsf] Joj:yf ug]{ 

•	 ;fIf/f]Q/ tyf lg/Gt/ lzIffsf sfo{j|mdx¿nfO{ k|efjsf/L agfpg] 

-5_	 cg';Gwfg, cg'udg / d"Nofª\sg	

•	 ljBfnodf ljBfno Joj:yfkg ;ldlt tyf lzIfs cleefjs ;ª\3 k"0f{ ¿kn] ;lj|mo 
t'Nofpg]

•	 ljBfnodf lgoldt ¿kn] cleefjs e]nfsf] cfof]hgf u/L aRrfsf] l;sfOsf af/]df 
cg'ej cfbfgk|bfg ug]{

•	 ljBfnosf sfo{j|mddf &) k|ltzteGbf a9L cleefjsx¿ pkl:yt x'g] Joj:yf 
ldnfpg] cflb 

o;/L gofF 1fg yKg, cBfjlws ug{ / 1fgsf] bfo/f a9fpg tyf k|fKt 1fgnfO{ Jojxf/df 
ptfg{ tyf 1fgsf] bfo/fnfO{ ;d[4 / kl/is[t ug{ k7g ;+:s[lt clgjfo{ x'G5 . ;fy} s'g} j:t' 
jf ljrf/sf af/]df, tfls{s ljZn]if0f ug]{ Ifdtf cfh{g ug{ tyf ;DalGwt ljljw ljifoIf]qdf 
ulx/f] 1fg / ;dembf/L ljsf; ug{ k7g ;+:s[ltsf] dxŒjk"0f{ e"ldsf /x]sf] x'G5 . To;}u/L 
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ljljw cGt/ljifos 1fg / cg'ej lj:tf/ ug{, ljZjdf eP u/]sf 36gf / sfo{af/] hfgsf/L 
/fVg k7g ;+:s[ltsf] e"ldsf /x]sf] x'G5 . JolStnfO{ cWoogzLn lrGtgzLn / l;h{gzLn 
agfpg tyf cfnf]rgf tyf ;dfnf]rgfTds r]tsf] lgdf{0f ug{ klg k7g ;+:s[ltsf] e"ldsf 
/xG5 . To:t} k7gdfkm{t ;dosf] ;b'kof]u / dgf]/~hg k|fKt u/L :j:y /xg'sf ;fy} ;d'bfo 
/ ;dfhnfO{ ;Eo / ;';+:s[t agfpg klg k7g ;+:s[lt clgjfo{ x'g] ub{5 . 

;du|df l;Sg] tl/sf / l;sfOdf ;'wf/ ub}{ z}lIfs u'0f:t/ clej[l4 ug{ k9fO l;k clgjfo{ 
/x]sf] x'G5  . Jff:tjdf k7g afgL / k7g k|jfx ljBfyL{sf] u'0ffTds l;sfOdf s]lGb|t x'g] 
lzIf0f tŒj ePsfn] k9\g] / l;Sg] sfo{df k|efjsfl/tf NofO{ lzIffsf] u'0f:t/ ;'wf/ ug{sf nflu 
Ps dxŒjk"0f{ kIf x'g uPsf] 5 . 

;Gbe{ ;fdu|L

clwsf/L, x]dfª\u/fh / s]bf/k|;fb zdf{, -@)%^_, k|f/lDes g]kfnL lzIf0f, ljBfyL{ k':ts 
e08f/, sf7df8f}F .

clwsf/L, x]dfª\u/fh -@)^&_, g]kfnL efiff lzIf0f, ljBfyL{ k':ts e08f/, sf7df8f}F .

clwsf/L, lji0f'k|;fb -@)&%_, dfWolds lzIfs ;|f]t;fdu|L, g]kfnL, cflzif a'S; xfp; k|f=ln= 
sf7df8f}F

/fli6«o k|f/lDes sIff k9fO sfo{j|md sfof{Gjog dfu{bz{g -@)&$_, lzIff dGqfno, s]z/dxn

k|lzIfs lgb]{lzsf, /fli6«o k|f/lDes sIff k9fO sfo{j|md -@)&%_, z}lIfs hgzlSt ljsf; s]Gb|, 
;fgf]l7dL, eStk'/ 
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*lgb]{zs, kf7\oj|md ljsf; s]Gb|, ;fgf]l7dL, eStk'/

;jf{ª\uL0f afnljsf; / lzIff M k/Dk/fut tyf cfw'lgs 
lzIffsf] ljZn]if0f tyf efjL lbzf

Zfflns/fd e';fn*

  n]v;f/

of] n]v ;jf{ª\uL0f afnljsf; lzIffdf cfwfl/t Pp6f n3' cg';Gwfgdf cfwfl/t n]v xf] . 
o;df ;jf{ª\uL0f k|f/lDes afn ljsf; lzIffdf /fli6«o tyf cGt/f{li6«o cEof;, ;+ljwfg, 
of]hgf, lgb]{lzsf, b:tfj]h, P]glgod, cWoog k|ltj]bg, ;Gbe{ ;fdu|L tyf sIff cjnf]sg 
/ ;/f]sf/jfnfx¿;Fusf] cGt/lj|mofsf cfwf/df jt{dfg gLlt / sfo{j|mdx¿nfO{ ljZn]if0f 
ug]{ sfd ePsf] 5 . s'g} klg b]zsf] lzIffsf] z}lIfs ljsf;df Tof] b]zsf] lzIff gLltn] 
k|ToIf ¿kdf k|efj kf/]sf] kfOG5 . ;jf{ª\uL0f afn ljsf; lzIffsf ;Gbe{df afnclwsf/ 
tyf ;a}sf nflu lzIff;Fu} ljsf; x'Fb} cfPsf] kfOG5 . of] :jf:Yo / kf]if0f, lzIff / 
jftfj/0fsf] ;+of]hg tyf afnaflnsfsf] ;jf{ª\uL0f ljsf;sf] PsLs[t sfo{j|md ePsfn] klg 
cGo cf}krfl/s lzIff h:tf] ;~rfngdf ;xh eg] gePsf] kfOG5 . g]kfnn] cGt/f{li6«o tyf 
/fli6«o ¿kdf ;jf{ª\uL0f afn ljsf; lzIffk|lt k|lta4tf hfx]/ ug{' / gLltut, ;+j}wflgs, 
sfo{j|mdsf ¿kdf ;d]t o;nfO{ ;dfj]z ug{'nfO{ 7'nf] pknlAw dfGg'kb{5 . t/ hLjg 
cjlwsf] ;a}eGbf dxŒjk"0f{ o; cjlw k|f/lDes afnljsf;nfO{ /fHon] cfjZostfg';f/ 
dxŒj lbP/ k"/} /fHon] lhDdf lnPsf] eg] kfOPg . yk k|of; / ;a} If]qsf] ;fd"lxs 
k|lta4tfsf] vfFrf] b]lvG5 .

!= k[i7e"ld

s'g} klg b]zsf] lzIffsf] ;'zf;gdf Tof] b]zsf] lzIff gLltn] k|ToIf ¿kdf k|efj kf/]sf] 
kfOG5 . s'g} klg lzIff k|0ffnLdf k|f/lDes afnlzIff / ljsf;nfO{ ;dfj]z ul/Psf] kfOG5 . 
xfd|f] k//Dk/fut lzIff tyf cGt/f{li6«o ¿kdf k|rlnt k|f/lDes afnlzIff / ljsf;sf] 
pd]/ ;d"x uef{j:yfb]lv * jif{ ;d"xnfO{ dflgG5 (www.wikipedia.org) . a]Ghfldg An' 
-!(^$_ sf cg';f/ dflg;sf] %) k|ltzt af}l4s ljsf; hGd]b]lv rf/ jif{;Ddsf] pd]/sf] 
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cjlwdf eO;s]sf] x'G5 / sl/a yk #) k|ltzt af}l4s ljsf; rf/b]lv cf7 jif{sf] cjlwdf 
x'g] ub{5 . o; egfOn] klg hLjgsf] klxnf] * jif{ cToGt dxŒjk"0f{ x'g] s'/f :ki6 x'g 
cfpF5 . cGt/f{li6«o ¿kdf afnclwsf/ / ;a}sf nflu lzIffsf 3f]if0ff;Fu} k|f/lDes afnlzIff 
/ ljsf; x'Fb} cfPsf] kfOG5 . afn clwsf/ / afnlzIffsf] ;Gbe{df o'lg;]km / ;+o'St /fi6« 
;ª\3Lo afnclwsf/;DaGwL dxf;lGwnfO{ dxŒjk"0f{ ¿kdf lnOG5 . ;a}sf nflu lzIff;DaGwL 
ljZj ;Dd]ng M !(() (World Conference on Education for All 1990) / ;+o'St /fi6« 
;ª\3sf] lzIff ljifosf] ljZj kmf]/d (April 2000) nfO{ klg dxŒjk"0f{ ¿kdf lnOG5 .  

g]kfndf klg k|f/lDes afnlzIff / ljsf;;DaGwL cf}krfl/s k[i7e"ld w]/} nfdf] 5}g . P]ltxfl;s 
¿kdf db/;f, u'Daf, u'?s'n, kfl/jfl/s cflb lzIffdf 3/, kl/jf/ tyf wfld{s ;+:yfx¿sf] 
wfld{s ¿kdf lzIff lbg] k|rng lyof] . cfkm\gf cleefjs;Fu} uP/ afnaflnsfx¿n] lzIff 
lng] ub{y] . ;g\ !(%) df sf7df8f}Fdf :yfkgf ul/Psf] dG6];/L ljBfnonfO{ g} g]kfnsf] klxnf] 
k|f/lDes afnlzIff lbg] ljBfnosf] ¿kdf lnOG5 -hf]zL @)%$_ . ;g\ !(^@ df g]kfn afn 
;ª\u7gsf] :yfkgfn] k|f/lDes afn lzIff ;]jfx¿nfO{ ;ª\ul7t ¿kdf lj:tf/ ug{sf nflu 
o; ;+:yfn] b]zsf k|To]s lhNnfdf Pp6f afn x]/rfx s]Gb| :yfkgf eO{ ;~rfngdf lyP . 
cGt/f{li6«o k|of;x¿;Fu} g]kfndf afnaflnsf;DaGwL P]glgod, afn :jf:Yo sfo{j|md, ;a}sf 
nflu lzIff sfo{j|md;Fu} k|f/lDes afnljsf;;DaGwL gLlt / sfo{of]hgf;lxt sfd x'g yfn]sf] 
kfOG5 . ;g\ !(*) sf] bzssf] cGTolt/ / ;g\ !(() sf] bzssf] ;'?df o'lg;]km / o'g]:sf]n] 
;/sf/Lsf ;fy} u}/;/sf/L ;+:yfx¿;Fusf] ;xsfo{cGt{ut k|f/lDes afn ljsf; sfo{j|mdx¿sf] 
sfof{Gjogdf cfkm\gf ;xof]ux¿ lj:tf/ u/]sf] kfOG5 . ;a}sf nflu lzIffsf] cGt/f{li6«o 
k|lta4tf;Fu} g]kfndf /fli6«o ¿kdf s]xL P]ltxfl;s ¿kdf dxŒjk"0f{ Joj:yf, k|of;, lg0f{o / 
sfo{x¿ ePsf 5g\ . cfwf/e"t tyf k|fylds sfo{j|md bf];|f], ;a}sf nflu lzIff sfo{j|md -;g\ 
@))$–@))(_ x'Fb} xfn ljBfno lzIff If]qsf] of]hgf (SESP) -lj=;+=@)&*–@)*&_ cGtu{t 
k|f/lDes afnlzIff / ljsf; gfdaf6 k|fyldstfsf ;fy ;~rfngdf 5 .

@= sfo{j|md ;~rfngsf cfwf/x¿

g]kfnsf k|f/lDes afnlzIff / ljsf;sf sfo{j|mdx¿ d'Vo u/]/ lgDgfg';f/sf b:tfj]h, 
sfo{of]hgf tyf sfo{j|mdaf6 lgb]{lzt tyf cfwfl/t eP/ ;~rfng ePsf kfOP M

•	 g]kfnsf ljleGg ;+ljwfg, of]hgf tyf sfo{j|mdx¿

•	 ;a}sf nflu lzIff /fli6«o sfo{of]hgf g]kfn -;g\ @))!–@)!%_ sf] lgdf{0f / 
sfof{Gjog 
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•	 Affnaflnsfsf nflu /fli6«o sfo{of]hgf g]kfn -;g\ @))$÷)%–@)!$÷@)!%_ 
sf] lgdf{0f / sfof{Gjog

•	 g]kfndf k|f/lDes afnljsf;;DaGwL /0fgLlt kq -lj=;+=@)^!_ sf] lgdf{0f / 
sfof{Gjog

•	 ;a}sf nflu lzIff -;g\ @))$–@))(_ sf] lgdf{0f / sfof{Gjog

•	 k|f/lDes afnljsf; sfo{j|md ;~rfng;DaGwL lgb]{lzsf–@)^! sf] lgdf{0f / 
sfof{Gjog

•	 k|f/lDes afnljsf; lbUbz{g -kf7\oj|md_ @)^@ sf] lgdf{0f /  sfof{Gjog

•	 /fli6«o Go"gtd dfkb08sf] dfu{bz{s k'l:tsf -@)^#_ sf] lgdf{0f / sfof{Gjog 

•	 lzIff P]g / lzIff lgodfjnL tyf :yfgLo :jfoQ zf;g P]g 

•	 ljBfno If]q ;'wf/ of]hgf -lj=;+=@)^^–@)&@_

•	 ljBfno lzIff If]qsf] of]hgf (SESP) -lj=;+=@)&*–@)*&_M xfn ;~rfngdf 
/x]sf] 

•	 k|f/lDes afnljsf; / lzIff kf7\oj|md @)&& / o;sf] sfof{Gjog

•	 ljBfno lzIffsf] /fli6«o kf7\oj|md k|f¿k @)&^ / o;sf] sfof{Gjog 

•	 /fli6«o lzIff gLlt @)&^ / o;sf] sfof{Gjog 

•	 ;DalGwt ;+:yfx¿sf lgb]{lzsf tyf Kofs]h tyf cGo ;fdu|Lx¿ 

#=  s]xL ljsf;f]Gd'v b]zx¿df k|f/lDes afnljsf; lzIff

-s_ ef/tdf k|f/lDes afnljsf; lzIff

k|f/lDes afnljsf; lzIff k|bfg ug{sf nflu ef/tdf pGgfO;f}F ztfAbLsf] pQ/fw{ / la;f}F 
ztfAbLsf] k"jf{w{lt/ dfq ;ª\ul7t -;+:yfut_ k|of;sf] yfngL ePsf] kfOG5, ha cd]l/sg 
ld;g/Ln] ef/tsf ljleGg efudf s]xL k"j{ k|fylds sIffx¿ :yfkgf ug]{ cu|;/tf lnof] . 
-d'l/w/g / sf}n O=;+= !((#_ . !(#& df ufGwLsf] cfwf/e"t lzIff of]hgfsf] kl/ro;Fu} 
;dfhsf x/]s If]qsf afnaflnsfsf nflu lzIff lbg] k|of;sf] ;'?cft eof] . 8f= dfl/of 
dG6];/Lsf] O=;+= !(#( sf] ef/t e|d0fn] k"j{ ljBfno -k|fylds_ lzIffsf] cfwf/ -hu_ nfO{ 
;xof]u u¥of] . pgn] ef/tsf w]/} ;x/sf lzIfsx¿nfO{ tflnd lbOg\ / w]/} ;x/x¿df g;{/L 
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:s'n -ljBfno_ :yfkgf ul/g\ . :jtGqtfkZrft\sf] ef/tdf ef/t ;/sf/sf ;a} d'Vo ;ldlt, 
cfof]u / ljsf; of]hgfx¿df k|f/lDes afnljsf; lzIffnfO{ lg/Gt/ hf]8 -k|fyldstf_ lbPsf] 
kfOG5 . lzIffsf] /fli6«o gLlt -!(*^ O=;+=_ k|f/lDes afnljsf; lzIffnfO{ dfgj ;|f]tsf] 
ljsf;df dxŒjk"0f{ tŒj ePsf] klxrfg -dfGg]_ u¥of] . lzIffsf] /fli6«o gLlt -!((@_ n] $ d'Vo 
k|f/lDes afnljsf; lzIffsf $ cf]6f sfo{j|mdx¿ pNn]v u/]sf] 5 M 

•	 :jLs[t afn ljsf; ;]jf

•	 k|f/lDes afnljsf; lzIff s]Gb| 

•	 ;/sf/sf] ;xof]u k|fKt :jod\;]jL ;+:yfåf/f ;~rflnt afnljsf; / lbjf :ofxf/ s]Gb|  

•	 /fHo ;/sf/, gu/kflnsf ;ª\3 / ;/sf/L tyf u}/ ;/sf/L ;ª\3 ;+:yfaf6 
;~rflnt k"j{ k|fylds ljBfnox¿ 

-v_ lkmlnlkG;df k|f/lDes afnljsf; lzIff

lkmlnlkG;df cf}krfl/s k|f/lDes afnljsf; lzIffsf] ;'?jft O=;+= !(@$ eGbf klxn]sf] 
ldltb]lv ePsf] kfOG5 . k|f/lDes afnljsf; lzIff lkmlnlkG;df -;j{k|yd_ cd]l/sg ld;g/Lsf] 
lgb]{zgdf :d[lt ljBfnodf ePsf] lyof] . tTkZrft\ cGo wfld{s ;d"xx¿n] k"j{ k|fylds 
ljBfnox¿ :yfkgf u/] . k|f/lDes afnljsf; lzIffkl5 /f]dg Sofyf]lns / k|f]6]:6]G6 wfld{s 
ljBfnox¿åf/f lj:tf/ ul/of] . gful/s ;d"x -;dfh_ h:t} M /fli6«o dlxnf ;ª\3sf] Snan] 
dft[e"ld afn :jf:Yo s]Gb|x¿df v]Ng] sf]7fx¿ a;fNg] -:yfkgf_ k|yd ;'?cft u¥of] . logLx¿ 
g} lkmlnlkG;df g;{/L :s'nsf k"j{hx¿ lyP . To;s} kl5 kl5 ;g\ !(^$ df gu/ ;d'bfo 
sNof0f h;n] afn :ofxf/ tyf lzIff ;]jfx¿sf] pNn]Vo ¿kdf lj:tf/ u/] . lkmlnlkG;df 
k|f/lDes afn :ofxf/ tyf lzIff;DaGwL gLlt 5 . lkmlnlkG;sf] ;+ljwfgn] o'jfx¿nfO{ gful/s 
sf}zntf / g}lts rl/qsf] ljsf;df k[i7kf]if0f ug{ ;/sf/sf] ;xof]u / ;dy{gsf] kl/sNkgf 
u/]sf]] 5 . afn tyf o'jfsf] zf/Ll/s af}l4s / ;fdflhs ljsf; psf:g -k|f]T;flxt ug{_ 
/fHox¿nfO{ lgb]{lzt u/]sf] 5 . -cfn]v @ efu $ / %_ 

lkmlnlkG;df % k|sf/sf k|f/lDes afnljsf; lzIff sfo{j|mdx¿ 5g\ M 

•	 k"j{ ljBfno lzIff sfo{j|mdx¿ M k"j{ ljBfno lzIff sfo{j|mdn] cfwf/e"t k|f/lDes 
afnljsf; lzIffsf] bz{gsf] cg';/0f ub{5, h;n] k|To]s afnaflnsf d"Nojfg 
pTkfbg -j:t'_ xf] . To;}n] p;sf] hLjgsf k"jf{wf/df p;sf] Ifdtf tyf ;Defjgf 
ljsf;sf] cj;/ lbg'kb{5 . k]n]6f] sf]k{; ;g\ !(*#_ 
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•	 u|LdisfnLg k"j{ ljBfno sfo{j|mdx¿ M ;g\ !((! df ljsl;t 

•	 lbjf :ofxf/ ;]jfx¿ 

•	 cgf}krfl/s cfjf; -3/df cfwfl/t_ sfo{j|md 

•	 cleefjs k|efjsfl/tf ;]jf (PES) sfo{j|md  

-u_  yfONofG8df k|f/lDes afnljsf; lzIff 

yfONofG8df k|f/lDes afn :ofxf/ tyf lzIff ;g\ !*() eGbf cl3b]lv k|f/De ePsf] kfOG5 . 
k|f/lDes afn :ofxf/ tyf lzIffdf cfwfl/t klxnf] lzIf0f ;+:yf Pp6f cgfyfno ;g\ !*() 
af6 ;'? eof] . o; cgfyfnodf ! dlxgfb]lv !) jif{;Ddsf aRrfx¿nfO{ :ofxf/ tyf lzIff 
;]jfx¿ k|bfg ul/GYof] . la;f}F ztfAbLsf] ;'?lt/ ld;g/L / lghL ljBfnox¿n] k"j{ k|fylds 
(Kindergarten) lghL ljBfnodf ;g\ !(!! df :yfkgf ePsf lyP . To;kl5 a}ª\s / 
s]Gb| zfl;t /fHox¿sf ;x/L If]qdf c¿ w]/} k"j{ k|fylds ljBfnox¿ :yfkgf ul/P . 
;/sf/L k|fylds ljBfnox¿n] klg k"j{ k|fylds sIffx¿ yk] . yfONofG8sf] ;g\ !(#@ 
df hf/L ;+ljwfgn] cf}krfl/s ljBfno lzIffsf] tof/Lsf nflu k"j{ k|fylds ljBfnox¿sf] 
:yfkgfsf nflu sfg'g 3f]if0ff u/]sf] lyof] . 

yfONofG8df % k|sf/sf k"j{ k|fylds ljBfno sfo{j|mdx¿ ;~rfngdf 5g\ M

•	 k"j{ k|fylds ljBfno 

•	 k|fylds ljBfnox¿;Fu 6fFl;Psf k"j{ k|f=lj= sIffx¿ 

•	 afnljsf; s]Gb|x¿

•	 k"j{ ljBfno s]Gb|x¿ 

•	 afn kf]if0f s]Gb|x¿

-3_  OG8f]g]l;ofdf k|f/lDes afnljsf; lzIff 

k|fylds afnljsf; lzIff u0ftflGqs OG8f]g]l;ofsf] ;+ljwfg -;g\ !($% o;sf] wf/f #_ n] 
:ki6 tyf hf]8bf/ ¿kdf atfpF5 ls k|To]s gful/sn] lzIff k|fKt ug]{ clwsf/ k|fKt ug]{ 
5g\ / ;/sf/n] sfg'gåf/f lgoldt Pp6f /fli6«o lzIff k|0ffnL :yfkgf u/L nfu' ug]{ 5 . 
OG8f]g]l;ofsf] k|f/lDes afnljsf; lzIff;DaGwL gLltn] ) b]lv # jif{;Ddsf] aRrfnfO{ # b]lv 
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^ jif{;Ddsf] aRrfeGbf a9L k|fyldstfdf hf]8 lbG5 . ltgLx¿ u}x|;/sf/L ;+:yf / dlxnf 
;d"xx¿åf/f nfu' ul/G5g\ -;+o'St /fi6« ;ª\3 ;g\ !(($_ .

OG8f]g]l;of k|f/lDes afn ljsf; lzIffdf % k|sf/sf sfo{j|mdx¿ Jojxf/df nfu'  
ul/Psf 5g\ M 

•	 cgf}krfl/s cfdfb]lv aRrf;Dd sfo{j|md (BKB) lagf s]n'cfu|f afln6fs 

•	 kf]l;ofG8 sfo{j|md M u|fdL0f If]qdf cfwfl/t kf]l;ofG8 s]Gb|x¿n] cfdfx¿nfO{ 
ltgsf ;fgf gfgLx¿sf nflu s;/L zf/Ll/s tyf dgf]lj|mofTds ljsf; rf6{x¿ 
k|of]u ug]{ eg]/ l;sfpF5 . of] sfo{j|mdn] afnssf] :jf:Yo, kf]if0f / ;+1fgfTds 
;d]t ;d]6\b5 . 

•	 v]n ;d"x 

•	 afn lzIff (Kindergarten) 

•	 k"j{ ljBfno sfo{j|md  

$=  k/Dk/fut ¿kdf k"j{L{o bz{gdf afnljsf; lzIff 

k/Dk/fut k"jL{o lzIff k|0ffnLdf zf]8if ;+:sf/x¿df * jif{;Ddsf klxnf] ;+:sf/ uef{j:yfb]lv 
!! cf}F ;+:sf/ j]bf/De;Ddsf ;+:sf/x¿sf] ljZn]if0fnfO{ cWoog ubf{ uef{j:yfb]lv l;sfO x'G5 
eGg] tYo / * jif{;Ddsf] pd]/ cToGt dxŒjk"0f{ x'g] s'/fsf] k|df0f e]l6G5 . t;y{ k|f/lDes 
afnljsf;sf] pd]/ ;d"x uef{j:yfb]lv * jif{;Dd x'G5 .

k/Dk/fut k"jL{o lzIffk|0ffnLdf iff]8z ;+:sf/x¿df -!_ uef{wfg, -@_ k'+;jg, -#_ ;LdGtf]Ggog, 
-$_ hft sd{, -%_ gfds/0f, -^_ lgisd{0f, -&_ cGgk|fzg, -*_ r"8fsd{, -(_ s0f{j]w, -!)_ 
j|taGw, -!!_ j]bf/De,  -!@_ ;dfjt{g, -!#_ :gfg :gfts -s]zfGtz_, -!$_ ljjfx, -!%_ 
clUg kl/u|x / !^ clUg ;ª\u|x kb{5g\ -8f= kGyL, nIdLsfGt_ . u/L !) cf]6f ;+:sf/x¿nfO{ 
k|f/lDes afnljsf; lzIffsf ¿kdf JofVof / ljZn]if0f ul/Psf] kfOG5 . k/Dk/fut ¿kdf 
k"jL{o bz{gsf lzIff k|0ffnLdf iff]8z ;+sf/x¿cGtu{t k|yd ;+:sf/ uef{j:yfb]lv * jif{;Ddsf] 
!! cf}F ;+:sf/ j]bf/De;Ddsf ;+:sf/x¿nfO{ k|f/lDes afnljsf; lzIffsf ¿kdf lng ;lsG5 . 
hxfF afnljsf; lzIff ue{b]lv g} x'G5 eGg] s'/fsf] P]ltxfl;s k|df0f / Joj:yfkg xfn;Dd klg 
k|rngdf /x]sf] kfOG5 . * jif{ k|f/De ePkl5 dfq !! cf}F ;+:sf/ j]bf/De ;+:sf/ ;'?  x'G5 . 
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%=  cGt/f{li6«o / /fli6«o ¿kdf afnclwsf/ / k|f/lDes afnljsf; lzIff 

cGt/f{li6«o ¿kdf afnclwsf/;DaGwL dxf;lGw, !(*( sf] 3f]if0ff;Fu} If]qLo tyf /fli6«o 
k|lta4tf;lxt afnclwsf/ tyf k|f/lDes afnljsf; lzIffnfO{ dxŒj lbFb} cfPsf] kfOG5 . 
afn clwsf/ / afnlzIffsf] ;Gbe{df ;+o'St /fi6« ;ª\3Lo afnclwsf/;DaGwL dxf;lGwnfO{  
dxŒjk"0f{ ¿kdf lnOG5 . 

^=  l;sfOsf] ;'? x'g] cj:yf / k|f/lDes afnljsf; lzIff

k"jL{o bz{gsf] lzIff k|0ffnLcg';f/ l;sfO uef{j:yfb]lv g} ;'? x'G5, t/ klZrdL bz{gcg';f/ 
l;sfO hGdb]lv dfq ;'? x'g] eGg] tYox¿ e]l6G5g\ . l;sfO ue{b]lv g} x'G5 eGg] s'/f k"jL{o 
bz{gn] xhf/f}F jif{b]lv g} lnlvt ¿kdf cfkm\gf b:tfj]hx¿df ljZn]if0f u/L k|df0f lbPsf] 
kfOG5 . tnsf tLgcf]6f pbfx/0fx¿n] o;nfO{ k'li6 ub{5 .

pbfx/0f ! M iff]8z ;+:sf/x¿df * jif{;Ddsf uef{j:yfb]lv j]bf/De;lxt !^ cf]6f ;+:sf/x¿ 
pNn]v x'g'n] / Cuj]bsf] ;"St !*$ sf] bf];|f] Znf]sdf lgDgfg';f/ pNn]v  
ul/Psf]  5 M

	 ue{ w]lx l;gLjfln ue{ w]lx ;/:jtL .

	 ue{ t] clZjgf} b]jfjf wQf+ k'is/;|hf ..@..

	 cy{ M x] l;gLafnL, ltdL ue{sf] ;+/If0f u/ . x] ;/:jltb]jL, ltdL ue{wf/0fdf 
;xfos xf]pm . x] :qL, ;'gf}nf] sdnsf uxgf nufpg] clZjgLs'df/n] ltd|f ue{df 
l:y/tf k|bfg u?g\ . 

	 dfly ;/:jtL b]jL ljBfsL b]jL x'g\ . pgL ue{wf/0fdf ;xfos x'g'sf] cy{ ue{b]lv 
g} lzIff Tof] eljiosf] s0f{wf/ ¿kL aRrfn] lng ;sf];\ / lng ;S5 eGg] s'/fsf] 
cflwsfl/s k|df0f xf] eGg ;lsG5 . 

pbfx/0f @ M gf/baf6 k|bfg ul/Psf] 1fg sofw' dftf>L -cfdf_ sf] ue{df /x]sf k|Nxfbn] 
l;s]sf] tYo 	>Ldbeujt dxfk'/f0fdf pNn]v ePsf] kfOG5 . 

pbfx/0f # M zª\s/frfo{sf] ci6fjj|m uLtfsf cg';f/ 5f]/f]sf] >Lj[l4 -pQ/f]Q/ k|ult_ sf nflu 
ci6jj|m Clifsf a'afn] pgL ue{df /xFbf 7'nf] o1 u/] . o1sf] j|mddf j]bsf] Crf 
a|fx\d0fn] * 7fpFdf cz'4 k9]sfn] ue{df /x]sf] aRrfn] ;d]t u|x0f ubf{ cz'4 
u|x0f u/]sfn] * 7fpFdf ckfª\utf÷afª\luPsf] z/L/ eP/ hlGdP . To;}n] pgsf] 
gfd ci6fjj|m /xg uPsf] tYo e]l6G5 . 
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pbfx/0f $ M zª\s/frfo{n] % jif{leq zf:qLo 1fg k|fKt ul/;s]sf] / kl5 % jif{b]lv !) leqdf 
pklgifbsf] efio -k"0f{ ¿ksf] JofVof_, a|Dxf;"q, uLtf cflb wd{ u|Gyx¿sf] n]vg 
sfo{ u/]sf  lyP . 

;a}sf nflu lzIff;DaGwL ljZj ;Dd]ng !(() M  (World Conference on Education for 
All 1990) / ;+o'St /fi6« ;ª\3sf] lzIff ljifosf] ljZj kmf]/d (April 2000) ;a}sf nflu 
lzIff;DaGwL ljZj ;Dd]ng !(() M (World Conference on Education for All 1990) 
/ ;+o'St /fi6« ;ª\3sf] lzIff ljifosf] ljZj kmf]/d (April 2000) nfO{ klg dxŒjk"0f{ ¿kdf 
lnOG5 . ;a}sf nflu lzIff;DaGwL ljZj ;Dd]ng -dfr{ !(()_ sf]] k|f/lDes afnljsf; 
lzIffnfO{ hf]8 lbPsf] s'/f afnssf] l;sfO hGdb]lv g} k|f/De x'G5  (Learning Begins 
at Birh) eGg] tYon] k|f/lDes afnljsf; lzIffnfO{ cfwf/e"t lzIffsf] d"n c+z (Key 
component) sf ¿kdf :yflkt u/]sf] 5 . 

&=  gLltut Joj:yf tyf s]xL dxŒjk"0f{ tYox¿ 

k|f/lDes afnljsf; lzIffsf ;DaGwdf s]xL gLltut Joj:yf tyf s]xL dxŒjk"0f{ tYox¿nfO{ 
tn pNn]v ul/Psf] 5 M 

-s_  jt{dfg g]kfnsf cGtl/d ;+ljwfg @)&@ M o;n] lzIff tyf ;+:s[lt;DaGwL xs tyf 
afnaflnsfsf] xs u/L b'O{ If]qdf df}lns xssf] Joj:yf u/]sf] 5 . t/ k|f/lDes 
afnlzIff / ljsf;nfO{ 5'6\6} k|fylds lzIff / dfWolds lzIffnfO{ h:t} u/L clgjfo{ / 
lgMz'Ns x'g] u/L pNn]v ul/Psf] kfOPg . 

-v_	 k|f/lDes afnljsf; sfo{j|md ;~rfng;DaGwL lgb]{lzsf @)^! M o; lgb]{lzsfsf cg';f/ 
k|f/lDes afnljsf; sfo{j|md eGgfn] k|fylds sIffdf egf{ x'gsf nflu lgwf{l/t kfFr 
jif{ pd]/ k"/f eO{ g;s]sf afnaflnsfx¿sf] zf/Ll/s, ;fdflhs, ;+j]ufTds / af}l4s 
ljsf;nufot ;jf{ª\uL0f ljsf;sf nflu ;~rfng ul/g] sfo{j|md eGg] ;Demg'kb{5 . 
-kl/R5]b ! sf] @ kl/efiffdf_ To;} u/L o; lgb]{lzsfn] ljBfno jf ;d'bfodf cfwfl/t 
eO{ afnaflnsfsf] ;jf{ª\uL0f ljsf;sf] sfo{ ug]{ p2]Zon] ;~rflnt k"j{ k|fylds lzIff 
dfq lbg] ljBfno jf lzz' ljsf; pd]/sf afnaflnsfx¿nfO{ ;d]t lzIff ljsf;df ;]jf 
k'¥ofpg] PsLs[t ;+/rgf ;d]taf6 k|f/lDes afnljsf; lzIff lbg] tYo pNn]v u/]sf] 
5 . o;sf] lgdf{0f / sfof{Gjogn] s]Gb|Lob]lv :yfgLo tx;Ddsf] ;dGjo, ;~rfng / 
sfo{j|mddf Ps?ktf Nofpg ;xof]u u/]sf] kfOof] . o;cg';f/sf s]Gb|Lo / lhNNff:t/Lo 
;~hfn tyf ljleGg ;ldltx¿ lgdf{0f eO{ sfof{Gjog ePsf] kfOof] .
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-u_	 lzIff P]g @)@* tyf lgodjnL %( M o;n] klg k|f/lDes afnljsf; lzIffsf ¿kdf 
k"j{ k|fylds ljBfno / lzz' sIffnfO{ pNn]v u/]sf]  5 .

-3_	 g]kfnsf] k|f/lDes afnljsf; lbUbz{g -kf7\oj|md_ @)^@ M o;df pNn]v ePcg';f/  
ljljw lsl;dsf dgf]/~hgfTds lzIf0fl;sfO lj|mofsnfksf] dfWodåf/f # / $ aif{ pd]/ 
;d"xsf ;Dk"0f{ afnaflnsfx¿sf] ;jf{ª\uL0f ljsf; u/L pgLx¿nfO{ k|fylds ljBfnosf 
nflu tof/ u/fpg' g} k|f/lDes afnljsf; kf7\oj|mdsf] d"n p2]Zo xf] .

-ª_	 ljBfno If]q ;'wf/ of]hgf -lj=; @)^^–@)^@_ M k|f/lDes afnlzIff tyf ljsf; 
sfo{j|mdsf] nIo cfwf/e"t lzIffsf] hunfO{ ;'b[9 kf/L afnaflnsfsf] rf}tlk{m ljsf;df 
;xof]u k'¥ofpg] tyf o;sf] p2]Zodf rf/jif{ pd]/sf afn aflnsfx¿sf nflu cfwf/e"t 
lzIffsf] tof/Lsf lglDt afnljsf; ;]jfdf kx'Fr a9fpg] eGg] pNn]v ul/Psf] 5 . To:t} 
o; of]hgfn] % jif{ k'u]sf afnaflnsfx¿nfO{ cfwf/e"t tyf dfWolds lzIffcGtu{t 
cfwf/e"t lzIffnfO{ k|fyldstfdf /fv]sf] 5 . xfn ;a}sf nflu lzIffsf] cGt/f{li6«o 
k|lta4tf;Fu} g]kfndf klg /fli6«o ¿kdf s]xL dxŒjk"0f{ Joj:yf, k|of;, lg0f{o / sfo{x¿ 
ePsf 5g\ . ;a}sf nflu lzIffsf] sfof{Gjogs} j|mddf cfwf/e"t tyf k|fylds lzIff 
sfo{j|md bf];|f], ;a}sf nflu lzIff sfo{j|md -;g\ @))$–@))(_ x'Fb} xfn ljBfno lzIff 
If]qsf] of]hgf (SESP) -lj=;+=@)&*–@)*&_ cGtu{t k|f/lDes afnlzIff / ljsf;sf 
sfo{j|md k|fyldstfsf ;fy ;~rfngdf /x]sf] 5 . t/ xfn $ jif{sf afnaflnsfx¿sf 
nflu dfq ;/sf/n] k|f/lDes afnljsf; lzIff sfo{j|mddf nufgL u/]sf] kfOG5 . 

-r_	 :yfgLo :jfoQ zf;g P]g @)%* M o;n] :yfgLo lgsfo ufpFkflnsf / gu/kflnsfnfO{ 
cfkm\g} ;|f]tdf k"j{ k|fylds ljBfno jf s]Gb| vf]Ng tyf ltgLx¿sf] :yfkgf, ;~rfng, 
cfof]hgf ug}{ / cg'dlt lbg] clwsf/ lbPsf] kfOof]  .

-5_	 of]hgfx¿df afnljsf; lzIff M ljutsf / jt{dfg ;a} of]hgfdf k|f/lDes afnljsf; 
/ lzIffnfO{ k|fyldstf lbOPsf] kfOG5 . ;fdflhs If]qut gLltx¿dWo] lzIff, :jf:Yo 
/ afnaflnsf zLif{sdf k|f/lDes afnljsf; / lzIffnfO{ k|fyldstfdf /fv]sf] 
kfOof] .	  

-h_ 	 lzIff P]gn] k"j{k|fylds ljBfnosf] kl/efiff tyf lzIff lgodfjnLn] lzz'sIff vf]NgnfO{ 
rflxg] k"jf{wf/ cflbsf af/]df JofVof u/]sf] kfOof]  .

-em_ /fli6«o Go"gtd dfkb08sf] dfu{bz{s k'l:tsf -@)^#_ sf] lgdf{0f eO{ o;sf] sfof{Gjog 
eO/x]sf] 5 . o;n] ;a} If]qaf6 ;~rflnt sfo{j|mx¿sf] ;~rfng, Joj:yfkg / Ps?ktf 
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Nofpgsf nflu ;flRrs} dfu{bz{s ag]sf] kfOof] . t/ k"0f{ dfqfdf sfof{Gjog x'g 
g;s]sf] ;d]t kfOof] .

-`_ 	 ljBfno lzIffsf] /fli6«o kf7\oj|md k|f¿k @)&^ n] k|f/lDes afnljsf; lzIffnfO{ ljBfnosf] 
;+/rgfdf /fv]/ $ jif{sf afnaflnsfsf nflu ! jif{sf] cjlwnfO{ ;d]6]sf] 5 .

-6_ 	 k|f/lDes afnljsf; / lzIff kf7\oj|md @)&& n] cfwf/e"t l;k l;sfO If]qsf nflu #*$ 
306f / ljifout l;sfOsf If]qsf nflu !(@ u/L s'n %&^ sfo{306fsf nflu kf7\oj|md 
tof/ u/L sfof{Gjog eO/x]sf] 5 .

;a}sf nflu lzIffsf sfo{of]hgf, b:tfj]h / sfo{j|mdx¿df k|f/lDes afnlzIff / ljsf;nfO{ 
k|fyldstf lbPsf] kfOof] . t/ ;a}n] k|f/lDes afnlzIff / ljsf;nfO{ ;}4flGts ¿kdf * 
jif{;Dd dfg]tf klg sfo{j|mdsf ¿kdf eg] $ jif{ pd]/ ;d"xnfO{ dfq ;d]6]sf] kfOof] . 
d"n ¿kdf ;a} sfo{j|mdx¿ ;a}sf nflu lzIff /fli6«o sfo{of]hgf g]kfn -@))(–@)!%_ n] 
lgwf{/0f u/]sf] & cf]6f nIox¿dWo]sf] nIo g+= ! æljz]ift cToGt} ljkGg / ;'ljwfljxLg 
afnaflnsfnfO{ ;d]6\g] u/L k|f/lDes afnljsf; lzIffsf sfo{j|mdx¿ Pjd\ Joj:yfx¿sf] 
ljsf; Pjd\ lj:t[tLs/0fÆ k|f/lDes afnlzIff / ljsf; ;DalGwt ePsf] kfOof] . 

*= sIff cjnf]sg, cGt/lj|mof / sfof{g'ejsf k|flKt / 5nkmnx¿

;d'bfodf cfwfl/t / ljBfnosf cfwfl/t afnljsf; s]Gb|x¿ tyf dG6];/L sIffx¿df ;:+yfut 
ljBfnox¿sf eGbf a9L k|f/lDes afnlzIff / ljsf;sf k4lt, l;4fGt / ljlwx¿ k|of]u u/]sf] 
kfOof] . t/ s'g} s'g} lghL ;+:yfx¿df Kn] u|'k gfds sIff rn]sf / All in one k':tssf] 
k|of]u ePsf] / o;df ;'wf/ x'Fb} uPsf] kfOof] .

•	 Go"g kfl/>ldssf sf/0f ;xhstf{n] k];f 5f8\g] u/]sf] kfOof] . o; cfly{s jif{df 
;xhstf{sf] tna j[l4 ug]{ u/L ;/sf/n] lg0f{o u/]sf] 5 . kl5 lgo'lSt x'g] 
;xhstf{ tflnd ck|fKt x'g] ePsfn] l;sfOdf k|lts"n k|efj k/]sf] kfOof] .

•	 lzIffsf s]Gb|Lo lgsfo / dGqfnout ¿kdf ;~hfn / ;dGjosf] k|fjwfg eP 
tfklg k|efjsf/L ;dGjosf] cefj b]lvof] . ah]6 cfkm";Fu dfq /fVg] / d"n 
ah]6nfO{ jflif{s sfo{j|md;Fu} ;Sg ;DalGwt lgsfox¿ / ;DalGwt kbflwsf/Lx¿ 
cft'/ b]lvPsf] kfOof] .
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•	 l;sfO s]Gb|sf] ef}lts / z}lIfs jftfj/0fnfO{ afnd}qL agfpg yk ;xof]u / 
Odfgbfl/tf / ;d'bfo kl/rfngsf] cfjZostf b]lvof] .

•	 :yfgLo kf7\oj|mdsf] cEof; vf;} kfOPg . ;a} s]Gb|n] c?af6 k|fKt lzIf0f ;|f]t 
;fdu|L jf ljifout kf7\k':ts÷;Gbe{ ;fdu|L k|of]u u/]sf] kfOof] .

•	 ;+:yfut ljBfno tyf dG6];/Lsf sIffx¿ t'ngfTds ¿kdf a9L dfqfdf lgoldt 
¿kdf rn]sf] kfOof] .

•	 k|foM :jf:Yo ;+:yfx¿n] o:tf l;sfO s]Gb|sf nflu ;fdfGotM cGo afnaflnsfx¿nfO{ 
h:t} ;xof]u u/]sf] kfOof] .

(=  ;jf{ª\uL0f afn ljsf; lzIffsf nflu s]xL ;fGble{s ;'emfjx¿

o; cWoogaf6 k|fKt ;'emfjx¿nfO{ lgDgfg';f/  k|:t't ul/Psf] 5 M

-s_ 	k|:tfljt k|f¿k M k|f/lDes afnljsf; lzIffåf/f x'g] ;jf{ª\uL0f ljsf;sf] k|:tfljt 
k|f¿knfO{ tnsf] lrqdf k|:t't ul/Psf] 5 .

!= zf/Ll/s ljsf;

@= ;+j]ufTds     

   ljsf; 

 #= ;fdflhs  ljsf;

:jf:Yo / 

kf]if0f

(= ljsf;

jftfj/0f

lzIff

*= cfWoflTds ljsf;

&= cflTds ljsf;

%= dfgl;s tyf af}l4s  
ljsf;

^= l;h{gfTds ljsf; 

$= efiffut  ljsf;

t;y{ k|f/lDes afnljsf; lzIffnfO{ o;/L kl/eflift ug{ ;lsG5 M

kl/efiff M k|f/lDes afnljsf; pd]/ ;d"xsf afnaflnsfx¿sf] zf/Ll/s, dfgl;s, 
;fdflhs, ;+j]ufTds, af}l4s, l;h{gfTds, cflTdsnufotsf ;jf{ª\uL0f ljsf; ug{ ul/g] 
:jf:Yo / kf]if0f, lzIff tyf jftfj/0f;DaGwL ;Dk"0f{ lj|mofsnfkx¿;lxtsf] PsLs[t / lj:t[t 
sfo{j|mdnfO{ k|f/lDes afnljsf; lzIff elgG5 .
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-v_  d"n k|jfxLs/0f

•	 k|f/lDes afnlzIff / ljsf;nfO{ afnclwsf/ ;'lglZrt ug]{ dfWodsf ¿kdf 
/fHon] lng'kb{5 .

•	 ca aGg] ;+ljwfg, :yfgLo :jfoQ zf;g P]g / lgodfjnL tyf lzIff P]g / 
lgodfjnLdf  k|f/lDes afnlzIff / ljsf;nfO{ zflAbs ¿kdf ;d]t clgjfo{ / 
lgMz'Ns tyf lzIffsf] d"n ;+/rgfdf /flvPsf] ;'lglZrttf lbg'kb{5 .

•	 d"n dGqfno klxrfg u/L k|To]s dGqfnosf] e"ldsf / lhDd]jf/LnfO{ kl/eflift 
ul/g'kb{5 . 

•	 sDtLdf hxfFaf6 ;~rfng eP tfklg lzIffsf] :yfoL / bL3{sfnLg ;+/rgfdf NofO{ 
ejg, b/aGbL cflbsf] Joj:yf x'g'kb{5 .

•	 $ jif{ pd]/ ;d"xsf nflu jt{dfgsf ;+/rgfx¿n] ;d]l6P tfklg $ jif{ d'lgsfsf 
nflu cfjZos sfo{j|mdx¿ agfO{ sfof{Gjog ug'{kb{5 . ^, & / * jif{sf ;a} 
afnaflnsfx¿nfO{ sDtLdf klg lzIff, :j:Yo / jftfj/0f sDtLsf ;}4flGts 
¿kdf k|f/lDes afnlzIff / ljsf;nfO{ uef{j:yfb]lv * jif{;Ddsf] pd]/ ;d"xnfO{ 
;d]l6g'kb{5 . plrt Joj:yf;lxt k|f/lDes afnlzIff / ljsf; lzIff k4lt, 
l;4fGt / ljlwaf6 l;sfO x'g] jftfj/0f x'g] Joj:yf ldnfpg'kb{5 .

•	 ljBdfg /fli6«o kf7\oj|mdnfO{ kl/dfh{g u/L /fli6«o kf7\oj|md k|f?k agfpg] tyf 
:yfgLo cfjZostfdf cfwfl/t :yfgLo kf7\j|md ljsf; / sfof{Gjog ug]{ kof{Kt 
k|fjwfg /flvg'k5{ .

•	 /fli6«o ah]6df k|f/lDes afnlzIff / ljsf;nfO{ yk k|fyldstf lbO{ ah]6 
5'6\ofpg'k5{ .

-u_  cGt/If]qLo ;dGjo

•	 k|f/lDes afnljsf; s]Gb| dfkg sfo{j|md ;~rfng u/L k|efjsfl/tf Nofpg] 

•	 ljleGg tx ;ª\3, k|b]z / kflnsf, ljBfno / :yfgLo ;d'bfodf cGt/If]qLo 
;dGjo ;+oGqnfO{ cem k|efjsf/L agfpg] 

•	 If]qut¿kdf 5l/P/ /x]sf k|f/lDes afnlzIff / ljsf;sf :jf:Yo / kf]if0f, 
jftfj/0f, ;"rgf k|ljlw cflbnfO{ PsLs[t k|f/lDes afnlzIff / ljsf;cGtu{t 
Nofpg] 
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•	 z}lIfs Joj:yfkg ;"rgf k|0ffnL / ljBfno ;'wf/ of]hgfdf k|f/lDes afnlzIff / 
ljsf;;DjGwL d'2fx¿nfO{ ;dfj]z ug'{k5{ .

•	 ;/sf/L dGqfno / ltgsf lgsfox¿lardf ;dGjosf] tyf sfo{ljj/0f bf]xf]/f]kg 
5 . o;nfO{ x6fO{ ;a} ljefuLo lgsfo, If]qLo sfof{no cflbsf] hgzlSt kl/rfng 
ug{' cfjZos 5 . o;sf ;fy} ;+o'St /fi6« ;ª\3sf lgsfox¿, u}/;/sf/L ;+:yfsf 
lardf sfo{ut Pstf / ;dGjonfO{ gofF / kl/dflh{t ¿kdf :yfkgf ul/g'kb{5 . 

•	 ;a} sfo{j|mdx¿ af:s]6 kmG6cGtu{t ;~rfng ul/g'kb{5 . o;n] j}b]lzs ;xof]usf] 
clwstd pkof]u x'g hfG5 . vr{ Joj:yfkgdf klg Ps?ktf cfpF5 .

-3_  sfo{j|mdsf] lbuf]kg 

•	 sfo{j|mdsf] of]hgf / sfof{Gjogdf /fhgLlts sf]6f k|0ffnLsf] cGTo ul/g'kb{5 . 
:yfgLo ;d'bfosf JolStsf] ;+nUgtfnfO{ k|efjsf/L / ;'lglZrttf u/fpg'kb{5 .

•	 cljefjs lzIff, jsfnt sfo{j|md, cgf}krfl/s lzIff cflb;Fu ;DalGwt 
sfo{j|mdx¿df k|f/lDes afnlzIff / ljsf;sf] ljifoj:t'nfO{ ;fGble{s ¿kdf 
;dfj]z u/L k|efjsf/L ¿kdf ;~rfng ug{'k5{ .

•	 :yfgLo ;d'bfosf JolSt tyf ;+:yfx¿nfO{ k|f/lDes afnlzIff / ljsf;sf] :jfldTj 
lng tof/L u/fpg'k5{ .

•	 s]Gb|Lo tyf :yfgLo ¿kdf dft'lzz' :j:Yo, kf]if0f tyf cGo sfo{j|mdnfO{ PsLs[t 
k|f/lDes afnlzIff / ljsf;cGtu{t Nofpg'k5{ .

•	 sfo{j|mdsf] u'0ffTdstf sfod ug{sf nflu tflndnfO{ lzIff dGqfnosf] d'Vo 
;+/rgfsf NofO{ /fli6«o tflnd kf7\oj|mdsf cfwf/df ;xhstf{sf] tflndnfO{ 
k];fut ;xof]u / j[lQ ljsf;;F+u hf]8\g'kb{5 . 

•	 tTsfnsf nflu hf]8 sf]ifsf] Joj:yf u/L ;xhstf{sf] Go"gtd cfjZostf xn 
x'g] tyf l;sfO s]Gb|df l6Sg], lgoldttf tyf ;dlk{t x'g] jftfj/0f agfpg'  
cTofjZos 5 .

•	 k|f/lDes afnlzIff / ljsf;nfO{ d"n ;+/rgfdf NofO{ ;xhstf{sf] of]UotfnfO{ 
k|fljlws ljifo;Fu hf]8\g'k5{ . o;sf nflu b/aGbLsf] l;h{gf, ljBfno txdf 
k|f/lDes afnlzIff / ljsf; ljifosf] hgzlSt pTkfbg ug]{ / k|rf/k|;f/ / 
ahf/Ls/0fsf] Joj:yf ug{'k5{ .
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•	 lhNnf tyf :yfgLo txdf k|efjsf/L cg'udg ;+oGq / k|0ffnLsf] ljsf; ug'{k5{ .

•	 /fhgLlts tyf k];fut ;ª\u7gx¿nfO{  k|f/lDes afnlzIff / ljsf;df ;dfj]z 
u/fO{ pgLx¿sf] Ifdtfsf] pkof]u / ckgTjdf j[l4 ug'{k5{ .

%= 	 k/Dk/fut tyf cfw'lgs lzIffsf ¿kdf k|rlnt afnljsf;sf ;kmn k|fjwfg, cEof; / 
gLltx¿nfO{ PsLs[t ¿kdf ;dfj]z u/L /fli6«o kf7\oj|md k|f¿kdf ;dfj]z u/L kf7\oj|md 
lgdf{0f tyf k/dfh{g u/L sfof{Gjog ug'{ cfjZos b]lvG5 .

!)=  lgisif{

k|f/lDes afnlzIff / ljsf;nfO{  eljiosf] d]?b08sf ¿kdf lnOG5 . ;/sf/n] of] If]qdf 
u/]sf] nufgLnfO{ bofsf] ¿kdf glnO{ bL3{sfnLg, st{Jo / afnclwsf/sf ¿kdf lng'kb{5 . 
g]kfnn] ljZj d~rx¿ tyf /fli6«o ¿kdf u/]sf k|lta4tfx¿ sfof{Gjogsf nflu k|f/lDes 
afnlzIff / ljsf;sf sfo{j|mdx¿ klg k|fyldstfsf ;fy ;~rfng x'Fb} cfPsf] kfOG5 . 
g]kfn ;/sf/n] cfzfltt ¿kdf nIocg'¿k ;d'bfo, :yfgLo lgsfo / bft[ lgsfosf] ;xof]u, 
kl/rfng / cfly{s ;b'kof]u ug{ g;ls/x]sf tYox¿ ljleGg cWoogx¿n] atfPsf 5g\ . 
t'ngfTds lx;fan] ;ª\VofTds ¿kdf s]xL ;kmntf xfl;n ul/Psf] 5 . u'0ffTds ¿kdf 
k|ult ug{sf nflu yk k|of;sf] vfFrf] 5 . k|f/lDes afnlzIff / ljsf;sf k4lt, l;4fGt 
/ ljlwx¿nfO{ jf:tljs / k"0f{ ¿kdf afnl;sfOdf k|of]u ug{ ;lsPsf] 5}g . ;/sf/L gLlt, 
dfkb08 / sfo{j|mdx¿ kl/of]hgfdf a9L dfqfdf cfl>t x'g', d"nk|jfxLs/0f, cGt/If]qLo 
;dGjo tyf sfo{j|mdsf] lbuf]kgf;Fu ;DalGwt ;d:ofx¿ klg ljBdfg 5g\ . o;sf] ;dfwfgsf 
nflu ;DalGwt ;a} ;/f]sf/jfnf, lgsfo / ;+:yfx¿n] cfcfkm\gf] If]qdf Odfgbfl/tfsf ;fy 
sfd ug{ ;s]df g]kfnsf] k|f/lDes afnlzIff / ljsf;n] gofF sfFr'nL km]g]{ tyf nlIft p2]Zox¿ 
u'0ffTds ¿kdf k|flKt ug{ ;lsg] s'/fsf] ;'lglZrttf ug{ ;lsG5 . o;sf nflu k|To]s l;sfO 
s]Gb|, :yfgLo, lhNnf txdf sfo{d"ns cg';Gwfg / s]Gb|Lo txdf a[xt\ ¿ksf cWoog, cg'udg, 
;'kl/j]If0f tyf ;xof]udf clej[l4 ug'{ cTofjZos b]lvPsf] 5 . g]kfnsf gLltut b:tfj]hx¿  
/ sfo{j|mdx¿n] g]kfnsf] k|f/lDes afnljsf; lzIffdf ;sf/fTds / cu|ufdL e"ldsf lgjf{x 
u/]sf 5g\ . ;a}sf nflu lzIffsf cGt/f{li6«o / /fli6«o k|lta4tfx¿ k|fKt ug{ g]kfn ;/sf/sf 
;DalGwt lgsfox¿, l;sfO s]Gb|x¿, ljleGg ;ldltx¿ / u}x|;/sf/L If]qsf k|of;x¿ lg/Gt/ 
¿kdf rln/x]sf] kfOG5 . ;a}sf] k|of; / ;sf/fTds dgf]j[lQn] sfd u/]df ;a}sf nflu 
lzIffsf nIo tyf p2]Zox¿ k"/f u/L Pp6f ljsl;t / ;a} afnaflnsfsf] k|f/lDes afnljsf; 
lzIff k|fKt u/]sf] ;'lglZrtfsf] cfzf ug{ ;lsG5 . o;sf nflu k|To]s l;sfO s]Gb|, :yfgLo, 
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lhNnf txdf sfo{d"ns cg';Gwfg / s]Gb|Lo txdf a[xt\ ¿ksf cWoog, cg'udg, ;'kl/j]If0f 
tyf ;xof]udf clej[l4 ug'{ cTofjZos b]lvPsf] 5 . ljs]Gb|Ls/0fsf] d"n dd{nfO{ cfTd;ft\ ub}{ 
g]kfn ;/sf/sf ;DalGwt dGqfnox¿ / dGqfnocGtu{tsf ljefuLo lgsfox¿lar ;dGjo 
u/L ;DalGwt ;a} If]qaf6 ;+o'St ¿kdf yk k|of; x'g ;s]df ;a}sf nflu lzIffsf k|f/lDes 
afnlzIff / ljsf;sf nIonfO{ u'0ffTds ¿kdf k|fKt ug{] cfzf ug{ ;lsG5 . 

;Gbe{ ;fdu|L

cg';Gwfg– k|sfz, g]kfn ;+:s[t ljZjljBfno cg';Gwfg s]Gb|, jif{ ! cª\s !, @)^% >fj0f, 
j;Gtk'/, sf7df8f}F, g]kfn .

Cuj]b ;ª\uLtf;lxtf -@)^$_ M ljBfyL{ k':ts e08f/, ef]6flx6L, sf7df8f}F

>]i7, ls;f]/, g]kfndf k|f/lDes afnljsf;sf] Go"gtd :t/ lgwf{/0f, ljsf;sf lglDt lzIff, 
@)^$ k]= @*, lq=lj lzIff ljsf; tyf cg';Gwfg s]Gb| -CERID_, jNv', sf7df8f}+, 
g]kfn  . 

k|wfgfª\u b]ljgf, l;sfO / ;dfxLs/0fdf k|f/lDes afnljsf;sf] cf}lrTo n}ª\lus ;dljsf; 
lzIff, @)^^ c;f/, jif{ !) cª\s !), k[= ^(, lzIff ljefu, ;fgf]l7dL eStk'/,  
g]kfn .

hf]zL, /fwfs[i0f, k|f/lDes afnlzIff -@)%$ k[= $!_, kß ;'Gb/L hf]zL, gofF jfg]Zj/, sf7df8f}F . 

e';fn, zflns/fd / ;Gh', k|f/lDes afnljsf; lzIff sIff ( -@)^&_ / sIff !) -@)^(_, 
kf7\oj|md ljsf; s]Gb|, ;fgf]l7dL eStk'/, g]kfn

g]kfn 1fgdl0f, d]/f] u'?s'nLo lzIff / ;xkf7L -@)%$_,  1fg u'g k|sfzg, d}ltb]jL, sf7df8fF}, 
g]kfn

of]uL, 8f= ljsf;fgGb -@)^^_ M DofOg – kfj/ tyf dgsf] lj1fg, /]sL of]u k|sfzg k|f=ln= 
;fdfv';L 6fpg Knflgª, sf8df8f}F . www. manokrantimatrex.org

of]uL, 8f= ljsf;fgGb -@)^!_ M j}lbs cfbz{ M j0ff{>d, /]sL of]u k|sfzg k|f=ln= ;fdfv';L 
6fpg Knflgª, sf7df8f}F . www. manokrantimatrex.org

g]kfnsf] ;+ljwfg @)&@, sfg'g lstfj Joj:yf ;ldlt, sf7df8f}F, g]kfn .
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;a}sf nflu lzIff /fli6«o sfo{of]hgf g]kfn -;g\ @))!–@)!%_ b:tfj]h, lzIff tyf v]ns'b 
dGqfno, s]z/dxn, sf7df8f}F, g]kfn .

Affnaflnsfsf nflu /fli6«o sfo{of]hgf g]kfn -;g\ @))$÷)%–@)!$÷@)!%_ b:tfj]h dlxnf 
afnaflnsf tyf ;dfhsNof0f dGqfno, sf7df8f}+, g]kfn .

g]kfndf k|f/lDes afnljsf;;DaGwL /0fgLlt kq -lj=;+=@)^!_, lzIff tyf v]ns'b  dGqfno, 
s]z/dxn, sf7df8f}F,  g]kfn . 

;a}sf nflu lzIff - ;g\ @))$–@))(_ b:tfj]h, lzIff tyf v]ns'b dGqfno, s]z/dxn, 
sf7df8f}F, g]kfn . 

k|f/lDes afnljsf; sfo{qmd ;~rfng;DaGwL lgb]{lzsf–@)^!, g]kfn ;/sf/, lzIff tyf 
v]ns'b dGqfno, lzIff ljefu, k|f/lDes afnljsf; zfvf, ;fgf]l7dL, eStk'/,  g]kfn . 

k|f/lDes afnljsf; kf7\oj|md–@)%(, g]kfn ;/sf/, lzIff tyf v]ns'b dGqfno, lzIff ljefu, 
afnljsf; zfvf, ;fgf]l7dL, eStk'/, g]kfn . 

k|f/lDes afnljsf; lbUbz{g -kf7\oj|md_–@)^@, g]kfn ;/sf/, lzIff tyf v]ns'b dGqfno, 
lzIff ljefu, k|f/lDes afnljsf; zfvf, ;fgf]l7dL, eStk'/,  g]kfn . 

/fli6«o Go"gtd dfkb08sf] dfu{bz{s k'l:tsf -@)^#_, g]kfn ;/sf/, lzIff tyf v]ns'b 
dGqfno, lzIff ljefu, k|f/lDes afnljsf; zfvf, ;fgf]l7dL, eStk'/, g]kfn . 

lzIff P]g @)@* / lzIff lgodfjnL @)%( tyf :yflgo :jfoQ zf;g P]g @)%%, sfg'g lstfa 
Joj:yf ;ldlt, sf7df8f}F, g]kfn .

ljBfno If]q ;'wf/ of]hgf -lj=;+= @)^^–@)&@_, lzIff dGqfno, s]z/dxn, sf7df8f}+,  g]kfn . 

lqjifL{o of]hgfsf] cfwf/ kq -@)^&÷^* — @)^(÷&)_ g]kfn ;/sf/ /fli6«o of]hgf cfof]u, 
sf7df8f}F, g]kfn 
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g}lts d"NodfGotf / ;sf/fTds Jojxf/

8f= xl/k|;fb nD;fn*

 n]v;f/

g}ltstfnfO{ df]/fn / OlyS; b'j};Fu hf]8]/ x]g]{ / JofVof ug]{ klg ul/G5 . df]/fnnfO{ 
g}ltstf jf cfr/0f elgG5, h;n] JolStut jf ;d"xut ¿kdf s] l7s, s] a]l7s eGg] ljifo 
lgwf{/0f ub{5 . o;}u/L OlyS; cyf{t\ ;bfrf/ g}lts l;4fGtx¿sf] ;d'Rr ¿k xf] . o;df 
lglZrt l;4fGtsf cfwf/df s] l7s, s] a]l7s eGg] ljifo lgwf{/0f ul/G5 . JolStut ¿kdf 
to ul/Psf l7s a]l7s eGg] ljifo df]/fn cyf{t\ cfr/0f;Fu ;DalGwt x'G5g\ eg] l;4fGtsf 
¿kdf l7s a]l7s elgPsf ljifox¿ OlyS; cyf{t\ ;bfrf/;Fu hf]l8G5g\ . g}ltstf, g}lts 
d"NodfGotf, Odfgbfl/tf, ;sf/fTds Jojxf/ cflb zAbx¿sf cfwf/ :tDe eg]sf df]/fn / 
OlyS; g} x'g\ . oL ljifox¿ j}olSts, ;dfh ljz]if, :yfg ljz]if / ;do ljz]if x'g ;S5g\ . 

e"d08nLs/0f, k|ljlwsf] ljsf; / dfgj hfltdf cfPsf] pkef]ud'vL ;+:s[ltsf sf/0fn] g}lts 
d"No / dfGotf Pjd\ OlyS;df kl/jt{g cfPsf] 5 . klZrdf d"NodfGotfsf] k|efj a9\bf] 
j|mddf 5 . g]kfnsf] eGbf klZrds} d"NodfGotf, rfnrng /xg;xg, ;+:sf/ / ;+:s[lt /fd|f] 
eGg] dfgl;stf a9\b} uPsf] b]lvG5 . oxL ;Gbe{df g]kfnL ;dfhsf] g}lts d"No, dfGotf / 
;sf/fTds Jojxf/df b]lvPsf r'gf}tL / d"n d'2fx¿ s]nfO{ logsf] ;dfwfgsf nflu pko'St 
Jojxf/ ljsf;sf nflu cjnDag ug{'kg]{ pkfox¿ vf]hL ug{' o; n]vsf] d'Vo p2]Zo /x]sf] 
5 . of] n]v låtLo ;fdu|Lx¿sf] k'g/jnf]sg u/L tof/ ul/Psf] 5 .

d'Vo zAbfjnLM g}lts, g}ltstf, ;bfrf/, k|ljlw, dfgjLo, d"NodfGotf cflb . 

!= ljifo k|j]z 

e"d08nLs/0f, k|ljlwsf] ljsf;, dfgj hLjgdf PcfO{ cyf{t\ s[lqd af}l4stfsf] x:tIf]ksf/L 
e"ldsf / dfgj hfltdf cfPsf] pkef]ud'vL ;+:s[ltsf sf/0f xfd|f k/Dk/fut bz{g Pjd\ d"No 
/ dfGotf ;ª\s6df kg{ yfn]sf 5g\ . xfd|f] cfgf] d"No, dfGotf / ;+:s[lteGbf klZrdfs} 
rfnrng /xg;xg, ;+:sf/ / ;+:s[lt /fd|f] eGg] dfgl;stf a9\b} uPsf] 5 . ch{'g cKkfb'/fO{ 

* ;lrj, o'jf tyf v]ns'b dGqfno
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-!((^_ n] Modernity at Large: Cultural Dimensions of Globalization df eg] em}F 
e"d08nLs/0f / ;f+:s[lts kIfdf eO/x]sf] ljljwLs/0fsf af/]df ul/Psf] rrf{ xfd|f] ;Gbe{df 
klg ldNg k'U5 . 

;]g -@))^_ n] eg] em}F clxn]sf] o'udf cfgf] d"NodfGotf 5f]8]/ c¿sf] dfq ckgfpg] eGbf 
klg cfgf d"NodfGotfnfO{ cfjZostfcg';f/ ;+zf]wg / kl/dfh{g ub}{ cGoqsf d"NodfGotfdf 
klg hfgsf/ / cEo:t aGb} ax';+:s[lto'St x'Fbf /fd|} x'g] lyof] . t;y{ clxn] ;dfh, d'n's 
/ cGt/f{li6«o kl/j]z cg's"n d"NodfGotf ljsl;t u/L tbg'¿ksf] Jojxf/ cjnDag ug{ 
;s]df pko'St x'GYof] . o;sf nflu :yfgLo, /fli6«o / cGt/f{li6«o ¿kdf :jLsf/ ul/Psf 
jf cjnDag ul/Psf d"NodfGotf, g}ltstf, Odfgbfl/tf / ;b\Jojxf/ jf ;sf/fTds Jojxf/ 
h:tf ljifox¿sf] cy{ s]nfO{ ;f]adf]lhd cfr/0f ljsf; ug{ u/fpg xfd|f k|of; s]lGb|t  
ug{'kg]{ b]lvG5 .

g}lts d"NodfGotf, Odfgbfl/tf / ;sf/fTds Jojxf/sf af/]df k|j]z ug{'clu df]/fn / OlyS; 
cyf{t\ cfr/0f / ;bfrf/ h:tf zAbsf] zflAbs cy{ vf]Hg' cfjZos x'G5 . g}ltstfnfO{ df]/fn 
/ OlyS; b'a};Fu hf]8]/ x]g]{ jf JofVof ug]{ cEof; klg b]lvG5 . df]/fn cyf{t\ cfr/0f JolStut 
¿kdf s] l7s s] a]l7s eGg] ljifo;Fu ;DalGwt x'G5 eg] ;fdflhs ¿kdf s] l7s s] a]l7s eGg] 
ljifo OlyS; cyf{t\ ;bfrf/cGtu{t /fVg] ul/G5 (https://keydifferences.com/difference-
between-morals-and-ethics.html) . JolStut / ;fdflhs ¿kdf to ul/Psf l7s a]l7s 
eGg] ljifox¿ slxn]sfxLF Pscfk;df gldNg klg ;S5g\ . Ps 7fpF / ;dodf l7s jf a]l7s 
elgP ljifo ;wF} ToxL ¿kdf g} /lx/xG5 eGg] gx'g klg ;S5 . t;y{ l7s a]l7s eGg] ljifo 
JolStut, ;dfh ljz]if, :yfg ljz]if / ;do ljz]if x'g ;S5 . 

g}lts d"NodfGotf, Odfgbfl/tf / ;sf/fTds Jojxf/sf cy{ phfu/ u/L o;sf] kfngfdf 
b]lvPsf r'gf}tLx¿ s]nfO{ ;sf/fTds Jojxf/ cjnDagsf nflu pkof]uL pkfox¿ ;'emfpg' o; 
n]vsf] d'Vo p2]Zo /x]sf] 5 . låtLo ;fdu|Lx¿sf] k'g/jnf]sg u/L tof/ ul/Psf] o; n]vdf 
g}ltstf, g}lts d"NodfGotf, Odfgbfl/tf / ;sf/fTds Jojxf/nfO{ bz{gsf] b[li6sf]0faf6 ;d]t 
x]g{ vf]lhPsf] 5 . k"jL{o bz{g / g}lts d"NodfGotf / ;sf/fTds Jojxf/ h:tf ljifodf rf;f] 
/fVg]sf nflu n]v pkof]uL x'g ;S5 .

@= g}ltstf, g}lts d"NodfGotf / ;sf/fTds Jojxf/ 

g}ltstf, g}lts d"NodfGotf / ;sf/fTds Jojxf/ dflg;;Fu ck]Iff ul/g] ljifo x'g\ . JolSt 
hGdgf;fy afof]nlhsNnL x\o'dg x'G5 . t/ olQn] dfq k'Ub}g . dfgjLo u'0f ePsf] x\o'dg 
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x'gsf nflu lghdf dfgjLo u'0f x'g'k5{ . oxL dfgjLo u'0fo'St dfgj x'gsf nflu cfjZos kg]{ 
ljifox¿df g}lts, g}ltstf, Odfgbfl/tf / ;sf/fTds Jojxf/ cflb k5{g\ . o:tf ljifox¿sf] 
;"rL nfdf] aGg ;S5 . t/ o; n]vdf d'VotM g}lts d"NodfGotf / ;sf/fTds Jojxf/sf 
af/]df rrf{ ul/Psf] 5 . 

ca b]xfosf] efudf g}ltstf, g}lts d"NodfGotf / ;sf/fTds Jojxf/sf] zflAbs cy{ vf]lhPsf] 
5 . g]kfn k|1f k|lti7fgåf/f k|sflzt k|1f g]kfnL a[xt\ zAbsf]z -kl/dflh{t ;+:s/0f, @)&(_ 
df g}ltstf, g}lts d"NodfGotf / ;sf/fTds Jojxf/nfO{ cYof{OPsf] 5 . 

pSt zAbsf]zsf cg';f/ g}ltstfnfO{ ;xL jf unt v'6\ofpg] r]tgf, cGt/cfTdfsf] cfjfh, 
ljj]s, gLltdf cfwfl/t cfr/0f, ;bfrf/ jf To:tf] rl/q, ;b\Jojxf/, ;dfhsf dflg;x¿sf] 
rfnrng;DaGwL lgod jf dof{bfsf ;fdfGo wf/fx¿sf] ;d"x elgPsf] 5 . o;}u/L g}ltsnfO{ 
gLlt;Fu ;DalGwt, gLltsf] / c;n cfr/0f;DaGwL elgPsf] 5 . 

sF8]n -@)@#_ sf cg';f/ g}ltstfn] ;t\ / c;t\, l7s / a]l7s 5'6\ofpg] u'0f jf cfr/0f 
hgfpF5 . ;dfhn] :jLsf/ u/]sf] ;xL cfr/0f / Jojxf/ k|0ffnL g} g}ltstf xf], h;n] 
JolStsf] rl/q lgdf{0fsf ;fy} Jojxf/nfO{ ;xL lbzfdf 8f]¥ofpg] cfwf/ k|bfg u5{ . of] 
ljifo dfgj wd{;Fu ;DalGwt 5 . oxfF dfgj wd{ eg]sf] xfdLn] dfGg] u/]sf] l/lnhg xf]Og . 
dfgj ePkl5 dfgjf]lrt Jojxf/ ug{' dfgj wd{ xf] . ToxL eP/ g}ltstfn] ;bfrf/;Fu  
;DaGw /fVb5 . 

zAbsf]zn] d"No -Value_ nfO{ j:t'sf] u'0f jf dxŒjsf ¿kdf cYof{Psf] 5 . of] ljifonfO{ 
;dfhdf :yflkt cfbz{ jf l;4fGt klg dflgG5, h;n] JolStsf] Jojxf/nfO{ lgb]{lzt u5{ . 
r]Dhf]ª -@)&%_ sf cg';f/ cy{zf:qdf ‘d"No’ eg]sf] s'g} j:t' k|fKt ug{ s'g} JolStn] slt 
Tofu ug{ jf slt ?lkofF vr{ ug{ tof/ 5 eGg] hgfpF5 eg] efiffzf:qdf ‘d"No’ zAbn] ‘cy{k"0f{ 
leGgtf’ jf ‘dxŒj’ eGg] a'emfpF5 . o;}u/L dfgjzf:qdf ‘d"No’ eGgfn] ‘dfgj hLjgsf nflu 
jf ;fdflhs hLjgsf nflu ;a}eGbf c;n, l7s jf d'Vo ceLi6 s] xf]’ eGg] a'emfpF5 . 

g}lts d"Non] JolSt;Fu x'g'kg]{ jf ePsf] Odfgbf/L, ;Totf, ;Ddfg, s?0ff cflb h:tf u'0fx¿nfO{ 
k|ltlalDat u5{ . o;n] dfgjLo hLjg / ;fdflhs Jojxf/sf nflu cfjZos c;n / l7s 
dflgg] s'/fnfO{ Oª\lut ub{5 . oxL g}lts d"No;Fu dfGotf;d]t hf]8]/ ;Fu} k|of]udf Nofpg] 
u/]sf] kfOG5, h;sf] cy{ dfGo a'Fbfsf] cj:yf, dgfO, dfGg] sfd, dGh'/L cflb x'g ;S5 . 

oxL g}ltstf / g}lts d"NodfGotfsf cfwf/df JolStn] s'g} s'/fnfO{ ;To, l7s jf :jLsfo{ 
7fGg] ljZjf; u/]sf] x'G5 . ;dfhn] :yflkt u/]sf] lgod, k/Dk/f jf l;4fGtnfO{ kfngf u/]sf] 
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x'G5 . JolSt oL / o:t} l;4fGtdf afFlwPsf] x'G5 . JolStsf] ;fdflhs, ;f+:s[lts jf wfld{s 
ljZjf;nfO{ hgfPsf] x'G5 . r]Dhf]ª -@)&%_ sf cg';f/ klg ;dfhn] Odfgbf/L, ;lxi0f'tf / 
;dfgtfnfO{ dfGotf lbPsf] x'G5, h;n] JolStsf] Jojxf/nfO{ k|efljt u5{ .

o;}u/L ;sf/fTds Jojxf/nfO{ zAbsf]zn] kfl/jfl/s jf ;fdflhs hLjgdf Pp6f JolStn] 
c¿;Fu ug]{ cfr/0f, rfnrng, n]gb]g /Lltl/jfh, rng, rfFhf], sfdsfh / d'2f dfldnf 
elgPsf] 5 . jf:tjdf ;sf/fTds Jojxf/ eg]sf] s'g} JolStsf] cfr/0f, rfnrng jf sfo{ 
g} xf] . JolStsf] Jojxf/ s'g} sfd ug]{, s'g} kIf jf ljrf/sf] ;dy{g ug]{, dGh'/L hgfpg], 
:jLs[lt ;"rs lbg] h:tf /rgfTds sfd;Fu hf]l8Psf] x'G5 . olb o:tf] Jojxf/ ;sf/fTds 
ePdf To;n] ;dfh / JolStsf] lxtdf x'g] sfd u5{, ;xof]uL efjgf hufpF5, ;Ddfghgs / 
/rgfTds cfr/0f b]vfpg] agfpF5, h;df ;xfg'e"lt, ;xsfo{, w}o{tf / Odfgbf/L h:tf u'0fx¿ 
;dfj]z x'G5g\ -a:g]t, @)&%_ .

g}lts x'g' jf g}ltstf x'g' eGgfn] JolStut / ;fdflhs ¿kdf l7s a]l7s eg]/ 5'6\ofpg] u'0f 
jf :jefj x'g' xf] . o;}nfO{ ljZjf; u/L tbg'¿ksf] c;n cfr/0f b]vfpg' jf Jojxf/ ug{' g} 
;sf/fTds Jojxf/ xf] . ;f]rb]lv ;sf/fTds Jojxf/;Dddf JolStsf] ;f]r, ljZjf;, cjnDag 
ul/g] Jojxf/ / lgjf{x ul/g] e"ldsf PsLs[t ¿kdf hf]l8P/ cfpF5 .

#= g}ltstf, g}lts d"NodfGotf / ;sf/fTds Jojxf/sf] P]ltxfl;s ljsf;j|md 

o'jn gf]xf x/f/L -@)!$_ sf] ;]lkoG; / o:t} dfgj ljsf; Oltxf; x]bf{ cflbd dfgjaf6 
dfgjLo u'0f cfh{g ub}{ dfgj k':tf oxfF;Dd cfOk'u]sf] x'g'k5{ . pgLx¿n] o; j|mddf sltko 
j}olSts :jefjdf kl/dfh{g klg u/] xf]nfg\ . sltko gofF u'0f klg xfl;n u/] xf]nfg\ . 
sltko u'0f JolStn] agfP/ ;d"xdf nfu' u/] xf]nfg\ eg] sltko ;d'bfon] agfP/ JolStdf 
nfu' u/] xf]nfg\ . JolSt / ;d'bfosf Jojxf/df ;]lkª Pjd\ l/;]lkª ub}{ dfgj ;dfh oxfF;Dd 
cfOk'u]sf] x'g'k5{ . cflbd dfgjn] ;f]rljrf/ ug{ yfn]kl5 ;d'bfo ;~rfngsf cfwf/ tof/ u/] 
xf]nfg\ . ;do;Fu} gLlt lgod, g}ltstf, Odfgbfl/tf Pjd\ ;sf/fTds Jojxf/sf nflu cfjZos 
cfwf/x¿ aGb} uP xf]nfg\ . 

o;/L g}ltstf / Odfgbfl/tf dfgj ;dfhsf] j|md ljsf;;Fu} cfPsf] x'g'k5{ . cflbd dfgj 
;d"xdf a:g ;'? u/]kl5 pgLx¿nfO{ ;d"x ;~rfng ug]{ cfwf/ rflxPsf] x'g'k5{ . lsgls 
;d"xdf a:g]x¿nfO{ Pp6f aGwgdf /fVgsf nflu n PG8 c8{/ cyf{t\ ;~rfng Joj:yf, ;xof]u 
/ ;xsfo{ cfjZos b]lvPsf] x'g'k5{ . log} ;fdflhs dfGotfx¿n] ;fsf/ ¿k kfpFb} uPkl5 
g}ltstf;DaGwL dfkb08 agfOPsf] x'g'k5{ . ha wfld{s ljZjf;n] dfgjsf] ;f]rdf h/f uf8\g 
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yfNof] clg o:tf g}lts d"NodfGotfx¿nfO{ wfld{s u|Gydf lnlka4 ul/P xf]nfg\ . /fHo ag]kl5 
o:tf k|fjwfgx¿nfO{ /fHosf sfg'gdf ;dfj]z ul/Psf] x'g'k5{ . o;/L dfgj hLjgdf g}ltstf, 
g}lts d"NodfGotf / ;sf/fTds Jojxf/ cflbn] k|j]z kfPsf] x'g'k5{ . o:t} egfOnfO{ an 
k'Ug] cfzo hf]gfyfg x\o}8\6 -@)!@_ sf] klg 5 . pgsf cg';f/ dfgj g}ltstfsf] ljsf;nfO{ 
h}ljs / ;f+:s[lts b[li6sf]0faf6 x]/L g}ltstf ;fdflhs ;xsfo{ / ;d"xsf] afFRgsf nflu xf] .

k"jL{o bz{gdf j]b, pklgifb\ / dxfef/t -vf;u/L eujb\uLtf_ h:tf u|Gyx¿df g}ltstf, g}lts 
d"NodfGotf / ;sf/fTds Jojxf/ cflbsf] ulx/f] rrf{ kfOG5 . ;To, c;To, sd{, of]u / 
wd{ cflbsf dfWodaf6 JolStdf oL kIfdf cfr/0f ljsf; ug{ vf]lhPsf] b]lvG5 . k|frLg 
rLgdf sGkm'l;o;nfO{ g}ltstfsf] ljifo p7fpg] cu'jfsf ¿kdf lnOGYof] . clxn] klg pgnfO{ 
;fdflhs ;b\efj, st{Jo / dfgjtfjfb;Fu hf]8]/ cToGt >4f;fy x]l/G5 . pgn] JolStut / 
;fdflhs g}ltstfdf hf]8 lbPsf lyP . 

k"jL{o bz{gsf] rf0fSo gLlt, ci6faj|m uLtf, lab'/ gLlt, >Ldb\eujb\uLtf uLtf h:tf w]/} 
wfld{s u|Gyx¿nfO{ g}ltstf, Odfgbfl/tf / ;sf/fTds Jojxf/ ljsf; ug{sf nflu dfu{bz{s 
u|Gy dfGg ;lsG5 . logdf ;dflji6 x/]s Znf]snfO{ dflg;sf] cfr/0f ljsf; ug{sf nflu 
n]lvPsf jf ptfl/Psf x'g h:tf] b]lvG5 . oL ;a}sf af/]df oxfF rrf{ u/]/ ;Dej 5}g . o; 
efudf >Ldb\eujb\ uLtfaf6 s]xL Znf]sx¿ lnOPsf] 5, h;n] g}ltstf, g}lts d"NodfGotf / 
;sf/fTds Jojxf/sf af/]df k|:6\ofPsf 5g\ . 

>Ldb\eujb\ uLtfsf] cWofo @, Znf]s $& -sd{of]u / lgisfd sd{_ df cfgf] st{Jo Odfgbf/Lk"j{s 
k"/f ug{' eGg] ;Gb]z o;df lbOPsf] 5 . ;fy} cWofo !@ Znf]s !# df cå]i6f ;j{e"tfgf+ d}qM 
s?0f Pj r. lgd{df] lg/xª\sf/M ;db'Mv;'vM IfdL. eg]/ k|f0fLx¿k|lt å]if/lxt, ldqjt\ / 
s?0ffdo x'g', ddtf / cxª\sf/af6 d'St x'g', ;'v / b'Mvdf ;dfg /xg' / IfdfzLn /xg'nfO{ 
pRr dxŒj lbOPsf] 5 . cWofo !# sf] Znf]s * b]lv !@ ;Dd 1fgsf ljifodf atfOPsf] 5, 
h'g x/]s JolStsf nflu dfgjLo hLjg latfpg cfjZos x'G5 . 

o;}u/L cWofo #, Znf]s @! df oBbfr/lt >]i7:tQb]j]t/f] hgM. ; oTk|df0f+ s'?t] 
nf]s:tbg'jt{lt.. cyf{t\ >]i7 JolStn] h:tf] cfr/0f u5{, cGo dflg;x¿n] klg To;}sf] 
cg's/0f u5{g\ . of] Znf]sn] ;dfhdf g]t[Tjsf/L JolStx¿n] g}lts cfr/0f kfngf ug{'kg]{ 
s'/fdf hf]8 lbG5 lsgeg] pgLx¿sf] Jojxf/ c¿n] k5\ofpF5g\ . 7'nf JolStsf] Jojxf/n] 
c¿ cfdhgnfO{ k|efljt ug]{ ePsfn] o;df 7'nf JolStsf] cfr/0f ;xL / l7s x'g'k5{  
elgPsf] 5 . 
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o;/L uLtfsf y'k|} cWofox¿df cfr/0f agfpg] ljifodfq geO{ z'4Ls/0fsf pkfox¿ ;'emfOPsf 
5g\ . o:tf egfOx¿ Jojxf/df cjnDag ug{ ;s] JolStdf c;n rl/q / cfr/0f ljsf; 
x'g ;S5 . o;}u/L af}4 bz{gdf ci6fª\lus dfu{ / k~rzLndfkm{t\ g}lts hLjgsf] dfu{bz{g 
ul/Psf] 5 eg] h}g wd{df clx+;fnfO{ g}ltstfsf] s]Gb|df /flvPsf] 5 . 

k"jL{o bz{gsf ;fydf cGo wfld{s k/Dk/fx¿ klg g}ltstf k|jw{g ug]{ cfwf/ aGb} uPsf] 
b]lvG5 . ox'bL / O;fO{ wd{df klg g}lts lgodx¿ -h:t} M k|]d, bof / Odfgbf/L_ nfO{ hf]8 
lbOPsf] 5 . O;fO{ wd{ -O{=;= klxnf] ztfAbLkZrft\_ df o]z' lv|i6sf] lzIffn] k|]d, bof / 
k/d]Zj/k|lt ;dk{0fnfO{ hf]8 lbPsf] 5 eg] O:nfd -O{=;= & cf}F ztfAbLkZrft\_ b]lv k}uDa/ 
d'xDdbåf/f s'/fgdfkm{t Ps]Zj/jfb / g}lts hLjgsf] ;Gb]z k|jflxt ul/Psf] 5 . O:nfddf 
g}ltstfsf] ljifonfO{ cNnfxk|lt ;dk{0f, ;To / ;fdflhs Gofo;Fu hf]l8Psf] 5 . t/ klZrdf 
bz{gdf g}ltstf, g}lts d"NodfGotf / ;sf/fTds Jojxf/sf] ;'?cft ug]{ >]o ;'s/ft, Kn]6f] 
/ Pl/:6f]6nnfO{ lbOG5 . ;'s/ftsf cg';f/ ;b\u'0f g} 1fg xf] . pgn] g}ltstfnfO{ bfz{lgs 
5nkmnsf] ljifo agfP/ g}ltstfsf] af}l4s cfwf/ vf]h] . Kn]6f]n] Gofo / g}ltstfsf] ;DaGwdf 
ulx/f] 5nkmn u/]sf 5g\ . o;}u/L Pl/:6f]6nn] ;b\u'0f g}ltstfsf] l;4fGt k|:t't u/] . 
o;af6 g} klZrdL bz{gdf g}ltstfsf af/]df cf}krfl/s cWoogsf] ;'?jft eof] . Kn]6f] / 
Pl/:6f]6naf6 ;'? ePsf] of] ljifo cfw'lgs bfz{lgsx¿ h:t} M sfG6, ldn, gLT;] / /N;h:tf 
bfz{lgssf] b[li6sf]0faf6 yk km/flsnf] aGg k'u]sf] 5 . k|To]s bfz{lgsn] g}ltstfsf] cfwf/ 
;b\u'0f, st{Jo, ;'v jf :jtGqtf cflb h:tf ljoif ePsfn] tLgdf km/s km/s 9ª\uaf6 hf]8 
lbPsf] b]lvG5 . 

k"j{klZrd pQ/ blIf0f htf uP klg g}ltstf, g}lts d"NodfGotf / ;sf/fTds Jojxf/ dfgj 
;Eotf;Fu} ljsl;t x'Fb} cfPsf] b]lvG5 . t/ oL ljifo JolSt, ;d'bfo, :yfg / ;do ljz]if 
¿kdf km/s km/s 9ª\uaf6 cufl8 a9]sf] kfOG5 . egfOdf km/s b]lvP klg oL ;a}sf] ;f/df 
Pp6} cfzo e]l6G5 .

$= xfdL sxf“ r'Sof}“ <

clxn] x/]s d'vaf6 ;'Gg] ul/G5 xfd|f] ;+:s[lt 5fofdf kg{ yfNof] . xfd|f k/Dk/fut d"NodfGotf 
cf]em]ndf kg{ nfu]sf 5g\ . JolStsf] g}lts d"NodfGotfdf x|f; cfpg yfNof] . cfk\mgf]eGbf 
k/fofsf] d"NodfGotf Kof/f] x'g yfNof] . xfd|f] ;dfh lzz' cj:yfb]lv g} klZrdf sf6{'g / 
uLtdf cfslif{t ePsf] kfOG5 . cª\u|]hL rf8kj{ w"dwfd;Fu dgfpg] k':tfnfO{ cfgf] rf8kj{df 
rf;f] sd nfUg yfn]sf] xf] h:tf] ePsf] 5 . ;fdflhs ;DaGw kftnf] xF'b} uPsf] 5 . rf8kj{x¿ 
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;f+:s[lts ¿kdf dgfpg]eGbf klg t8se8ssf ¿kdf dgfpg] ;+:sf/ a:g yfn]sf] 5 . 
ljutdf xh'/a'af / xh'/cfdf k':tf;Fu gfltgfltgf k':tf 3'nldn x'g] clt dxŒjk"0f{ cj:yf 
lyof] . ca To;df kl/jt{g cfpFb} 5 . clxn] t o:tf] ;DaGw s[lqd / d]sflgsn aGb} 5 .  

cWoog cg';Gwfgx¿n] b]vfPcg';f/ k|ljlwsf] cTolws k|of]udf afnaflnsfx¿df dfgl;s 
tgfj / PGhfo6L a9\g yfn]sf] 5 -x\o}8\6, @)@$_ . cfTdxTofsf 36gfx¿ a9]sf 5g\ . 
kfl/jfl/s ;DaGw sdhf]/ wfufdf plgPh:tf] ePsf] 5 . cfk;L ;xof]u / ;xsfo{ x'g sl7g 
eP h:tf] b]lvG5 . dflg;df Psfª\sLkg a9\b} 5 . ;fdflhs ;+jfb / cGt/lj|mofdf sdL 
cfPsf] 5 . 

%= cflv/ o:tf] lsg eof] t < 

afnaflnsfnfO{ hLjgsf] ;'?cftb]lv g} bof, dfof, ;b\efj, ;xsfo{, ;xof]u, Ifdf, w}o{, 
;xgzLntf h:tf u'0fx¿ ljsf; p2]Zon] kf7\oj|mddf g}lts lzIff Pjd\ gful/s lzIff h:tf 
ljifox¿ ;dfj]z ul/Psf lyP . o:tf ljifox¿dfkm{t\ afnaflnsfx¿df ;do;fk]If ¿kdf 
hLjgf]kof]uL u'0f tyf l;kx¿ ljsf; ug{ vf]lhPsf] lyof] . ;doj|mddf oL ljifodf ;'wf/ 
rflxPsf] lyof] .

o;}u/L afnaflnsfx¿df hLjgkof]uL l;k, ;dfhcg's"nsf] Jojxf/ / cfr/0f h:tf ljifox¿ 
ljsf; ug{df 3/kl/jf/ klg ;xefuL x'g'kg]{ lyof] . ;fdflhs ;+jfb klg ;f]xL¿kdf x'g'kg]{ 
lyof] . ;d'bfo / ljBfno cGt/;DalGwt ljifosf ¿kdf t hf]l8P t/ efjgfTds ¿kdf hf]l8g 
;s]gg\ eGg] cfnf]rgf x'g] u/]sf] 5 . o;df ;Da4 ;a} ;/f]sf/jfnfx¿n] cfTdk|ltlaDag / yk 
;'wf/sf] af6f] klxNofpg cfjZos 5 . o;nfO{ ljBfyL{n] sIff jf tx k"/f u/]sf] k|df0fkq;Fu 
cGt/;DalGwt dfq u/]/ k'Ub}g . of] ljifon] b}lgs sfo{Jojxf/df ljz]if k|fyldstf kfpg h?/L 
5 . o;f] ug{ ;s]df cfgf] ;+:s[lt / d"NodfGotf gePsf] jf sd ePsf] k|df0fkqn] hLjgkof]uL 
l;k lbg ;s]g eGg] cfnf]rgfaf6 klg 5'6sf/f kfpg ;lsG5 .

;fdflhs d"NodfGotf ;dfhn] agfpg] xf] . lzIfs cleefjs ldn]/ o;nfO{ ljBfnodf 
n}hfg'kg]{ lyof] . t/ b'j} kIf cyf{t\ ;d'bfo / ljBfnoaf6 o;df vf;} rf;f] lbOPg . ;dfhn] 
klg vf;} lrGtg dgg u/]g . ;d'bfo / ljBfno Pjd\ cGo ;ª\3;+:yf ldn]/ ;fdflhs 
d"NodfGotf / ;+:s[ltnfO{ ;dofg's"n agfpFb} ljBfyL{ / o'jf k':tfdf x:tfGt/0f ub}{ hfg'kg]{df 
;f] klg x'g ;s]g . 
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;fdflhs ;~hfndf g]N;g dG8]nfn] eg]sf] eg]/ rlr{t kf]:6 e]l6G5 M Pe|L ;S;];km'n k;{g  
x\ofh c k]gkm'n :6f]/L PG8 Pe|L k]gkm'n :6f]/L x\ofh c u'8 OlG8ª . P;]K6 c k]g PG8 u]6 
/]l8 km/ ;S;]; . Every Successful Person has a Painful Story and Every Painful 
Story has a Good Ending. Accept Pain and Get Ready for Success. of] egfO pgs} 
xf] eGg] ;Gbe{ t kfOGg . t/ h;n] eg]sf] eP tfklg of] egfO clxn] klg plQs} dfqfdf 
;fGble{s 5 . lsgls x/]s ;kmn JolStsf k5fl8 hLjgsf] 3'DtLdf cg'ej ul/Psf sof}+ 
sl7g lbgx¿ x'g ;S5g\, ;ª\3if{sf syfx¿ x'g ;S5g\, ;fwgf Pjd\ s8f kl/>d, ldlxg]t 
/ lgoldttf x'g ;S5g\ . pgLx¿n] b}lgs @$ 306fsf ;donfO{ Jojl:yt u/]/ ;kmn x'gsf 
nflu u/]sf] k|of;sf syf x'g ;S5g\ . t/ clxn] oL ;a} ljifodf vf]Hg] km';{b sd}nfO{ x'G5 . 
clxn] ;txdf b]lvPsf] cj:yf jf kfPsf] ;kmntfnfO{ dfq x]g]{ ul/G5 . ljutsf lbgdf s] 
eof] eg]/ gvf]hL jf ;kmntf s] sf/0fn] xfl;n eof] xf]nf eGg] gvf]hL clxn]sf] dfq cj:yfn] 
jf:tljstf gb]vfpg ;S5 . o:tf c6f]afof]u|fkmLaf6 JolStn] cfr/0f ljsf; ug{ w]/} ;xof]u 
k'Ug] lyof] . ;fgf pd]/df ;Gbe{ ldnfP/ o:tf syfn] afn dgf]lj1fgdf w]/} ;sf/fTds 5fk 
kg{ ;Sg] lyof] . o:tf sfddf slt k|of; ul/of] t < ;a} s'/f ljBfno ug{ ;Dej 5}g . o:tf 
syfx¿ 3/kl/jf/ / ;d'bfoaf6 k|;fl/t x'Gy], h;df clxn] sdL cfPsf] 5 .

o; wtL{sf ;a} dflg;sf nflu lbgdf hDdf @$ 306fsf] ;do pknAw x'G5, cyf{t\ !$$) 
ldg]6sf] ;do pknAw x'G5 . oxL ;donfO{ h;n] /fd|f];Fu Dofg]h ug{ ;S5, h;n] kl/>d 
ug{ ;S5, h;n] cfgf] Jojxf/nfO{ lgoGq0f u/L rfx]sf] lbzfdf n}hfg ;S5, ;kmntf p;n] g} 
kfpg] ;Defjgf clws x'G5 . kl/>d ub}{df dfq ;kmn eOG5 eGg] t 5}g . t/ lagf kl/>d 
;kmntf k|fKt ug{ c;Dej h:t} 5 . o;af6 s] b]lvG5 eg] dflg;n] cfgf] Jojxf/dfly jf 
cfgf sfo{x¿ dfly lgoGq0f u/L rfx]sf] lbzfdf n}hfg] xf] eg] ;kmntf kfpg ;Sg] ;Defjgf 
/xG5 . o;sf nflu afnaflnsfnfO{ ;fg}b]lv Jojxf/ ;]lkª ub}{ n}hfg'kg]{ lyof] ;f]df xfdL 
r's]s} xf] . o;df xfd|f wfld{s u|Gyx¿sf] 7'nf] of]ubfg lyof] . ;dfhdf elgg] syfx¿sf] 7'nf] 
of]ubfg lyof] . tL ;a}nfO{ x/fOP clg xfdL c¿sf syf ;'Gg yfNof}F / o:tf eof}F .

ho z]6\7L -@)!(_ n] lyª\s nfOs c dª\s eGg] k':tsdf ;kmntf kfpgsf nflu x/]s JolStn] 
cfgf] ;dosf] cl86 ug{'kg]{ s'/f atfPsf 5g\ . cfgf] x/]s lbgsf] @$ 306f ;do s'g 
s'g sfdsf nflu k|of]u eO/x]sf] /x]5 eg]/ n]v]/ x]g]{ sfd o;df ul/G5 . o; cEof;nfO{ 
Pp6f JolStsf] hLjgel/sf] ;do u0fgf u/]/ s:tf] cj:yf b]lvg] /x]5 eg]/ cg'dfg ug{ klg 
;lsG5 . o:tf cEof;af6 x/]s JolStdf ;dosf] dxŒj cg'ej u/fpg ;lsG5 . h;n] cfgf] 
;donfO{ pko'St / ;fGble{s sfddf nufpg ;S5, p;n] g} ;kmntf kfpg] ;Defjgf clws 
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x'g] eof] . o:tf] cj:yf hgfpg] syf jf ;Gbe{ xfd|f k"jL{o bz{gdf lyP, h;nfO{ 5f]8]kl5 xfd|f 
afnaflnsfx¿n] o:tf syfsf] cg'ej ug{ g} kfPgg\ . csf]{ sdhf]/L oxfF klg /x\of] . 

dgf]lj1fgsf bfz{lgs Pjd\ lj1x¿sf] egfOcg';f/ JolStsf] Jojxf/ ;]lkª l/;]lkª ug{ ;lsG5, 
rfx]cg';f/ df]l8lkms];g ug{ ;lsG5, rfx]sf] sfddf nufpg ;lsG5, grflxg] Jojxf/x¿nfO{ 
36fpg jf x6fpg klg ;lsG5 . cyf{t\ pko'St tl/sf ckgfP/ JolStsf] Jojxf/nfO{ lgolGqt 
/ lgb]{lzt ug{ ;lsG5 . o;cg';f/ t rfx]sf] Jojxf/ cyf{t\ g}ltstf Pjd\ cfr/0f ljsf; 
ug{ ;lsg] x'G5 . xfd|f afnaflnsfx¿sf] sltko cj:yfdf t Jojxf/ lgoGq0f klg cfjZos 
x'g ;SYof] . o;}u/L ck]lIft Jojxf/nfO{ a9fP/ ;sf/fTds lbzftkm{ n}hfg k|of; klg ug{'k5{ 
xf]nf . dgf]lj1fgj]Qf Kofene Pjd\ ufg{/ h:tf bfz{lgssf l;4fGtaf6 klg o:t} ljifo l;Sg 
;lsG5 . clxn] hlt klg ljåfg, dgf]lj1fgj]Qf Pjd\ df]l6e];gn l:ks/x¿n] k':ts k|sflzt 
u/]sf 5g\, To;sf] ;f/ eg]s} JolStsf] Jojxf/nfO{ lgoGq0f u/]/ rfx]sf] lbzfdf n}hfg 
;lsG5 . ;fy} JolStn] cfgf] Jojxf/ cfkm}Fn] lgoGq0f u/]/ ck]lIft lbzfdf n}hfg klg ;S5 . 
t/ o;nfO{ jftfj/0f agfpg'k5{, 3/ kl/jf/ / ljBfno ldNgk5{, ;d'bfo;Fu ;xsfo{ ug{'k5{ . 
clxn] ePsf] ;xsfo{df cem ult lbg'k5{, ;fdflhs ;+jfb a9fpg'k5{ . xfd|f] cfgf]kg arfP/ 
;+/If0f u/]/ dfq c¿sf] l;Sg] eGg]df hfg'k5{ . xfd|f efiff / ;+:s[lt /fd|f] agfP/ cª\u|]hL jf 
o:t} efiff / ;f]cg';f/sf] ;+:s[lt ljsf; ug{df nfUbf t /fd|} x'G5 . 

^= ca s] ug]{ t <

ah{/ / nsDofg -!(^&_ n] eg] em}F l;4fGt JolStsf] Jojxf/ ;fdflhs cGt/lj|mofn] ;]lkª 
ul//x]sf] x'G5 cyf{t\ JolStn] o:tf cGt/lj|mofaf6 l;ls/x]sf] x'G5 . o:tf] cGt/lj|mof w]/} 
txdf x'g] ub{5 . oxfF d'Vot :6«Sr/ / sNr/ k|d'v kIfsf ¿kdf /x]sf] x'G5 . :6«Sr/ cyf{t\ 
;+/rgf h;df sfg'g, ;fdflhs gLltlgod, cfrf/;+lxtf, wfld{s d"NodfGotf h:tf ljifox¿ 
k5{ . sNr/leq ;6 l:sn vfnsf aflx/ gb]lvg] t/ JolStnfO{ lgb]{lzt ug]{ d"NodfGotf, 
ljZjf; Pjd\ sfo{Jojxf/ h:tf ljifox¿ kb{5g\ . JolStsf] Jojxf/ oxL ;6 l:snn] lgb]{lzt 
u/]adf]lhd x'g] u5{ . JolSt :jod\ aflx/ s:tf] b]lvG5 eGg]df ;6 l:sn s] slt dfqfdf 
s] s:tf] 5 eGg] ljifon] Jojxf/ lgwf{/0f u5{ . ;d'b|df t}l//x]sf] cfO;ju{sf] kfgLd'lg /x]sf] 
efu aflx/ gb]lvOsg 7'nf] lx:;fdf /x] h:t} JolStsf] Jojxf/df klg ;6l:snsf] e"ldsf o:t} 
x'G5 . JolStleq /x]sf] ;6l:snsf] oxL 7'nf] efu cyf{t\ lx:;fn] JolStnfO{ lgb]{lzt ul//x]sf] 
x'G5 . o:tf l:snx¿ 3/kl/jf/, ;d'bfo / ljBfno ldn]/ ljsf; ug{'kg]{ x'G5 . ToxL eP/ 
ljBfno lzIffnfO{ rl/q lgdf{0fsf] cfwf/ :tDesf ¿kdf dflgPsf] xf] . o;sf nflu cleefjs, 
;d'bfo / ljBfnosf] lardf ;xsfo{ / ;dGjo rflxG5 . xfn k|rngdf NofOPsf] lzIf0f 
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l;sfO lj|mofsnfkdf cfd"n kl/jt{g rflxG5 . luh' efOn] lbjf:jKgdf eg] h:t} lj|mofsnfkdf 
hf]8 lbg'k5{ . afnaflnsfx¿nfO{ k':ts sd lhGbuL a9L k9fpg'k5{ . 

ljBfno lzIffdf g}lts d"No, dfGotf / ;sf/fTds Jojxf/sf] ;DaGw cToGt dxŒjk"0f{ 5 
lsgeg] oL tŒjx¿n] ljBfyL{sf] ;jf{ª\uL0f ljsf;df of]ubfg k'¥ofpF5 . logn] ljBfyL{nfO{ 
lhDd]jf/, ;Eo / ;Ifd gful/s agfpg dbt u5{ . ljBfno lzIffsf] kf7\oj|mddf g}lts 
d"NodfGotf / Odfgbfl/tf Pjd\ ;sf/fTds Jojxf/ emNsfpg] ;fdu|L ;dfj]z u/L lzIf0f 
l;sfO lj|mofsnfk ;~rfng ug{ ;lsPdf afnaflnsfsf] rl/q lgdf{0fdf ;xof]u k'Ug] lyof] . 
o;af6 j}olSts ¿kdf dfq rl/q lgdf{0f x'g] geO{ ;fdflhs ;dfgtf, ;lxi0f'tf / ;f+:s[lts 
ljljwtfsf] dfGotfnfO{ k|jw{g ug{;d]t ;xof]u k'Ug ;S5 . ljBfnon] ;d"x sfo{, v]ns'b, 
;fd'bflos ;]jf h:tf lj|mofsnfkx¿ lgoldt ¿kdf ljBfnodf u/fO{ ljBfyL{df ;xof]u / 
;dGjo, ;xsfo{, g]t[Tj ljsf; / cfTdcg'zf;g h:tf ;sf/fTds Jojxf/ ljsf;df ;xof]u 
ug{ ;S5 . ljBfno sIffsf]7f cWoogeGbf ;xsfo{snfk / cltl/St lj|mofsnfksf ljleGg 
pkfox¿nfO{ lzIf0f l;sfO lj|mofsnfksf] cleGg cª\u agfP/ n}hfg ;Sg'k5{ . hf]gfyg 
x\o}8\6 -@)@$_ n] eg] em}F df]afOn k':tfnfO{ v]nk':tfdf abNg'k5{ .

ljBfyL{nfO{ g}lts, lhDd]jf/ / ;sf/fTds ;f]ro'St gful/s agfpg cfgf] Oltxf; k9fpg 
cfjZos eO;Sof] . ;d'bfosf] P]ltxfl;s syf ;'gfpg pko'St x'G5, jL/tfsf syf ;'gfpg'k5{, 
;'vb'Mvsf syf ;'gfpg'k5{ . cgf}krfl/s ¿kdf jf lxF8\g kf7\oj|mdsf ¿kdf cleefjs / 
;d'bfon] k/Dk/fut syfx¿ afnaflnsfx¿df ;'gfpg ;S5g\ . ljBfyL{nfO{ hLjg / hut\ 
k9fpg ;S5g\ . o:tf sfo{af6 JolStnfO{ ;dfh / ;d'bfosf] dxŒj atfpg ;lsG5, cfk\mgf] 
;+:s[lt k9fpg ;lsG5 h;af6 pgLx¿sf] Jojxf/nfO{ ;sf/fTds lbzfdf 8f]¥ofpg ;xof]u 
k'Ug ;S5 . 

a'4sf] clx+;fsf] l;4fGt, lxGb' bz{gsf] ‘j;'w}j s'6'Dasd\’ -ljZj Ps kl/jf/ xf]_ sf] dfGotf, 
‘k/Dk/fut u'7L’ k|yf h:tf ljifox¿df ;+jfb u/fpg] sfo{n] JolStnfO{ ;xL af6f]df lxF8\g 
k|]l/t u5{, ljZjf; / ;xsfo{sf] jftfj/0f agfpg ;xof]u ug{ ;S5, JolStut / ;fdflhs 
;b\efj sfod /fVg ;xof]u ug{ ;S5, ;dfhdf Pstfsf] efjgf ljsf; ug{df ;xof]u ug{ 
;S5, JolStnfO{ cfgf] ;+:s[lt / k/Dk/f;Fu hf]8\g ;xof]u ug{ ;S5 . o:tf sfo{af6 JolStdf 
;sf/fTds Jojxf/ ljsf; ug{df ;xof]u k'U5 . 

ljBfnodf ;d"x sfo{, ;xsfo{ / g]t[Tj ljsf;sf ultljlwx¿n] ljBfyL{df ;sf/fTds Jojxf/ 
-h:t} M ;xof]u, w}o{, ;+jfb_ ljsf; ug{df ;xof]u k'U5 . lgoldt sIff, u[xsfo{ / cg'zf;gn] 
ljBfyL{df ;do Joj:yfkg / lhDd]jf/Lsf] efjgf hfu[t u/fpg ;xof]u k'U5 . v]ns'b, 
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cltl/St lj|mofsnfk / ;fd'bflos ;]jfn] l6djs{ / ;sf/fTds ;f]rnfO{ k|f]T;fxg u5{ . 
v]n / o:tf cGo lj|mofsnfkdf x'g] lhtxf/n] :jLsf/f]lSt ljsf; ug{ ;xof]u x'G5 . o;n] 
rl/q lgdf{0fdf ;xof]u k'U5 . ljBfyL{df Odfgbf/L, ;Totf, lgikIftf / lhDd]jf/L h:tf g}lts 
d"Nox¿ ljsf; u/fpF5 . pgLx¿sf] rl/qnfO{ alnof] agfpF5 . g]kfnh:tf] ax';f+:s[lts b]zdf 
ljBfno lzIffn] ljleGg wd{, ;+:s[lt / k/Dk/fsf] ;Ddfg ug{ l;sfpF5 . o;n] ljBfyL{df 
;lxi0f'tf / Pstfsf] efjgf ljsf; u5{ .

ljBfnodf ;f+:s[lts sfo{j|md, ;fd'bflos ;]jf / g}lts lzIff sIff ;~rfng x'G5, h;n] 
ljBfyL{nfO{ oL d"Nox¿ Jojxf/df nfu' ug{ l;sfpF5 . lzIfsx¿n] cfgf] Jojxf/ / lzIf0fdfkm{t\ 
ljBfyL{df ;sf/fTds d"No / Jojxf/sf] pbfx/0f k|:t't ug{ ;S5g\ . sltko ljifo / ;Gbe{df 
df]8n cyf{t\ gd'gf eO{ sfd u/]/ b]vfpg klg ;S5g\ . oL tŒjx¿n] ljBfyL{nfO{ cfTdljZjf;L, 
lhDd]jf/ / ;xfg'e"ltzLn agfpF5 . ljBfnodf l;sfOPsf d"No / Jojxf/n] ljBfyL{nfO{ 
;dfhdf ;sf/fTds of]ubfgstf{ agfpg ;S5 . g}lts / ;sf/fTds Jojxf/n] ljBfyL{nfO{ 
sfo{:yndf ;kmntf / ;Ddfg k|fKt ug{ ;xof]u u5{ .

clxn] g]kfnsf] ljBfno lzIffsf] kf7\oj|mddf g}lts tyf ;fdflhs lzIffnfO{ ;dfj]z ul/Psf] 
5 . sIff ! b]lv !) ;Dd ;fdflhs cWoog / g}lts lzIff ;dfj]z 5 . o;df cem hf]8 lbg' 
cfjZos 5 . ljBfno lzIffsf] ;Gbe{df afnaflnsfx¿df g}lts d"No, dfGotf / ;sf/fTds 
Jojxf/ ljsf; ug{sf nflu b]xfosf sfo{x¿ ug{ ;s] yk pkof]uL x'g ;S5g\ M

●	 ;s] t ;a} tx / ljifosf kf7\oj|mddf hLjgkof]uL l;k ljsf;df hf]8 lbgsf nflu 
kf7\oj|md kl/dfh{g ug]{ . ;f] ;Dej gePdf g}lts lzIffnfO{ yk Jofjxfl/s agfpg 
s'g ljifodf s] ug{ ;lsG5 eGg]df lj1sf] ;d"xn] sfd u/L ;f]sf] ;'emfjsf cfwf/df 
cufl8 a9\g ;lsG5 . clxn]s} kf7\oj|mdleq ljBfno txdf s]; :68L / /f]n Kn] h:tf 
lj|mofsnfk yk u/fpg lzIfsx¿nfO{ tflnd / yk lgb]{zg lbg klg ;lsG5 .

●	 lzIfs tflnddf o:tf ljifo yk ug{'k5{ . lzIfsx¿nfO{ g}lts d"NodfGotf / ;sf/fTds 
Jojxf/ l;sfpg] tflnd k|bfg ug{'k5{ .

●	 ;d'bfo / cleefjsx¿;Fu ;xsfo{ ug{sf nflu cleofg ;~rfng ug{ ;lsG5 . 

●	 ;dfh, gful/s ;dfh / g]t[Tj ldn]/ cfzf cyf{t\ xf]k hgfpg] cleofg ;~rfng 
ug{'k5{ . oxfF s]xL ePg, sxLF klg 5}g, ;a} lalu|of] xf]Og ls xfd|f] ;dfh xfdL cfkmF}n] 
lgdf{0f ug]{ xf], oxfF /x]sf a]lylt klg xfdL ;a} ldn]/ x6fpg] xf] eGg] efio lgdf{0f ug{sf 
nflu yk ;+z]bgzLn aGg'kg]{ cj:yf 5 . 



183lzIff klqsf–@)*@

g}lts d"No, dfGotf / ;sf/fTds Jojxf/ ljsf; ug]{ bfloTj cleefjs, 3/kl/jf/, ljBfno / 
;d'bfo ;a}sf] xf] eg]/ cfTd;ft\ ug{' u/fpg' cfjZos 5 . oL ;a};Fusf] ;xsfo{ / ;dGjoaf6 
g} o; ljifonfO{ sfof{Gjogdf Nofpg ;lsPdf yk ;kmntf xfl;n ug{ ;xh aGYof] . o; 
sfo{df ;fdflhs ;+jfb a9fpg'k5{ . /fli6«o efio lgdf{0f ug{ ;Sg'k5{ . o:tf sfo{af6 dfq 
afnaflnsfsf] hLjgdf kl/jt{g cfpg] dfq geO{ ;Dk"0f{ ;dfhnfO{ o;tkm{ 8f]¥ofpg ;lsG5 . 
o:t} ;fd"lxs sfo{n] JolStnfO{ cfTdljZjf;, ;Ddfg / ;Gt'li6 a9fpg ;S5 eg] ;dfhdf 
zflGt, ;d[l4 / Pstf sfod /fV5 .

&= lgisif{

df]/fn / OlyS; ;do;fk]If ¿kdf kl/jt{g eO/xg] ljifo x'g\ . o:tf] kl/jt{g JolSt / ;dfhn] 
cfjZostf dx;'; u/]/ klg x'g ;S5 . ;fy} aflx/L kmf];{ jf aflx/L bafasf sf/0fn] klg 
x'g ;S5 . klxnf] vfnsf] kl/jt{gdf ;'wf/sf] ult j|mlds x'G5, cfgf]kg sfod ub}{ ;'wf/sf] 
ult clu a9\g ;S5 . t/ bf];|f] vfnsf] kl/jt{g bafasf sf/0f x'g] ePsfn] l56f] x'G5, o:tf] 
kl/jt{gdf cfgf]kg u'Dg klg ;Sb5 .

cfhsf xfd|f afnaflnsfx¿ ef]lnsf lbgdf /fli6«o txdf dfq geP/ cGt/f{li6«o :t/df ;d]t 
k|lt:kwL{ / ;Ifd aGg'kg]{ ePsfn] gofF gofF d"NodfGotf / Jojxf/af6 klg ;';lHht x'g'k5{ . 
ToxL eP/ xfd|f afnaflnsfx¿n] cfhaf6} cfgf] ;d'bfo, ;dfh Pjd\ d'n's x'Fb} ljZj ;d'bfosf 
d"NodfGotf / Jojxf/df klg hfgsf/ x'g' cfjZos x'G5 . dfgjLo d"NodfGotfcg'¿k ljZjf; 
hufpFb} tbg'¿ksf] Jojxf/ k|b{zg ug{ ;s]df xfd|f afnaflnsfdf ;sf/fTds Jojxf/ ljsf; 
ug{ ;lsG5 . o;sf] nflu d'n'ssf] of]hgfa4 ljsf;sf] cfjZostf k5{, h;df ;/sf/ dfq 
geP/ gful/s ;dfh / ;dfhsf ;Dk"0f{ kIf ;xefuL x'g ;s'g\ . of]hgfsf] oxL vfsfleq 
/xL xfd|f lj|mofsnfkx¿ ;~rfng ug]{ u/fpg] xf] eg] xfd|f afnaflnsfdf ck]lIft g}lts 
d"NodfGotf / ;sf/fTds Jojxf/ ljsf; ug{ ;lsG5 .
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Abstract
This article explores the provisions and practices in developing a local 
curriculum in Nepal, emphasizing its relevance, nature, and role in promoting 
inclusive education. It investigates the legal and policy frameworks that guide 
local curriculum development, the meanings and needs of such a curriculum, 
its theoretical underpinnings, components, and challenges. Furthermore, 
the study examines how local curricula promote entrepreneurial activities, 
preserve local languages and cultures, and support inclusive education 
practices.

Keywords: Local curriculum, decentralization, community participation, 
inclusive education, indigenous knowledge, education policy of Nepal

1. Provisions in Developing Local Curriculum in Nepal
The current education policy of Nepal emphasizes decentralization and community 
participation in educational planning and development. One key initiative in this 
direction is the incorporation of a local curriculum within the national curriculum 
framework. According to the Education Act (8th Amendment, 2063 B.S.) and 
its regulations (2069 B.S.), local governments are authorized to develop and 
implement a local curriculum worth 20% of the total curriculum content at the 
basic education level (Grades 1–8). This provision aims to make education more 
contextual, culturally relevant, and responsive to local needs.

The Curriculum Development Centre (CDC) under the Ministry of Education, 
Science and Technology (MoEST) has provided a basic framework and technical 
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support for the development of local curricula. It includes guidance on structure, 
learning outcomes, content areas, and evaluation procedures. Local governments 
are expected to align their local curriculum with the broader national curriculum 
objectives while integrating indigenous knowledge, local culture, language, 
economy, geography, and social practices.

In practice, the implementation of the local curriculum in Nepal varies widely 
across different regions. Some municipalities and rural municipalities have 
actively developed and introduced local subjects focusing on areas such as 
local history, mother tongue instruction, environmental conservation, traditional 
occupations, and cultural heritage. 

Despite these positive efforts, challenges persist. Many local governments lack 
the necessary technical expertise, human resources, and financial capacity to 
develop and implement a quality local curriculum. Additionally, the absence of 
monitoring mechanisms, limited teacher preparation, and inadequate instructional 
materials further hinder the effectiveness of the local curriculum. The disparity 
in implementation has led to inconsistencies in the quality and relevance of the 
curriculum across the country.

Nonetheless, the introduction of the local curriculum marks a significant step 
towards localized and inclusive education. It offers a platform for engaging 
communities in educational development and for recognizing local voices, 
experiences, and knowledge systems within formal education. Moving forward, 
sustained capacity building, adequate resourcing, policy coherence, and stronger 
collaboration between central and local governments will be crucial to realizing 
the full potential of the local curriculum in Nepal.

2. Meaning and Need of Local Curriculum
a.	 Meaning of local curriculum: A local curriculum refers to an educational 

framework that adapts national curriculum content to meet the cultural, 
linguistic, and social needs of a specific locality. It is designed to reflect 
the values, knowledge, and traditions of the community while addressing 
its unique challenges.
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b.	Need for local curriculum: Local curricula are essential for making 
education relevant to learners’ lives by promoting cultural identity, 
enhancing community participation, addressing diverse learning needs, 
and fostering practical, context-based learning. It also helps bridge the 
gap between school and community, promoting sustainable development 
and fostering a sense of pride and belonging among students.

3. Nature of Local Curriculum
A local curriculum refers to a type of educational program designed specifically 
for a community, taking into account the unique aspects of that community's 
culture, needs, and environment. It aims to make learning relevant and connected 
to the lives of the people it serves. The nature of a local curriculum can be better 
understood through these key characteristics:

1.	 Contextual and Relevant : The curriculum is based on what is important 
and meaningful to the local community. It draws from the culture, 
environment, and economy of the area, ensuring that students learn 
things that are connected to their own experiences. For example, in a 
farming community, students may learn about agricultural practices that 
are vital to their daily lives.

2.	 Flexible and Adaptive : A local curriculum isn't rigid. It can change 
and adapt as the needs of the community evolve. This means that if 
the community faces new challenges or opportunities, the curriculum 
can adjust to address those changes. For instance, if a new technology 
becomes important to the community, the curriculum can incorporate 
lessons about that technology.

3.	 Inclusive and Participatory :  The development of a local curriculum 
involves the community—teachers, parents, local leaders, and students 
themselves. This ensures that the curriculum reflects the needs and 
perspectives of those who will use it. Everyone has a say in shaping what 
is taught, making it more relevant and tailored to their needs.



188 lzIff klqsf–@)*@

4.	 Culturally-responsive : The curriculum respects and includes the local 
traditions, customs, and languages. It acknowledges the diversity of 
cultures within the community and ensures that the learning process is 
culturally sensitive. For example, if there are multiple languages spoken 
in the community, the curriculum may include bilingual education or 
lessons about cultural heritage.

5.	 Skill-oriented and Practical : The focus of the curriculum is not just 
on theory, but also on developing practical skills that students can use 
in real life. This includes learning life skills (such as problem-solving, 
communication, and decision-making) and vocational skills (such as 
carpentry, farming, or entrepreneurship) that help students prepare for 
work in their community.

6.	 Dynamic and Evolving :  A local curriculum is constantly changing 
based on feedback from the community. It is not a one-time thing but 
something that grows and improves over time. Regular updates and 
improvements are made to ensure it continues to meet the needs of the 
students and the community.

7.	 Holistic :  The curriculum looks at the development of students in 
a well-rounded way. It considers not just academic learning, but also 
emotional and social growth. It aims to nurture the whole child, helping 
them become well-balanced, capable individuals who can contribute 
positively to society.

4.  Theories Supporting Local Curriculum
The development of a local curriculum is grounded in several educational 
theories that guide how students learn best in their unique cultural contexts. These 
theories help shape the approach to designing a curriculum that is meaningful 
and effective for the community. Here’s a breakdown of the key theories:

1.	 Sociocultural Theory (Vygotsky) : According to Vygotsky, learning is 
not just something that happens in isolation. It is a social process where 
people learn from each other and through cultural tools and traditions. 
For a local curriculum, this means that students learn not only from their 
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teachers but also from their peers, family members, and the broader 
community. The curriculum should incorporate these cultural tools, like 
local stories, traditions, and languages, to make learning more connected 
to the students’ real-life experiences.

2.	 Constructivist Theory (Piaget, Bruner) :  This theory emphasizes that 
learners actively build their own understanding of the world through 
personal experiences and interactions with others. It’s not about passively 
receiving information from a teacher, but rather about engaging with 
the material, solving problems, and making sense of new ideas. In a 
local curriculum, this means that students are encouraged to explore, 
experiment, and learn through hands-on experiences that are relevant to 
their environment and culture, allowing them to "construct" their own 
knowledge.

3.	 Culturally Responsive Pedagogy (Gay, Ladson-Billings) : 
This approach highlights the importance of teaching in a way that 
acknowledges and respects the cultural identities of students. It suggests 
that education should not try to erase students' cultures but instead should 
affirm and build on them. In the context of a local curriculum, this theory 
stresses that the curriculum should reflect and celebrate the local culture, 
language, and values. It helps students feel seen and valued, making 
learning more meaningful and engaging for them.

4.	 Ecological Systems Theory (Bronfenbrenner) : Bronfenbrenner’s 
theory explains that a child’s development is influenced by various 
environmental systems—such as family, school, community, and society 
at large—that all interact with each other. A local curriculum takes this 
into account by recognizing that students are shaped not just by their 
immediate surroundings (like school) but also by the larger context they 
live in, including their home life, community, and culture. Therefore, the 
curriculum should consider these multiple layers and how they affect 
students’ learning and development.
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5.	 Indigenous Knowledge Systems : Indigenous knowledge refers to the 
wisdom, practices, and traditions that have been passed down through 
generations in indigenous communities. This theory suggests that 
indigenous worldviews and knowledge should be integrated into the 
curriculum to preserve cultural heritage and ensure that future generations 
understand and appreciate their unique traditions. A local curriculum 
that embraces indigenous knowledge acknowledges the importance of 
these practices, teaching students about their cultural roots and helping 
to maintain these valuable ways of knowing.

5. Components of Local Curriculum
The components of a local curriculum are the key elements that make it effective, 
relevant, and connected to the community's needs, values, and culture. Let’s 
break down each part:

1.	 Learning Objectives and Outcomes : These are the goals and expected 
results of what students should learn and achieve. In a local curriculum, 
these objectives are designed to match the specific needs and values of 
the community. For example, the curriculum might aim to help students 
develop skills that are important in their local economy or culture.

2.	 Content (Subject Matter) : This refers to what students will learn, 
including the subjects and topics taught. A local curriculum incorporates 
knowledge that is specific to the area, such as the local history, geography, 
language, and customs. This helps students connect what they are learning 
to their everyday lives and heritage.

3.	 Teaching and Learning Strategies :  These are the methods used to 
help students learn. A local curriculum often focuses on experiential 
learning, where students gain knowledge through hands-on activities and 
real-world experiences, instead of just traditional textbook learning. It 
also uses learner-centered approaches, where the students are actively 
involved in their own learning process, making the experience more 
engaging and meaningful.
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4.	 Language of Instruction : The local language is often used as the 
primary language of instruction. Teaching in the local language ensures 
that students fully understand the material and can express themselves 
easily. It also helps preserve and promote the local language and culture.

5.	 Instructional Materials and Resources :  This component involves the 
tools and resources used to support learning. A local curriculum uses 
locally adapted textbooks, tools, and materials that are relevant to the 
students’ context. For example, instead of using foreign case studies, 
students might study local problems or examples. Real-life materials 
such as local plants, artifacts, or community members’ knowledge may 
also be used.

6.	 Assessment and Evaluation : Assessment in a local curriculum is often 
different from traditional testing. It might involve alternative assessments 
like portfolios (collections of students’ works) or performance tasks 
(activities where students demonstrate what they’ve learned). These 
assessments are more practical and give a fuller picture of students’ 
abilities and growth.

7.	 Community and Cultural Integration :  A local curriculum doesn’t just 
focus on the school; it involves the broader community. Local community 
leaders might be invited to teach or share their knowledge, and cultural 
events such as festivals or local traditions can be part of the learning 
experience. This strengthens the connection between the students and 
their community and makes learning more relevant.

8.	 Values and Attitudes : This component focuses on shaping students’ 
values and attitudes. A local curriculum often emphasizes the importance 
of respecting local traditions, the environment, and sustainable practices. 
For example, students might learn how to care for the local environment 
or be taught about the cultural significance of local customs and festivals.
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6. Challenges of Developing and Implementing a Local 
Curriculum in Nepal

The process of developing and implementing a local curriculum in Nepal 
holds great potential for education but is also met with significant challenges. 
These challenges are tied to Nepal's diverse geography, cultures, and political 
landscape. Below are the key obstacles:

1.	 Lack of Capacity and Expertise :  One of the major challenges in Nepal 
is that many educators, especially in rural areas, lack specialized training 
in curriculum design and development. Teachers often have a strong 
academic background in specific subjects but may not be well-equipped 
to develop or adapt a local curriculum. This lack of expertise can hinder 
the creation of a curriculum that is not only educationally effective but 
also culturally relevant to local communities. As a result, teachers may 
struggle to integrate local knowledge, language, and traditions into the 
curriculum.

2.	 Inadequate Resources and Funding : Nepal's education system, 
particularly in rural and remote regions, faces significant resource 
limitations. This includes both financial support and the availability 
of locally appropriate instructional materials. Developing a local 
curriculum requires materials that are contextually relevant, such as 
locally produced textbooks, real-life objects, and culturally significant 
resources. However, due to inadequate funding, schools often rely on 
generic or national-level textbooks that may not adequately reflect the 
local context. Limited budgets also affect teacher training, the creation of 
educational resources, and even basic school infrastructure.

3.	 Balancing National Standards with Local Needs : Nepal’s education 
system is heavily influenced by national standards that focus on 
uniformity and consistency across the country. However, balancing 
these national standards with local needs can be difficult. For example, 
local communities in rural areas may need education that focuses on 
agriculture, natural resource management, or local crafts, while the 
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national curriculum may prioritize subjects like mathematics and 
science. This discrepancy creates tension between maintaining national 
educational standards and providing a curriculum that is meaningful and 
relevant to the local context. Ensuring alignment with national learning 
outcomes while addressing local priorities is a complex task.

4.	 Cultural and Linguistic Diversity : Nepal is a culturally and linguistically 
diverse country, with over 142 ethnic groups and more than 124 languages 
spoken. Developing a local curriculum that fairly represents all these 
community groups is a challenge. There is a risk of marginalizing 
certain groups, especially indigenous and minority communities, if their 
languages, customs, and knowledge are not adequately represented in the 
curriculum. Furthermore, language barriers can hinder the participation 
of students from different linguistic backgrounds. The curriculum needs 
to be inclusive and sensitive to this diversity, which requires extensive 
consultation with local communities and cultural experts.

7. Promoting Entrepreneurial Activities Through Local 
Curriculum

A well-designed local curriculum has the potential to foster entrepreneurial skills 
among students by emphasizing practical learning, local economic activities, 
and community engagement. The following approaches can be integrated into 
the local curriculum to promote entrepreneurship:

1.	 Contextual Learning : One of the most powerful ways to promote 
entrepreneurship through the local curriculum is by integrating local 
economic activities into lessons. In Nepal, where agriculture, tourism, 
and handicrafts play significant roles in the economy, the curriculum can 
incorporate topics that reflect these industries. For example, students can 
learn about sustainable farming practices, the business side of tourism, or 
the marketing of locally made handicrafts. By tying lessons to the realities 
of their community’s economy, students can gain practical insights into 
how these industries work and the entrepreneurial opportunities they 
offer. This approach also helps students develop a strong connection to 
their local context and see the direct relevance of education in their lives.
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2.	 Life Skills Training : Entrepreneurial success requires a variety of life 
skills, including decision-making, problem-solving, and basic business 
skills. The local curriculum can provide students with opportunities 
to develop these skills through hands-on experiences and real-life 
applications. For example, students could engage in classroom activities 
where they simulate running a small business, create budgets, or analyze 
case studies of local entrepreneurs. By fostering these skills, students are 
better prepared to navigate challenges in their personal and professional 
lives. Life skills training also empowers students to take initiative, 
be more resourceful, and be open to taking risks—key qualities of an 
entrepreneur.

3.	 Community-based Projects : Encouraging community-based projects 
is another effective way to foster entrepreneurship. By engaging in real-
life projects that solve local problems, students not only contribute to the 
community but also learn how to identify opportunities for innovation 
and growth. For instance, students could work on projects that address 
local environmental issues, develop small-scale businesses that serve 
community needs, or even design solutions to improve access to local 
goods and services. These projects allow students to apply their learning 
in practical ways, build teamwork skills, and gain firsthand experience in 
problem-solving and project management.

4.	 Role Models and Mentorship : Local entrepreneurs can serve as 
powerful role models and mentors for students. By connecting students 
with successful local business people, the curriculum can inspire them 
and provide valuable insights into the world of entrepreneurship. These 
entrepreneurs can share their journeys, the challenges they faced, and the 
strategies they used to succeed. Having a mentor who understands the 
local context can provide students with practical advice and a realistic 
view of what it takes to start and sustain a business. Local entrepreneurs 
can also engage with students in community events or classroom sessions, 
helping to bridge the gap between education and real-world business 
practices.
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5.	 Innovation and Creativity : Encouraging innovation and creativity 
is at the heart of entrepreneurship. The local curriculum can stimulate 
students’ creativity by challenging them to address local challenges 
with innovative solutions. This could include designing sustainable 
technologies, creating new products or services for the local market, 
or developing novel solutions to everyday problems. By fostering 
a creative mindset, the curriculum helps students think outside the 
box and see opportunities where others might see obstacles. Whether 
it’s through project-based learning, art, or technology, creativity is a 
key component of entrepreneurial thinking, and it can be cultivated in 
students by encouraging them to think critically and innovatively about 
their environment.

8. Preserving Local Languages and Cultures
A local curriculum is crucial for the preservation of local languages and cultures, 
especially in regions with rich cultural diversity like Nepal. The curriculum can 
serve as a tool for keeping traditional knowledge and languages alive for future 
generations. The following approaches can be integrated into a local curriculum 
to ensure the preservation of languages and cultural heritage:

1.	 Using Local Languages as Medium of Instruction : The use of local 
languages as the medium of instruction is a powerful way to promote a 
cultural connection and preserve linguistic diversity. In Nepal, there are 
over 120 different languages spoken by various communities, many of 
which are at risk of disappearing. By teaching in local languages, students 
are not only able to learn more effectively in their native tongue, but they 
also feel more connected to their cultural heritage. This approach allows 
students to better understand their community’s history, traditions, and 
values, as language is deeply intertwined with culture. Additionally, it 
helps sustain the language across generations, ensuring that younger 
members of the community maintain fluency and pride in their linguistic 
heritage.
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2.	 Incorporating Indigenous Knowledge : Indigenous knowledge 
systems are a wealth of information that reflects the unique worldview 
and practical wisdom of indigenous communities. The local curriculum 
can integrate traditional practices and local knowledge systems, such 
as agricultural techniques, medicinal practices, and environmental 
management strategies that have been passed down through generations. 
By validating these knowledge systems, the curriculum not only preserves 
them but also honors the ways in which these communities interact with 
their environment and solve problems. This approach emphasizes the 
value of indigenous perspectives in a world where modern education 
systems often prioritize Western knowledge. It also empowers students 
to recognize the worth of their own cultural heritage and engage with it 
in contemporary contexts.

3.	 Cultural Integration : The curriculum can encourage cultural integration 
by involving students in local arts, festivals, and community-based 
cultural projects. These activities help students to experience and engage 
with their culture in meaningful ways. For example, students might 
participate in local festivals, learning about the customs, music, dance, 
and traditional crafts that are unique to their region. They could also 
engage in projects that document local cultural practices or work with 
elders to preserve oral traditions and stories. By actively participating in 
these cultural experiences, students gain a deeper understanding of the 
importance of their heritage and become ambassadors for its preservation. 
These activities also foster a sense of pride and identity, reinforcing the 
cultural values that shape the community.

9. Supporting Inclusive Education Practices
An effective local curriculum is pivotal in supporting inclusive education, 
ensuring that all students, regardless of their background or abilities, have equal 
opportunities to succeed. In Nepal, where students come from diverse linguistic, 
cultural, and socio-economic backgrounds, and where disability inclusion 
remains a challenge, a local curriculum can provide the flexibility and support 



197lzIff klqsf–@)*@

needed to accommodate all learners. The following strategies can be integrated 
into a local curriculum to enhance inclusivity:

a.	 Relevance to Diverse Contexts : The local curriculum can be 
contextually relevant, meaning that it reflects the local experiences, 
values, and traditions of the community. This is particularly important 
in Nepal, where there is a wide variety of ethnic groups, languages, and 
cultural practices. By designing a curriculum that incorporates these 
local elements, students can relate more directly to their learning, making 
it more meaningful and engaging. For example, students from rural areas 
may benefit from content that speaks to their agricultural practices, while 
urban students might connect better with lessons that incorporate local 
businesses and industries. The relevance of content helps bridge cultural 
divides and ensures that education speaks directly to the realities of the 
learners.

b.	 Flexibility : A local curriculum can be designed with flexibility in mind, 
allowing teachers to adapt their teaching strategies and assessments based 
on the needs of individual students, including those with disabilities. 
In Nepal, where special education services are still developing in 
many regions, the ability to adapt and modify the curriculum is 
crucial. For example, a teacher could modify lessons for students with 
physical disabilities, use assistive technologies for those with sensory 
impairments, or adapt assessment methods for students with learning 
difficulties. By embracing flexibility, the curriculum ensures that every 
student, regardless of ability, can participate fully in the learning process. 
Teachers are empowered to meet students at their point of need, creating 
a more inclusive learning environment.

c.	 Community Involvement : One of the strengths of a local curriculum 
is the opportunity for community involvement in its development. 
This means actively engaging parents, local leaders, and community 
organizations in the process of creating a curriculum that reflects the 
needs and values of the community. Involving local stakeholders ensures 
that the curriculum is responsive to the specific challenges faced by 
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marginalized groups, including children from low-income families, 
those with disabilities, and other underserved populations. Moreover, 
community involvement helps ensure that the curriculum is culturally 
appropriate and supported by the wider community, which can enhance 
the effectiveness of inclusive education practices.

d.	 Promotes Equity and Access : A local curriculum has the potential 
to promote equity and access, particularly for marginalized groups, 
such as girls, children with disabilities, and those from economically 
disadvantaged backgrounds. In Nepal, where gender and disability can 
often be barriers to education, a local curriculum can focus on addressing 
these inequalities. For instance, it can include gender-sensitive content, 
highlight the achievements of women and marginalized groups, and 
challenge traditional gender roles that limit educational opportunities. 
It can also emphasize disability inclusion, ensuring that students with 
disabilities have the resources and support they need to thrive in school. By 
promoting equity and access, the curriculum can create a more inclusive 
educational environment where all learners have the opportunity to reach 
their full potential.

10. Responsibilities in Developing and Implementing Local 
Curriculum

The development and implementation of a local curriculum is a collaborative 
process that involves multiple stakeholders, each with distinct roles and 
responsibilities. In the context of Nepal, where education systems are deeply 
intertwined with local cultures, languages, and communities, these roles become 
even more critical to ensure the curriculum’s effectiveness and relevance. Here’s 
an elaboration on the key stakeholders and their responsibilities:

1.	 Local Education Unit : Local Education Unit plays a crucial role in the 
planning, approval, and monitoring of the local curriculum. In Nepal, 
these authorities are responsible for ensuring that the local curriculum 
aligns with national education policies and standards while allowing room 
for cultural and contextual adaptation. Their responsibilities include:
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a.	 Facilitating Curriculum Design: Local Education Unit guides 
the curriculum development process, ensuring that it meets 
national educational goals while allowing for local adaptations.

b.	Approval and Oversight: They approve the final curriculum 
and monitor its implementation to ensure quality and consistency 
across schools in the region.

c.	 Resource Allocation: Local Education Unit also oversees the 
distribution of resources, such as funding, teaching materials, 
and training programs, to ensure successful implementation of 
the local curriculum.

2.	 School Leaders : School leaders, such as principals and head teachers, 
are central to the day-to-day implementation and adaptation of the local 
curriculum. They play an essential role in creating an environment 
conducive to effective curriculum delivery by:

a.	 Overseeing Adaptation: School leaders ensure that the 
curriculum is tailored to meet the specific needs of their students, 
considering factors such as local culture, language, and socio-
economic conditions.

b.	Providing Professional Development: They are responsible for 
ensuring that teachers receive the necessary training to effectively 
implement the local curriculum. This includes providing 
resources, organizing workshops, and offering continuous 
professional support.

c.	 Monitoring and Evaluating: School leaders also monitor the 
ongoing implementation of the curriculum, collecting feedback 
from teachers, students, and the community to assess its 
effectiveness and make adjustments as necessary.

3.	 Teachers : Teachers are at the heart of local curriculum delivery. In Nepal, 
where education systems vary widely between rural and urban settings, 
teachers are instrumental in adapting and teaching the local curriculum 
to meet the unique needs of their students. Their responsibilities include:
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a.	 Curriculum Design and Adaptation: Teachers play a key role 
in adapting the local curriculum to suit the individual needs of 
their students. This might include incorporating local knowledge, 
integrating traditional practices, or using the local language to 
enhance understanding.

b.	Delivering Localized Content: Teachers are responsible for 
delivering content in ways that are culturally relevant and 
engaging for students. For instance, they might integrate local 
agricultural practices, historical events, or regional traditions into 
the lessons to make learning more relatable.

c.	 Assessing Student Progress: Teachers assess how well students 
are grasping the localized content, identifying areas where 
students may need additional support, and providing appropriate 
interventions.

4.	 Community Members : Community members play a crucial role in 
ensuring that the curriculum is culturally relevant and connected to the 
real-life experiences of students. In Nepal, where communities are diverse 
and often very connected to local traditions, community members can 
significantly contribute to the curriculum development process by:

a.	 Participating in Curriculum Development: Community 
members, including parents, local leaders, and cultural experts, 
can actively participate in designing the curriculum to ensure it 
reflects local customs, traditions, languages, and needs.

b.	Providing Local Knowledge: Community members bring 
valuable local knowledge to the curriculum, such as traditional 
farming techniques, indigenous crafts, folklore, and community 
values. This local knowledge ensures that the curriculum remains 
rooted in the community’s way of life.

c.	 Supporting Learning Activities: Community members 
can also assist in the delivery of extracurricular activities or 
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community-based projects, providing students with real-world 
learning opportunities that link classroom knowledge to practical 
application.

11. Recommendations
Based on the review of provisions and practices of the local curriculum in Nepal, 
the following recommendations are proposed:

a.	 Capacity Building : Intensive training should be provided to local 
education officers, curriculum developers, and teachers on curriculum 
design, content development, and assessment strategies specific to the 
local context.

b.	 Technical and Financial Support : The central government should 
allocate dedicated funds and technical assistance to municipalities and 
rural municipalities to ensure the effective implementation of the local 
curriculum.

c.	 Development of Teaching-Learning Materials : Locally relevant 
and culturally sensitive instructional materials should be developed in 
collaboration with local experts, educators, and community members.

d.	 Monitoring and Evaluation Mechanism : A robust monitoring 
framework should be established to ensure quality assurance, equity, and 
effectiveness of local curriculum implementation across regions.

e.	 Promotion of Mother-tongue and Indigenous Knowledge : The local 
curriculum should prioritize the integration of mother tongue education 
and indigenous knowledge systems to promote inclusivity and identity 
formation among learners.

f.	 Stakeholder Engagement : Active participation of parents, community 
leaders, local institutions, and civil society organizations should be 
encouraged in the curriculum development and implementation process.

g.	 Research and Documentation : Local governments and academic 
institutions should document best practices and conduct research on the 
impact of the local curriculum to guide evidence-based policy and practice.
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12. Conclusion
The local curriculum in Nepal represents a progressive move toward democratizing 
education and acknowledging the country’s rich diversity. While legal provisions 
and policy frameworks support its development and implementation, actual 
practices remain uneven and fraught with challenges. Bridging the gap between 
policy and practice requires coordinated efforts at multiple levels—central, 
provincial, and local. Strengthening institutional capacities, ensuring adequate 
resource allocation, and fostering inclusive participation are essential to translating 
the vision of the local curriculum into reality. With sustained commitment, the 
local curriculum can become a powerful tool for creating contextually relevant, 
culturally respectful, and equitable education for all learners in Nepal.
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Introduction
English has become one of the most fundamental tools to survive and sustain 
in this digital age. It is not merely a means of instruction and communication, 
but a minimum requirement to excel academically, compete professionally, 
progress economically, and advance socio-politically as it is globally recognized 
in academia, politics, technology, trade and industry. It serves as a global lingua-
franca allowing global mobility to the citizens and opening the opportunities for 
education and employment worldwide.

The horizon of English language is constantly expanding and its importance 
cannot be overlooked in today’s society as the more one becomes proficient in 
English the more opportunities they are likely to get. Moreover, English language 
brings an individual out of the territory of their nation and offers a membership 
of global citizenry (Gibb, 2012; Pickering & Gunashekar, 2015). Realizing the 
ever-expanding scope and significance of English language, effective teaching 
and learning of this language has become one of the central issues in the world of 
academia. Consequently, various ideologies, approaches and methods pertinent 
to English language teaching have emerged and developed.

Basically, teaching of English language is often distinguished between teaching 
English as a native language and teaching English as a second/foreign language. 
We are more concerned with teaching English as a foreign or second language.  
Since language skills are fundamentally interconnected and they are mutually 
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supporting to each other. This implies that learning one skill can obviously lead 
to the learning of another skill.  For example, reading skill alone may be the 
principal means of enhancing reading comprehension, writing style, vocabulary 
enlargement, and grammar (Krashen, 1989, p.90). Similarly, listening activities 
help link the societal use of language and cognitive processes of understanding 
and expressing it. Subsequently, the whole-language movement also suggests 
that language knowledge and language ability are best acquired when language 
is learned and used in an integrated way. (Kumaravadivelu, 2006) Taking these 
ideas in reference, in this paper, we aim to demonstrate a procedure of teaching 
English in our context. Analyzing the approaches and methods of teaching 
English as a foreign language or second language developed and practiced so far, 
we propose a Reading-based integrated method to teach English”. Actually, this 
method perceives reading as the first and the most important skill to teach a target 
language. We believe that developing reading skill, or based on the reading skill, 
remaining skills and other aspects of English language can be taught effectively. 
To justify our claim, we have proposed a lesson plan with ample pedagogical 
activities, revealing how the different skills of English language, including 
grammar and vocabulary, can be taught effectively. 

Before delving into the session/lesson plan, we make a brief review of major 
approaches, methods, and trends emerged and practiced so far in the field of 
language teaching, basically English language teaching and move on to the 
reading-based integrated method of English language teaching.

Trends in Teaching English as a Second or Foreign Language
As mentioned above, in this increasingly globalized world, English language has 
become a vital means for overall advancements of an individual. Consequently, 
English language teaching as a second or foreign language has endured different 
transformations over the decades. From the traditional grammar-translation 
method to the latest post-method pedagogy, the trend of English language 
teaching has constantly adapted to address the changing needs of the learners 
and the demands of diverse socio-cultural contexts. Here, we have tried to 
explore the evolving trends in ESL/EFL teaching, examine the contemporary 
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practices, and propose an integrated approach to address the limitations of the 
conventional and existing practices. 

English language teaching began with translating the classical and scholarly texts 
into the learner’s mother tongue and learning the rules that govern the language. 
This method of teaching was known as the Grammar Translation (GT) method. 
This is the method that was also used in teaching Greek and Latin in Europe 
(Elmayantie, 2015). It is still used in teaching English as a second or foreign 
language. This method focuses on   reading and writing, and teaches the rules of 
grammar deductively and translating the texts from the target (English) language 
into the learner’s language (Richards & Rodgers, 2016). 

As the reform movement began in English language teaching, several methods 
emerged emphasizing different aspects of language and language teaching. The 
Direct Method established itself a significant one. This method advocates teaching 
a second or foreign language by the direct use of the target language, without 
making use of the learner's first language. This method assumes to replicate the 
way children acquire their first language by focusing on everyday vocabulary, 
oral communication, and inductive grammar learning (Agbo & Oyelere, 2019; 
Alaofi, 2020).  

In the continuation of the reform movement, the language pedagogy experienced 
a new ELT method named Audio-Lingual Method (ALM) based on behaviourist 
psychology and structural linguistics. This method views language as structural 
patterns and language learning as habit formation. Expecting mastery over listening 
and speaking skills in learners, ALM focuses on repetition, memorization and 
drills as the process of language teaching (Richards & Rodgers, 2014). The key 
features of this method include the primacy of speech, native-like pronunciation, 
teacher’s role as a model and controller (Larsen-Freeman & Anderson, 2013). 

 Subsequently, the communicative approach, also known as communicative 
language teaching, based on the idea of functional notional syllabus proposed 
by Wilkins (1976) became popular among the teachers. This approach is more 
concerned with the development of learner’s communicative competence, which 
includes not only the grammatical knowledge but also sociolinguistic, discourse 
and strategic competencies (Canale & Swain, 1980). 
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Thus, the major instructional activities this approach prescribes include 
interactional activities like group discussion, role plays, interviews, problem-
solving tasks etc. Despite its extensive use and strengths, the critiques criticize it 
for not being practical in those situations where examination systems emphasize 
on accuracy and grammar over communicative competence (Butler, 2011). 
Subsequently, several methods and approaches such as Task-based language 
teaching, Lexical approach, Content based instruction, Content and language 
integrated language teaching/learning occupied the arena of English language 
pedagogy.

As a critical response to the limitations and inadequacies of the previous 
methods developed in the field of language teaching, specifically the English 
language teaching, a concept of post method pedagogy appeared which marks 
a shift towards a more holistic and context-sensitive pedagogy from a single 
method focus (Kumaravadivelu, 1994). One of the key traits of this pedagogy is 
the rejection of method dependency. This pedagogy advocates for a framework 
which supports teachers to transform, adapt, and develop methods appropriate 
for their societal, cultural, and institutional contexts rather than sticking onto a 
particular method to teach all the skills and aspects of a language.

Kumaravadivelu (2006) presents three pedagogic parameters —particularity 
(sensitivity to local needs), practicality (teacher’s theorization of practice), and 
possibility (education as transformative) — are the core components of this 
approach. Promoting learner autonomy, fostering language awareness, activating 
intuitive heuristics, contextualizing linguistic input, integrating language skills, 
ensuring social relevance, raising cultural consciousness, maximizing learning 
opportunities, minimizing perceptual mismatch, and facilitating negotiated 
interactions are the basic tenets which wheel the aforementioned parameters. 
These guidelines for post-method pedagogy, in essence, encourage the English 
language teachers to develop their own strategies filled with local knowledge 
and laced with global insights.
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Discrete and Integrated Approaches to Language Teaching and 
Learning
The discrete approach to language teaching and learning is based on the product 
view of language learning according to which language is an object to be mastered 
(Khosiyono, 2021; Rahman & Akhter, 2017). Methods like audio-lingual method 
(rooted in structural linguistics and behaviourist psychology; focuses on drilling 
grammatical patterns), cognitive-code method (based on cognitive psychology 
and emphasizes conscious learning of language rules as a complex system) etc. 
are the examples which adopted this perspective (Khosiyono, 2021).

Also known as segregated-skill approach, this approach underscores teaching 
language discretely, focusing on isolated language points or components that 
the learners are expected to master as language is viewed as an amalgam of 
discrete blocks to be learned separately. Language learning, as per this approach, 
is typically isolated from content learning (Rahman & Akhter, 2017).

Pedagogical execution of this approach can include focusing on teaching of 
individual skills, using drills in grammatical patterns or clear instruction and 
study of language rules often presented without context, and so forth (Dabaghi 
& Goharimehr, 2011). 

 Critiques of this approach point out that learners may face difficulty in shifting the 
classroom habits to real communication. It fails to address the actual language use 
as it may ignore communicative competence and real-life contexts (Khosiyono, 
2021). The main criticism of this approach is that in spite of knowing isolated 
skills, learners lack communicative competence and this approach is basically a 
teacher-centred approach (Rahman & Akhter, 2017).

Integrated approaches to language teaching on the other hand holds the 
process-oriented view, which regards language as an activity, not a product 
(Khosiyono, 2021; Rahman & Akhter, 2017). It highlights the use of language 
for communicative purposes which can be achieved through implementing 
communicative language teaching, task-based teaching, and other learning-
centered approaches. 
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The nuclear idea of this approach is that language skills and forms are 
interconnected, and in our real life these skills are rarely used in isolation, resulting 
in the significance of integrating these skills for normal real-life communication 
(Rahman & Akhter, 2017). The main focus of this approach is on developing the 
whole language ability with equal emphasis on accuracy and communication. 
The activities under this approach often include pair work, group work, and 
collaborative tasks to increase student interaction and collaboration (Khosiyono, 
2021).

This approach treats language as a means for interaction and enhances 
communicative competence. It also fosters motivation and hikes the confidence 
level of the learners up. Moreover, it reduces the stress and anxiety by engaging 
the learners in real communication rather than mechanical practices (Rahman & 
Akhter, 2017). 

After having reviewed these approaches and methods, as mentioned earlier, here 
we present a model for “Reading-Based Integrated Language Teaching” which 
accentuates that all the skills and aspects of language can be taught effectively 
on the basis of reading skill. We claim that the pedagogical order of language for 
learners of second or foreign language should be started with reading while other 
language skills – listening, speaking, and writing - accompany it. This model 
would be more significant for the learners to the whole language. 

A Session Plan
This session plan of a reading-based lesson is designed to prepare the participants 
(the English language teachers and teacher educators) with the skills to craft and 
implement effective reading-based lessons grounded on an integrated language 
teaching approach. We expect that the participants can not only guide learners 
through a text, but teach different language skills including grammar, vocabulary, 
language functions and literature effectively for holistic language learning.

Objectives of the Session
The session has been designed to achieve the following objectives:

1.	 To introduce discrete and integrated teaching approaches to language 
teaching;
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2.	 To enable the participants to design and deliver reading-based 
language teaching lesson

Materials
The session will make use of a variety of materials including PowerPoint 
presentations on teaching reading, speaking, and vocabulary, English textbook for 
Grade nine, dictionary (paper and digital; monolingual and bilingual) worksheets 
and relevant articles on Discrete and integrated approaches to language teaching. 
The whole session is for three hours.

Introductory Discussion 
The session begins with an introductory discussion in which participants can 
share their teaching and learning experiences, reflecting on the purpose of 
learning versus understanding. Subsequently, this experience sharing activity 
triggers an elicitation discussion of discrete and integrated language teaching 
using think-pair-share activity. Further exploration will include identifying 
“language elements and reading skills” through another think-pair-share followed 
by an investigation of skills and forms within the textbook. This introductory 
discussion will also introduce different models of reading-based teaching of 
English.

A Lesson: Poon Hill Yoga Trek in Nepal
This lesson is based on a session presented by the first author in a training of 
the trainers (TOT) organized by Center for Education and Human Resource 
Development (CEHRD). The text we have used is “Poon Hill Yoga Trek in 
Nepal” from the first unit of Grade-9 English textbook, prepared and published 
by Curriculum Development Centre, Ministry of Education, Science and 
Technology.

Activities
Based on the reading text, the participants will be engaged in different activities. 
This is a “Reading-based integrated language teaching model” in which 
different activities for teaching the skills of reading, writing, listening, speaking, 
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vocabulary and grammar have been designed, and each activity requires the 
participants to read the text.

Vocabulary Activities: Spelling, pronunciation, Word formation, and Meaning

These activities will focus on helping the participants learn the spelling, 
pronunciation, meanings and the corresponding word classes and word formation 
of the unfamiliar words.  All the activities here should make the students engage 
with the text.

Spelling Activities
This is a warm up activity which aims to teach the correct spelling of specific 
words found in the text and encourages the participants to engage in active 
‘reading for detail’ activities so as to improve their spelling recognition skills 
and writing the words with correct spelling.

Activity 1 
Teacher: Please find a word in the text which is the past participle form of “hide”.

Students may say “hidden” based on their prior knowledge.  This is not enough. 
They have to find/locate the word in the text.

Teacher: Okay, find the word in the text. 

They find and say which paragraph it is. If the students can’t say, the teacher 
gives clues. It is in the first paragraph of the text. You will find the word there. 
What is it?

The students will scan the first paragraph, and may say “hidden” 

Teacher: Excellent! “hidden”. Repeat after me — “hidden”. 

The teacher repeats the word with clear and correct pronunciation. The teacher 
shows how past and past participle forms are presented in a dictionary. 

Activity 2
Teacher: Make five words from ‘astonished’

Students may say/write:  as, ton, on, is, he, etc.
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Teacher: Find the word ‘astonished’ in the text.

Students will find it. (no clue is necessary for this task)

Activity 3 
Teacher:  I am going to write a word on the board (The teacher may show on 
the screen) with some letters missing. It’s a word from the text. Please find the 
missing letters, fill in the blanks and find the complete word.

Teacher: (Writes on the board or displays on screen—p-r-n- -l). It may be shown 
on a meta card.) Look at these letters. What word in the text do you think this is?

Students will try to find the word “perennial”. If not, the teacher provides a hint).

Teacher: If you need a hint, there will be ‘e’ in the first blank.

Students will scan the text and find the word “perennial”, and complete it in the 
copy.

Teacher: “Excellent”! “Perennial”. What does ‘perennial” mean in the context of 
the sentence where it is used? 

The teacher calls one student to read the meaning of the word in a dictionary 
which the teacher has brought in the class or has in the mobile. 

Word Formation Activities
The main objective of this activity is to enable the students to identify words 
and their corresponding word classes, understanding how the affixation process 
changes the word classes of a particular word, thereby converting a word from 
one word-class to another.

Teacher: Now, I will give you a word and you need to find out the corresponding 
another form (word class) of the word that appears in the reading text. Consider 
the word “magnificent”. This is an adjective. Can you find the verb form of 
“magnificent’ in the text?

Students may find “magnify”. If they are not sure, the teacher will offer a hint.

Teacher: It ends with ‘-fy’. Think about what makes something bigger or more 
impressive. Go through the text and find the words that end with ‘fy’.
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Students will go through the text and if they find the word “magnify” or similar 
words, they will share it. If not, the teacher will offer more cues and guide them 
to the correct answer.

Teacher: Yes, that’s right, ‘magnify’! So, “magnificent” is an adjective and 
“magnify” is a verb.

The teacher will elicit the connection between these two words and change 
in meanings. They will also find some other verbs and transform them into 
adjectives.

Pronunciation Activity
This activity aims at enabling the students to read the text with the correct 
pronunciation.

Teacher plays the audio version of the text with a smart phone or other devices, 
while the students listen to the text, particularly the words: magnificent, village, 
panoramic, excellent, and savouring. They notice how they are pronounced and 
practice accordingly.

Meaning activities
The objective of these activities is to introduce the meaning (contextual meaning) 
of words and phrases and familiarize the students with them. Besides, it aims at 
enabling the students to infer the meaning and definitions of unfamiliar words.

Activity: 1
Teacher: Find the word “breakfast” in the text. Do you know any other words 
that often go with breakfast or words that are similar in the category?

Students might share words like lunch, dinner, supper etc.

Teacher: Yes, you are right! These all are types of meals just like breakfast.  The 
teacher also introduces the words.

Activity 2
Teacher: Now I am giving you a definition and you just scan the text and find 
the single word that matches with this definition. Find a word in the text which 
means “a river of ice”.
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Students will scan the text and they may find out “glacier” or “glaciers”. If 
they say “glaciers”, then the teacher clarifies the singular-plural form. If the 
participants could not find the word, the instructor gives further clues like it 
begins with “g” and it’s a word with seven letters. Likewise, the teacher may ask 
several words like this.

Activity 3
This activity aims to develop the skill of using a dictionary (physical or/and 
digital)

Teacher: Read the text carefully and match the words in column -A with the 
words in Column-B. (This is the vocabulary learning activity given in the book 
on page 9. The teacher can prepare some other activities too).

	 Column-A			   Column-B

a.	 Magnificent		  i. Charming 

b.	 Glaciers		  ii. Surprised; amazed

c.	 Hotspot		  iii. Plants and animals

d.	 Astonished 		  iv. Throughout the entire year

e.	 Enchanting 		  v. Rivers of ice

f.	 Flora and fauna	 vi. Extremely attractive and impressive

g.	 Perennial		  vii. A place of significant activity

Students will attempt to match the words in both columns and if they feel difficulty 
with matching, they will use dictionaries while the teacher will facilitate them.

Activity 4
Teacher: Copy the sentence in which the word ‘flora and fauna’ is used from the 
text, and try to make your own sentence.

The students will do this activity with some other words and phrases.
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Listening for pronunciation and Comprehension
This activity aims at enhancing the listening skill of the participants through 
ear-training.

Activity: 1
Teacher plays the text through a smart phone, laptop or any other devices. If no 
device is available, at least s/he reads the text loudly. The students listen to the 
text carefully and while listening to the text, tick the correct answer see page 9, 
multiple choice questions.

Activity: 2
Teacher:  Write down the answers in one or two words while listening to the text 
(A work sheet will be provided)

Questions:

1.	 When does the trek start?

2.	 What will they do during the trek?

3.	 Name the two mountains mentioned in the text?

4.	 Which Gurung village is mentioned in the text?

Students will write down the answers to the given questions. They share their 
answers with each other and get feedback. If the answers are not correct, the 
teacher will help find the correct answers in the text.  

Reading Comprehension 
This activity is conducted with the objective of enhancing comprehension ability 
of the students.

Scanning the text
Teacher prepares or uses from the textbook different true/false, matching, one-
word answer, full sentence answer—either literal or inferential; yes/no type or 
wh-questions, and so on. The students are expected to answer either orally or in 
written form.
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Activity 1 
Teacher: Read the text quickly and say/write whether the following statements 
are true or false. (A work sheet will be provided. The following are the sample 
questions. More questions can be asked.)

1. 	 The trek starts from Kathmandu.

2. 	 They will stay a night in Pokhara.

3.	 Ghandruk is famous for its Gorkha soldiers.

Students will say/write if the statements are true or false. If they cannot answer 
correctly, the teacher will facilitate to get the correct answer. 

As stated above, the teacher can administer many test items to foster the reading 
comprehension level of the students.

Detailed Reading
The teacher gives a number of questions to the participants, and the students read 
the text thoroughly and attempt to answer the questions.

Activity 1 
Teacher: Find answers to the questions given below and write them in the 
worksheet. (A worksheet will be provided)

Questions:

1.	 Where does the trek start?

2.	 What will they do during the travel?

3.	 Describe the activities they are supposed to perform on Day-4.

4.	 How often do the travelers do yoga during the programme? 

Students read the text. They use a dictionary when necessary and attempt to 
answer the questions, and the teacher will go around the class facilitating them 
to get the correct answer.
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Activity 2  
Teacher divides the class in pairs and assigns them the activity. The students read 
the text again and write down the answer to the given questions. (The questions 
for this activity are taken from the textbook page 10.)

a. 	 List any two advantages of the Yoga trek in the Nepali hilly region.

b. 	 Who can take part in this Yoga trek programme?

c. 	 What would you enjoy the most in Ghandruk if you were one of the 
visitors? Why?

d. 	 How many days do the visitors do Yoga during the programme?

e. 	 How is the Yoga hour mainly managed every day on this holiday trek?

Students will write down the answer to these questions individually, discussing 
them in pairs. 

The teacher can assign many writing tasks to the students for the comprehension 
of the text individually or in pairs and groups like note taking, sentence 
arrangements, parallel writing, summary writing etc.

Grammar Activities
This activity aims at enabling the participants to write down or speak 
grammatically correct sentences.

Activity 1
Teacher: (distributes a test item (cloze) to test prepositions) Now close your 
books and fill in the blanks with appropriate prepositions. Then discuss your 
answers in groups and finally check with the text. (A work sheet will be provided)

Test Item
After tea, Yoga and breakfast --- the morning; we start our trek towards Banthanti. 
--- the way, we cross a stream --- a suspension bridge. We will be trekking -- a 
Magar village which is called Ulleri. Above the village where the trail climbs 
gently ---- the cultivated fields, rhododendron and oak forests, we will stop --- 
Nangethanti --- lunch and a short rest. After lunch we will start walking towards 
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Banthanti ----- the beautiful forest. Finally, we do evening Yoga, have some 
relaxation and sleep in Banthanti.

As per the instruction, the students close the book and supply the prepositions in 
the blank spaces and discuss their answers with other pairs. Finally, they check 
the answer with the text.

This way various grammar items can be taught on the basis of this reading text, 
but usually one item in one lesson.

Speaking: Language Functions
This activity is carried out to enable the students to engage in spoken 
communication so as to enhance real-life communicative skills.

Activity 1
Teacher: Read and act out the conversation in the book on page 6.

Teacher shows a list of expressions to teach the language function of “Making 
plans and expressing intentions in Present (simple and continuous), going to 
future, Future (simple and continuous) tense such as I intend to …, I am planning 
to …, I am doing…, I’ll ..., I am thinking of…etc.) Talk about your plans in pairs.  
Use the expressions mentioned above.

Teacher engages the student in the activities B and C given in the text book pages 
6-7.  

Activity 2
The students in pairs will study the sentences given in the book on page 7, 
(Exercise A) and see how the tense is used in these sentences. If they have any 
query, they will discuss it with peers or ask the teacher. 

Teacher:  Do the exercises B of the on page 7-8 

Students will choose the correct answer and share orally. If they answer correctly, 
the teacher acknowledges them well, and in case of failure to answer correctly, s/
he encourages and facilitates them to find out the correct answer.
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Writing Activity
The teacher displays the question: Imagine that you are going on a three-day trek 
during your vacation. What will you do on different days? Write four paragraphs 
about your plan. (The question is in the book on page 8 which has been slightly 
modified)

In this activity the students will choose their place in groups. One group will 
choose one trekking place where they want to go. The teacher and the students 
discover some ideas and details. 

The teacher goes on writing the clues for the ideas and details on the board while 
the students also copy them. They may include:

●	 Place to trek

●	 People in the group

●	 Things to carry

●	 Days/duration of the trek

●	 Where to stay: Homestays, hotels

●	 Information about the trekking places, such as homestays, hotels, 
temperature, sites to visit, etc. (They together find such information 
searching in the Google)

●	 Activities to be done each day, etc.

Finally, each student will write their trekking plans in four paragraphs 
(first day, second day, third day, and conclusion). They can take the text 
“Poon Hill Yoga Trek in Nepal” as a model. This activity can be done 
as a classwork or a homework.

To sum up, based on a reading text, a number of activities can be conducted 
through which different language skills along with vocabulary, grammar and 
other aspects of language can be taught effectively.
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Conclusion
The practice of language teaching (pertinent to this paper, English language 
teaching) with the emergence, practice, and development of different concepts, 
ideologies, approaches, and methods during its evolutionary trajectory. Obviously, 
new ideas and practices are developed to address the drawbacks and limitations 
of the old ideas and practices. Same is true with the English language teaching 
approaches and methods. One approach focuses on one aspect of language while 
others exert their focus on other aspects. Some prioritize teaching language chunk 
by chunk whereas some go with a holistic framework. No matter whatever focus 
they make, all these ideas emerged as great assets and contributions to the ELT 
world. Despite this fact, the efforts to pursue even more effective approaches and 
methods are still on-going. In this context, analysing the trends and practices 
emerged in the ELT world, we have proposed this integrated model of teaching 
English language through which we would like to share our strong belief that 
English as a foreign or second language, can be effectively taught by developing 
reading skills first. Based on a reading text, as we discussed above, remaining 
language skills and forms can be taught effectively.
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Abstract

This quantitative study investigates the readability of reading texts for grade 
10 students, focusing on their alignment with student reading abilities, the 
consistency of six readability formulas (Flesch-Kincaid Reading Ease, 
Flesch-Kincaid Grade Level, Gunning Fog, SMOG, Coleman-Liau, and 
Automated Readability Index), and the specific readability scores generated 
by these formulas. A dataset of 36 texts across 18 units was analyzed to 
address three research questions. First, it documents the readability scores 
produced by each formula for the grade 10 texts. Second, the study evaluates 
how well the readability scores match the expected reading abilities of 
grade 10 students in Nepal. Third, it examines the consistency of the six 
formulas in estimating text difficulty, highlighting cases with significant 
score variations. Results indicate that some texts align reasonably well 
with grade 10 while others do not. Comparative analysis suggests some 
discrepancies in formula-specific biases, such as overemphasis on sentence 
length or word complexity. Notable variations in scores for certain texts 
point to the limitations in formula reliability, necessitating supplementary 
qualitative methods. Detailed analysis of reading texts assigned for grade 
10 by using six different readability measures revealed a varying level of 
readability existing in the reading texts. The results provide insights for 
educators in selecting appropriate texts and highlight the need for refined 
readability assessment tools for better measures of text readability.

Key Words: consistency, readability formula, sentence length, text difficulty 
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Introduction
Reading refers to the process by which individuals decode and comprehend 
written text. To learn to read and to learn effectively by reading, learners need 
texts that match their reading ability. Readability is the quality of written 
language that makes it easy or difficult to read and understand a text (Bailin & 
Grafstein, 2016). Reading difficulty is often gauged using different readability 
assessment measures. 

Readability is a complex concept. Many factors influence readability. Key 
factors influencing readability include content, style, format, and organization 
of text (Hussain et al., 2011). Content complexity refers to the complexity of 
vocabulary and ideas presented. Style refers to sentence length, structure, and 
the use of jargons. Format refers to typography, spacing, and overall layout. 
Similarly, organization refers to the logical flow and coherence of the text. 
Readability is crucial for effective communication. The same text might be easy 
to read for one reader, yet extraordinarily difficult to another. If a text is complex, 
readers may struggle to grasp the message (Carrell, 1987). 

Several formulas have been developed by scholars to measure text readability. One 
of the most common measures is the Flesh-Kincaid Reading Ease. It calculates 
a score based on average sentence length (the number of words) and average 
syllables per word. Scores range from zero (very difficult) to hundred (very 
easy). Higher scores indicate easier readability while lower scores indicate text 
difficulty. Other notable readability measures to test readability of texts include 
Flesh-Kincaid Grade Level, Gunning Fog Index, SMOG Index, Coleman-Liau 
Index, and Automated Readability Index (ARI). 

Although extensive research has been conducted on readability at the international 
level, it remains understudied in the context of Nepal. This study analyzes the 
status of text readability of grade 10 reading texts in the compulsory English 
subject. 

Literature Review
The study of readability focuses on assessing how easy or difficult a text is to 
read and understand, typically using formulas that analyze factors like sentence 
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length, word complexity, and syllable counts. Readability research emerged in the 
early 20th century as educators and publishers sought to match texts to readers’ 
comprehension levels. Readability formulas were pioneered by researchers like 
Rudolf Flesch and Robert Gunning in the 1940s and 1950s, driven by the need 
to improve educational materials and communication. These formulas aimed 
to quantify text complexity using measurable linguistic features (Flesch, 1948; 
Gunning, 1952). 

Most readability formulas rely on two primary variables: sentence length (as a 
proxy for syntactic complexity) and word difficulty (often measured by syllable 
count or word length). These metrics are grounded in the assumption that 
longer sentences and multisyllabic or unfamiliar words increase cognitive load 
(Klare, 1974). Readability tests are widely used in education (e.g., matching 
textbooks to grade levels), technical writing, healthcare (e.g., patient education 
materials), and digital content creation. They help ensure texts are accessible to 
target audiences (DuBay, 2004). Most common readability formulas are Flesch-
Kincaid Reading Ease, Flesch-Kincaid Grade Level, Gunning Fog Score, SMOG 
Index, Coleman-Liau Index, and Automated Readability Index (ARI). 

Flesch-Kincaid Reading Ease was developed by Rudolf Flesch in 1948 and 
later refined by J. Peter Kincaid in 1975, this formula measures text readability 
on a scale from 0 to 100, where higher scores indicate easier texts. The formula 
for calculating readability of the text is as follows: 

206.835 − (1.015×ASL) − (84.6×ASW)

Where, 

ASL = Average Sentence Length ( total words ÷ total sentences)

ASW = Average Syllables Per Word ( total syllables ÷ total words)

The output score from this formula can be explained as follows: 
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Table 1: Explanation of output score

Value School Level Student 
age range

Notes

100-
90

5th grade 11 Very easy to read. Easily understood 
by an average 11-year-old student.

90-80 6th grade 11-12 Easy to read. Conversational English 
for consumers.

80-70 7th grade 12-13 Fairly easy to read.
70-60 8th – 9th grade 13-15 Standard, plain English. Easily 

understood by 13- to 15-year-old 
students.

60-50 10th -12th grade 15-18 Fairly difficult to read.
50-30 College 18-19 Difficult to read.
30-0.0 College graduate 22-23 Very difficult to read. Best understood 

by university graduates.

It is widely used in education, publishing, and software (e.g., Microsoft Word). 
It is ideal for assessing general-purpose texts like articles or books. It is simple 
and widely validated. It is easy to interpret with a broad range of scores, and is 
applicable to diverse texts. However, it overemphasizes syllable count, which 
may not always correlate with word difficulty. Moreover, it ignores context, 
coherence, or reader background. Flesch (1948) emphasized that the formula 
was designed to guide writers in simplifying texts for broader audiences, but 
critics note it may oversimplify complex ideas (Klare, 1974).

Flesch-Kincaid Grade Level is a derivative of the Reading Ease formula, 
adapted by Kincaid et al. (1975) for grade level required to understand a text. 
The formula is as follows: 

(0.39×ASL) + (11.8×ASW) −15.59

Where, 

ASL = Average Sentence Length (total words ÷ total sentences)
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ASW = Average Syllables Per Word (total syllables ÷ total words)

A numerical grade level, typically ranging from 0 to 12+, corresponding to 
school grades. It is common in education to match texts to students’ reading 
levels and in legal or technical writing to ensure accessibility.  It directly 
correlates to educational benchmarks. Furthermore, it is useful for targeting 
specific audiences. However, similar to Reading Ease, it overlooks semantic 
complexity and reader engagement. Additionally, grade-level estimates may not 
align with English as second/foreign language educational systems. Kincaid et 
al. (1975) developed this for practical applications, but studies suggest it may 
underestimate difficulty for technical texts (DuBay, 2004).

Gunning Fog Score is another readability measure developed by Robert Gunning 
in 1952. This formula estimates the years of education needed to understand a 
text. The formula is as follows: 

0.4 × (average sentence length + percentage of complex words)

Where, 

Complex words = words with three or more syllables, excluding proper nouns, 
compound words, or common suffixes 

Percentage of complex words = (complex words ÷ total words) × 100

It is used in journalism, business writing, and education to ensure clarity for 
general audiences. It emphasizes complex words, which aligns with vocabulary 
difficulty. Moreover, it is straightforward and easy to calculate. However, the 
definition of  “complex words” (three or more syllables) is arbitrary and may 
misclassify words (e.g., “banana” vs. “data”). Furthermore, it ignores sentence 
structure complexity beyond length. It is said that Gunning (1952) aimed to 
improve newspaper readability, but critics argue the formula may not account 
for modern writing styles (Redish, 2000).

SMOG Index another formula for calculating readability of the text. It was 
developed by G. Harry McLaughlin in 1969, the SMOG (Simple Measure 
of Gobbledygook) Index estimates the years of education needed to fully 
comprehend a text. The formula is as follows: 
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1.043× 

Where, 

Polysyllabic words = words with three or more syllables. 

Typically calculated using 30 sentences (10 from the beginning, middle, and end 
of the text).

It is designed for high-stakes contexts like medical instructions, where full 
comprehension is critical. It is simple to apply with small text samples. However, 
it relies heavily on polysyllabic words, which may not always indicate difficulty. 
It is less accurate for very short or very long texts. McLaughlin (1969) validated 
SMOG against comprehension tests; however, it may overestimate difficulty for 
simpler texts.

Coleman-Liau Index was developed by Meri Coleman and T.L. Liau in 1975, 
this formula uses word length (in characters) rather than syllables to estimate 
readability. The formula is as follows: 

(5.89 × average number of  characters per word) − (0.3 × average number of 
sentences per 100 words)  − 15.8

Where, 

Average characters per word = total characters ÷ total words. 

Average sentences per 100 words = (total sentences ÷ total words) × 100.

The output shows a grade level. It is useful for automated systems, as character 
counting is easier to compute than syllable counting. It avoids syllable-counting 
challenges, making it suitable for software implementation. It correlates well 
with grade-level benchmarks. However, word length in characters may not 
accurately reflect word difficulty and it ignores semantic or structural complexity. 
Coleman and Liau (1975) designed this for machine-based analysis, but it may 
be less sensitive to vocabulary complexity than syllable-based formulas (Bailin 
& Grafstein, 2016).
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Automated Readability Index (ARI) was developed by E.D. Smith and R.J. 
Senter in 1967 for the U.S. Air Force, ARI estimates the grade level required to 
read a text. The formula is as follows: 

(4.71 × average number of characters per word) + (0.5 × average sentence length) 
−21.43

The output is a grade level. It is used in technical writing, military documentation, 
and education to assess text difficulty. It is simple and quick to calculate, 
especially for automated systems. Furthermore, it focuses on character count, 
avoiding syllable-counting issues. However, similar to Coleman-Liau, it may 
misjudge word difficulty based on character length and it does not account for 
text cohesion or reader background. Smith and Senter (1967) designed ARI for 
technical manuals, but its reliance on surface-level metrics limits its precision 
for nuanced texts (DuBay, 2004).

There are some similarities among these formulas. All formulas rely on sentence 
length and some measure of word difficulty (syllables or characters). They are all 
designed for English texts and in foreign educational contexts. These readability 
formulas are widely implemented in software tools (e.g., Microsoft Word, online 
readability calculators). 

These formulas differ in output type, word difficulty measure, comprehension 
assumption, and complexity focus. Flesch-Kincaid Reading Ease provides a 
0–100 score, while others provide grade levels. Flesch-Kincaid and SMOG use 
syllable counts; Coleman-Liau and ARI use character counts; while Gunning 
Fog uses polysyllabic word percentage. SMOG assumes 100% comprehension, 
making it stricter; others assume partial comprehension (50–75%). Gunning 
Fog and SMOG emphasize polysyllabic words, while Flesch-Kincaid and ARI 
consider all words.

Choosing a formula to suit the purpose of measuring readability is important. 
Flesch-Kincaid Reading Ease is best for general-purpose texts or when a broad 
readability score is needed. Similarly, Flesch-Kincaid Grade Level is ideal for 
educational settings or targeting specific grade levels. Moreover, Gunning Fog 
is suited for journalism or business writing, where clarity for general audiences 
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is key. Furthermore, SMOG is preferred for healthcare or legal texts requiring 
full comprehension. Coleman-Liau and ARI are useful for automated systems 
or when syllable counting is impractical. Readability formulas provide valuable 
tools for assessing text accessibility but are limited by their focus on surface-
level metrics. These formulas not only have utilities in education, healthcare, 
and technical writing; but also, shortcomings in capturing deeper linguistic or 
contextual factors. The implication is that researchers and practitioners should 
select formulas based on the text’s purpose, audience, and context, while 
acknowledging their limitations.

Some scholars have also criticized the readability formula. For instance, 
emphasizing oversimplification, Bailin & Grafstein, (2016) argue that formulas 
focus on surface-level features (e.g., sentence length, syllables) but ignore deeper 
factors like coherence, context, or reader background knowledge. These formulas 
may also have cultural bias because many formulas were developed for English 
texts and may not generalize well to other languages or non-native speakers. 
Some scholars opine that modern texts, especially digital content, may not align 
well with older formulas due to changes in writing styles (e.g., shorter sentences 
in online content) (Bailin & Grafstein, 2016). Additionally, Redish (2000) raised 
the issue of reader variability arguing that formulas assume a uniform reader, 
ignoring differences in motivation, prior knowledge, or reading strategies. 

Criticisms of readability formulas are valid, particularly regarding their 
oversimplification, neglect of reader variability, and cultural biases. However, 
these formulas remain useful when applied as part of a broader strategy that 
includes human judgment and modern tools. These work as a starting point, 
not a definitive measure.  Recent advancement in measuring text readability 
incorporates natural language processing (NLP) and machine learning to assess 
readability more holistically, factoring in semantics, cohesion, and reader 
engagement (Crossley et al., 2008). Tools like Coh-Metrix and AI-driven 
readability analyzers are gaining traction but are beyond the scope of traditional 
formulas. For critical applications, combining formulas with qualitative 
methods or advanced NLP tools is essential to ensure texts are both readable and 
comprehensible to their intended audience.
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Although readability is very common in international context; in the context 
of Nepal, a significant research gap exists in the study and use of readability 
formulas to calculate text readability for the students. Readability formulas 
created in first language context may not be fully appropriate to assess grade 
10 educational texts, given the country's multilingual and English-as-a-second-
language (ESL) environment in Nepal. Despite the critical role of readable texts 
in Nepal’s Secondary Education Examination (SEE) curriculum, there is a lack 
of studies validating these formulas for Nepali students, who navigate diverse 
linguistic backgrounds with varying English proficiency levels influenced by 
urban-rural disparities and limited educational resources. The formulas used in 
the study are primarily based on western contexts, may overlook Nepal-specific 
factors such as localized vocabulary, code-switching, and cultural relevance, 
which may skew readability scores and misjudge text difficulty. However, these 
formulas can provide a rough estimate of readability of the reading texts in grade 
10 textbook. This study is guided by the following research questions: 

1.	 What are the readability scores of grade 10 reading texts as measured by 
the Flesch-Kincaid, Gunning Fog, SMOG, Coleman-Liau, and Automated 
Reading Index formulas?

2. 	 To what extent do the readability scores of the provided texts align with the 
reading abilities of grade 10 students, particularly for texts designed for this 
grade level? 

3. 	 How consistent are the six readability formulas (Flesch-Kincaid Reading 
Ease, Flesch-Kincaid Grade Level, Gunning Fog, SMOG, Coleman-Liau, 
Automated Reading Index) in estimating the difficulty of texts intended for 
grade 10 students?

Methodology
This research is a single descriptive case study of grade 10 English textbook. 
This study was not aimed to test hypothesis or to test correlation between 
variables. Content analysis approach was used to describe and explain some 
aspects of the reading texts given in the grade 10 compulsory English textbook. 
This study analyzed the reading texts through a quantitative approach. The 
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source of data for this study was the grade 10 English textbook published by 
Curriculum Development Center in Nepal in 2080. It consisted of 18 units. Each 
unit had two reading texts (Reading I and Reading II). Altogether, 36 texts were 
the sources of data. 

The printed textbook was brought from the market and the digital form of 
the textbook was also downloaded from the website www.moecdc.gov.np. 
Readability formulas were the instruments of this research. Six readability 
formulas were used as tools to analyze the reading texts. To analyze the data, 
grade 10 compulsory English textbook was purposively selected as the object 
of research. All the reading texts were taken from the textbook. Altogether, 
there were 36 reading texts. All those reading texts were typed in Microsoft 
Office Word document. Then the number of sentences, words, syllables of each 
word were counted. Then, readability formulas were applied to calculate the 
readability scores of each text by using six readability formulas separately. Then, 
all the obtained scores were tabulated for comparative study (see table 2 and 3 
below for details). 

Results and Discussion
This research analyzed grade 10 English textbook developed by Curriculum 
Development Centre in Nepal. The textbook consists of 18 units and 36 texts 
assigned for developing reading skill. The book consists of 308 pages. Each 
unit in the textbook is organized under themes. The focus of this study was the 
reading texts and their appropriacy for grade 10 students. The reading texts in the 
textbook cover 18 broader themes prescribed in the curriculum and cover various 
genres. The readability level of the reading texts was calculated based on the six 
readability formulas. Detailed analysis of the reading texts is presented under 
three headings to answer research questions. First, readability scores of grade 
10 reading texts are presented. Second, alignment of the selected reading texts 
with grade level reading ability is discussed. Third, consistency of the scores in 
relation to the readability formulas is discussed. 
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Readability Scores of Grade 10 Reading Texts
This study analyzed the readability scores of 36 texts intended for grade 10 
students using six readability formulas: Flesch-Kincaid Reading Ease, Flesch-
Kincaid Grade Level, Gunning Fog, SMOG, Coleman-Liau, and Automated 
Readability Index (ARI). The Flesch-Kincaid Reading Ease scores ranged from 
8.4 to 95.2, indicating low to high readability. For grade-level formulas, the 
Flesch-Kincaid Grade Level scores ranged from 2.2 to 36, Gunning Fog from 
4.6 to 39.2, SMOG from 3.5 to 18.8, Coleman-Liau from 5.3 to 15.4, and ARI 
from -0.1 to 45.3. These scores provide a baseline for assessing text difficulty 
relative to grade 10 expectations. The details of the readability scores using six 
readability formulas are given below in table 2 and 3. 

Table 2: Readability Scores of Grade 10 Reading Texts

Unit Reading 

Text

Flesch-

Kincaid 

Reading 

Ease

Flesch-

Kincaid 

Grade 

Level

Gunning 

Fog Score

SMOG 

Index

Coleman-

Liau Index

Automated 

Readability 

Index (ARI)

Suitable for 

Age Range

1 I 50.3 11.6 14.3 10.8 12.4 11.9 17-18

1 II 40 14.6 16.3 12.6 12.9 15.5 19-20

2 I 79.5 5.7 8.2 5.8 8.8 5.4 11-12

2 II 48.2 11.3 13.4 18.8 13.6 11.7 17-18

3 I 65.4 8.3 11.1 8 10.8 8.3 14-15

3 II 33.5 15.1 17.6 13.1 15.4 16.7 21-22

4 I 90.6 2.5 5.1 4 8.1 1.5 9-10

4 II 83.4 4.8 6.7 4.4 8.9 4.8 11-12

5 I 75 5.9 7.4 5.4 9.5 5.1 12-13

5 II 49.4 16.8 20.6 12 9.1 19.5 21-22

6 I 71.4 6.7 8.9 6.9 10.9 6.8 13-14

6 II 70.1 6.8 8.9 7.7 9 5.1 13-14

7 I 95.2 2.2 4.6 3.5 5.3 -0.1 8-9

7 II 51.1 9.5 12 8.9 14.8 9.9 16-17
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8 I 67.3 7.8 10.1 7.3 10.8 7.8 14-15

8 II 83.9 6.4 8.9 4.7 7.3 6.7 12-13

9 I 57.9 8.2 7.8 7.9 12.1 7 24-25

9 II 48.2 10.3 12 9.5 14 10 16-17

10 I 81.6 4.8 6.5 5.4 8.6 4 11-12

10 II 54.2 10.6 12.7 10 11.1 10 16-17

11 I 84.4 5.8 7.4 5.8 9 5.9 12-13

11 II 81.7 3.8 4.8 3.9 10.3 3.3 10-11

12 I 49.7 9.9 12.1 9.7 14.4 9.9 16-17

12 II 36.6 11.6 13.3 7.8 8.9 12.8 16-17

13 I 52.3 10.1 11.9 9.9 11.2 8.5 15-16

13 II 74 6.4 8 6.4 10.9 6.9 13-14

14 I 60.8 8.4 10.4 8.5 10.8 7.2 14-15

14 II 61.7 13.9 17.4 9.5 8.6 16.7 18-19

15 I 76.6 6.5 9.5 6.6 8 6 12-13

15 II 55.4 10.1 11.6 9.6 10.8 9.1 15-16

16 I 61.2 9.5 11.4 8.5 11.1 9.7 15-16

16 II 8.4 36 39.2 8.3 7.4 45.3

17 I 62.7 8.4 10.2 7.6 11.4 8.2 14-15

17 II 64.9 12.8 15.2 6.7 8.4 15.2 17-18

18 I 56.2 10.7 12.2 9.1 11.7 11.2 16-17

18 II 63.3 8.6 10 8.7 10.5 8 14-15

Table 3: Text Statistics

Unit Reading 
Text

Sentences Words Complex 
Words

% of Complex 
Words

Average words 
per sentence

Average Syllables 
Per Words

1 I 32 681 108 15.86 21.28 1.59

1 II 20 547 88 16.09 27.35 1.62

2 I 46 657 42 6.39 14.28 1.33

2 II 47 908 163 17.95 19.32 1.64

3 I 49 826 90 10.90 16.86 1.47
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3 II 25 655 129 19.69 26.20 1.73

4 I 103 767 41 5.35 7.45 1.28

4 II 12 154 6 3.90 12.83 1.31

5 I 96 1207 77 6.38 12.57 1.41

5 II 3 126 13 10.32 42.00 1.36

6 I 46 630 62 9.84 13.70 1.44

6 II 58 782 98 12.53 13.48 1.45

7 I 76 674 21 3.12 8.87 1.21

7 II 49 669 115 17.19 13.65 1.68

8 I 52 822 79 9.61 15.81 1.46

8 II 7 136 4 2.94 19.43 1.22

9 I 47 579 86 14.85 12.32 1.61

9 II 38 577 102 17.68 15.18 1.69

10 I 103 1214 83 6.84 11.79 1.34

10 II 44 868 131 50.09 19.73 1.57

11 I 51 765 48 6.27 15.00 1.32

11 II 93 706 33 4.67 7.59 1.39

12 I 53 759 147 19.37 14.32 1.69

12 II 4 116 7 6.03 29.00 1.34

13 I 50 837 144 17.20 16.74 1.63

13 II 62 872 71 8.14 14.06 1.40

14 I 60 880 127 14.43 14.67 1.55

14 II 3 112 8 7.14 37.33 1.27

15 I 72 1204 88 7.31 16.72 1.32

15 II 24 444 65 14.64 18.50 1.57

16 I 45 864 95 11.00 19.20 1.49

16 II 3 289 6 2.08 96.33 1.19

17 I 69 1090 115 10.55 15.80 1.51

17 II 11 380 14 3.68 34.55 1.26

18 I 36 762 88 11.55 21.17 1.53

18 II 36 604 79 13.08 16.78 1.50
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The table provides readability scores for reading texts across 18 units from 
grade 10 textbook in Nepal, each with two texts (I and II), using six readability 
formulas: Flesch-Kincaid Reading Ease, Flesch-Kincaid Grade Level, Gunning 
Fog Score, SMOG Index, Coleman-Liau Index, and Automated Readability 
Index (ARI). The table also includes an age range for each text, presumably 
indicating the target audience. Below, I interpret the results, focusing on patterns, 
discrepancies, alignment with age groups, and implications, while addressing 
the limitations of readability formulas as discussed previously.

A range of readability among 36 texts can be seen from the table. Calculation 
of Flesch-Kincaid Reading Ease scores range from 8.4 (Unit 16, Text II, very 
difficult) to 95.2 (Unit 7, Text I, very easy). Higher scores indicate easier texts 
while lower scores indicate complex texts (0–100 scale). Calculation of Grade-
Level Formulas such as Flesch-Kincaid Grade Level, Gunning Fog, SMOG, 
Coleman-Liau, ARI scores range from -0.1 (Unit 7, Text I, ARI, below 1st grade) 
to 45.3 (Unit 16, Text II, ARI, extremely difficult). Some scores align with grade 
levels, while others do not. Target age range indicates suitability of the texts for 
ages 8–25, suggesting a mix of primary, secondary, and early adult educational 
materials.

Alignment with Grade 10 Reading Abilities
There are some specific patterns and insights from the data. Data analysis reveals 
that the easiest Texts are Unit 7, Text I (age 8–9): Flesch-Kincaid Reading Ease 
= 95.2 (very easy), grade-level scores range from -0.1 (ARI) to 5.3 (Coleman-
Liau). This text is highly readable, suitable for young readers, likely due to short 
sentences and simple words. Similarly, Unit 4, Text I (age 9–10): Flesch-Kincaid 
Reading Ease = 90.6, grade-level scores from 1.5 (ARI) to 8.1 (Coleman-Liau). 
This text is also very easy, appropriate for early elementary readers. 

Analysis of the texts also reveals the most difficult texts for grade 10 students. 
For instance, Unit 16, Text II: Flesch-Kincaid Reading Ease = 8.4 (very difficult), 
with extreme grade-level scores (Flesch-Kincaid = 36, Gunning Fog = 39.2, ARI 
= 45.3). However, SMOG (8.3) and Coleman-Liau (7.4) suggest a much lower 
difficulty (7th–8th grade). This discrepancy suggests an outlier, possibly due 



236 lzIff klqsf–@)*@

to unusually long sentences or complex words skewing syllable- or character-
based formulas. The lack of an age range makes interpretation challenging, but 
the text appears unsuitable for most readers. Furthermore, Unit 5, Text II (age 
21–22): Scores of 16.8 (Flesch-Kincaid), 20.6 (Gunning Fog), and 19.5 (ARI) 
indicate college-level or higher difficulty, aligning with the adult target audience. 
However, SMOG (12) and Coleman-Liau (9.1) suggest a lower difficulty, 
highlighting formula variability.

Consistency of Readability Formulas
The consistency of the six readability formulas in estimating text difficulty was 
assessed by comparing score variations across the 36 texts. Results revealed both 
consistencies and inconsistencies across formulas. Regarding consistencies, for 
most texts, the grade-level formulas (Flesch-Kincaid Grade Level, Gunning Fog, 
SMOG, Coleman-Liau, ARI) produce scores within a 2–4 grade-level range, 
indicating reasonable consistency. For example, Unit 3, Text I has scores of 8.3 
(Flesch-Kincaid), 11.1 (Gunning Fog), 8 (SMOG), 10.8 (Coleman-Liau), and 
8.3 (ARI), suggesting a 8th–11th-grade difficulty. Exceptions occur, such as Unit 
16, Text II, where ARI (45.3) and Flesch-Kincaid Grade Level (36) suggest an 
implausibly high difficulty, while SMOG (8.3) and Coleman-Liau (7.4) indicate 
a much lower grade level (7th–8th grade).

On the other hand, discrepancies across formulas also exist. For some texts, 
there are inconsistencies in scores obtained in different formulas. For instance, 
in Unit 16, Text II, the massive variation (ARI = 45.3 vs. SMOG = 8.3) suggests 
that this text may have unique characteristics (e.g., very long sentences or a 
high number of polysyllabic words) that disproportionately affect syllable-based 
formulas (Flesch-Kincaid, Gunning Fog, ARI) but not SMOG or Coleman-Liau, 
which use different metrics. Similarly, in Unit 6, Text II, scores are consistent 
(Flesch-Kincaid = 6.8, Gunning Fog = 8.9, SMOG = 7.7, Coleman-Liau = 9, ARI 
= 5.1), suggesting a stable 6th–9th-grade difficulty, well-suited for the 13–14 age 
range. Discrepancies might have arisen because formulas weigh different factors: 
SMOG focuses on polysyllabic words, Coleman-Liau on character counts, and 
Gunning Fog on complex word percentages, leading to variations for texts with 
unusual linguistic features. 
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Results reveal some mismatches in ages. For instance, in Unit 9, Text I, (age 
24–25), the scores range from 7–12.1 (7th–12th grade), which is surprisingly 
low for an adult audience, suggesting the text may be too simple or the age 
range is misaligned. Similarly, in Unit 14, Text II (age 18–19), scores range from 
8.6 (Coleman-Liau) to 17.4 (Gunning Fog), with Flesch-Kincaid Reading Ease 
= 61.7 (moderately difficult). The high Gunning Fog score suggests complex 
vocabulary, which may challenge younger adults unless they have specialized 
knowledge. These results highlight moderate overall consistency but underscore 
challenges with outlier texts, necessitating cautious interpretation of formula 
outputs for grade 10 text selection. Outliers like Unit 16, Text II highlight the 
limitations of relying solely on these metrics. Such discrepancies may result 
from texts with atypical structures (e.g., long sentences with simple words or 
short sentences with technical terms). SMOG and Coleman-Liau often produce 
lower scores than other formulas, possibly because SMOG assumes 100% 
comprehension (making it stricter) and Coleman-Liau uses character counts, 
which may underestimate difficulty for complex vocabulary.

Conclusion and Implications
Results show that some texts align reasonably well with their target age groups, 
while others suit younger readers and more complex texts (e.g., Unit 3, Text 
II) fitting older audiences. This indicates that some of the texts are not suitable 
for grade 10 students. Discrepancies across formulas and occasional age-
score mismatches highlight the limitations of readability formulas, supporting 
scholarly critiques about oversimplification and neglect of reader context. These 
results should be used as a guide, supplemented by qualitative methods to ensure 
texts are appropriate for their intended audiences. 

Results of the study provide some insights for English teachers, students, 
authors, publishers and researchers. First, analyzing text readability is important 
for English teachers. They need to choose the texts appropriate for the grade 
level of students. Second, the authors and publishers should pay attention to 
the suitability of texts. They should check the readability level of texts before 
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including them in the textbook for the target audience for publication. Third, 
the other researchers could examine other factors that influence text readability 
such as student interest, culture, and contextual suitability. Fourth, based on the 
results it is worth to use the formulas as a starting point but supplement with 
qualitative analysis (e.g., reader feedback) to ensure texts meet target audience 
needs. Moreover, it is necessary to investigate texts with age-score mismatches to 
ensure content aligns with audience expectations, possibly adjusting vocabulary 
or structure. Additionally, modern tools such as Natural Language Processing 
(NLP) and Coh-Metrix can also be used to complement these formulas to assess 
cohesion or semantics, addressing the limitations of traditional readability 
formulas.
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Abstract
This article is based on the study report that has been prepared with the 
aim of highlighting the situation of small schools (with a small number of 
students) in Nepal. Using limited resources in a short time, the results have 
been generated based on the IEMIS data published by Centre for Education 
and Human Resource Development (CEHRD) in 2024. Discussions in the 
report have been made with the help of related reference materials. The report 
has been developed based on a step-by-step desk review. The s0tudy found 
that there are many schools in Nepal with less than ten students, those schools 
which have been running from grades one to three (1-3 grade schools). In 
Gandaki Province, this number is more than 50 percent. Similarly, the number 
of schools running up to grade 1-5, grade 1-8, grade 1-10 and grade 1-12 has 
operating with mentionable few students. The quality of education in those 
small schools is deteriorating. In this critical situation, how to address the 
constitutional provision of Free and Compulsory Basic Education (FCBE) for 
all children might be the most serious concern. To get further insight we need 
further information and in-depth, more work needs to be done to identify 
location-specific problems and identify solutions and various models. 

Keyword : small school, zoning, teacher management, cost, efficacy

1.1	  The Context 
Booming of schools in Nepal: The formal education system in Nepal began after 
the country's unification, with a significant milestone being the establishment of 
Durbar High School in 1854 during the Rana regime. Following the fall of the 
Ranas, Nepal transitioned to democracy and prioritized expanding its education 
sector. Every periodic development plan from the beginning of the First Five-
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Year Plan (1956-1961) has emphasized on enhancing access to and quality of 
education. In Nepal, communities have been playing a remarkable role in the 
establishment of the schools in their locality. After 1990, the restoration of 
democracy recognized education as a fundamental right. Initiatives like free and 
compulsory primary education boosted the number of schools and enrolment 
rates. The Local Self-Governance Act of 1999 empowered local bodies to manage 
schools. The 2015 Constitution further endorsed education as a fundamental 
right, guaranteeing free basic and secondary education. Under the federal system 
established by the 2015 Constitution, responsibility for basic and secondary 
education has been provided to local governments. The Local Governance 
Operation Act of 2017 outlined 23 education-related responsibilities for local 
governments, empowering them to establish, operate, and manage schools. 

Schools in Nepal have been hardly established by the government; at every stage 
of educational development, schools were established by the community at the 
local level based on the policy arrangements of the time. Community leaders, 
local elites and all the community members contributed (donation) based on their 
own interest and financial capacity to build schools in their areas, resulting in 
a significant increase in educational institutions, from basic to higher education 
levels. The government has been endorsed formally in its policy framework and 
supports those schools established by the people. Today, there are more than 
36 thousand (CEHRD 2081, Flash I report) schools in Nepal which includes 
community, institutional, and religious institutions, offering education from 
basic to higher secondary levels. 

In this way, sufficient schools have been opened in the villages and settlements 
of Nepal through people's initiative. The people were enthusiastic and started 
opening schools and requesting the government for approval. The government 
continued to provide support by giving approval and permission, however, 
not all schools were properly mapped and established only in the most needed 
places. Schools were also opened for political competition and pressure, and for 
community prestige.

Small school: A lower ratio typically indicates fewer students per school, which 
may suggest better access to resources and individualized attention, while a higher 
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ratio could imply overcrowding or resource strain (Barker & Gump, 1964; Guy, 
2018). Nevertheless, the very small SSR might not be appropriate to manage the 
resources to effectively enhance teacher learning activities in the schools, even 
though, there is no clear understanding among researchers and educators about 
what constitutes a "small" school or a "large" school; many researchers, indicate 
that an appropriate and effective size is  300- 400 students for an elementary 
school and 400-800 students for a secondary school; moreover, small school as 
fewer than 300-400 students in basic level (grade 1-8) and fewer than 400-800 
students at the secondary level (grade 1-12) (Guy, 2018; Cotton, 1996; Howley 
& Bickel, 2000; Darling-Hammond et al., 2002; Patrick, 2008); Lee & Loeb, 
2000).

1.2	   The Issues 
In the current context of Nepal, children’s education achievement in community 
small schools is deteriorating day by day. There is an increase in the number 
of parents leaving the village for their children's education. Human settlements 
in the village have become surprisingly faded. Originally cattle were reared 
and there was manure to grow crops in the village. Nowadays there is a lack 
of fertilizer to cultivate and grow. There is a lack of active manpower in the 
rural and remote villages. The land is barren. Government services and facilities 
reaching the village have been misused. Those services are not enough in the 
city1. The spillover effect has occurred. The traditional and important values ​​and 
beliefs of the community are declining surprisingly. 

The trend of youngsters going abroad to earn money from the village is 
increasing. Their families are leaving the villages for quality education of their 
children and migrating towards city areas. If education in the village school was 
good, their families would have lived in the village. The land used to get sewage, 
would grow. Family members also would have been active. Their livelihood 
might have been pleasant and simple.  But the sad picture - the society has been 
divided between haves and haves not. Those who are capable (haves’ group) left 
the village, men and women are hardly found in the village who can care for the 
school. Those who are living in the village, they are living with humiliation and 
losing their confidence. Moreover, in Nepal, improved healthcare services and 
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family planning have reduced birth rates2, consequently the student enrolment in 
the school has also been reduced remarkably in the rural are remote areas3. 

Keeping all those into the consideration, for the past few years, the government 
has adopted a policy of merging and closing schools, saying that the large 
number of small schools is taking up more resources. The core issue behind the 
merging and closing of schools is that children from economically and socially 
disadvantaged households who are unable or unwilling to leave their native 
settlement will be deprived from the educational opportunities.  

According to the constitution, the primary responsibility for managing school-
level education lies with the local level. A few policy and legal documents have 
also been developed based on the intent of the constitution. The constitution 
guarantees education as a fundamental right and mentions the role of the 
provincial and federal governments as a shared right. But still there are many 
legal, structural and procedural complexities in managing education according 
to the provisions of this constitution. The current legal framework allows local 
governments to address such challenges and implement reforms tailored to their 
communities. The federal laws provisioned School Management Committee 
(SMC) in the schools, in some aspects there has been a conflict between the 
work of the management committee and the work of the local government. 
There has also been a lack of clarity about the roles of the local, provincial and 
federal governments. Due to such various reasons and complexities, the local 
governments have not been able to address such challenges including closure 
and merger of schools.  

2	  According to the National Population and Housing Census (Central Bureau of Statistics-CBS, 2023), 
Nepal's annual average population growth rate has dropped to 0.92 percent in 2021, this rate was 
1.35 percent in 2011. The population density in the Terai region is highest (460 per square kilometre) 
and the lowest is 34 in the mountain region. Similarly, the highest population density is in Kathmandu 
district (1,169) and the lowest in Manang District (3) person only. Likewise, spatial distribution of the 
population shows an ever-declining share of the mountain and hill population compared to the Terai 
population.

3	  Out of the total population, 69 percent have their place of birth and current residence in the same 
municipality. By sex, 78.3 percent male and 60 percent female have their birth place in the current 
residence. Overall, 9 percent of the total population was born in another municipality of the district of 
current residence, 19.5 percent of the population was born in another district and 2.5 percent was born 
abroad.



244 lzIff klqsf–@)*@

1.3   Rationale
As mentioned above most of the schools in remote villages which are operating 
with a very difficult situation, a very few numbers of students are enrolled. The 
minimum number of teachers based on governments’ norms and standards is 
really fulfilled. It is said that teachers complete their formality without any 
dedication and motivation in the teaching and learning activities. They rarely get 
the opportunity to participate in capacity development programs and training. 
Consequently, many students who are admitted are not able to complete even 
primary education. Providing quality education in small and remote schools 
is not only the crucial aspect in the field of education, but also the neglected 
area. The big schools have influencing approaches to the state mechanisms and 
political leadership, but the small schools seem to be lacking behind from such 
opportunities. 

In this regard, the important point needed to be noted here is that the constitution 
and the Compulsory and Free Education Act of Nepal have mentioned that basic 
education (up to grade eight) will be compulsory and free. The Act mentioned 
that after 2028, Nepali citizens must have completed basic education otherwise 
they cannot utilize the services and facilities provided by the state. Likewise, the 
government of Nepal committed to achieve the Sustainable Development Goal 
(SDG) and it emphasizes the need for inclusive and equitable quality education 
for all the children. The SDG goal 4 mentioned that ‘by 2030, ensure that all girls 
and boys complete free, equitable, and quality primary and secondary education 
leading to relevant and effective learning outcomes.’ Keeping all this in mind 
and viewing educational development trends, if we follow the same current pace 
and way of doing things, all the children can complete basic education by 2028, 
or we can achieve the SDG by 2030.  

Despite all those, we can argue that the challenges facing small schools in rural 
and remote settings are ‘adaptive’ (Fullan, 2008) for which we do not have the 
answers, and which take time to address. This is especially the case for schools 
operating in an environment characterized by chronic political, social and 
economic disadvantages. We need to be aware of these adaptive problems in 
identifying and exploring the real situation. Based on real explorative data, we 
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can develop strategies to enhance the vitality of small schools, as well as the 
communities which they serve. 

1.4	  Objective
This research-based article aims to explore the scenario of different categories of 
schools based on students’ number through different perspectives. 

1.5	  Methodology 
This study tried to follow the inductive analytical methodology to situate the 
research problem as inductive analysis is a bottom-up approach to identify the 
research problem in which researchers start with given unclear research topic and 
move towards identifying patterns and themes without pre-existing categories 
and themes, consequently, reach into the specific research topic (Bingham & 
Witkowsky, 2022). 

The first analysis was made to explore the overall national scenario of all types 
(community, institutional and religious) of schools. After exploring the overall 
scenarios, efforts were made to observe trends of student enrolment in the 
community schools. Schools were categorised into the 18 categories, i.e., 1-10, 
11-20, 21-30, 31-40, 41-50, 51-60, 61-70, 71-80, 81-90, 91-100, 101-200, 201-
300, 301-400, 401-500, 501-600, 601-700, 701-800, and above 800. Based on 
each category the situation was explored. For the analysis, data were retrieved 
from the IMEIS major sources, processed into the SPSS software and copied to 
the excel file, transferring the concrete information into the world file. 

To present analytical discussions of all 753 Local Governments’ (LGs’) 
scenarios in this chapter seems unusual, being the huge number, for the purpose 
of exploring general situations at the LG level a few LGs have been selected 
following the random sampling technique. In this regard, from each province 
the first alphabetical order district picked and found Bhojpur, Bara, Bhaktapur, 
Baglung, Arghakhanchi, Dailekha and Achham; those LGs have been selected 
respectively from Koshi, Madhesh, Bagmati, Gandaki, Lumbili, Karnali and 
Sudurpaschim. Similarly, one rural municipality has been taken following the 
same first alphabetical order technique from the selected district from each 
province. 
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While doing so, Aamchowk Rural municipality from Bhojpur district, Aadarsha 
Kotwal Rural municipality from Bara district, Changunarayan municipality 
from Bhaktapur district, Badigad Rural municipality from Baglung district, 
Chhatradev Rural municipality from Arghakhanchi district, Bhagawatimai Rural 
municipality from Dailekha district and Bannigadhi Jayagadh Rural municipality 
from Achham district has been selected from Koshi, Madhesh, Bagmati, Gandaki, 
Lumbili, Karnali and Sudurpaschim respectively. 

1.6	  Data Presentation and Discussion 
1.6.1	 National level 
In the following table, the number of schools and percentage for each category 
has been shown, likewise cumulative percentage has also been shown.  

Table 1: National scenario of community school based on different categories 
of student number (Grade 1-12)

School Category based on student 
Number  Number % Cumulative 

%
Number of schools with 1 to 10 students 1707 6.4 6.4
Number of schools with 11 to 20 students 2780 10.4 16.9
Number of schools with 21 to 30 students 2374 8.9 25.8
Number of schools with 31 to 40 students 1939 7.3 33.1
Number of schools with 41 to 50 students 1537 5.8 38.9
Number of schools with 51 to 60 students 1267 4.8 43.6
Number of schools with 61 to 70 students 999 3.8 47.4
Number of schools with 71 to 80 students 910 3.4 50.8
Number of schools with 81 to 90 students 790 3.0 53.8
Number of schools with 91 to 100 students 742 2.8 56.5
Number of schools with 101 to 200 
students

4692
17.6 74.2

Number of schools with 201 to 300 
students

2395
9.0 83.2
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Number of schools with 301 to 400 
students

1355
5.1 88.3

Number of schools with 401 to 500 
students

812
3.1 91.3

Number of schools with 501 to 600 
students

588
2.2 93.5

Number of schools with 601 to 700 
students

376
1.4 95.0

Number of schools with 701 to 800 
students

265
1.0 95.9

above 800 students 1078 4.1 100.0
Total 26606 100.0  

Source of data:  Government of Nepal, Ministry of Education, Science and 
Technology (MoEST), Centre for Education and Human Resource Development 
(CEHRD), Sanothimi, Bhaktapur, Flash I report 2080 (2023/24) uploaded data 
by the schools in a IEMIS of the academic session 2080.

Data in the above table revealed that every 100 students increased category the 
number of students is decreasing. Furthermore, when observing the situation 
of schools in a group of 100 students, it is seen that the number of schools is 
decreasing in groups with an increasing number of 100 students, meaning that 
large schools with many students are gradually decreasing. While viewing the 10 
student’s category as equal or less than 100 students, the large number of schools 
fall under the 11-20 (10.4%) student category. When we look at the situation 
under 100 student’s the majority (56.5%) lies under 1-100 student category, the 
largest category. The second largest category is 101-200 (17.6%). Hence, there 
are a large number of small schools in terms of students in Nepal having very 
minimal number of students.

1.6.2   Level wise comparative situation 
The table 2 presents the school comparative situation of category-wise percentage 
of students enrolled in the community schools by level. 

Table 2: School level wise national scenario of community school based on 
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different categories of student number

School size
Up to grade 3 Up to grade 5 Up to grade 

8
Up to grade 

10
 Up to grade 

12 Total

N % N % N % N % N % N

1-10 1401 25.9 294 2.8 20 0.4 5 0.1 2 0.1 1722

11-20 1560 28.9 1244 11.8 57 1.1 3 0.1 0 0.0 2864

21-30 837 15.5 1542 14.6 101 2.0 3 0.1 0 0.0 2483

31-40 465 8.6 1435 13.6 165 3.3 7 0.2 0 0.0 2072

41-50 282 5.2 1103 10.5 248 5.0 28 0.8 1 0.0 1662

51-60 221 4.1 871 8.3 265 5.3 29 0.8 1 0.0 1387

61-70 170 3.1 632 6.0 275 5.5 30 0.9 1 0.0 1108

71-80 112 2.1 530 5.0 307 6.2 47 1.3 2 0.1 998

81-90 81 1.5 445 4.2 280 5.6 51 1.5 5 0.1 862

91-100 78 1.4 337 3.2 293 5.9 91 2.6 8 0.2 807

101-200 180 3.3 1565 14.8 1830 36.8 1092 31.4 348 9.7 5015

201-300 14 0.3 381 3.6 654 13.1 878 25.2 557 15.6 2484

301-400 2 0.0 97 0.9 272 5.5 494 14.2 519 14.5 1384

401-500 0 0.0 32 0.3 103 2.1 270 7.8 416 11.6 821

501-600 0 0.0 15 0.1 50 1.0 170 4.9 360 10.1 595

601-700 0 0.0 9 0.1 23 0.5 90 2.6 257 7.2 379

701-800 0 0.0 6 0.1 13 0.3 56 1.6 192 5.4 267

800+ 0 0.0 9 0.1 22 0.4 138 4.0 911 25.4 1080

Total 5403 100.0 10547 100.0 4978 100.0 3482 100.0 3580 100.0 27990

Source of data:  Government of Nepal, Ministry of Education, Science and Technology (MoEST), 
Centre for Education and Human Resource Development (CEHRD), Sanothimi, Bhaktapur, 
Flash I report 2080 (2023/24) uploaded data by the schools in a IEMIS of the academic  
session 2080.

Data in the above table revealed that comparatively there are more percentage of 
schools having lower student enrolment, for example there are 25.9 % of grade 
1-3 operating schools having 1-10 students, interestingly, the IEMIS data shows 
there are 2 grade 1-12 operating schools which includes 1-10 students.  
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1.6.3	   Provincial level 
The following table presents the grade 1-3 running schools’ comparative data 
among the seven provinces. 

Table 3: Provincial scenario of community school based on different 
categories of student number (Grade 1-3)

School 
size

Bagmati Gandaki Karnali Koshi Lumbini Madhesh Sudurpaschim

N  % N  % N  % N  % N  % N  % N  %

1-10 353 36.3 404 52.3 73 12.5 321 35.2 166 17.4 5 0.9 79 11.7

11-20 355 36.5 257 33.3 158 27.0 361 39.6 223 23.4 28 5.2 178 26.4

21-30 158 16.3 82 10.6 126 21.5 123 13.5 158 16.6 41 7.7 149 22.1

31-40 61 6.3 20 2.6 96 16.4 34 3.7 98 10.3 59 11.0 97 14.4

41-50 21 2.2 3 0.4 50 8.5 17 1.9 65 6.8 62 11.6 64 9.5

51-60 8 0.8 5 0.6 35 6.0 20 2.2 46 4.8 70 13.1 37 5.5

61-70 9 0.9 0 0.0 18 3.1 12 1.3 46 4.8 53 9.9 32 4.7

71-80 6 0.6 0 0.0 13 2.2 8 0.9 27 2.8 41 7.7 17 2.5

81-90 1 0.1 1 0.1 9 1.5 5 0.5 20 2.1 34 6.4 11 1.6

91-100 0 0.0 0 0.0 3 0.5 5 0.5 28 2.9 34 6.4 8 1.2

101-200 0 0.0 0 0.0 5 0.9 5 0.5 70 7.3 98 18.4 2 0.3

201-300 0 0.0 0 0.0 0 0.0 1 0.1 4 0.4 9 1.7 0 0.0

301-400 0 0.0 0 0.0 0 0.0 0 0.0 2 0.2 0 0.0 0 0.0

401-500 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0

501-600 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0

601-700 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0

701-800 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0

800+ 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0

  972 100.0 772 100.0 586 100.0 912 100.0 953 100.0 534 100.0 674 100.0

Source of data:  Government of Nepal, Ministry of Education, Science and Technology (MoEST), 
Centre for Education and Human Resource Development (CEHRD), Sanothimi, Bhaktapur, 
Flash I report 2080 (2023/24) uploaded data by the schools in a IEMIS of the academic session 
2080.
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The comparative picture between/among the provinces in the above table shows 
that Gandaki province includes the largest percent (52.3%) of small schools 
(having low number of students enrolment, having 1-10 number) whereas 
Madhesh province the lowest percent (0.9%). On the other hand, the largest 
number of bigger schools includes in the Madhesh and Lumbini provinces, for 
example there are two and Nine schools having 201-300 students in Madhesh 
and Lumbini provinces respectively. There are no such big schools which include 
more than 400 students in all provinces. 

Likely similar trends can be observed, when we go through the level wise data in 
the following tables, the following consecutive tables revealed that with increase 
in level and grades students’ number are increasing, however class wise ratio 
shows the similar trend. 

1.6.4  	Local government level scenario 
Table 4: Number of schools and percentage based on school size and school 
levels of Aamchowk Rural Municipality

School category
Up to 3 Up to 5 Up to 8 Up to 10 Up to 12

N % N % N % N % N %

1-10 6 35.3 1 7.1 0 0.0 0 0.0 0 0.0

11-20 8 47.1 2 14.3 0 0.0 0 0.0 0 0.0

21-30 2 11.8 5 35.7 0 0.0 0 0.0 0 0.0

31-40 0 0.0 2 14.3 0 0.0 0 0.0 0 0.0

41-50 0 0.0 3 21.4 0 0.0 0 0.0 0 0.0

51-60 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0

61-70 1 5.9 0 0.0 1 25.0 0 0.0 0 0.0

71-80 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0

81-90 0 0.0 0 0.0 1 25.0 1 20.0 0 0.0

91-100 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0

101-200 0 0.0 1 7.1 2 50.0 1 20.0 0 0.0

201-300 0 0.0 0 0.0 0 0.0 3 60.0 0 0.0

301-400 0 0.0 0 0.0 0 0.0 0 0.0 1 33.3
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401-500 0 0.0 0 0.0 0 0.0 0 0.0 1 33.3

501-600 0 0.0 0 0.0 0 0.0 0 0.0 1 33.3

601-700 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0

701-800 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0

800+ 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0

  17 100  14  100 4 100  5 100  3 100 

In Aamchowk Rural Municipality, 35.3% of schools are operating with less than 
or equal to 10 students, 47.1% school have 11-20 students and 11.8% have 21-30 
students that means almost (94.2%) school in Aamachowk Rural Municipality 
included less than 30 students. There is only one school which includes 61-70 
students, that will be learning avenue to address the small school problem  

Table 5: Number of schools and percentage based on school size and school 
levels of Aadarsha Kotwal Rural Municipality

School 
category

Up to 3 Up to 5 Up to 8 Up to 10 Up to 12

N % N % N % N % N %

1-10 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

11-20 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

21-30 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

31-40 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

41-50 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

51-60 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

61-70 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

71-80 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

81-90 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

91-100 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

101-200 0 0.0% 4 44.4% 1 25.0% 0 0.0% 0 0.0%

201-300 0 0.0% 4 44.4% 1 25.0% 0 0.0% 0 0.0%

301-400 0 0.0% 1 11.1% 1 25.0% 0 0.0% 0 0.0%

401-500 0 0.0% 0 0.0% 1 25.0% 0 0.0% 0 0.0%
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501-600 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

601-700 0 0.0% 0 0.0% 0 0.0% 1 50.0% 0 0.0%

701-800 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

800+ 0 0.0% 0 0.0% 0 0.0% 1 50.0% 1 100.0%

  0 0 9   4   2   1  

In Aadarsha Kotwal Rural Municipality there are 16 schools, there is no school 
running up to grade 3. Schools running up to grade 5 are 9 (56.3%), 4 schools 
running up to grade 8, 2 up to grade 10 and only one school is running up to 
grade 12. 

Table 6: Number of schools and percentage based on school size and school 
levels of Changunarayan Municipality

School 
category

Up to 3 Up to 5 Up to 8 Up to 10 Up to 12

N % N % N % N % N %

1-10 0 0.0% 1 14.3% 0 0.0% 0 0.0% 0 0.0%

11-20 0 0.0% 1 14.3% 0 0.0% 0 0.0% 0 0.0%

21-30 0 0.0% 3 42.9% 0 0.0% 0 0.0% 0 0.0%

31-40 0 0.0% 1 14.3% 1 7.7% 0 0.0% 0 0.0%

41-50 0 0.0% 0 0.0% 1 7.7% 1 12.5% 0 0.0%

51-60 0 0.0% 1 14.3% 1 7.7% 0 0.0% 0 0.0%

61-70 0 0.0% 0 0.0% 3 23.1% 0 0.0% 0 0.0%

71-80 0 0.0% 0 0.0% 4 30.8% 0 0.0% 0 0.0%

81-90 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

91-100 0 0.0% 0 0.0% 1 7.7% 0 0.0% 0 0.0%

101-200 0 0.0% 0 0.0% 1 7.7% 3 37.5% 0 0.0%

201-300 0 0.0% 0 0.0% 1 7.7% 3 37.5% 2 33.3%

301-400 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

401-500 0 0.0% 0 0.0% 0 0.0% 1 12.5% 2 33.3%

501-600 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 16.7%

601-700 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 16.7%
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701-800 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

800+ 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

  0   7   13   8   6  

In Changunarayan Municipality there is no school operating up to grade 3, 
there are 7 schools operating up to grade 5 and there are 13 (the largest number) 
schools operating up to grade 8. The data presented in the above table revealed 
that 20 (59%) schools were running, having around less than students in each 
classroom. 

The following table provides the comparative situation of category wise (school 
size) among the levels of schools. 

Table 7: The comparative situation of number of schools and percentage 
based on school size and school levels of Badigad Rural Municipality

School 
category

Up to 3 Up to 5 Up to 8 Up to 10 Up to 12

N % N % N % N % N %

1-10 2 12.5% 1 4.3% 0 0.0% 0 0.0% 0 0.0%

11-20 5 31.3% 6 26.1% 0 0.0% 0 0.0% 0 0.0%

21-30 6 37.5% 2 8.7% 0 0.0% 0 0.0% 0 0.0%

31-40 1 6.3% 5 21.7% 1 9.1% 0 0.0% 0 0.0%

41-50 1 6.3% 4 17.4% 0 0.0% 0 0.0% 0 0.0%

51-60 1 6.3% 2 8.7% 0 0.0% 0 0.0% 0 0.0%

61-70 0 0.0% 1 4.3% 1 9.1% 0 0.0% 0 0.0%

71-80 0 0.0% 1 4.3% 1 9.1% 0 0.0% 0 0.0%

81-90 0 0.0% 0 0.0% 1 9.1% 0 0.0% 0 0.0%

91-100 0 0.0% 1 4.3% 0 0.0% 0 0.0% 0 0.0%

101-200 0 0.0% 0 0.0% 5 45.5% 2 22.2% 0 0.0%

201-300 0 0.0% 0 0.0% 2 18.2% 4 44.4% 0 0.0%

301-400 0 0.0% 0 0.0% 0 0.0% 2 22.2% 1 20.0%

401-500 0 0.0% 0 0.0% 0 0.0% 1 11.1% 1 20.0%

501-600 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 20.0%
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601-700 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 20.0%

701-800 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

800+ 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 20.0%

  16   23   11   9   5  

In Badigad Rural Municipality, there are one fourth (16) schools running up to 
grade 3 and more than one third (23) running up to grade 5. Within the 1-3 grade 
running schools, many of them include 21-30 students. Interestingly, six schools 
running up to grade 5 have 11-20 students. 

Table 8: The comparative situation of the number of schools and percentage 
based on school size and school levels of Chhatradev Rural Municipality

School 
category

Up to 3 Up to 5 Up to 8 Up to 10 Up to 12

N % N % N % N % N %

1-10 3 33.3% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

11-20 3 33.3% 1 8.3% 0 0.0% 0 0.0% 0 0.0%

21-30 3 33.3% 3 25.0% 0 0.0% 0 0.0% 0 0.0%

31-40 0 0.0% 1 8.3% 0 0.0% 0 0.0% 0 0.0%

41-50 0 0.0% 3 25.0% 0 0.0% 0 0.0% 0 0.0%

51-60 0 0.0% 3 25.0% 0 0.0% 0 0.0% 0 0.0%

61-70 0 0.0% 1 8.3% 2 25.0% 0 0.0% 0 0.0%

71-80 0 0.0% 0 0.0% 1 12.5% 0 0.0% 0 0.0%

81-90 0 0.0% 0 0.0% 2 25.0% 0 0.0% 0 0.0%

91-100 0 0.0% 0 0.0% 1 12.5% 0 0.0% 0 0.0%

101-200 0 0.0% 0 0.0% 1 12.5% 3 100.0% 0 0.0%

201-300 0 0.0% 0 0.0% 1 12.5% 0 0.0% 3 60.0%

301-400 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 20.0%

401-500 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 20.0%

501-600 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

601-700 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

701-800 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%
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800+ 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

  9   12   8   3   5  

In Chhatradev Rural Municipality, out of 37 schools, 9 schools are running up to 
grades 3, the interesting figure is that there are no schools running up to grade 3 
having more than 30 students. 

Table 9: The comparative situation of the number of schools and percentage 
based on school size and school levels of Bhagawatimai Rural Municipality

School 
category

Up to 3 Up to 5 Up to 8 Up to 10 Up to 12

N % N % N % N % N %

1-10 1 11% 0 0% 0 0% 0 0% 0 0%

11-20 4 44% 0 0% 0 0% 0 0% 0 0%

21-30 4 44% 1 10% 0 0% 0 0% 0 0%

31-40 0 0% 1 10% 0 0% 0 0% 0 0%

41-50 0 0% 3 30% 0 0% 0 0% 0 0%

51-60 0 0% 1 10% 0 0% 0 0% 0 0%

61-70 0 0% 0 0% 0 0% 0 0% 0 0%

71-80 0 0% 1 10% 0 0% 0 0% 0 0%

81-90 0 0% 1 10% 0 0% 0 0% 0 0%

91-100 0 0% 1 10% 0 0% 0 0% 0 0%

101-200 0 0% 1 10% 4 67% 0 0% 0 0%

201-300 0 0% 0 0% 2 33% 3 75% 0 0%

301-400 0 0% 0 0% 0 0% 0 0% 0 0%

401-500 0 0% 0 0% 0 0% 1 25% 3 75%

501-600 0 0% 0 0% 0 0% 0 0% 0 0%

601-700 0 0% 0 0% 0 0% 0 0% 0 0%

701-800 0 0% 0 0% 0 0% 0 0% 1 25%

800+ 0 0% 0 0% 0 0% 0 0% 0 0%

  9 10 6 4 4

In Bhagawatimai Rural Municipality out of 33 schools around one third schools 
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(9 schools out of 33) are operating up to grade 3, there are no 1-3 grader schools 
which includes more than 30 students.  

Table 10: The comparative situation of the number of schools and percentage 
based on school size and school levels of Bannigadhi Jayagadh Rural 
Municipality

School 
category

Up to 3 Up to 5 Up to 8 Up to 10 Up to 12

N % N % N % N % N %

1-10 1 20.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

11-20 3 60.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

21-30 1 20.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

31-40 0 0.0% 1 14.3% 0 0.0% 0 0.0% 0 0.0%

41-50 0 0.0% 2 28.6% 0 0.0% 0 0.0% 0 0.0%

51-60 0 0.0% 2 28.6% 0 0.0% 0 0.0% 0 0.0%

61-70 0 0.0% 1 14.3% 0 0.0% 0 0.0% 0 0.0%

71-80 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

81-90 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

91-100 0 0.0% 0 0.0% 1 33.3% 0 0.0% 0 0.0%

101-200 0 0.0% 1 14.3% 0 0.0% 1 50.0% 0 0.0%

201-300 0 0.0% 0 0.0% 2 66.7% 1 50.0% 0 0.0%

301-400 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 25.0%

401-500 0 0.0% 0 0.0% 0 0.0% 0 0.0% 2 50.0%

501-600 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

601-700 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

701-800 0 0.0% 0 0.0% 0 0.0% 0 0.0% 1 25.0%

800+ 0 0.0% 0 0.0% 0 0.0% 0 0.0% 0 0.0%

  5   7   3   2   4  

The above table which presents the data of Bannigadhi Jayagadh Rural 
Municipality shows there are 21 schools within the local government, in which 
many of them are running up to grade 5.  There are 5 schools running up to grade 
3 in which there are no schools which include more than 30 students. 
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1.7  Findings: 
●	 Analysis of IEMIS data revealed that more than half (56.5) of the community 

schools have less than 100 students whereas 17.6 community schools include 
101-200 students (the second largest number). 

●	 Among the community schools with 10 students, different categories and 
having equal to or less than 100 students; the largest number (10.4) found 
schools having 11 to 20 students as well as there are a mentionable number 
of schools having less than 10 students 

●	 Every 100 students increased the school category and the number of students 
is decreasing. 

●	 Analysis of level wise comparative situation of school size based on students’ 
number showed comparatively there are more percentage of schools having 
lower student enrolment.  

●	 The comparative analysis among the provinces for the schools running 
grade 1-3 found Gandaki province includes the largest percent (52.3%) of 
small schools having 1-10 number) whereas Madhesh province the lowest 
percent (0.9%). Bagmati (36.3%), Koshi (35.2%), Lumbini (17.4%), Karnali 
(12.5%) and Sudupaschim (11.7%) fall to smaller provinces. 

●	 On the other hand, the largest number of bigger schools includes in the 
Madhesh and Lumbini provinces. 

●	 Similar trends can be observed for other levels, i.e., increase in level and 
grades students’ number are increasing, however class wise ratio shows the 
similar trend.

●	 The sampled rural municipalities include a mentionable number of schools 
having 1-30 students. 

1.8  Conclusion 
Review of literature and experience regarding the small schools, in recent years, 
in Nepal revealed that the issue of school mergers has been widely discussed, and 
the process of merging schools has been considered a significant achievement. 
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But while reviewing the literature and some other countries’ experience, found 
that merging small schools either with the big school or between and among two 
or more than two small schools, in-depth understanding and insight is needed that 
how such efforts can support the geographical, socio-economic condition of the 
nearby settlement (community), in keeping the reality that children’s education 
has a multifaceted impact on the development of the individual, community, 
society and the nation!

While going through many years back regarding the story of establishment of 
the schools in the settlements, in Nepal, the last generation of the community 
had worked hard. The community’s people have an emotional and psychological 
connection and love with those schools. So, we need to discuss the options and 
alternatives with them in a condensed form. Internationally, various countries 
have been developing several models like rural-remote and small school challenge 
models, deficit model, etc. and have been implemented effectively. The overall 
impression after literature is revealed in mind is that in-depth discourse has not 
been happening through the individual learner’s right perspective. Hence, small 
schools are neglected from different perspectives

1.9   Future Implications
School zoning: The catchment area of ​​each school must be identified. Once 
the children within each catchment area are identified, it becomes easier for 
the local level to take responsibility and coordinate with the students who have 
moved from one local level to another. The cost per student can be calculated 
and resources can be distributed to the schools accordingly. There is a minimum 
chance of misuse of resources. If a student leaves school, his/her cost can be 
reduced by the local government. If the parents want to send their children to a 
private school, then the local government can return the public money which is 
allocated for school leaver students. Since this proposed alternative is new in the 
context of Nepal, it should be piloted in some municipalities and expanded based 
on the piloting result. 

Unit cost and financial viability: Generally, it is known that extremely small 
schools are rarely cost effective. This indicates the need to explore the unit cost of 
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small and big schools including financial viability. The result of the further work 
will determine whether such a school can achieve viability through innovative 
efforts. 

Teacher management: In Nepal, generally, teachers show their reluctance to 
work in small schools, there might be the problem of professional isolation, 
resource challenges, socialization concerns, career growth limits and so on. 
This is also a context specific issue.  To settle the teacher management issue 
of small schools further in-depth work is needed which needs to explore the 
adaptive teacher management models focusing on contextual variables such 
as teachers’ capacity development, geographic isolation, funding constraints, 
teacher multitask requirement, community involvement etc. 

Use of ICT: ICT has been an inseparable part of the teaching learning process. 
It depends on infrastructure and teacher’s capacity to use the technology. Further 
work to examine the transformative potential of ICT in the small school has 
been experienced. The further work (research) will assess how ICT can mitigate 
challenges like teacher shortages, mullite-grade teaching including connectivity, 
teacher training, infrastructure. Findings of the research will inform policymakers 
to develop practical strategy for ICT adaptation in a minimally resourced 
environment. 

School distance: Distance to school in geographically difficult settlements 
such as remote, mountainous, streams, forests, risky travel distances present 
significant challenges in ensuring access to school education for young children. 
Also, poor infrastructure, lack of safe transport, and harsh terrain often force 
young children to remain on exhausting or dangerous journeys, increasing 
absenteeism and dropout rates. Localized effort is needed to ensure sustainable 
learning in specific challenging environments. So, local specific situations need 
to be analysed based on local reality. This might be the responsibility of each 
local government with the support of the provincial and federal government.

Teacher efficacy:  In the context of Nepal, it is generally found that teachers 
are not interested in working in such small schools. They are said to be working 
with a low level of confidence and with humiliation. There are small and big 
schools in every municipality throughout the country. Nevertheless, discourse 



260 lzIff klqsf–@)*@

regarding teacher efficacy and confidence seems to be ignored. To address this 
issue, teaching-learning should be taken into account, and the state of confidence 
and ability of the teachers should be properly identified. 
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Major Aspects of the SESP:  A Brief Overview 
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Abstract
Building upon the global Education for All (EFA) movement launched 
at the World Education Forum in Jomtien, Thailand in 1990, Nepal has 
introduced a series of strategic programs and projects within the education 
sector, particularly focusing on school education. Notable among these are 
the Basic and Primary Education Program (BPEP), Secondary Education 
Development Program (SEDP), Teacher Education Project (TEP), Education 
for All (EFA) Program, School Sector Reform Plan (SSRP), School Sector 
Development Plan (SSDP), and the School Education Sector Plan (SESP). 
Following the conclusion of the SSDP, the SESP was launched in fiscal 
year 2022/23 as a ten-year strategic plan for school education, implemented 
through a Sector-Wide Approach (SWAp) with collaborative engagement 
from the Government of Nepal and Joint Financing Partners (JFPs). This 
article seeks to present a brief overview of the major provisions of SESP, 
identifying some emerging issues/challenges, and informing the future 
strategies to achieve its stated vision, mission, and objectives.

Keywords: school education, stakeholder involvement, Joint Financing Partners 
(JFPs), Disbursement-Linked Indicators (DLIs), Sector-Wide Approach (SWAp)

1.  Introduction
School education is the foundation for shaping the future of every child. It also 
paves the way for improving the quality of an individual’s life. To make school 
education more efficient and effective, the government of Nepal (GoN) has 
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introduced various innovative interventions since long back, among which the 
Basic and Primary Education Program (BPEP) was a significant initiative. This 
program was designed with three key objectives: improving access and equity, 
enhancing quality and relevance, and strengthening institutional capacity, the 
principles that have become foundational for all subsequent education sector 
plans and programs (Carney et al., 2007; CERID, 2009).

If taken briefly, drawing from global education forums, beginning with Jomtien 
in Thailand and continuing through Dakar to Incheon, Nepal has developed 
several education sector plans and projects such as the Secondary Education 
Development Program (SEDP), Teacher Education Project (TEP), Education 
for All (EFA), School Sector Reform Plan (SSRP), School Sector Development 
Plan (SSDP), and the current School Education Sector Plan (SESP). The SESP, 
launched in 2022/23, serves as a ten-year perspective plan with a five-year 
costed implementation framework. Moreover, Nepal’s present institutional 
context, shaped by the 2015 constitution, includes federal, 7 provincial, and 
753 local governments. The Ministry of Education, Science and Technology 
(MOEST) often engages with local governments as well as with provincial 
governments, bridging the information and resource gaps. In this connection, 
despite challenges from federal transition and COVID-19 pandemic, the SESP 
has intended to ensure inclusive, quality education, institutional capacity, and 
support for middle-income status of the country by 2030. In the same way, it 
emphasizes local leadership, aligning with constitutional mandates, the National 
Education Policy, and sustainable development goals (SDGs), most specifically 
the goal 4. 

The above background reflects that Nepal’s education sector evolved through 
various plans, starting with  National Plan of Action of Education for All (2001-
2015), followed by EFA(2004-2009) and then after  the School Sector Reform 
Plan (2009-2016), and the School Sector Development Plan (2016-2021), aligned 
with SDG 4 has tried its best to incorporate the essence of the 2015 constitution’s 
federalization which reshaped governance, leading to enabling legislation like 
the Compulsory and Free Education Act (2018). Building upon the aforesaid 
background and the 2020 Education Sector Analysis informed the new plan 
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for the school sector that is School Education Sector Plan (SESP), whose 
development was delayed by COVID-19. Formulated through a participatory 
process, the SESP was approved and initiated in FY 2022/23 with a Joint 
Financing Arrangement (JFA) for coordinated funding and implementation.

So far as the design of the SESP is concerned, it is structured in two five-year 
cycles, focusing on four sub-sectors such as Early Childhood Education and 
Development(ECED), Basic Education, Secondary Education, and Non-formal 
Education and Lifelong Learning as well as eight cross-cutting themes such as 
curriculum and assessment, teacher management and development, equity and 
inclusion, cross-sectoral priorities, ICT in education, education in emergency, 
school infrastructure development , and school safety to ensure effective and 
equitable education delivery. In regard to cooperation mechanism for the 
implementation and reporting arrangements, the SESP funded by the GoN and 
Joint Financing Partners (JFPs) through a Sector Wide Approach (SWAp), using 
pooled funding, joint monitoring, and regular reviews to enhance coordination, 
transparency, and accountability, while implementation is overseen by MOEST 
as the executing agency and CEHRD as the implementing agency. As the SESP 
nears the end of its third year, various concerns have been raised by stakeholders, 
including issues related to stakeholder engagement, independent verification, 
unmet Disbursement Linked Indicators (DLIs), ambitious results frameworks, 
and the roles of JFPs and non-JFPs (MOEST, 2022) that are to be considered 
well to make its implementation more efficient and effective in the days to come 
with achieving required results. 

2. Brief review of the main aspects of the SESP
Seeing through the SWOT perspective, the SESP can be analyzed as follows:

2.1 Strength

The SESP has incorporated the following vision, mission, objectives, guiding 
principles or core values and the theory of change which can be taken as the 
strength of it. They are as follows:
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(a)  Vision

To fulfil the aspiration of a "Prosperous Nepal, Happy Nepali" through economic 
and social transformation of Nepal by preparing capable, creative and value-
oriented citizens.

(b)  Mission

To develop a capable, well governed, accountable and competitive public school 
education system that is able to ensure citizens' right to acquire/receive relevant 
and quality education comparable to regional and international standards.

(c)  Objectives

●	 To ensure equitable access to and participation of all children in a full 
school education cycle, including those from socially and economically 
disadvantaged groups and children with disabilities.

●	 To embrace the quality and relevance of overall school education by 
ensuring school readiness, foundational learning and quality learning 
achievements for each child.

●	 To strengthen alternative pathways of education and their linkage to 
formal education or accreditation of skills, ensuring all adolescents 
leave the system with life skills and are able to pursue further education 
and lifelong learning.

●	 To ensure effectiveness of education service delivery by promoting 
good governance across the system, strengthening intergovernmental 
coordination and collaboration, and developing institutional capacities 
of all institutions and individuals involved in the delivery of school 
education.

(d)   Core Values and Guiding Principles:

●	 Diversity

●	 Inclusiveness

●	 Equity
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●	 Integrity

●	 Student centeredness

●	 Good governance

●	 Innovation

(e)   Theory of Change:

●	 (Pillar One) To increase the institutional and human resource 
capacity of Local Levels and schools so that they may undertake their 
constitutional mandate.

●	 (Pillar Two) To ensure school readiness and foundational skills to 
counter the stagnation of learning outcomes over the past years.

●	 (Pillar Three) To ensure students' ability to develop foundational 
learning skills with the help of competent and motivated teachers. 
Competent and motivated teachers are the third pillar of the ToC to 
ensure the students are then able to develop foundational learning 
skills.)

●	 (Pillar Four) To ensure children can learn in a safe learning 
environment that is gender sensitive and inclusive. 

●	 (Pillar Five) To address remaining disparities in education outcomes 
by unpacking their drivers and their intersectionality and applying 
equity-based targeted interventions guided by the Consolidated Equity 
Strategy for the Nepal school education sector.

●	 (Pillar six) To strengthen the resilience of the school education sector, 
increasing its ability to adapt to major shocks and disruptions and 
establishing alternative pathways of education through non-formal 
and alternative education programs to ensure the system is resilient 
and able to adapt in the case of major disruptions.

The SESP with its vision, mission, objectives and guiding principles i.e. core 
values, and theory of change provide an indication of the education system 
that has the capacity to contribute for social and economic development of the 
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nation having capable, creative and value-oriented citizens, also developing an 
accountable and competitive public school education system that is comparable 
to regional and international standards. Furthermore, it highlights on ensuring 
equitable access to and participation of all as well as quality and relevance in 
school education, strengthening alternative pathways to education and ensuring 
effectiveness of education service delivery basing all these on the core values 
like diversity, inclusiveness, equity, integrity, student centeredness, good 
governance, and innovation.

 In the same way, the plan has provisioned a six-pillared theory of change as a 
well-structured roadmap to guide its implementation towards the achievement 
of desired objectives. The core essence of the six pillars is institutional capacity 
building, foundational skills, teacher’s competence and motivation, inclusive 
learning environments, equity-based interventions, and resilience in the 
education system that forms a robust structure addressing various challenges. 
However, the challenges like capacity constraints in local levels, need of teacher 
development and professional support mechanism/system, customization for 
localization of the equity approach meeting the requirements of the grassroot 
stakeholders from the perspective of gender, geography, socio-economic status, 
disability, and so on and so forth, raising the learning level lost due to Covid-19 
pandemic and other disasters, integrating the cross-sectoral priorities like 
health, sanitation, nutrition and protection,  developing and implementing well 
functional monitoring and evaluation mechanism, and the like are to be taken 
into consideration(MOEST,2022) while discussing the strength of the SESP.

2.2  Weaknesses
Even if the plan provisions above mentioned visions to theory of change, it again 
has the following weaknesses:

●	 Inadequacy of the incorporation of the voices of key grassroot 
stakeholders like teachers, students and parents

●	 Lack of strong coordination, monitoring mechanism for implementing 
the plan and reporting the planned activities
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●	 Inadequacy of specific provisions for capacity enhancement of the 
concerned stakeholders

●	 Clear cut action plan for implementing the provisioned activities of the 
plan

●	 Well incorporation of the lessons learnt from the programs, plans, and 
projects of the school education sector initiated by the government in 
the past.

In a nutshell, it can be summarized that despite outlining the points of strength 
as of above, the plan exhibits several shortcomings. They include the insufficient 
inclusion of grassroots stakeholders such as teachers, students, and parents in the 
planning process, which limits ownership and contextual relevance. Furthermore, 
the plan lacks a robust coordination and monitoring framework and mechanism 
to ensure effective implementation and reporting of activities. It also falls short 
in providing concrete strategies for building the capacity of key stakeholders. 
Additionally, there is an absence of a detailed action plan to operationalize the 
proposed activities. Furthermore, it does not adequately integrate the valuable 
lessons learned from (MOEST, 2022).

2.3	 Opportunities 
The above-mentioned points of strength and the following assumptions and the 
DLIs can be taken as the opportunities of the SESP or of its implementation:

I.  Assumptions

●	 First, for education development, it is critical to ensure that national 
consensus and political commitment are in place and necessary 
policies and laws are enacted and implementation is well facilitated.

●	 Second, the structures of implementation and management are 
restructured and arranged in line with the federal structure.

●	 Third, expected investment is ensured from all the three tiers of 
government.
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●	 Fourth, resources are distributed based on the principles of equity, social 
justice, and transparent standards. The aim is to reduce disparities 
not only in resource distribution but also in learning outcomes.

●	 Fifth, teachers’ competence and motivation levels are improved, and 
teaching and learning takes place from competent and motivated 
teachers.

●	 Sixth, the system's capacity at all levels of government and at the school 
level remains resilient and has the ability to adapt and continue 
education through alternative modalities in case of disruption.

The implementation of the education plan is guided by six key assumptions that 
also present significant opportunities. These include the necessity of achieving 
national consensus and political commitment, along with the timely enactment 
and effective implementation of relevant policies and laws. Furthermore, 
aligning management and implementation structures with the federal system is 
emphasized. The plan also assumes that adequate investment will be ensured 
from all three tiers of government. Equitable and transparent distribution of 
resources is prioritized to address disparities in both resource access and learning 
outcomes. Another crucial assumption is the enhancement of teacher competence 
and motivation, ensuring quality teaching and learning of the school children. 
Lastly, the plan envisions a resilient education system with the capacity at all 
levels—including schools—to adapt and sustain educational delivery through 
alternative modalities in the cases of disruptions (MOEST, 2022).

II.  Disbursement Linked Indicators (DLIs)

Making the implementation process of the plan more effective with timely 
achievement of the required results, the plan has provisioned the following five 
themes of the DLIs under each theme there are various activities that are expected 
to be achieved within the five-year costed program period. These DLIs can be 
taken as the opportunities of the plan as they have indicated more accountability 
of the concerned stakeholders to achieving the expected results of the overall 
plan. The themes of the DLIs are listed below.

DLI 1: Improving Enabling Environment and Learning Outcomes
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DLI 2: Improved Access, Participation and Learning (Including ReAL)

DLI 3: Improved Teaching Quality

DLI 4: Strengthened Assessment, Curriculum and Learning Materials

DLI 5: Improved Governance and Strengthened Fiduciary Management of the 
School Sector

The DLIs that are based on the above five different themes pave the way for 
result based financing asking the stakeholders to achieve the stipulated target for 
disbursing the resources which make them more accountable to achieving the 
results. This can be the opportunity to achieve the plan's goals. 

Furthermore, it can be stated that to enhance the effectiveness of the plan's 
implementation and ensure timely achievement of its intended outcomes, the 
document outlines five key themes under Disbursement-Linked Indicators 
(DLIs), each supported by specific activities within a five-year costed program 
framework. These DLIs serve not only as strategic components of the plan but 
also as opportunities to reinforce stakeholders’ accountability by linking financial 
disbursement to performance. By promoting results-based financing, these 
DLIs motivate the stakeholders to be more responsible and accountable to meet 
predefined targets of the plan, thereby increasing the likelihood of successfully 
achieving the plan’s broader vision, mission and objectives.

In addition to above areas of the opportunities of the plan, the following also can 
be taken as further opportunities of it:

●	 The improvement in the literacy 

●	 The enhanced concern and awareness of the public towards education

●	 Enhanced access and GER 

●	 Opportunity to focus on quality

●	 The political solidarity and commitment

●	 The investment of the parents and private sector as well as NGOs in 
education
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●	 The education plans of the schools, local levels, provinces and the 
federal government are developed in the coordinated manner

●	 Adoption of cost-sharing modality

●	 Implementation of the policy of No One/Child Left Behind (MOEST, 
2022).

2.4  Threats
The following risks that are mentioned in the plan document itself can be taken 
as the threats of the SESP implementation:

●	 Acts enactment 

●	 Government's commitment 

●	 Funding gap 

●	 Competent and motivated teachers 

The successful implementation of the SESP depends on several critical factors, 
including the timely enactment of education-related laws at the federal, provincial, 
and local levels. The government has also demonstrated its commitment to 
educational reform initiatives in various national and international platforms. 
However, addressing the act enactment, the commitment of the government and 
the existing funding gap remains as the risks/challenges of the plan. Furthermore, 
central to the success of the plan is the role of teachers, who are considered key 
agents of change in achieving quality learning outcomes. Recognizing this, the 
SESP emphasizes the need to ensure that classrooms are led by competent and 
motivated teachers capable of effectively supporting student learning (MOEST, 
2022) that again can be a challenge for effective implementation of the SESP.

In addition to the above discussed points of the challenges, the following also 
can be taken as the threats/challenges of it.

●	 Localizing the SDGs and SESP through School Improvement Plan 
(SIP) and Local Education Plan (LEP)

●	 Receiving the resources committed from DPs through the use of 
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Result-based Funding (RBF) as well as Program-based Funding (PBF) 
by completing the activities under different DLIs in time

●	 Mobilizing the resources received from DPs in the priority areas of 
Nepal

●	 Maintaining effective coordination among the three tiers of government 
with appropriate mechanism

●	 Bringing the NGOs and CSOs on board through coordinated efforts in 
the implementation process of the SESP.

3.  Recommendations
The following points that are presented in the plan itself as the measures of 
mitigating the risks indicated in the document can be taken as ways to the effective 
implementation for achieving the results of the SESP. So, it is recommended 
on the needs of the following points for making the plan implementation well 
achieving its stipulated objectives.

I.  Acts enactment
Enacting the school education act as per the intent of the constitution is of 
much importance for making the SESP more effective. As issuing and enacting 
of the act is a challenge, the plan has taken Compulsory and Free Education 
Act, and Local Government Operation Act that are developed in line with the 
constitutional provisions/federalism as the measure of mitigating this risk. So, it 
can further be recommended to bring the act with constitutional provisions at the 
earliest possible to make the effective implementation of the SESP as well even 
if there is the support of aforesaid acts.

II.  Government's commitment
There is the commitment of the government in various international forums 
that has provided back up for formulating required policies and procedures for 
effective education delivery. Though the plan has indicated the commitment as 
the risk of the plan implementation, it has again taken the commitment as the 
mitigation measure without which the implementation of any policy and plan 
cannot be effective.
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III.	 Funding gap
As funding gap is taken as the risk or challenge of the plan, the support of 
Development Partners’ (DPs) through a SWAp approach, coordination and 
sector dialogue, meaningful engagement of CSOs, CBOs and stakeholder 
representatives can be instrumental for achieving the gap of funds.

IV.  Competent and motivated teachers
Ultimately, the plan informs that it is the teachers that are the agents of change in 
the sector who will determine whether the SESP can accomplish to facilitate the 
shift towards quality learning outcomes. It also has been indicated as the risk of 
the plan. But the plan again reiterates that it will focus on ensuring that motivated 
and competent teachers are in classrooms facilitating children’s learning that can 
be taken as the mitigating measure for this risk.

To ensure effective implementation and achievement of the objectives outlined in 
the SESP, several mitigation measures have been recommended. These include 
the timely enactment of Federal, Provincial, and Local Education Acts, supported 
by existing legal frameworks such as the Compulsory and Free Education Act 
and the Local Government Operation Act, both aligned with constitutional and 
federal principles. The government's commitment to education reform is also 
reinforced in various national and international forums. To address the funding 
gap, the plan encourages support from development partners through a SWAp 
approach, enhanced coordination, continuous sector dialogue, and active 
engagement of civil society organizations, community-based organizations, and 
stakeholders. Additionally, recognizing teachers as central agents of change, 
the SESP prioritizes placing competent and motivated teachers in classrooms 
to drive the shift towards improved learning outcomes (MOEST,2022). These 
all are again the recommended points for making the planned initiatives more 
effective enhancing the learning needs of Nepali citizens.

Furthermore, for effective implementation of the SESP and bringing positive 
results the following ideas are better to be considered:

●	 Ownership of the stakeholders in the plan and its implementation 
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●	 Effective management of the plan implementation with necessary 
arrangement of the coordination and feedback mechanisms

●	 Maintaining credibility of the planned activities with rigorous 
engagement of the key stakeholders

●	 Budgeting for outputs, managing for outcomes

●	 Adopting result-based monitoring systems 

4.  Way forward
The above points of recommendation and the following points can be taken as a 
way forward for the better implementation of the plan so that its vision, mission, 
and objectives are met with effective education service delivery and enhanced 
learning achievement of the school children providing back up to achieve the 
government’s vision of prosperous Nepal, happy Nepali. 

●	 Enhancement of System capacity (Technical skills, managerial skills)

●	 Improvement in existing data quality and availability

●	 Use of technology

●	 Consideration of cultural sensitivity

●	 Adequate management of fiscal resources and their investment

●	 Maintenance of political and bureaucratic stability and strong support 
from the senior leadership

●	 Maintenance of ownership and sustainability

●	 Development of the organizational culture that focuses on achieving 
results

In brief, it can be stated that the effective implementation of education plans 
requires enhanced system capacity, improved data quality, integration of 
technology, cultural sensitivity, sound fiscal management, political as well as  
bureaucratic stability, strong leadership support, sustained ownership, and a 
results-oriented organizational culture (MOEST, 2022) which also apply for the 
implementation of the SESP and is better to be considered as the way ahead for 
achieving its results.
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5.  Conclusion
Having gone through the historical perspectives of education development in 
the context of Nepal and the core document of SESP, we come to know that this 
bears the legacy of the programmatic and project-based history of the school 
education of Nepal that was initiated through many governmental and public 
efforts. Recently taking the background of the SDG 4, its national framework, the 
education policy, the constitution, SSDP and related policy and plan documents, 
it has developed its vision, mission, objectives, core values provisioning six-
pillared theories of change also with six points of assumptions, and has tried to 
produce positive results with the coordination and collaboration of the concerned 
stakeholders. But again, there are various aforesaid kinds of challenges which 
could again be resolved if the coordinated and concentrated effort is made from 
all the three tiers of governments and other related stakeholders.
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Abstract

This study examines the policies and practices of teacher mentoring in 
public schools in Pakhribas Municipality, Dhankuta, Nepal, drawing on the 
researcher’s experience as a mentor. Data were gathered through classroom 
observations of five novice teachers (mentees) using a standardized 
observation form, complemented by a review of Nepal’s Teacher Mentoring 
Implementation Procedure. Findings reveal improvements in lesson planning, 
student engagement, and inclusive learning environments, although mentees 
frequently employed coercive classroom management strategies. Key 
challenges included logistical difficulties due to inadequate infrastructure 
and inflexible mentoring protocols. The study recommends policy reforms, 
such as flexible mentoring frameworks and localised mentor assignments, 
to enhance programme effectiveness and support teachers’ professional 
development.

Key words: Mentoring, Mentor, Mentee, Public School, TPD

1.	 Introduction
The concept of guiding a novice worker by an experienced worker was a key 
way of professional development in the ancient world. This process could be 
seen in every family in their traditional business or profession. For example, in 
the Nepalese context, an experienced ironsmith typically guides his novice son 
on making ironware in the furnace. This process, after a certain time, makes the 
novice a skillful and expert ironsmith. This traditional process has been practised 
in the field of modern professional development under the name of “Mentoring”. 



279lzIff klqsf–@)*@

Thus, the process of Mentoring tries to bring excellence to the worker of any 
profession. 

In the field of education, the concept of teacher mentoring can be defined as 
the process in which an experienced teacher guides a novice (newly appointed) 
teacher in the teaching-learning process. The experienced teacher is known as 
“Mentor” and the novice teacher is known as “Mentee” (MoEST, 2023). The 
approach of mentoring has been considered a major method of teachers’ capacity 
development programs. In Nepal, the interaction between the mentor and the 
mentee is considered an important tool of teachers’ professional development, 
which is why it is included in a focused training module (MoEST, 2024).

In the mentoring process, the mentor is supposed to be more experienced than 
the mentee. In the Nepalese context Mentor should have at least seven years of 
teaching experience (MoEST, 2023). There are different perspectives regarding 
the role of a mentor in Mentoring. The first perspective views that the mentor leads 
and directs the mentoring process. Smith (2007, p.277) views that “a particular 
mode of learning wherein the mentor not only supports the mentee, but also 
challenges them productively so that progress is made”. Another perspective 
views that teacher mentoring is not a mentor-led process rather it is a mutual 
effort between mentor and mentee. Supporting this view, Fairbanks et al.  (2000, 
p.103) define mentoring in teacher education as ‘complex social interactions that 
mentor teachers and student teachers’ construct and negotiate for a variety of 
professional purposes and in response to the contextual factors they encounter.

Teacher mentoring has been an approach to teachers’ professional development 
in Nepal. The novice teacher who has the experience less than a year is known 
as a mentee. A mentee participates in a mentoring program that continues for 
six months (CEHRD, 2023). Working as a mentor of Pakhribas municipality, 
the researcher experienced the teacher mentoring process in Nepal. During the 
period, the researcher found significant improvements in the mentees’ classroom 
strategy. The researcher discussed with the mentee and other mentors working 
at the same local level.  Based on these discussions, observations, and personal 
experiences, improvement in the teacher mentoring policy has been identified. 
These circumstances have contributed to the significance of this study. 
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Teacher mentoring is the process that involves enhancing teachers' autonomy to 
develop for themselves, increasing their ability and willingness to take control of 
their learning rather than judging or directly advising them or telling them all the 
answers (British Council, 2020, p. 14). The ultimate goal of teacher mentoring 
is to enhance the learning achievement of the learners. To achieve the goal, it 
is necessary to improve the learning facilitation process of teachers (MoEST, 
2023). It is equally important to reflect on the mentoring process, which has been 
practiced with due priority. 

2.	 Objectives of the study
This study was carried out mainly to fulfill the following objectives:

a.	 To evaluate mentees’ improvement in classroom strategies as per the 
teacher mentoring policy.

b.	 To identify specific issues and challenges in implementing the teacher 
mentoring policy.

3.	 Research Questions
To achieve the objectives, the study engaged the following two research questions. 

a.	 What improvements has the teacher mentoring policy affected in 
classroom strategies?

b.	 What issues or challenges stand in the way of effective implementation 
of the teacher mentoring policy?

4.	  Literature Review
Teacher mentoring is a worldwide practice in the field of teachers’ professional 
development. In mentoring, the mentee can be either a pre-service teacher 
or a practicing teacher. There are conceptual variations in the literature of 
teacher mentoring. The concept of teacher mentoring is clarified by Ambrosetti 
and Dekkers (2010) as they conclude that the concept of teacher mentoring 
encompasses three broad concepts of mentoring relationship: Relationship, 
Process, and Context. They further define mentoring as “Mentoring is a non-
hierarchical, reciprocal relationship between mentors and mentees who 
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work towards specific professional and personal outcomes for the mentee. 
The relationship usually follows a developmental pattern within a specified 
timeframe, and roles are defined, expectations are outlined, and a purpose is 
(ideally) delineated.”

The agency responsible for teacher mentoring varies from government agencies 
to the school itself. In Nepalese practice, teacher mentoring is a government 
effort. However, school is primarily responsible for teacher mentoring in 
other countries in the world. Aydin and Arslan (2022) conclude that “School 
management can thus hold some training for teacher mentors to equip them with 
these mentoring essentials and mentees who will have reverse roles from time to 
time after a deep analysis is conducted about the context.”  

Becoming a professional teacher requires effective mentoring. In some countries, 
the term ‘teacher mentoring’ is called ‘service-learning’. Emphasizing the role of 
service-learning, Darling-Hammond & Bransford (2005, p 11) say that “Service-
learning offers new teachers a practical and academic means to glimpse the vision 
of professional practice that is at the heart of preparing teachers for a changing 
world.” Hence, teacher mentoring can be seen as the process of changing an 
academically qualified novice worker into a professional veteran.

The main legal document that guides the teacher mentoring program in Nepal is 
the Teacher Mentoring Implementation Procedure, 2023, which was approved 
by the Ministry of Education, Science and Technology on 29 September 2023. 
This procedure states that it will help to implement the objective stated in the 
National Education Policy 2019 and the School Education Sector Plan (2022-
2032). The procedure has provisioned conceptual, procedural, and institutional 
mechanisms for successful teacher mentoring. Some of the major provisions are 
stated below.

The teacher mentoring program in Nepal has four objectives. They are: a. to 
develop fundamental instructional skills in the novice teacher, b. To provide 
school-based professional support to the teachers, c. to improve classroom 
instruction through CPD, and d. to develop a learning culture in the school. To 
fulfill the objectives, a mentor should help the mentee develop competencies like 
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lesson planning, learning time management, developing a learning environment, 
application of a learner-friendly environment, and learning assessment  
(MoEST, 2023).

The mentor is considered a key agent in the mentoring program. To make the 
implementation of teacher mentoring regular, quality, and effective, the role of 
the mentor conducts initial meetings, jointly prepares a mentoring schedule, 
demonstrates model classes as necessary, provides necessary teaching related 
supports to new teachers and observes the classes new teachers using classroom 
observation tools and provide feedback as needed (MoEST, 2023).

The mentee is the primary focus of the mentoring program. The role of the 
mentee in improving classroom teaching and learning through teacher mentoring 
requires participation in the initial meetings conducted in the presence of 
the mentor. During the mentoring period, a mentee participates in the initial 
meetings conducted in the presence of the mentor, jointly prepares a plan for the 
mentoring process, participates in activities as per the plan, reflects on what has 
been learned in their own classroom activities and student learning, collaborate 
with other new teachers and teacher mentors, actively participate in learning 
networks, and share their learning experiences with other school teachers in 
coordination with the principal (MoEST, 2023).

The procedure has assigned different roles to the educational institutions. The 
responsibility to develop and revise the teacher mentoring policies has been 
provided to the Ministry of Education, Science, and Technology. The role of the 
Center for Education and Human Resource Development is to develop materials 
for teacher mentoring, allocate the training budget, and monitor the mentoring 
activities. Similarly, the training centers are responsible for the capacity 
development of mentors (MoEST, 2023).

5.	 Research Methodology
The study aimed to evaluate the mentee’s progress and to identify the issues 
in implementing the present government policy. The researcher had to explore 
and understand the meaning individuals or groups ascribe to a social or human 
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problem. That is why the study has been a qualitative research design (Creswell, 
J.W. 2009, p. 1). 

Classroom observation was the primary data collection tool. Observations 
were guided by an observation plan and conducted systematically. To avoid 
the subjective judgment in classroom observation, the prescribed rubrics were 
properly used by the researcher. The following five dimensions were used to 
frame the classroom observation:

a. Time on learning

b. Positive expectations

c. Creating high expectations and inclusive learning environments

d. Effective and engaging learning strategies 
e. Assessing learning

Besides classroom observation, focused group discussion has been used as a 
research tool. The researcher discussed with mentees and other mentors working 
at the same municipality. This helped the researcher to identify and analyze the 
challenges of the implementation of the policies.

The facts and findings of class observation were recorded on a three-point scale 
(high–medium–low continuum), reflecting the level of appropriate classroom 
strategies that the mentee applied. Data were recorded using the Classroom 
Observation Form developed by the Government of Nepal, which provided a 
standardized format to maintain consistency and reliability (MoEST, 2023).

Five novice teachers working in three different public schools of Pakhribas 
Municipality were the sampling population. These teachers were selected by 
the municipal authority in which the researcher was directly involved. Eleven 
classes taught by each mentee were observed, resulting in a total of 55 classroom 
observations. Class observations were followed by mentoring sessions, during 
which the mentor and mentee reflected on teaching practices, discussed 
challenges, and set plans for further improvement. The completed observation 
forms were compiled and analyzed using qualitative content analysis. Similar 
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patterns were identified across the five focus areas. These patterns formed the 
basis for drawing the answer to the research questions. 

The summary of the mentoring process is presented in the following diagram 
(MoEST, 2023).

 

 Class Observation Mentoring observation Community of Practice 
  

 

 

Mentees practice the strategies identified during mentoring and COP 

Mentor conducts by 
using structured and 
relevant tools 

Immediately after 
observation:  
Mentor and mentee work 
together to identify the areas 
of improvement and make a 
future plan 

Mentor leads the COP to 
share the positive 
strategies and practices 
made by mentees 

6.	 Findings and Discussion 
The analysis of classroom observation data shows that mentees gradually 
improved their classroom strategies throughout the mentoring period, 
aligning with the intended objectives of the Teacher Mentoring Policy. These 
improvements encompass several key pedagogical areas that contribute to 
effective and inclusive teaching practices. Specifically, mentees demonstrated 
progress in optimizing time for learning, fostering positive expectations, creating 
inclusive learning environments, employing engaging instructional strategies, 
and assessing student learning effectively. The following discussion presents 
detailed findings across these five thematic areas, highlighting both the initial 
gaps and the progressive enhancement of mentees’ practices due to mentoring 
interventions. The discussion of issues and challenges has been presented in a 
separate section.
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6.1.	Time on Learning 
After observing the classes, a common trend was seen. None of the classes were 
in the low category regarding this aspect.  Most classes, almost 90%, were in the 
High category. This meant that the mentee was able to make the students do the 
given task, and not more than two students were distracted from the given task in 
the classroom. However, the measures to keep the students working were coercive 
too. The examples of the coercive measures were verbal threats or gestures of 
warning.  Sometimes the teacher used to perform bullying as well. The mentor 
had a discussion on this matter in the mentoring session. A mentee reasoned that, 
“It had been customary practice in the school to control the unwanted behaviors 
of the students”. Later on, none of the mentees applied the coercive measures in 
their classes. They called the student’s name and provided focused tasks to the 
students who were distracted.  

6.2.	Positive Expectations
Under this category, two activities of the teacher were observed: a. Whether 
the teacher acknowledges positive student behavior, and b. Whether the teacher 
redirects unexpected behavior and focuses on the expected behavior. 

Observing the classes, the researcher found that the mentees hardly acknowledged 
the positive behavior. For example, the student sat silently in the classroom (which 
was expected by the teacher), however, the teacher hardly acknowledged their 
patience. That is why the rank of mentees’ performance was either mid or low. 
After mentoring sessions, the mentees gradually improved their strategy. They 
started to thank their students for sitting calmly and for their active participation 
in the class. 

Regarding the second point, all mentees were able to redirect the unexpected 
behaviors into expected behaviors. Mentees performed high category in this 
criterion from the starting classes. 
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6.3.	Creating High Expectations and an Inclusive Learning 
Environment

The expected performance of the mentees was that they would treat the students 
with due respect. They would call the students by their names and use ‘Please’ 
and ‘Thank you’ properly. The mentees were known of this criterion before 
observation. In the initial classes, the performance of the mentee was in the 
low category, i.e. mentee showed less respect to the students. For example, the 
mentee used to say ‘Timi(you) say the answer.”  The mentees gradually improved 
their activities in later classes and started saying, “Ramesh, I want your answer.” 

The mentees responded to the students’ needs in the initial classes, too.   It is 
observed that some students did not have a textbook or a pencil. The teachers 
managed books and pencils for those students. This was a high-category 
performance by the mentees.

One of the low-category performances of the mentee was that they hardly 
acknowledged the students’ effort. The teachers admired the correct answer but 
were silent on the partially correct answers. They never admired the attempts; 
rather, they abused them for the wrong answer. This was the most discussed 
point with the mentee in the mentoring session. It took almost 10 mentoring 
sessions for improvement.

Mayer, R. E. (2009, p. 63) says, “Multimedia learning materials that combine 
words and visuals reduce cognitive load and improve understanding."  Effective 
use of additional learning materials by the mentee was expected. If mentees 
use two or more additional learning materials, it is supposed to be high-grade 
performance. The mentees used the required materials from the beginning 
classes; however, their relevance was not clear and effective. The materials were 
mainly word cards. The cards were primarily displayed by the teacher. For better 
use, they could be provided to the students, and perhaps could be used to play 
games. 

The ‘U’ shaped or ‘V’ shaped sitting is desired to conduct group work or pair 
work. The dominant classroom setting in school was traditional row sitting. It 
was found that the number of students in the class ranged from 1 to 14. The 
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teacher could easily manage the students’ sitting; however, the sitting was still 
row sitting. It was managed as a ‘U’ shape sitting in later classes. The mentee 
reflected that the new arrangement of sitting increased their interaction with the 
students.

6.4.	 Effective and Engaging Learning Strategies
To change teaching from content-focused design (CFD) to learning focused 
design (LFD), there should be emphasis on backward design and making learning 
goals clear to students (Wiggins & McTighe, 2005, p. 15).  It is expected that the 
mentees would explicitly state the learning outcome of the class. It is supposed 
that it will guide the students to the expected activities. At the beginning, the 
teacher only mentioned the class, subject, and topic of the lesson. Later on, the 
mentees started to specify the learning outcomes as well. 

A teacher should apply a variety of methods and techniques in the classroom for 
better learning. It is expected that the teacher would use at least three strategies 
of learning facilitation in a class. At the beginning, mentees were dominant in 
the classroom with a single explanation method. However, they shifted their 
speaking role to managing the student activities later on. 

For sustainable education, it is necessary to link classroom teaching with real-
world experiences. The teacher is supposed to link the lesson with life. At the 
beginning, the mentees rarely linked the lesson with life experiences. Later on, 
they significantly tried to make such a connection. For example, a mentee was 
teaching a lesson on asparagus farming. She had brought a plant of asparagus 
with her. She discussed with the students about the plant. She tried to link the 
lesson with students’ day to day life experience.

To check the level of understanding, it is necessary to ask the students instruction 
checking questions (ICQ) and content checking Questions. Emphasizing the 
checking of the level of understanding, Scrivener, J. (2011, p. 75) says, “Even 
the clearest instructions can be hard to grasp, so, after you have given them, 
it is worth checking that they have understood.”   At the beginning, all the 
mentees used to ask “Do you understand?” to check the level of the student’s 
understanding. Later on, they started to ask information questions. The questions 
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asked by the teacher should support the critical thinking skills of the students. 
However, the majority of the questions that the mentee asked were closed-ended 
questions like “Yes, or No?”. After the third mentoring session, the mentees 
started to ask open-ended questions. 

6.5.	 Assessing Learning 
It is observed that the number of students in the mentees’ class was not so 
large. That is why the mentee could manage to observe the work done by 
the students. However, the mentee could apply specific measures to clarify 
the misunderstanding. The adjustment in the pace of teaching is not changed 
according to the level of the students. This made some students unclear even 
after the end of class. They gradually improved their skills later on.

7.	 Issues and challenges in implementing the teacher mentoring 
policy

The following issues and challenges were identified during the mentoring 
process. These issues affected the implementation of the policy. 

7.1 The mentor selection process
The selection of Mentors in Nepal is done at the Municipal level (MoEST, 2023). 
Although it is not obligatory, the mentors are selected from in-service teachers. 
However, the system is not the same in the USA. Moir, E, et. al. (2010, p. 84) 
state that the mentor selection in Durham Public Schools (DPS) is as follows:

The Durham Public Schools mentoring program releases mentors full¬ time 
from their classroom positions to support first, second, and third-year teachers 
throughout the district. Implemented in 2005, the program employs thirty-
five carefully selected full-time mentors and a part-time director. Mentors 
serve for three years and then rotate back to the classroom or go on to other 
leadership positions in the district.

A mentor has to function in the roles of relating, assessing, coaching, and 
guiding. These four functions guide the mentoring process towards its objectives 
(Portner, H., 1998, p. 7). In Nepal, mentors have to teach in their school and 
support the mentee who works in other schools. It was found quite impossible 
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to relate, assess, coach, and guide the mentee and to work as a full-time teacher 
in own school at the same time. The dual role of mentor affected both teaching 
and mentoring. A mentor in Pakhribas municipality pointed out, “I have to visit 
schools for 55 days in mentoring. How can I teach my students in full length? 
For this, I can neither mentor nor teach well.” 

A mentor has to mentor five mentees. There must be 11 meetings between a 
mentor and a mentee. Hence, a mentor has to meet the mentee 55 times in total. 
That needs 83 clock hours in real meetings. Besides that, the travelling time is also 
required. The muddy and dusty road in the locality caused another challenge. A 
mentor in Pakhibas said, " It is almost impossible to visit the schools if it rains."

If the mentors are appointed from the same school where the mentee works, 
the travelling difficulties can be minimised. Likewise, the mentors can teach 
their students before and after the mentoring sessions. Another advantage of 
appointing a mentor from the same school is that the mentor can support the 
mentee regularly.

7.2 Rigid observation form 
The mentee has to follow the classroom observation guidelines meticulously in 
mentoring. It is suggested to use the given rubrics while evaluating the classroom 
strategies of the mentee (MoEST, 2024). The rubrics sometimes did not help to 
evaluate the class properly. While observing the ‘time on learning’ of the class, 
the mentor should evaluate the class as a medium category if 2 or more students 
are not doing the task. The rubrics do not allow the mentor to convert the ratio 
into a percentage. In a class, the mentor observed that the total number of students 
was four, and three of them weren’t doing the task. By following the rubrics, the 
class became a medium category class. The class should be categorized as a low 
category class since 75 percent of the total students did not do the task. 

Regarding the effective and engaging learning strategy, the rubrics suggest that 
mentors should mark as a high category performance if the mentee uses three 
different techniques in learning facilitation. Following this principle, a mentee 
practiced explanation, demonstration, and question-answer strategy in a class. 
According to the rubrics, it was marked as a student-centered class. In reality use 
of these techniques made the class teacher-centered rather than student-centered.
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7.3 Time of Mentoring
Mentoring duration can’t be equal for all mentees. One of the best practices in 
teacher mentoring is selecting when to assist and knowing what assistance to 
provide. Just like in teaching, effective mentoring support is a matter of timing 
(Sweeny, 2005, p.132). In the Nepalese context, the time of mentoring is for six 
months (MoEST, 2023). The rationale for this time is not mentioned. A mentee 
in Pakhribas Municipality reflected on the timing, “In some mentoring aspects, 
only a month has been enough. In other aspects, six months does not seem 
enough.” Another mentee pointed out the need for a policy review regarding the 
time frame of mentoring. 

7.4 Community of Practice
Vygotsky (1981) views that learning cannot happen in isolation, as it is a social 
process that occurs through interaction with more knowledgeable others who 
provide scaffolding to support learners within their Zone of Proximal Development 
(ZPD). A mentor and other mentees function as scaffolding to support a mentee. 
MoEST (2023) has also stated that a mentee joins the community of practice. 
The community of Practice includes the novice teachers working at the local 
level. Community of practice can be either physical or digital/virtual. 

The mentor tried to connect the mentees virtually by using the computer 
application Padlet. As it processed, one of the mentees said, “My mobile phone 
doesn’t support the application, so I couldn’t join.” Another mentee said that she 
did not have a proper internet connection. Connecting the mentee physically was 
hardly possible since their school was quite far. The mentees could join the COP 
of their schools. However, there wasn’t such a policy. A mentor in Pakhribas 
pointed out that the policy should be revised so that the mentee can join the COP 
of the working school.

8.	 Conclusion
Teacher mentoring was found to improve the teachers’ skills in managing class 
time effectively. The mentee developed an inclusive learning environment by 
applying student-centered strategies in their class. That is why we can take 
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teacher mentoring as an important tool for the professional growth and excellence 
of teachers. 

Unlike other TPD strategies, teacher mentoring is a school-based teacher support 
system. This strategy is not hierarchical, but it is a collaborative effort. Teacher 
mentoring is in fact mutual discussion and learning between Mentor and Mentee. 
Another notable point of the mentoring process is that the mentor and mentee are 
from the same profession and have a common objective of improved learning 
achievement.

The researcher realized some improvements in the teacher mentoring policy. 
The mentor is selected at the municipal level. In a diverse area, the mentor from 
another school might not work with the mentee at full strength. The mentoring 
process was rigid in the sense that the mentor had to use the same tools and the 
time was the same in all cases, which was not practical. Similarly, due to the 
digital divide and geographical diversity, COP could not be fully operational. To 
overcome these shortcomings, some policy adjustments should be made.  
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Abstract

How does Multiple Intelligence (MI) theory assist every teacher to enhance 
students’ academic accomplishment? Can multiple intelligence theory 
provide students with a better comprehension of how they learn? These 
questions are the main concerns to be discussed through this study. The aim 
of the study is to find out the implication of Multiple Intelligence Theory 
for enhancing students’ academic achievement. This study follows library 
research methods which adopt an inductive qualitative nature. It collects 
data through studying and understanding information that are closely related 
with the issues from published books, documents, experts’ opinions, research 
journals and articles. It analyses that multiple intelligence theory implies each 
learner has different ways of learning and different intelligences they use in 
their daily activities. The study finds that application of multiple intelligence 
theory is highly significant to improve students’ academic performance. 

Keywords: Multiple Intelligences, education, learning environment, Howard 
Gardner, academic achievement

Introduction
In the process of acquiring knowledge and information, all the students have 
their own learning pattern and dominant intelligence. As it is believed that in 
the domain of education, each student has unique intelligence because students 
thrive in a particular learning atmosphere while struggling in others. It shows 
that students have varying levels of intelligence. Regarding this matter, Gardner 
and Hatch (1989) introduce about a novice approach to the conceptualization and 
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assessment of human intelligences which is popularly acquainted as ‘Multiple 
Intelligence’(MI). They further argue that each human being is capable of 
eight relatively independent forms of information processing, with individuals 
differing from one another in the particular profile of intelligences that they 
exhibit. Generally, ‘Theory of Multiple Intelligence’ was developed in 1983 
by Howard Gardner, Professor of education at Harvard University, through his 
book ‘Frames of Mind: The Theory of Multiple Intelligences’ which suggests 
that all people have different kinds of intelligences (Brualdi Timmins, 1996). 
This theory implies that each learner has different ways of learning and different 
intelligences they use in their daily activities; it means that, while some can learn 
in a good way in a linguistically based atmosphere like reading and writing, 
others are better taught through mathematical-logic based learning (Herndon, 
2018).  The framework of multiple intelligence theory in the classroom usually 
gives emphasis in the concept of choice by permitting the learners to get 
practical acquaintance repetition when it seems suitable (Gardner, 1983). That 
means students are handed out choices and can perform tasks at their own pace. 
From this point, it is inferred that students have varied internal derives, like that 
one is good at speaking and other in writing. The implementation of multiple 
intelligence theory in education is broad. Students apply the learning process in 
the classroom according to their own dominant intelligence and learning pattern, 
which is the most effective for them. When the students are able to identify 
what type of multiple intelligence they use to learn material, they can absorb the 
essential information in their learning process. It is equally bountiful to every 
teacher that, if they know the learner’s competence and efficiency, then they can 
treat them accordingly in the process of teaching learning activities.

In this regard, Brualdi Timmins (1996) mentions that Gardner defines as the 
capacity to solve problems or to fashion products that are valued in one or more 
cultural setting and it can be used in learning process in an expected manner. 
Taking biological as well as cultural research, Howard Gardner, professor of 
Harvard University originally introduced seven different types of intelligences 
in his research from 1991; in the intervening time, he has come to the point that 
there are a total of nine intelligences as discussed below (Herndon, 2018):
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Verbal-Linguistic Intelligence
This intelligence includes the ability to effectively manipulate language to 
express oneself rhetorically. That means in this type of intelligence, students are 
able to participate in debates, discussions, write stories, articles and engage in 
listening activities (Gardner, 1989). Learners have the ability of using language 
figuratively in distinct literary genres.

Mathematical-Logical Intelligence
It deals with the ability to detect patterns, reason deductively and it is mostly 
related with scientific and mathematical thinking (Gardner, 1989). Here, the 
students deserve the skills of problem-solving, comparison and inferential 
thinking. It follows the mathematical skills that help to enlarge the efficiency in 
reasoning and solving. 

Musical Intelligence 

This is associated with the capability to recognize and compose musical pitches, 
tones and rhymes. In this type, students are good at group songs, cooperative 
learning in the school and participate in the discussions of all kinds (Gardner, 
1989). This sort of intelligence enriches the capabilities of composing musical 
lines.

Visual-Spatial Intelligence
It gives the ability to manipulate and create mental images in order to solve 
problems. Similarly, spatial intelligence is also associated in blind children. 
Through this, students are good at visualizing the things, maps and graphics, 
group dramatic acting and visualizing the characters (Gardner, 1989).

Bodily-Kinesthetic Intelligence
This is the ability to possess mental abilities to one’s own bodily movements. 
In this type, students are good at body moments, learn by doing, and group 
projects and sports activities (Gardner, 1989). Here the learners learn by taking 
the physical moments.
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Interpersonal Intelligence
It denotes the intentions of others and it assists to enhance socialization activities. 
Here the students are good at engaging in cooperative learning, working in 
groups and good coordination to other students (Gardner, 1989). This kind of 
intelligence involves developing communicative and problem-solving skills 
among the learners.

Intrapersonal Intelligence
It is the ability to understand one’s own feelings and motivations. Here, 
the students are good at individual working, independence, reflection, self-
evaluation, and awareness of motives and desires (Gardner, 1989). This kind of 
intelligence helps to build personal consciousness and liberty in the decision-
making process.

Naturalist Intelligence 

 It designates the ability to discriminate among living things like plants and 
animals, and the natural world that consists of clouds, rocks and water (Gardner, 
1989). In this type, students are interested in field trips, animals and plants, the 
environment and model awareness. That means it assists in enhancing observation 
of natural phenomena. 

Existential Intelligence
It develops the sensitivity and capacity to face deep queries about human existence 
on spiritual and religious intelligence (Gardner, 1989). Here; the students attempt 
to learn the meaning of life, why we die and how we got together, it develops 
behavioral capacity for the students (Gardner, 2012). 

While analyzing these levels of intelligence, students possess some level of each 
intelligence, most will experience more dominant intelligences that impact the 
manner they learn and interact with the world around them (Gardner, 1987). In 
fact, multiple intelligence is such a theory describing the different ways  students 
learn and acquire information. The theory displays that an understanding of 
which types of intelligence a student may possess can help teachers adjust 
learning styles and recommend specific routes for learners. Besides this, Peariso 
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(2008) mentions that Gardner’s MI Theory has come under criticism from 
both psychologist and educators, where many believe that these intelligences 
represent innate talents and capacities, cognitive psychologist further argues that 
there is no any empirical evidence to favor the validity of this theory. In spite of 
being criticized, the theory of MI enjoys considerable popularity with educators; 
many tutors use this theory in their teaching activities for the enhancement of 
students’ academic progress (Ahvan & Pour, 2016).

Nowadays, in the digital era, the traditional way of learning does not gear up the 
students’ way of learning and educational progress, in such situations smartness 
in the study should be essential. Only focusing on the classroom reading and 
writing doesn’t guarantee the all-round development of the learners. Every 
student has distinct capabilities because one student is weak in one discipline 
but good quality in another domain (Gardner, 2012). Our education system often 
emphasizes only the grades and exams, in such scenarios the education system 
should be focused on multiple intelligence theory in order to develop all round 
progress and smartness in the quality of life (Hoerr ,2000).  To fulfill the thirst 
of smartness, MI theory possesses different types of intelligences such as word 
smart, number reasoning smart, picture smart, body smart, music smart, people 
smart, self-smart, nature smart and existence smart (Selvi, 2018). Therefore, the 
main concern of this study is associated with these research questions: How 
does Multiple Intelligence (MI) theory assist every teacher to enhance students’ 
academic accomplishment? In what ways theory of MI can be used in schools? 
Can multiple intelligence theory provide students with a better comprehension 
of how they learn?

Literature Review
Multiple Intelligence signifies a theory that enumerates various ways the learners 
absorb information through different strengths (Gardner, 1987). That means 
comprehending multiple intelligences can upgrade more inclusive and individual 
approaches to instructional setting. Here, it is attempted to review various kinds 
of research studies, journals and articles that have been carried out on multiple 
intelligence and its implication in the classrooms both in the international and 
national context on the particular themes presented in the following section.
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Multiple Intelligence Theory in the School 
Multiple Intelligence Theory is highly significant in the school because it helps 
every teacher to provide knowledge of education to different capable students 
differently. Regarding the MI theory in the school, Yavich and Rotnitsky (2020) 
conducted research in the middle school of Israel about multiple intelligence and 
success in school studies. The study states that the implementation of multiple 
intelligence theory in education is wide. Students apply the learning process in 
the classroom according to their own dominant intelligence and learning pattern, 
which is the most effective for them. Moreover, the amount of intelligence at 
the dominant level can predict and indicate students’ success at school. In the 
same way, Xie and Lin (2009) carried out research at Polytechnic University of 
central Taiwan that found out that the experimental group that possessed multiple 
intelligences looked much better than the control group on an actual hands-
on project assignment. They have found that teachers have to go according to 
students’ level of intelligence which indicates their smartness. In addition to this, 
Arulselvi (2018) investigated research on incorporating multiple intelligences 
in the English Classroom. The studies stated that multiple intelligence has 
significant implications for educational performances and they change students’ 
perceptions of intelligence and educational progress. The research on multiple 
intelligence theory in the school shows that MI theory is essential and useful 
to bring progress in the educational scenario. In the same way, Pienaar et. al. 
(2011) conducted a case study in a South African school on implementing a 
teaching approach regarding multiple intelligence theory. They have found 
that the execution of a novice approach to teaching has a positive influence 
on the learners’ instructional attainment and it also makes the students grow 
more conscious of their merits and demerits which support them to overcome 
weaknesses. Similarly, Gouws (2007) discussed teaching and learning through 
multiple intelligences in educational scenarios. He concluded that multiple 
intelligence theory could suggest particular ways that every educator in the 
global context indulge the distinct intelligences in the teaching and learning 
activities. This reveals that multiple intelligence theory is highly significant in 
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school education. The conducted research shows that it incorporates different 
intelligences that support the teachers to implement according to the level of 
their students in the school classroom.

Multiple Intelligence Theory for enhancing Students’ Academic 
Achievement
     Multiple intelligence theory doesn’t believe in only paper pencil tests because a 
learner has different capabilities in different sectors (Moran et.al.,2006). It focuses 
on learning by doing systems and learning should be associated according to the 
students’ desires and interests. In this regard, İnan and Erkus (2017) conducted 
research on multiple intelligence theory on the academic achievement of the 
students in the 4th grade primary school in Turkey. It examined the effect of Math 
worksheets based on the multiple intelligence theory. The result of the study 
indicates that Math worksheets prepared on the basis of the multiple intelligences 
theory have increased the academic achievements of the students. In the same 
way, Al-Zoubi and Al-Adawi (2019) examined a study on Multiple intelligences 
theory on academic achievement of Omani students with Dyscalculia. The 
result indicated that the experimental group was statistically significant than 
the controlled group. Similarly, Ahmad et al. (2015) carried out research on 
application of multiple intelligences theory to increase student motivation in 
learning history. In the study, the post-test recorded significant motivational 
differences between the two groups studied. It was considered that the integrated 
history lesson with multiple intelligences had increased the level of motivation 
among the students in the treatment group. Similarly, Abdi et. al. (2013) carried 
out the study with the purpose of observing the impacts of teaching techniques 
based on multiple intelligences towards the learners’ academic accomplishment 
in the science subject. They found that the learners who were directed in regard to 
multiple intelligences deserved higher scores and the ones who were instructed 
through the conventional teaching activities. In the same way, AIRowais (2015) 
investigated the study in Saudi Arabia about the MI Theory and its effects on 
the student’s educational achievement in communication skills. He summed 
up the consequences that Multiple intelligence theory brought positive impacts 
towards the students’ learning capabilities. Learners can increase their oral skills 
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by following the guidelines of multiple intelligence theory. While analyzing the 
research studies, it can be inferred that multiple intelligence theory has a significant 
role to upgrade the learning achievement of the students. The contribution of MI 
theory in the advancement of students’ academic growth is highly effective. In 
this regard, the present study plans to explore multiple intelligence theories for 
the academic enhancement of the students through these various research studies 
and articles in the national and international context. The study attempts to dig 
out MI Theory implementation in the Nepalese classroom. 

Methodology
The purpose of the study is to explore the implication of Multiple Intelligence 
Theory for enhancing students’ academic achievement. In order to dig out its 
goal, the study follows library research methods. It uses an inductive, qualitative 
method of the study. It collects data through studying and understanding the 
information that are closely related with the multiple intelligence theory from 
the published books, theories, documents, experts’ opinions, research journals 
and articles, which contain primary sources as well as secondary sources. The 
study has given emphasis on descriptive analysis of application of multiple 
intelligence theory for enhancing students’ academic achievement using library 
research methods. This is a study of analyzing the documents and the authors’ 
thoughts and perceptions.

Thematic Analysis and Discussion
The analysis is hosted on the basis of various published research studies and 
articles. The major contribution of the researcher is to explore the implication 
of Multiple Intelligence Theory for enhancing students’ academic achievement. 
Regarding the use of multiple intelligence theory in the classroom, the analysis 
and discussion can be conducted through different themes that are presented in 
the following section.

Educational assets of implementing Multiple Intelligence theory 
There are various kinds of benefits of MI theory. The intelligences can be 
implemented in all ages and in all kinds of subjects. Ahmad et al. (2015) 
argue that with the help of MI theory, students develop an increased sense of 



301lzIff klqsf–@)*@

responsibility, independence, self-direction and discipline problems are reduced 
and students develop and implement new skills; cooperative learning skills 
increase. As a result, overall academic achievement enhances. They further 
state about how to present different multiple intelligences in the classroom. 
For Verbal-Linguistic Intelligence, there must be a silent area for reading, 
writing and practicing to deliver speeches. Similarly, for Mathematical-Logical 
Intelligence, the classroom should be like an area where students can conduct 
scientific experiments. For Musical Intelligence, a class should separate for 
music listening and creating. For Visual-Spatial Intelligence, a classroom should 
include an open area for object manipulation or creation of an art. For Bodily-
Kinesthetic Intelligence, there should have an open area for body movement 
and sports. For Interpersonal Intelligence, there should be an area with large 
tables for peer work. For Intrapersonal Intelligence, there should be an area for 
individual activities. For Naturalist Intelligence; there should be outdoor space 
to observe nature significantly. For Existential Intelligence, there should be an 
observable area for the students to attempt to learn the meaning of life, why we 
die and how we got together. In such a way, MI theory can be implemented in the 
classroom in order to bring students’ academic achievement. The main concern 
is that every educator has to comprehend   students’ diverse intelligences and 
align them according to their interests and needs.

Teacher’s Role
According to this theory, the teacher's role is highly significant. Teachers should 
work with the students rather than for the students; develop the best activities, 
projects and layouts. Teachers should continuously observe students’ interests 
and successes in different areas and change the classroom layout according to the 
plan (Shearer, 2004). Here, teaching using the MI theory is essentially teaching 
in the way the child learns. Teacher has to transform as per the interests and 
desires of the students while teaching in the classroom. Every teacher’s role is 
like a guide, path tracker and facilitator in the classroom activities.
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Application of Multiple Intelligences in the classroom
According to Howard Gardner (2012), there are originally eight and later he 
added nine multiple intelligences. The application of those multiple intelligences 
in the classroom can be shown through the following table:

Types of Multiple 
Intelligence 0

 Classroom Activities Demonstrating /
comprehending 

Verbal-Linguistic 
Intelligence

Stories, author visit, poetry, 
speeches

Story writing, giving speech 
writing poetry 

Mathematical-Logical 
Intelligence  

Exercises, drills, problem 
solving

Counting, calculating, 
computer programming

Musical Intelligence Music listening, concert 
attendance

Performing, singing, dancing 

Visual-Spatial Intelligence Posters, artwork, slides, 
displays, museum visit

Drawing, painting, design, 
collages, posters, graphic 
design

Bodily-Kinesthetic 
Intelligence

Movies, video, exercises, 
rhythm exercises

Recital, athletic, performance, 
competition

Interpersonal Intelligence Teams, group work Interaction, debates, plays

Intrapersonal Intelligence Meditation, reflection time Journals, memoirs, changing 
behavior and habits

Naturalist Intelligence Farm, zoo and botanical 
gardens visits, nature walks

Collecting, classifying, caring 
for animals and plants

Existential Intelligence Read philosophical books, 
Socratic method

Stimulate existential thought, 
allow for curiosity 

Source:  https://www.uopeople.edu

Aforementioned table reveals about the ways of implementing distinct types 
of multiple intelligence in the classroom. To apply it, teachers have to conduct 
various kinds of activities in order to stimulate students towards the enhancement 
of particular types of intelligence. Every teacher and educator can tailor their 
teaching pedagogy to address distinct intelligences. That means   engaging the 
learners in differentiated instruction like visual learners get assets from graphic 
organizers and kinesthetic learners through hands-on activities in the classroom.
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Conclusion and Implications
The study discusses the application of multiple intelligence theory for enhancing 
students’ academic achievement. MI theory describes the different ways students 
learn and acquire information. The multiple intelligences vary from the use of 
words, numbers, pictures and music, to the importance of social interactions, 
introspection, physical movement and being in tune with nature. The theory 
points that an understanding of which type of intelligence a student may possess 
can help teachers adjust learning styles and suggest particular career guidelines 
for learners. Multiple Intelligence supports the idea that paper pencil tests don't 
determine the actual intelligence of the learners. MI captures distinct capabilities 
of the students inside the classroom as well. As a teacher, it is significant to use 
multiple intelligence in the classroom but at initial time you must comprehend 
the multiple intelligence theory and know which intelligence your students have 
to be able to teach them in an expected manner. As a student, it is valuable to 
know which intelligences you have so you know the most effective way to learn. 
Finally, while analyzing different scholars’ studies about MI theory, it can be 
concluded that application of multiple intelligence theory is highly significant 
to improve students’ academic performance. While analyzing MI Theory for 
enhancing Students’ Academic Achievement, the following implications can be 
undertaken for instructional practice in the Nepalese context:

Comprehending every student’s strength and weakness assists to incorporate 
personalized learning guidelines. That means, students who can assign projects 
that align with their interests and desires, developing dedication and engagement.

It supports the development of collaborative learning among the learners by 
motivating them to show their dynamic strengths that upgrades social and pair 
learning skills.

The curriculum and courses of the study can be prepared by including a variety 
of activities that give emphasis to different intelligences such as art, physical 
education, music along with conventional subjects, it propels the educators to 
create inclusive classroom activities which focus on a diverse learning needs 
atmosphere. 
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Tests and exams can be diversified farther than traditional assessment to include 
presentations, creative projects, group work, problem solving skills and supplying 
a more comprehensive observation of the learners’ understanding.

Overall, implementing the Multiple Intelligence Theory in instructional settings 
can help to expand students’ academic achievement through an engaging, 
inclusive and supportive learning atmosphere. It means that by identifying and 
finding diverse intelligences, every teacher and tutor can bring the students’ 
success in the right track in this digital world.
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A Walking Miles, learning value: The Schooling  
Tale of a Village girl

- A heartfelt reflection on how rural schooling has shaped the modern identity, 
morality, and views of a young girl.

Mina Shrestha*

It was around 1984 AD, and when I was five years old, I started my schooling 
not with my own, but being carried out on the back of my loving little uncle. My 
village was in a rural area, so the population density was very low and the school 
was very far from our town. It took me an hour and a half from home to school. 
My little uncle loved me so much, he took care of me well in spite of his studies 
as an eighth grader and made sure that I reached school daily. The one-and-a-
half-hour trek along countryside paths was the beginning of a long journey that 
would shape my values, form my identity, and chart my future. He didn't look 
tired when he carried me on his back with his school bag. In the early days, I was 
always with him in his classroom, and he never got annoyed with me. 

When I was admitted, I was interviewed by teacher Ganesh. He asked me to say 
the Nepali alphabet (Ka, Kha, Ga, Gha). Then he showed me the abacus and 
asked how many buttons there were. I answered. Sir laughed and said your sum 
of his two answers is the correct answer. At that moment, I didn't understand 
what he was saying, but I was very lucky to be able to answer what sir asked 
me. I explained. They laughed and said, "You're a good girl." I was so proud 
of myself. At the time, there was a pre-enrollment interview system, which is 
still in use. To some extent this is good because it helps to remove the child's 
reluctance to interact with the teacher in other ways, but this can have a negative 
effect on the child's psyche if the teacher fails to respond. 
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From the next day, I went to school with my little uncle. At one point, I was 
walking, and sometimes he carried me on his back. At that time, our school was 
under construction and there were no tables or benches. We used to sit on rsl6 (a 
small mat made of paddy straw). Some boys were very big and naughty, hiding 
and abusing others. This shows that society is always dominated by those in 
power. In those days, we used chalk to write on slates of heavy stone. In my first 
class, I didn't use a copy pencil. I used to do my homework, but when I got to 
school, all my writing was a mess. So much has changed now. 

When I was in the first grade, I couldn't go to school regularly because the school 
was far away, but there was a culture of handing out chocolates and cookies 
on Fridays, so I was forced to go to school on Fridays. It shows that there are 
various factors that motivate children to go to school. It can be a physical object 
or a kind and polite word from a teacher. Education at that time was influenced 
by the Panchayati system, so, at school, we sang songs dedicated to the King and 
Queen. Today, I realize that the school was promoting the Nepali nationalism 
and unity (Onta, 2021). The school that time insisted the Nepali values. 

I had only three books Hamro Nepali, Hamro Serophero, Hamro Ganit in Grades 
1-3, there was no English fashion. There was a segregation of subjects in the 
middle school, but now the government is reintroducing an integrated curriculum 
for grades 1 to 3, referring to his National Curriculum Framework 2076. This 
means that, at the time, our curriculum was based not on the influence of 
supranational powers, but on our own pace. I can still remember what happened 
when I learned how to write. I did my homework in beautiful handwriting, but 
my teacher didn't believe me that I did my homework myself. He called me into 
his office. He treated me like a thief and made me write the same letters in front 
of him. I did what he said and he believed me, but I was so embarrassed. This 
shows that children are very sensitive. Positive reinforcement is very important.

In 1987 AD, I was in the 4th grade and started learning the English alphabet and 
morals as well. I was very excited to learn the English alphabet. We were already 
accustomed to learning, so learning the English alphabet was not difficult. I used 
to be a good student in a class that learned very quickly. Our English teacher 
always liked that I read my English lessons aloud in class where others narrated 
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after me. I felt superior among them. It demonstrates the integration of Western 
education with basic concepts such as culture, language, and nationality. 

Moral science was intended to teach moral values ​​that are of great importance in 
developing human moral qualities. We have learned to respect our elders, love 
our younger ones, respect the cultures of others, and maintain social harmony. 
School education gave us values ​​and humanities. I still remember the question 
of writing true or false. The question was rkL{nfO{ ;w}+ kmf]xf]/ /fVg'k5{. (Toilets 
should not be cleaned.) I wrote "true" because I had never seen a clean toilet in 
my village, neither at school nor at home. In our village there was a system of 
pit toilets, constantly filled with excreta, installed far from home. It shows that 
the human mind is more attuned to practical experience than book knowledge. 
Schooling conveyed the values ​​of modern development. I recognize that modern 
schooling has facilitated the modernization of Nepal.

There was a very interesting incident in the final exam of the 7th grade. At the 
time, 7th grade was a district-level exam. We all finished our science exams and 
went outside. There were a lot of questions I hadn't tried, so I put the survey 
back. I was surprised that I could leave so many questions in the science exam. 
I sigh. My friend looked at me in amazement and said, "There are no questions 
on the back of the paper." I was even more surprised and glanced at the back of 
the paper.

I had a Sanskrit question that I used to find difficult. The next day, I had a Sanskrit 
exam. At first, we thought to tell the teacher about this problem, but one of my 
friends told me not to tell the teacher I was able to. Following his suggestion, 
we did the same, but I regretted doing the wrong thing. I later apologized to my 
Sanskrit teacher, but he was all right, and casually said, "I know you're a great 
student." I felt even more guilty about this mistake and promised not to repeat 
it. Sanskrit was a compulsory subject in grades 6 and 7, and students were able 
to read and write the half-letter clearly. It was our own inherent philosophy. It 
shows that there was diversity in learning from indigenous knowledge. Modern 
education is influenced by Western philosophy. People don't like to speak their 
native language, but they are fascinated by Western languages. Parents are 
proud when their children speak English instead of their mother tongue. Modern 
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education introduces children to Western culture, but lags behind their own 
culture.

In grades 6 and 7, there was a subject called Purba byabasayik siksya, which 
involved growing potatoes and leafy greens in the school garden, sewing and 
embroidering clothes, cooking and beekeeping, and much more. Learned 
behavioral and practical exercises. That taught me a lot of knowledge that I can 
use in real life. Practical education changes individual behavior and imparts real 
knowledge. By providing diverse knowledge, schooling can change behavior 
and prepare students for a practical, modern life.

In 1992, I was in eighth grade. I was tutored by a principal who used to teach 
English, but he took my studies in a different direction. I didn't know why I 
should read it before, but through various moral tales he made me understand 
how education can change a person's life. He had a very stimulating personality. 
He motivated me during my studies. Teachers are the source of inspiration for 
their students.

 In 1993, I was in ninth grade. In the ninth grade, I had the opportunity to choose 
subjects. I chose mathematics and physical education because I was interested 
in mathematics and games. It shapes my life now. Schooling plays an important 
role in determining the future. Modern education is more materialistic. I am 
very grateful to my optional mathematics teacher who made me teach problems 
of optional mathematics to my classmates on the board everyday which made 
me strong in mathematics. Self-practice construct knowledge in learner. Modern 
days learner search for readymade answers. They are impatient.

My science teacher used to say, "Mina is like black pepper, ;fgL eP klg /fgL  

l5g\ (Small in stature but strong in spirit)." Because of this phrase, my classmates 
used to make fun of me as the "Queen of Sir”. Selection of praising word is 
sensitive and important task. My physical education teacher used to take me 
as a role model in gym and yoga because I can do everything very easily 
because of my physical flexibility. Other girls are hesitant to practice yoga or do 
gymnastics. They felt uncomfortable in front of the teacher and the boys because 
the boys would make different comments. Modern education speaks of equal 
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opportunity and gender discrimination. However, many children are deprived of 
opportunities. Women are oppressed.

I went to school every day, but I was late for school most of the time. I remember 
one day in ninth grade when I was late for school and my Nepali teacher asked 
if it was dawn. I was embarrassed because all my classmates were laughing out 
loud, but it was not an interest but a compulsion. I used to go to school after 
doing all the daily chores with domesticated cows. It taught me a sense of duty 
and punctuality. One day our head teacher called me in office and asked me that 
why I was irregular in school, if I had any problem, should he talk to my mother 
to make me school regular. But I told him that I could manage myself. It taught 
me problems comes always with solution. We should realize and identify on 
time.

When I was in ninth grade, our school was appointed as the first female elementary 
teacher. I was very happy at that time. I had never seen a female teacher before, 
so I felt that this girl could become a teacher. At that time, I thought that if I 
studied hard, I could become a teacher. My dream came true and I am now. 
Progress needs stimulation. Positive impulses can always bring about positive 
change and lead people toward their goals. 

Days were passed anyhow, I had taken SLC examination of 2051 B. S. Our 
result published after six months of examination. I received the results 3 days 
after publication. However, I wasn't satisfied with the results because I didn't get 
as many grades as I had hoped. I cried a lot, wishing I could concentrate more 
on my studies. The principal convinced me that in our school she was the only 
17 out of 51 students who passed her SLC exam and I was second in my class. 
I didn't think about going to college and dropped out for that year because of 
mother’s health problems.

Education is the foundation of life that shapes life. The school imparts 
contemporary practices from local to international levels. Modern education is 
the latest and modern version of education taught in schools and institutions in 
the 21st century. Modern education not only focuses on academic excellence 
but also aims to develop students' critical thinking, life skills, value education, 
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analytical skills and decision-making skills (Changwong et al., 2018). Modern 
education also uses modern technologies such as mobile applications, audio 
and video platforms such as YouTube, podcasts, e-books and movies to teach 
learners and make the learning process more engaging and interesting (Lalitha & 
Lal, 2022). Still modern education seems to focus less in indigenous knowledge.  
But, our country is very reach in indigenous technology which are directly 
connected to science but there is very less inclusion of indigenous education in 
our education system. Modern schooling westernizing our children in the name 
of discipline (Chinnammai, 2005). They feel proud to be westernized.

We learned in teacher-centered classrooms. This is a system in which the teacher 
comes first and the students sit in neat, orderly rows to listen to the lecture and take 
notes. This system was, and still is, to some extent, the core of our educational 
system. Schools have relied on this for decades, but only recently have they seen 
a major change. In the 21st century, technology has become an integral part of 
our daily lives (Costley, 2014). No one can deny that it has overhauled our world 
and, more importantly, our education system. From chalkboards to whiteboards to 
smartboards, technology has become a major source of our research, knowledge 
and education. This blog reveals the modern education system and how it is 
replacing traditional teaching methods. This transformation in education will 
be welcomed positively, conversion required. Abandoning tradition and culture 
in the name of modernization is a shame. Of course, modern education creates 
a global village, but we must not destroy our own village. Integration of native 
education into the modern education system is essential to promote the holistic 
development of the child in modern schooling. The modern education system 
makes me wonder, "Do I have the right to study at my own pace?"

My trip to walk for Miles at school to become myself is evidence that learning is 
not simply providing knowledge - it builds values, nurtures dreams and shapes 
identity. Even in a small village in the countryside, in the middle of the straw 
carpet and shale, a girl can find the foundation of a modern and important life.
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Abstract

The education is framed within the curriculum. The curriculum addresses 
not only the needs of a country but also incorporates the global trends. It 
includes everything that takes place, and everything that does not take place, 
within the purview of the school. It is a framework that sets expectations for 
student learning. It serves as a guide for teachers, a roadmap that establishes 
standards for student performance, and teacher accountability. Therefore, it is 
a must-know entity for professionally sound, skilled, and motivated teachers. 
This article explores the fundamental philosophical bases of curriculum that 
a teacher should be aware of so as to reflect its implication into pedagogical 
practices.   In particular, it argues what parts or elements of curriculum is 
deemed necessary for teachers and students, and how they are to be used for 
effective learning facilitation. On the other, contextualizing the curriculum is 
inevitable for relevant, practical and enhanced learning, which is to be done 
by the teachers. It tries to give some insights on adapting curriculum and 
textbook so as to fit to the needs and context, and supplimenting curriculum 
with inclusive classroom practice.

Key words: curriculum development, principles, implementation, adaptation, 
inclusive practice

Introduction
The term curriculum is considered to come from the Latin word ‘Currere’ 
which means ‘race course/ to run/run away, referring to the course of deeds 
and experiences through which children grow to become mature adults. In 
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simple form, it is understood as a defined and prescribed course of studies which 
students must fulfill in order to pass a certain level of education. In general, the 
term curriculum is taken to mean ‘the organization of sequences of learning 
outcomes (Tawil & Harley, 2004: 17). It represents a ‘guide for teachers to plan 
the activities for an academic year and prepare individual lessons (INEE,2002). 
For Good (1959), it stands for the “overall plan of content or . . . materials of 
instruction the school should offer the student by way of qualifying him for 
graduation or certification or the entrance into a professional or vocational 
field school”. National Education System Plan, 2028 defines curriculum as the 
educational programs formed to fulfill the goals of education. 

In this way we can say that curriculum is a predetermined subject matter contents 
presented in a planned sequence of experiences leading to certifiable completion. 
It is the base for the learning outcomes and activities through which the teaching 
learning process moves in advance. 

The curriculum is the crux of the whole education process. Without the curriculum, 
we can't conceive any educational endeavor. The curriculum is said to have 
existed at three levels: what is planned for the students, what is delivered to the 
students, and what the students experience. These three levels can be termed as 
intended curriculum, implemented curriculum and attained curriculum. Intended 
curriculum is the educational goals and aims found in national or regional 
curriculum guides and other documents intended to guide the education process; 
it can also be “found in teacher’s guides, textbooks, and systemwide curricular 
policy documents” (Schmidt et al, 1996, p. 18). The curriculum developed by 
Curriculum Development Centre is intended curriculum. The implemented 
curriculum includes the strategies, practices, and activities within the context of 
the classroom. It is the curriculum implemented by teachers in their classroom 
setting. The achieved outcomes of intended curriculum is the attained curriculum 
(Schmidt et al, 1996). Therefore, there should be a minimal gap in these three 
levels for the successful implementation of curriculum. Teachers have a prime 
role in successful implementation of any curriculum. If intended curriclum is 
implemented very well, students attain most of the learning outcomes provisioned 
in the intended curriculum. This is the reason teachers should have a very strong 
understanding of the curriculum they teach. 
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Philosophical Bases of Curriculum Development: Knowing the 
Underlying Standpoint
Curriculum is a human development blueprint. It is guided by the assumption of what 
kind of person we want to make in a country. Therefore, curriculum developers must 
think about “What” and “How” aspect of curriculum development and delivery. The 
following are the guided questions for curriculum development: 

a.	 What is the education?
b.	 How should the curriculum be organized?
c.	 What kinds of education practice should be realized in schools?

Based on these guiding questions, there are two stages of curriculum development 
process: a. Preparation phase, and b. documentation phase. Preparation phase 
includes deciding a country's educational position, choosing a basic learning 
theory, deciding what kinds of competencies students are expected to acquire, and 
creating a competency model. This phase provides a philosophical foundation for 
the documenting phase of curriculum development according to which writing a 
curriculum framework, and writing curricula by learning area and by grade are 
accomplished. 
A country's educational position is based on some of the philosophical 
foundations or principles of curriculum. They provide the guiding principles that 
shape educational content and objectives. Drawing from various philosophies, 
perennialism, essentialism progressivism and reconstructionism are the four 
major standpoint for countries to lay their country's educational position. These 
philosophical underpinnings influence decisions about what to teach, how to 
teach, and what values and skills students should acquire. They serve as the 
bedrock upon which educational frameworks are built, reflecting societal beliefs 
and shaping the future citizens and professionals. 

These four philosophical bases have strong implications in curriculum development 
and educational focus. Their implications are briefly elaborated below: 

Perennialism 
Perennialism emphasizes timeless knowledge and ideas. It advocates for 
a curriculum based on classical works, philosophy, and subjects that have 
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enduring value. Perennialism aims to develop students' critical thinking, cultural 
literacy, and appreciation for intellectual pursuits. According to Lailisna, (2022) 
perennialist educational theory is a theory that actually tries to ‘restore’ local 
wisdom and culture in the past.

Essentialism
Essentialism is a philosophy that emphasizes the importance of a common core 
of knowledge and skills. It seeks to transmit essential cultural and intellectual 
content to students, focusing on subjects like mathematics, science, literature, 
and history. Essentialism aims to equip students with a strong foundation of 
knowledge and values for responsible citizenship. It emphasizes that education 
must be functional and relevant to needs, both the needs of individuals, families 
and the needs of various sectors and sub-sectors, both local, national and 
international (Witanti (2016).

Progressivism 

Progressivism emphasizes the importance of experiential learning and adjusting 
educational practices according to the needs of learners and staff (Kubeka & 
White, 2014). It encourages active learning, problemsolving, and the application 
of knowledge. As per this philosophy, students learn through experiences that 
are relevant to their lives and interests. Progressivism aims to foster democratic 
values, social engagement, and the development of practical skills needed in the 
contemporary world.

Reconstructionism
Reconstructionism is an educational philosophy that sees education as not just 
a means of transmitting knowledge, but as a tool for social change. It emphasizes 
that education should focus on providing the learners the skills to solve various 
social problems. Sadker & Zittleman (2010) posit that the aim of education is 
to motivate schools, educators, and students to direct their efforts and studies 
towards mitigating widespread social disparities. Reconstructionists not only 
aim to educate a generation of problem solvers, but also try to identify and 
correct many noteworthy social problems that face our nation. 

Based on these principles, the educational positions whether acquiring 
knowledge vs. acquiring life skills is decided. If a country adopts the educational 
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standpoint for acquiring knowledge, subject based curricula like language, maths, 
science, geography, etc. are developed. This type of curriculum is influenced 
by perennialism and essentialism. On the other hand, if a country adopts 
educational standpoing for acquiring life skills, experience-based (thematic) 
curriculum is developed where all subjects are integrated, and students can study 
various field in one theme. This type of curriculum is guided by progressivism, 
reconstructionism. 

Now, let's analyse our school level curriculum from these four philosophical 
perspectives. Basic Level curriculum for Grade 1-3 is developed in an integrated 
way. Therefore, it can be marked as experience-based curriculum whereare 
curricula of other levels are competency-based and they adopt a variety of 
standpoints, some thematic and some subject/content-based. This indicate that 
Nepal has still not fully adopted progressivism and reconstructionism but our 
educatioal focus seems to have between essentialism to progressivism. However, 
there are ample activities to incorporate the essence of reconstructionism. This 
provides a great space for teachers to adapt the curriculum so as to reach to the 
focus of reconstructionism. 

These four philosopical foundation to education and their curricular implication 
with our status is summarised in the table below:

Philosophical 
base

Educational focus in curriculum Nepal's status

Perennialism Teaching absolute knowledge 
established in the past

Essentialism Teaching modern knowledge that 
can be adapted to the present age

Progressivism Acquiring useful skills to live in 
society

Reconstructionism Acquiring skills to solve various 
social problems
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Apart from these philosophical bases, choosing a learning theory is another basis 
of curriculum development. It helps determining the focus on what teachers 
should teach or focus on how students understand. The first learning theory 
is behaviourism which assumes taht teachers teach and students' practise. In 
behaviourism, teachers provide stimulus, students respond to it. The change 
in behaviours through this process is learning. Behaviourism emphasizes 
observable behaviours and external stimuli as the primary focus of learning. It 
asserts that learning is a result of conditioning thr ough repeated associations 
between stimuli and responses. Reinforcement and punishment play key roles 
in shaping behaviours. The emphasis is on measurable outcomes and changes in 
behaviour, with minimal consideration of internal mental processes. 

The second learning theory is constructivism which assumes that teachers 
provide problems and students inquire on these problems, and find solutions. 
In constructivism, learners learn new knowledge and experiences through 
assimilation with existing knowledge and previous experiences, reconstructing 
and accommodating as new knowledge. Constructivism centres on the idea that 
learners actively construct knowledge by engaging with their environment and 
experiences. It highlights the role of prior knowledge and cultural context in 
shaping understanding. Learners assimilate new information by connecting it to 
their existing mental structures, and they often learn best when they can relate 
new concepts to real-life situations.

Collaboration, reflection, and personal sense-making are integral to this approach. 
Constructivism has influenced educational practices these days worldwide. It 
has informed the development of student-centered approaches to teaching, such 
as inquiry-based learning, collaborative learning, problem-based learning, and 
project-based learning along with scaffolding and zone of proximal development. 

The 5E Constructivist Instructional Model is a pedagogical framework widely 
used in education and other disciplines. It is based on constructivist principles 
of learning, emphasizing active engagement, inquiry-based exploration, and 
scaffolding of knowledge. The 5E model consists of five phases: Engage, 
Explore, Explain, Elaborate, and Evaluate. The 5 E's allows students and teachers 
to experience common activities, to use and build on prior knowledge and 
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experience, to construct meaning, and to continually assess their understanding 
of a concept (Saarsar, 2018). 

Another important aspect in curriculum development is deciding what kinds 
of competencies students are expected to acquire, and creating a competency 
model. There has been a paradigm shift in what we want students to acquire in 
course of time. Before 2000 AD, we used to focus mostly on what students know 
(Knowledge) whereas at present times we focus on what students can do (abilities 
and competencies). Therefore, what kinds of competencies we want students 
to acquire are determined before the curricula are drafted. There are different 
competency models in global trends since the 2000s like Key Competencies 
(OECD), 21st Century Skills (USA), General Capabilities (Australia), Core 
Skills (UK), etc. Nepal has adapted these competency models and has developed 
soft skills. These soft skills are to be focused and achieved in terms of learning 
facilitation in the classroom. The teacher should focus on enabling students 
not only the academic ability (knowledge and skills) but also thinking ability 
(competencies).

The discussion on this section is related to the underlying bases of curriculum 
development. These are important for the teacher as they guide teachers right 
to the intent of the curriculum and adapt in need. It also helps teacher to 
understand the subject-specific curriculum document well. These philosophical 
and theoritical principles are well stated National Curriculum Framework for 
School Education, 2076. Furthermore, the national goals of education, level-wise 
competencies, subjects and credits for all the levels and grades along with the 
provisions of certification and accrediation are clearly provisioned in National 
Curriculum Framework for School Education, 2076.  

Curriculum Document: Translating into Action for Enhanced Learning

The subject-specific curriculum is translated into action by teachers into the 
classroom through classroom instruction. The curriculum developed based 
on the philosophical foundations and learning theories include visions (aims), 
principles (including a competency model), educational levels, learning areas 
and annual time allocation, pedagogy (teaching and learning approaches) and 
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assessment. Nepal's school level curriculum is structured in the given aspects or 
elements. A brief discussion with pedagogical implications of these aspects is 
stated hereafter:

a.	 Curriculum Introduction
This is the introductory part of each curriculum. This part presents what/why the 
subject is introduced in Nepal.  It provides a birds' eye view of what the curriculum 
expects and how it is structured. It is important for the users to find the main aim 
of curriculum, its credit, weight and crux of curriculum.

b.	 Competencies
School level curriculum in Nepal has been developed according to the principle of 
the competency-based curriculum. Competence is a statement which describes the 
display of a certain ability that blends knowledge and skills and can be observed 
and measured. Competency-based refers to systems of instruction, assessment, 
grading, and academic reporting that are based on students demonstrating that 
they have learned the knowledge and skills they are expected to learn as they 
progress through their education.  Competency is also based on student mastery- 
their performance against learning outcomes through a set of pre-defined learning 
objectives. Competencies in school level curriculum are stated level-wise, meant 
to achieve these stated competencies by students by the end of the level. 

Competencies are important for users or teacher in terms of assessing students' 
proficiency and for level accreditation and equivalency. 

Learning Outcomes
Learning outcomes are clear statements of what a learner is expected to be able 
to do, know about and/or value at the completion of a unit of study, and how well 
they should be expected to achieve those outcomes. It states both the substance 
of learning and how its attainment is to be demonstrated. 

An effective set of learning-outcome statements informs and guides both teachers 
and students. It is important for teachers as it it informs the content of teaching, 
the teaching strategies they will use, the sorts of learning activities/tasks they 
set for students, and appropriate assessment tasks. It is equally important for 
students to guide their studies and assist them to prepare for their assessment. 
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This is one of the most important parts in a curriculum that a teacher should 
know. Curriculum-based teaching and teaching without textbook is possible only 
when a teacher clearly has an understanding of the curricular learning outcomes. 
It is also the foundation of assessment for learning, assessment as learning and 
assessment of learning along with the scope of contents.

c.	 Scope and Sequence
Scope and sequence of contents is developed based on the learning outcomes 
of the curriculum.  It refers to the organization and sequencing of content and 
skills in a curriculum. A scope and sequence explains what content a curriculum 
is going to cover to what extent, and when that content should be taught in a 
specified time duration at each grade level or within a specific subject, providing 
a roadmap for instruction. 

It is a must-know part of curriculum for teachers as it helps teachers plan 
instruction, select appropriate resources and materials, and align assessments 
with the intended learning outcomes. It provides a framework for ensuring that 
all students receive a consistent and systematic education, promoting continuity 
and coherence across grade levels and subjects. It is equally important for 
students as well so as to ensure coverage of contents of the curriculum.

The school level curriculum of Nepal presents the detailed elaboration matrix of 
scope and sequence that shows a clear bird's eye view of the curriculum contents. 
The textbooks and instructional tasks are also developed based on it.

d.	 Learning Facilitation Process
Learning facilitation process is an important element in a curriculum. It defines 
principles of learning facilitation, a list of methods and techniques that are used in 
facilitating the subject. As teaching is more than a set of methods, this section in 
curriculum guides teacher for learning facilitation and their role. The curriculum 
has assumed the role of teachers as a student needs analyst, assessor, coach, and 
materials/resources developer. It has emphasised the learners' autonomy, use of 
ICT and diversity as resources. It also gives a clear guidance for the users which 
suggests exemplar teaching and learning activities.
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For effective facilitation, a teacher should follow the given considerations:

	 i.	 Culture, ethics, moral values, languages, criticality, reflexivity, 
creativeness, analytical thinking, life skills, communication and 
interpersonal skills are some of the aspects that are necessary to orient 
to our students. So, the traditional and sole teaching method only 
can’t contribute to the perfect teaching for the learners. Therefore, it is 
necessary to reorient our pedagogy with multi-paradigmatic approach 
to enquiry i.e. we should focus on different approaches/aspects of 
knowledge and enquiry during the method/ approach we adopt while 
teaching irrespective of any subjects.

	 ii.	 Be aware of students’ individual needs. Adapt the tasks, link the 
content with the context, make the students feel comfortable working 
in groups/pairs/individually, and give ideas/examples to make the 
learners comfortable.

	 iii.	 Use of effective and open-ended questioning techniques to encourage 
student inquiry. For this, encourage students to pose their own questions, 
evaluate the information presented and make informed decisions about 
the information.

	 iv.	 Scaffold the tasks and apply the principle of zone of proximal 
development in learning.

	 v.	 Disempower reductionism. We may have negative taboos about thinking 
pattern, knowledge generation, and way of life and so on.  We ourselves 
often say, ‘Is elephant big reading?’  There are a number of reductionisms 
in our practices and life. So, it is necessary for us to orient the students 
against reductionism so that they could develop positive attitude.

	 vi.	 Integrate critical competencies in the classroom instructions. Erkens, 
Schimmer & Vagle (2018) mentions critical competencies that are to 
be grown in tomorrow's citizens in today's classroom. They empasize 
on assessing, measuring and growing these critical competencies. They 
are: Habits of mind (disciplined mind, synthesizing mind, creating 
mind, respectful mind and ethical mind for growing deeper thinking), 
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self-regulation (cognition, metacognition, hope, efficacy and growth 
mindset), critical thinking (student-driven critical thinking, skills that 
transfers beyond the classroom, unpacking, repacking and assessing 
critical thinking), collaboration ( assessing, measuring and growing 
collaboration), creative thinking (allowing for non-conformity, 
embracing productive failure, understanding multifacets of creativity, 
teaching and assessing creative process), communication (asessing, 
measuring and growing communication), digital citizenship ((asessing, 
measuring and growing digital citizenship), and social competence 
((asessing, measuring and growing social competence). 

	vii.	 Make use of decentralized pedagogy i.e. using local people to teach 
certain aspects of culture, values etc. It is an emergent feature of current 
practice in teaching profession.

	viii.	 Bring innovation and creativity in teaching and learning process. Most 
of the things are taught for the sake of teaching and the students parrot 
it for the sake of good marks in the examination without linking them 
in other dimension of our life and application. This trend has resulted 
the teaching learning as a mechanization rather than creative intellectual 
dynamic profession. Moreover, the mindful creativity of the students is 
also nipped in the bud. Therefore, avoid it. 

	 ix.	 Follow reflective practices in teaching. Reflection in teaching refers 
to teachers subjecting their beliefs and practices of teaching to a 
critical analysis. It is ‘deliberating on experience and that of mirroring 
experience’ (Pennington 1992:47). Reflective teaching focuses on 
technical rationality (i.e. examining teaching behaviors and skills after 
an event), reflection in action (i.e. action we do in teaching), reflection on 
action (i.e. thinking back what we did in teaching), reflection for action 
(i.e. what is to be done) and action research. Our teaching should also be 
guided through reflective practices so that we could meet the dynamism 
of contemporary needs and professionalism.
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	 x.	 Other general considerations in learning facilitation:

•	 Cover the contents of the teaching in such a way that students grasp 
and retain more.

•	 Engage the students in thinking deeply about the contents.

•	 Motivate students to take more responsibility for their own learning.

•	 Teach students to read for themselves, actively and analytically.

•	 Focus on fundamental and powerful concepts with high 
generalizability as a tool for the solutions to real-world problems.

•	 Regularly question the students.

•	 Use concrete examples and illustrate abstract concepts.

•	 Bring “Real-Life” scenarios into the classroom and move the students 
away from memorization.

•	 Encourage creativity.

•	 Encourage students' participation.

•	 Always seek brainstorming. Do never readily find solution for 
students.

•	 Teach students to think critically across the curriculum.

Teaching is not just the transfering the knowledge of the prescribed syllabus. It 
is more than the teaching of prescribed syllabus within classrooms and to test 
the students' performance. It should be related to the students' life experiences 
and their overall personality development. Teachers are the key persons to bring 
expected changes in the students. They can play vital role to provide opportunities 
for the life experiences to the students. For this purpose, the teachers should be 
trained and they must have the clear vision (understanding) about the objectives 
of the curriculum and also the real-life contexts.
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e.	 Assessment
The assessment process examines the extent to which students have achieved 
the intended learning outcomes of the subject. Therefore, it is essential that the 
learning outcomes form the basis of what is assessed and how it is assessed. The 
school level curriculum in Nepal expects the use of both internal and external 
evaluation procedures. Assessment areas and sample tasks are suggested for 
internal assessment whereas the Test Specification Chart is given for the external 
evaluation. Teachers and students should be very well aware of these provisions 
and execute the specified assessment process in true intent of the curriculum.

f.	 Suggested project works and practical works 
Project works and practical works are given a prime emphasis in school level 
curriculum in Nepal. For this, samples of project works and practical works are 
suggested. They are provided as samples. Moreover, a creative teacher needs to 
contextualise these projects or design and develop other relevant project works 
so as to fit to their context, and develop the skills to solve societal problems and 
link education to our life.

While facilitating the project task, it is necessary to keep in mind that all students 
involve equally in doing the task. Have in mind what materials and resources will 
be accessible to the students. Next, students may need assistance in managing 
their time - a definite life skill. Finally, have multiple means for assessing students' 
completion of the project (peer/teacher for example). Give clear instructions and 
introduce the project carefully to students. Monitor students during individual/
pair and group work, asking questions and praising as you do so. Ensure you 
assess individual progress and adapt questions to suit different students.

The above discussion focuses on different components of school level curriculum 
in Nepal and indicates the main pedagogical implications for teachers and 
students. Teachers should be able to use these aspects very well so as to have 
better learning facilitation. In general, teachers can make use of curriculum for 
instructional planning, classroom instruction, task and material development, 
simplification of difficult content, developing testing tools for assessment and 
evaluation, assessing the student level, and remedial teaching. Furthermore, the 
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study of curriculum helps teachers to have conceptual clarity on the subject, 
purposeful teaching, and also enhances content knowledge.

Adapting Curriculum and Textbook: Fitting for Head, Heart 
and Hands
Teachers, as the facilitators of learning should provide a variety of activities 
that address learning, language, and cultural differences. Activities within the 
classroom should include a variety of cultures, learning styles, and multiple 
intelligence. Gardner (2004) argue that the teacher should know the multiple 
intelligence of students to foster learning in the classrooms. This has the 
pedagogical implications of applying different ways of teaching and learning. On 
this backstop, the same curriculum and content donot fit in all locality, context 
and to all students. These demands adapting curricular contents. 

On the other hand, textbook is one of the main tools in delivering the curriculum. 
It influences the whole learning process. It guides the contents, the methods and 
the procedures of learning. Therefore, teachers have to be capable of using the 
book appropriately. While using it, they can use the tasks in the lessons or in 
some specific cases; they can adapt these tasks to fit the needs and context of 
their students, so that the lesson would be meaningful, enjoyable, and relevant 
to them. 

For the adaptation, the teacher can adapt content, fracture the chapter, highlighting 
key concept, simplify the task and text, apply differentiated instruction, move 
beyond the textbook, etc. based on the particular classroom and local context. 
Moreover, a teacher should be able to use the strategies of adding, omitting/
reducing, extending, modifying, rewriting, restructuring, replacement, 
simplifying, reordering of the tasks for adaptation of contents. 

Supplementing curriculum with Inclusive Classroom Practice
A curriculum and textbook are well and better implemented when they are used 
with inclusive classroom practice. Consider about the inclusive practice that are 
needed to be applied in the classroom. Examples of how teachers can improve 
their inclusive practice so that all students can present, participate and achieve 
are presentend as follows:
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•	 Identify whether your school, classroom and lessons are inclusive – what 
are the barriers?

•	 Solve any barriers or issues and create solutions for individual students 
so they can present, participate and achieve in your class. Information 
you might use is below.

•	 Know your students and keep an individual record of:

o	Their names

o	Any learning difficulties

o	Any disabilities

o	Any specific information about their family 

o	Their likes and dislikes

o	Religious beliefs

o	Ethnic origins

o	Preferences to learning

o	The plan of how you will support each student’s needs

•	 Create a positive learning environment for all students.

•	 Ensure your outcomes are differentiated to allow for different needs.

•	 Use learner-centred approaches, group work and use multisensory 
approaches.

•	 Encourage a flipped classroom approach.

•	 Use peer and collaborative learning approaches.

•	 Support social and emotional needs.

•	 Differentiate through, for example, the use of writing frames and graphic 
organisers.

•	 Provide opportunities for initial, formative (self, peer assessment and 
teacher) assessments.



329lzIff klqsf–@)*@

•	 Provide feedback about what they are doing well and what they need to 
do to improve.

•	 Monitor these targets regularly with the students to ensure they are 
progressing.

•	 Have meetings with other teachers and share example/ideas about 
inclusive practice.

Conclusion 

The curriculum represents the expression of educational ideas in practice. The 
curriculum exists at three levels: what is planned for the students, what is 
delivered to the students, and what the students experience. These three levels 
can be termed as intended curriculum, implemented curriculum and attained 
curriculum. It is said to be a successful curriculum if there is a minimal gap among 
the three. For this, successful implementation is necessary which depends on 
skilled and motivated teachers. This is possible if teachers demonstrate a strong 
understanding of the underlying philosophical bases of curriculum and learning 
theories along with skills of translating the curricular competencies, learning 
outcomes, contents and assessment process into actions through classroom 
instruction. No education is better than its teachers. Therefore, teachers should 
develop a good understanding of the curriclum they teach, and trasform the 
competencies and learning outcomes on part of students' ability.
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Abstract
Modern development looks like urban surroundings becoming controlled by 
concrete constructions, leading to environmental degradation and damage to 
natural habitats. West-centric dominant culture represents a hegemonic culture that 
often refers to the marginalization of minority cultures. Similarly, the significance 
of Rigvedic architecture and civilization lies in its ability to deal with alternative 
standpoints on municipal development and cultural sustainability, countering the 
hegemonic leanings of contemporary development while encouraging harmony 
with nature. Unfortunately, fulfilling the Eurocentric interest, modern education 
that encourages unrestrained development and concrete desertification based 
on industrialization is restricted to subsistence education rather than indigenous 
development due to the hegemony of mass education. In this context, the current 
educational system has both restrictions and gaps. It is clear from this trend 
that diversification is given less importance, the industrial mindset holds to the 
resources, and the empowered group receives more authority. It is continually 
destroying diversity and ideas as well as the land. It appears to be both anti-socially 
responsible schooling and anti-Rigvedic practice. As a result, this article aims 
to explore alternative solutions to several points of uncovering the experiencing 
lifelessness, such as concrete desertification blocking the breathing of the Earth 
and hegemonic culture kicking the indigenous cultures. For that, the paper applies 
the qualitative desk study method with content analysis, discourse analysis, 
and narrative analysis. By interpreting ancient content as well as discourse and 
proposing alternative thinking, the study seems relevant to a nuanced exploration 
of contemporary urban challenges through a Vedic and indigenous lens.

Keywords: Rigvedic architecture, Rigvedic civilization, contextualization of lifestyle, hegemonic 
culture, and Ayodhya. 
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Earth Democracy and Rig-Vedic Architecture: A More-than-
human Concept
The Rigveda (RV) is the earliest existing Vedic scripture. It is a range of 
collection of hymns about supernatural beings that can be interpreted in diverse 
ways. From the Rigvedic civilization perspective, the RV mentions a developed 
space as a village, while the woodland is discussed as a jungle (RV, 10.90). A 
village is a place known as a hilltop town named 'Pur' (RV, 4.30.20). It seems to 
ignore this practice and mention the 'pur' built of stone and metals. Metal (iron) 
purses are mentioned in various places, such as 'offering worshippers continuous 
happiness and keeping metal guardians' (RV, 1.58.8), ' when we prepare butter 
and milk products and services, then guard us with those enormous unending, 
endless golden cities and metals' (RV, 7.3.7), 'Saraswati, as a charioteer (clears 
the route), as strong as a metal city' (RV, 7.95.1), and 'construct the cow stall, 
build unbreakable towns of metal; don't let the handle leak, make it sturdy' (RV, 
10.101.8). As Rigvedic cultural carriers, it appears that we aren't serious about 
core values as well as transformative practices of Rigveda, such as Swarnamayi 
Lanka, Golden Temple (Shikkha - Amritsar, India), Pittalhar temple (Jain - 
Ahmedabad, Gujarat), and Golden Buddha in Thailand. Our attention is focused 
on the Western concrete model, which generates dust and works against the 
'Earth democracy' concept.

The idea of "Earth Democracy" promotes an evolution in contemporary thinking 
and governance  that prioritizes justice and sustainability (Shiva, 2005). Its 
main goals are to uphold food independence, acknowledge the inherent rights 
of nature, advance biodiversity, strengthen local communities, preserve cultural 
variety and traditional wisdom, advance societal equity and fairness, and 
encourage peaceful alternatives. This holistic strategy encourages decentralized, 
community-based governance for a sustainable and inclusive future, envisioning 
a society where the welfare of the Earth and its humans takes priority over selfish 
financial priorities. It is asserted that Nepal's short- and long-term development 
objectives are seriously hampered by inadequate infrastructure. Period plans, 
progress reports, and updated statistics from the Ministry of Finance support 
Nepal's concretization by offering a thorough picture of the necessary investments 
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(Osmani & Bajracharya, 2007). It evaluates the economy's resources as well 
as financing methods to cover the infrastructure shortfall with both local and 
foreign funding, but it ignores our ancient praxis or long-standing tradition.  

Maya, a famous architect of Hindu tradition, put the mentioned concepts into 
practice by making three Purses out of gold, silver, and iron. We remained 
listening to its local cultural stories like Swasthani and continued to establish 
Maya as a monster. In another context, Maya Danava is another name for the 
architect  Maya. In Hindu mythology, he was a great architect, builder, and 
magician. According to the Mahabharata, he was a Danava (a sort of demon or 
Asura) who constructed the magnificent Maya Sabha palace for the Pandava 
brothers in the city of Indraprastha (Maretina, 2022). We appear to disregard this 
tradition and rush to create concrete and dusty towns in areas rich in agricultural 
and natural resources. We refuse to learn from the Gorkha Durbar and Palpa 
Durbar. We are working around every minute to build concrete desertification 
and dusty towns in fertile areas like Jhapa, Kathmandu, Pokhara, Butwal, 
Dang, and Kailali. We are attempting to destroy our past. As we lost the Khikha 
culture in this valley, the lost history of Kathmandu tells the reality, but we are 
uninterested in listening to it.

Folk art and court art are two different architectural styles in the Rigvedic era 
(Khanal, 1995). RV explores Indra's house (RV, 3.53.6), the house as the dwelling 
or abode (RV, 4.49.6), Ashwin's dwelling (RV, 8.10.2), the existence of a bird 
nearby the house (RV, 2.42.3), and a courtyard-and-wall-enclosed Duron house 
(RV, 5.76.4). Similarly, this Veda describes Harmya as the mansion (RV, 7.55.6 & 
1.121.1) and as the paternal mansion (RV, 7.56.16). In RV (7.88.5). In Rigvedic 
texts, Varuna is asked, "May I visit your huge, comprehensive thousand-doored 
dwelling?" It is named the Brihatman. Using the stated context as a reference, 
Khanal (1995) argued that another Rigvedic notion is a mansion with 100 
pillars and doors.  As a result, it appears that the Rigvedic notion is centered on 
simplicity and wealth rather than the depiction of poverty as it is presently. It 
seems to be accountable for environmental and cultural sustainability through 
the concept of 3R, i.e., reuse-reduce-recycle (Taylor & Taylor, 2022). However, 
it seems that we are ignoring this issue.
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Chardis was a typical home with roofing (RV 6.15.3); Harmya was a mansion 
with multiple rooms, grandparents, many women, and even a guard dog at the 
entry (RV 1.166.4, 7.55.6, 10.55.6); and gotra was a multi-residence building 
with animal rooms (Ghoths). According to the description of Harmya, it featured 
an open courtyard in the center and women's rooms in the back. This suggests 
that the form was comparable to the suggested plan in later Vastushastra 
books. Sayana interpreted the description in 7.55.6 to mean a prasada (palace). 
Therefore, it seems that Rigveda argues Eastern socially responsible and more-
than-human concepts (Pedersen & Pini, 2017) like nature or natural settings 
or shared culture with living beings, not human-centric Western mindsets 
(Snaza & Weaver, 2014). Interpreting the mentioned context, we have to focus 
on perspective-taking, staying out of the contemporary practice, recognizing 
emotions, communicating understanding, validating emotions, responding with 
care, being present, actively listening, showing curiosity, and demonstrating 
respect (Feshbach & Feshbach, 2009). For that, we can start mass awareness. It 
seems that it may work. 

Arrowing the Target
An analytical study for examining non-numerical data, such as texts, photos, 
audio, or video, is called qualitative desk research (Kuckartz, 2013). One 
important method used in this research is content analysis, which involves 
looking at the meaning and content of texts, including Rig-Vedic texts, books, 
and articles. It helped to find themes, patterns, beliefs, and prejudices through 
the utilization of Rig-Vedic information (White & Marsh, 2006). Another 
method for conducting qualitative desk research is discourse analysis. It is the 
study of language and communication in written materials, including papers, and 
sociocultural interpretations of spatial patterns as well as architectural design 
(Erdoğan, 2017). Narrative analysis is the third tactic. It is for studying the stories 
and narratives that people tell in writings, such as biographies, autobiographies, 
memoirs, or testimonials. This allowed me to investigate how people interpret 
their experiences, communicate their feelings, create identities, and deal 
with difficulties. Among them, this study focuses on content and discourse  
analysis only.
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The word 'Rig' literally means standing and knowledge. In the hymns of the 
Rigveda, there is a description of the prayers and praises of the gods and 
their position. Therefore, during content and discourse analysis, I focused on 
architectural and civilization-based practices. One of the pillars of Rigvedic 
evolution is the home-architectural tradition. Building construction and town 
planning are key heritages for Vedic civil engineering. This tradition highlights 
the significance of the courtyard-and-wall-enclosed house, the Harmya (Palace) 
of the Kings, the Shatabhuji (hundred pillars) with its 100 pillars and doors, and 
the Brihatman with its 1,000 pillars, as well as their craftsmanship. In this sense, 
the metaphor "Ayodhya" symbolizes the exploration of the home-architectural 
heritage, town planning, and somatic experiences that are frequently discussed in 
the Vedas, classical literature, the Ramayana, and the Yogic science. It also refers 
to a region where there is no possibility of violence or war. Therefore, by using 
the idea of "Yat Pinde Tad Brahmande," urban planning can be done similarly to 
how the human body system, which is said to be full of gods and contains nine 
Dwaras and eight chakras, operates. Expanding Rigvedic architecture concepts, 
Vastu-shastra explored that soil/site testing, the possibility of water, making 
bricks, assembling pillars, and using mortar (Lepa: Bajra lepa) are some key 
strategies. Similarly, the Shilpa Shastras (a collection of texts on architecture 
and engineering) describe various aspects of building construction, including the 
selection of building materials, the layout of buildings, and the design of roofs 
and walls.

During this desk review, a total of 100 books and articles were discovered. The 
reviewed books and articles were divided into two categories. The first category 
contains reviews of ancient texts. Similarly, certain multinational journals 
have been examined in the second category. During the conference paper 
development process, the intended process began with a thorough desk review 
that covered relevant books, research papers, and articles available in the area 
of inquiry. Google Scholar was the search engine that was used to find relevant 
articles. Concrete desertification and hegemonic culture are areas for study 
while analyzing the importance of Rigvedic architecture and civilization. This 
review theorizes the shattered glorious past, the symbiosis between Rigvedic 
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architecture and civilization, Rigvedic art for contextualization of lifestyle, and 
Rigvedic practice matters, Vastu can lead the context and conclusion.

Shattered Glorious Past
The Lichchhavi governing dynasty used Vedic town design principles, and later 
the Mallas enlarged the settlements using Astamatrika and the ten Mahavidya 
ideals. After Nepal's unification in 1769, Kathmandu Valley became the 
capital, and its glorious heritage began to disappear. It is said that the valley 
was regulated within the ancient town planning until the 18th century and that 
such modifications were a direct reflection of Vedic thinking. The Vedic ideals 
influenced the location of the palace, road networks, and settlements of distinct 
caste groups in the Lichchhavi towns. The deliberate consideration of "nodes" at 
crossroads to designate such space also defines religious guidance in city planning 
(Tiwari, 2001). While the origins of the valley predate the Vedic concept, Vedic 
principles and practices did affect the area's subsequent growth. Vedic geometry 
(Khadga shape) was frequently used in Vedic town planning, where the layout of 
buildings and constructions was based on geometric principles and mathematical 
proportions. The usage of mandalas, yantras, and other geometric patterns was 
important in the design of sacred locations. Therefore, Tiwari has frequently 
warned against the unethical restoration of cultural sites.

The Kathmandu Valley's indigenous residents have made major contributions to 
the city's architectural legacy. Their unusual architectural style is distinguished 
by finely carved woodwork, stone sculptures, and traditional construction 
methods. The Kathmandu Valley contains multiple Durbar Squares, which 
are major plazas surrounded by brick palaces, temples, and courtyards. These 
squares feature remarkable architectural achievements from several times, 
including palaces, temples, and artistic embellishments. The valley is famous 
for its pagoda-style temples with multi-tiered roofs embellished with artistic 
flourishes. Outstanding examples of this architectural style are the Taleju 
Temple in Kathmandu Durbar Square and the Nyatapola Temple in Bhaktapur. 
Buddhist architecture is an important aspect of Kathmandu's history. Many 
renowned structures, including the Swayambhunath Stupa (Monkey Temple), 
Boudhanath Stupa, and others, are known for their spiritual and architectural 
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significance. Intricately carved windows, doors, and courtyards are common in 
traditional Newar dwellings. These homes' architecture symbolizes a harmonious 
relationship with the environment as well as community and family values. The 
valley has a long history of metalworking. Brass and bronze sculptures, lamps, 
and other metalwork objects are created by skilled artists, adding to the city's 
creative legacy.

Symbiosis Between Rigvedic Architecture and Civilization
Rigveda (10.22.8) references Dasyus cities, and the Baudhayana Dharma 
Sutra (II.3.6.33) highlights dusty towns. Dasyus is described in the Rigveda as 
a group of rude people who have no rules, or distinct observances, do not do 
rites, and act against someone without knowing who they are, which indicates 
the necessity of cultural existence and is outside the Vedic culture. The conflict 
between the Vedic people and the Dasyus is a struggle between different schools 
of thought (Kak, 2005). From a civilization point of view, Rigvada seems clear 
in its positionality that culture and its heritage mirror and establish values, 
beliefs, and aspirations, creating the identity of an ethnic group. It is critical to 
preserve this cultural legacy because it maintains our identity as an ethnic group. 
Establishing a connection between civilization and architecture, Dharma Sutra, 
a post-Vedic Shastra, argues that one cannot gain salvation if he/she lives in a 
dusty town. It seems that the home-architectural and town-planning tradition is 
an ancient praxis.

Surprisingly, the Ramayana and Mahabharata, with their descriptions of cities, 
make no mention of Dasyu (Kak, 2005) but focus on the holy concept of the city 
of Ayodhya. Ayodhya is a historic Hindu holy city. Taittiriya Aranyaka (1.27) 
argues that Ayodhya (impregnable), the city of the divine beings, is made up of 
eight mandalas (also chakras) and nine gateways; within it is the golden treasure 
dome, the heavenly world, and the cosmic world, which continually glows with 
light (north pole). Whoever recognizes it as the creator's city, ever encircled by 
water, will be rewarded with long life, fame, and posterity by Purush Brahma 
(the sun) and Prakriti Brahma (the moon). The creator has entered this city that 
is always dazzling, moving, and saturated with Yasas (fame and brilliance). 
The solid citadel of the gods, eight-wheeled and nine-doored, contains a golden 
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vessel, heaven-going (swarga), and coated with light (Atharvaveda, 10.2.31). 
The related terms Ayodhyena and Ayodhya appear in Atharvaveda (19.13.3 & 
19.13.7) in a similar sense of "invincible." This definition of the word is likewise 
confirmed by the 14th-century scholar Sayana. The Bhagavad Gita and Patanjali 
Yogic concept, a later scripture, likewise presents the human body as a city with 
nine doorways, where the soul resides (Olsson, 2023). This demonstrates that 
the Atharvaveda employs "Ayodhya" as a metaphor rather than a particular city 
name. It represents a type of double-vision of both the architect and the spiritual 
realms that are encompassed by the human faith and belief framework, known 
as clear seeing.

Rigvedic Art for Contextualization Lifestyle
Art is a reflection of society. This is often referred to as the Rigveda's mystery. 
As a result, it appears that art may adequately explain human civilization and 
culture. The Rigveda influenced the development of perennial art and mythology 
significantly. Many of the characters and concepts addressed in the Rigveda are 
represented in artwork, sculptures, and architectural buildings, with the concept 
of balancing spirituality and materialism for pleasure. In modern culture, there 
are three sorts of art: visual arts (architecture, ceramics, drawing, filmmaking, 
painting, photography, and sculpting), literary arts (fiction, drama, poetry, and 
prose), and performing arts (dance, music, and theater) as a cultural industry 
(Throsby, 1994) which seems similar concept with Rigvedic approach. Thus, we 
can make sense that art is a blend of self-realization and materialism.

Our lives begin at one extreme in the form of birth and terminate at the opposite 
extreme in the shape of death. Because of the influence of these two extremes, 
modern societal standards are geared towards materialism based on the Industrial 
Revolution and have forgotten pleasure while appreciating scientific advances to 
the fullest, for social responsibility. Society is portraying itself as a consumer of 
scientific discoveries rather than as a user of science (Hottecke & Allchin, 2020).  
Spiritualist and materialist ideas are viewed as opposed in modern society. As 
a result, the tendency of these two schools of thought to criticize each other 
is rapidly expanding. Materialists are using art to fulfill their ambitions and 
individual pleasure, but not for social responsibilities. However, spiritualism 
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does not condemn individual pleasure, it seems that hegemonic dominance and 
colonial mindsets are not allowing this to be so. Yoga, according to spiritualism, 
is intended to lead desires toward redemption by organizing, timing, and 
appropriateness. The Vedas provided the concept of eight mandalas or Chakras 
and nine gateways through artistic/yogic metaphors to validate simplicity in 
life and social responsibilities as a contextualization lifestyle, a pure Rigvedic 
concept.

Rigvedic Practice Matters
Currently, available Rigveda editions contain no mention of Vimanas, but verses 
from RV (1. 164.47-48), widely known as The Riddle Hymn, were used as proof 
for a spacecraft by Dayananda Saraswati, an Indian philosopher and social leader 
who believed in the infallible authority of the Vedas. Flying-wheeled chariots 
transport the Sun Chariot, Indra, and various other Vedic deities in the Vedic era. 
The most famous example of a vimana is Ravana's "Pushpaka Vimana" (which 
he stole from Kubera and returned to Kubera). Vimanas are mentioned in the 
Jain texts as well. It's a surprising coincidence that Ravana's Pushpak Vimana is 
based on a vertical plane, Rigveda uses the word Vimana to mean "home," and 
contemporary airlines have economy, business, and first-class, which have three 
layers. The distinction is that equality may be experienced because everyone has 
equal access to a house, whereas, in modern airlines, class is constructed based 
on wealth and standing. Being conscious of this and being a change agent is what 
it means to be Rigvedic.

A smoke detector (Dhoomnetra) is a particularly useful means of ventilation in 
Rigvedic homes. Chimneys are arranged with modern ventilation  technology. 
Another example of this context (Atharvaveda, 9.3.25) is Aakhijhyal/
Gawakshya, a Nepali traditional window with ventilation. Rigveda (4.32.23) 
argues woodwork with a big pillar (Stambha) with the name of Drupad or Kanya. 
Elephants trampled sand and clay to create Vajra, according to Pali literature. It 
is comparable to the Rigvedic practice (Khanal, 1995), however, we are enjoying 
concrete and cement. Cement manufacturing contributes significantly to carbon 
dioxide emissions, a greenhouse gas that contributes to climate change. Concrete 
manufacturing also necessitates the extraction of natural resources such as sand, 
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gravel, and water, which can devastate habitats and deplete supplies. Concrete 
can crack with time, especially in harsh weather conditions or when subjected 
to freeze-thaw cycles. Maintaining concrete structures can be expensive because 
cracks and damage must be repaired. Concrete structures are relatively rigid, 
which might be a disadvantage in seismically active places. When concrete 
constructions approach the end of their useful life, disposal can be difficult. 
Concrete recycling can be difficult, and it frequently ends up in landfills. 
Therefore, Rigvedic practice matters for sustainable development. 

Vastu Can Lead the Context
Vastu has strong cultural and traditional roots. Many people and families follow 
Vastu principles to commemorate their ancestors and stay connected to their 
cultural roots. Some feel that Vastu-compliant architecture produces positive 
energy and harmony, which might have psychological and spiritual consequences 
(Maheshwari & Werd, 2019). Following Vastu principles is thought to lead to 
financial wealth and success. Some Vastu rules for building, siting, and design, 
such as optimizing natural light and ventilation, align with good architectural 
practices, resulting in more practical and aesthetically beautiful interiors.

Vastu is compatible with sustainable development goals since optimizing natural 
light decreases the need for artificial lighting, and optimal ventilation can reduce 
dependency on mechanical ventilation and air conditioning, resulting in energy 
savings. This can lead to more energy-efficient designs that lower the demand for 
heating and cooling, helping to contribute to sustainability. Vastu and sustainable 
development frequently incorporate the use of eco-friendly and locally sourced 
materials. Vastu includes water element placement principles that can be changed 
to improve water conservation and efficient water management. Rainwater 
harvesting and wastewater treatment, for example, can connect with Vastu ideals 
while also contributing to sustainable water practices.

Vastu Shastra, viewed as a "Green Energy Building" perspective, is closely 
aligned with the natural world and integrates ecology. Naik and Kalawane 
(2022) explored eight fundamental components considered for building: Bhuta 
(material), Kaal (time), Prakriti (nature), Dishas (directions), Nakshatras (planets), 
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Rasa (experience), Yajna (ritual), and Purusha (the self). While contemporary 
architectural materials are 90% man-made, Vastu Shastra primarily recommends 
materials from the natural world that are minimally manipulated. However, today's 
communities are driven by a need for colonial industrial accommodations. Vastu 
Shastra represents a wonderful blend of art and architecture. It encompasses not 
only building construction but also decoration with numerous sculptures. This 
science of sculpture is known as "Shilpa-Shastra" and constitutes a vital aspect 
of Vastu Shastra.

Conclusion
The Rigveda and the civilization it depicts are among the earliest features of 
Perennial culture, aiding our comprehension of its historical roots. Understanding 
these beginnings is crucial for recognizing the Hindu  cultural diversity and 
historical depth. The Rigveda and its culture offer insights into the building 
traditions and practices of ancient India. These insights can be valuable for 
researching the evolution of architectural styles, construction techniques, and 
space utilization. Studying the Rigvedic civilization from a historical standpoint 
provides a perspective on the development of human society, from nomadic 
and pastoral existence to established agrarian societies. It sheds light on the 
challenges and solutions faced by early human society.

The Rigveda illustrates a close relationship between nature and human life. 
It contains references to the natural world that provide insights into ancient 
ecological wisdom and sustainable practices relevant to today's environmental 
conservation discussions. The transition from rural to urban life was emphasized 
during the Rigvedic period. The architecture and layout of early towns and 
communities can teach us about modern urban development and city planning. 
The Rigvedic civilization contributes to the cultural character of the ongoing 
approach. Understanding this history helps preserve and promote cultural 
diversity, as well as a sense of historical continuity.
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Abstract
This study examines the leadership experiences of Female Head Teachers 
(FHTs) in Nepalese community schools and investigates their influence 
on school governance, student outcomes, and institutional management. 
Employing a qualitative research methodology, data were collected through 
semi-structured Zoom interviews with 20 FHTs across various educational 
levels, complemented by an in-depth interview with a female secondary 
school principal. Focus group discussions and document analysis further 
enriched the data, which were analyzed thematically to identify key leadership 
strategies, systemic challenges, and their impact on school performance. 
Findings indicate that FHTs predominantly adopt transformational 
leadership practices—fostering teacher collaboration and student-centered 
learning—despite facing systemic barriers such as gender biases, resource 
limitations, bureaucratic hurdles, and limited professional development 
opportunities. The results underscore the urgency of implementing gender-
responsive policies, expanding targeted professional development, and 
promoting inclusive decision-making structures. Strengthening mentorship, 
policy support, and stakeholder collaboration is critical to fostering effective 
female leadership. The study concludes that empowering women through 
policy reform, professional growth initiatives, and institutional support 
can catalyze sustainable educational transformation, fostering equitable, 
inclusive, and high-performing schools in Nepal.

Keywords: leadership, school governance, gender equity, policy reform, 
professional development
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Introduction
Female Head Teachers (FHTs) in Nepalese community schools are emerging 
as vital agents of change in creating inclusive, gender-sensitive educational 
environments. Their leadership plays a crucial role in shaping school cultures 
that prioritize diversity, equity, and student well-being. Despite their growing 
presence, FHTs face a multitude of systemic challenges—deep-rooted cultural 
biases, limited resources, and scarce opportunities for professional growth—that 
often hinder their effectiveness and confidence as leaders. Yet, their stories reflect 
resilience, passion, and a profound commitment to transforming education in 
Nepal.

As Ghimire (2023) notes, systemic barriers—such as gender stereotypes and 
socio-economic inequalities—often hinder FHTs’ ability to exercise their 
leadership fully. Dhakal (2024) emphasizes that addressing these disparities 
requires a shift towards equitable leadership practices, where empathy and 
participation become central to school governance. Acharya (2024) highlights 
how affiliative leadership styles—marked by compassion and inclusivity—
enable FHTs to challenge traditional norms rooted in patriarchy and foster a 
positive school climate.

Globally, scholarly research underscores the transformative potential of 
women’s leadership in education. Studies by the OECD (2020) and Garcia et 
al. (2022) demonstrate that female school leaders tend to adopt participatory 
and transformational approaches—emphasizing collaboration, innovation, and 
support—fostering environments where students and teachers thrive. These 
leadership styles contrast sharply with authoritarian models, which often hamper 
creativity and stakeholder engagement. Moreover, the importance of systemic 
support—such as gender-equity policies, leadership development programs, and 
mentorship—has been widely recognized as essential for empowering women 
to ascend into and sustain leadership roles (Dhakal, 2024; Mareque, de Prada, & 
Pino, 2022; Shakeshaft, et.al.,2014; UNESCO, 2021).

Research from South Asia also highlights the significance of culturally sensitive 
leadership interventions. For example, Khanal (2025) underscores how tailored 
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leadership training and community engagement can challenge traditional gender 
roles and strengthen women’s agency in educational settings. Similarly, Bhattarai, 
& Maharjan, (2016) argue that grassroots advocacy and participatory decision-
making help forge more inclusive, gender-equitable school environments—
especially in conservative societies like Nepal. These insights reinforce the 
notion that effective leadership development must be contextualized within local 
socio-cultural realities.

By listening to the experiences and aspirations of FHTs, this study aims to 
deepen our understanding of what effective, inclusive leadership looks like in 
the Nepalese context. Their narratives highlight not only the barriers they face 
but also their resilience and innovative strategies for navigating complex social 
terrains. Ultimately, this research contributes to global conversations on gender 
equity in education, emphasizing that fostering inclusive leadership is not only a 
moral imperative but also a catalyst for meaningful and sustainable educational 
reform.

Research Question 
This study aims to examine the leadership experiences of Female Head Teachers 
(FHTs) in Nepal and their influence on school performance. The central research 
question guiding this study is:

•	 How do Female Head Teachers (FHTs) in Nepalese community 
schools navigate leadership challenges, influence student outcomes, 
and shape school governance through transformational leadership 
approaches?

Methodology 
This study employs a qualitative research design, utilizing semi-structured Zoom 
interviews with 20 Female Head Teachers (FHTs) from Nepalese community 
schools spanning various educational levels. Additionally, an in-depth interview 
was conducted with a female principal from a secondary school, providing a 
focused examination of leadership experiences at the high school level.

To enhance the validity of findings, a focus group discussion (FGD) with teachers 
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was conducted, facilitating cross-validation of leadership insights, school 
governance challenges, and institutional dynamics. The integration of multiple 
perspectives ensured a comprehensive understanding of leadership practices 
within Nepalese community schools.

A systematic review of existing leadership studies from Nepal and other 
international contexts was undertaken to contextualize findings within broader 
theoretical frameworks and gender equity discussions. This allowed for an 
interdisciplinary perspective, aligning empirical insights with established 
literature.

Data were analyzed using thematic analysis, identifying key leadership 
strategies, systemic challenges, and their impact on school performance. To 
ensure credibility and reliability, perspectives from teachers and students 
were incorporated alongside FHTs' self-reflections, offering a multi-layered 
understanding of leadership experiences. Triangulation of data sources—
including interviews, FGDs, and document analysis—strengthened the study’s 
analytical rigor, ensuring a well-rounded examination of leadership dynamics in 
Nepalese community schools.

Literature Review 
School leadership is widely recognized as a key driver of educational success, 
shaping learning environments, student engagement, and teacher motivation 
(Leithwood & Jantzi, 2006; Dhakal, 2025). Within this framework, Female 
Head Teachers (FHTs) in Nepalese community schools play a transformative 
role, fostering inclusive leadership and challenging gender-based barriers. 
Despite systemic challenges—including cultural biases, resource constraints, 
and limited professional development opportunities—FHTs actively reshape 
school governance, advocate for equitable access to education, and mentor 
future leaders (Khadka, 2024; Acharya, 2024).

Theoretical Perspectives on Female Leadership
Research on female leadership in education often draws from transformational 
leadership theory, which emphasizes collaboration, empowerment, and 
institutional change (Khadka, 2024). Additionally, affiliative leadership theory 
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highlights the role of relationship-building and inclusivity in fostering positive 
school cultures (Acharya, 2024). These theoritical perspectives provide a lens 
through which the leadership experiences of FHTs can be analyzed, particularly 
in the context of gender biases and systemic barriers (Eagly & Carli, 2007; 
Robinson, Lloyd, & Rowe, 2008).

Gender Bias and Leadership Challenges
Despite their contributions, gender disparities in school leadership remain a 
significant challenge in Nepal. Bista & Glasman (1998) notes that FHTs face 
structural and societal barriers, including gender biases, limited decision-making 
authority, and inadequate institutional support. These obstacles often undermine 
their leadership potential, despite their ability to foster inclusive and student-
centered educational practices (Regmi, Subedi, & Paudel, 2018). Studies further 
suggest that empowering FHTs through targeted professional development, 
mentorship programs, and policy support can enhance their leadership impact 
(Shrestha, 2023; and Oplatka,2006). 

Affiliative and Transformational Leadership in Nepalese Schools
The study on affiliative leadership styles among FHTs in Nepal’s public high 
schools reveals that gender bias significantly impacts their leadership experiences, 
fostering self-doubt while also driving resilience and accountability (Acharya, 
2024). Through interviews with two purposefully selected head teachers, the 
research highlights how affiliative leadership, characterized by collaboration 
and empowerment, enables these leaders to challenge traditional norms, enhance 
employee satisfaction, and cultivate inclusive school cultures (Khanal, 2025; 
Joshi, Digari, & James, 2022). The findings contribute to the broader discourse 
on educational leadership, emphasizing the role of female head teachers in 
shaping governance and improving educational outcomes (Garcia et al., 2022).

Policy Interventions and Systemic Support
Legal frameworks such as the Nepal's Constitution (2015) and the Education 
Act (2028, eighth amendment 2016) mandate gender representation in school 
governance, yet implementation gaps persist (Regmi, Subedi, & Paudel, 2018). 



349lzIff klqsf–@)*@

Shakeshaft, et.al., (2014) reinforce the importance of gender-equity policies and 
leadership development initiatives, recognizing the need for systemic support to 
enable women to thrive in leadership positions.

Broader Implications for Female Leadership
Beyond Nepal, research on female leadership in education emphasizes its 
transformative potential. Studies suggest that women often adopt participatory 
and transformational leadership styles, fostering student-centered learning 
environments (OECD, 2020). According to Msila (2013), female school leaders 
prioritize teacher collaboration and supportive school cultures, contrasting with 
authoritarian models that may stifle innovation. These insights underscore the 
global relevance of Nepal’s experiences, highlighting the need for comparative 
studies to examine how policy frameworks and leadership training can further 
support female educators in leadership roles.

Conclusion and Research Implications
The literature highlights the transformative potential of female leadership in 
Nepalese schools. FHTs play a critical role in challenging gender biases, fostering 
inclusive school cultures, and advocating for systemic reforms. Future research 
should explore comparative insights from other South Asian education systems, 
examining how policy frameworks and leadership training can further support 
female educators in leadership roles.

Findings, Discussion, and Policy Recommendations
Findings from this study reveal that FHTs demonstrate resilience and adaptability 
despite systemic challenges. Key insights include:

Leadership Approaches and Navigating Challenges
The findings reveal that Female Head Teachers (FHTs) predominantly adopt 
transformational leadership styles characterized by collaboration, inclusive 
decision-making, and empowerment. These approaches facilitate positive 
school environments and enable FHTs to address systemic and socio-cultural 
challenges effectively. Despite facing resistance from male colleagues, societal 
gender biases, and limited decision-making authority, FHTs demonstrate 
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significant resilience through relationship-building, community engagement, 
and empathetic leadership (Khadka, 2024; Acharya, 2024).

This aligns with global research indicating that transformational and relational 
leadership enhances teacher motivation, student engagement, and school 
improvement, especially in contexts where women encounter structural barriers 
(Eagly & Carli, 2007; Leithwood & Jantzi, 2006). These leaders serve as role 
models, challenging stereotypes and fostering inclusive school cultures that 
prioritize educational equity (Ghimire, 2023).

Impact on Student Outcomes and School Governance
FHTs positively influence student retention, academic achievement, and teacher 
motivation through student-centered pedagogies and community participation. 
Schools led by women often report improved school climate and greater parental 
engagement. However, their ability to sustain these improvements is frequently 
constrained by resource shortages and bureaucratic inefficiencies (Shakya, 2022; 
Bajracharya et al., 2023).

Furthermore, FHTs act as advocates for gender-sensitive policies and 
serve as agents of social change, promoting participatory governance that 
involves teachers, students, and community stakeholders. Their leadership 
fosters responsive, accountable, and inclusive school management (Khanal,  
et.al., 2021).

Challenges and Strategies for Effective Leadership
Despite their dedication, FHTs face systemic obstacles such as limited 
authority, societal gender stereotypes, and inadequate professional development 
opportunities (Buie & Bista, 2015). To overcome these, the research underscores 
the importance of targeted capacity-building initiatives, including mentorship 
programs, local leadership training, and the development of gender-sensitive 
policies (Regmi, 2023; Gyawali, 2024).

The resilience exhibited by FHTs is further strengthened through community and 
stakeholder support. Collaborative efforts, involving policymakers, community 
leaders, and school management committees, are essential to amplify women’s 
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leadership roles and create an enabling environment for sustainable change 
(Shakya, 2022).

Policy Recommendations
Based on these insights, the following policy actions are recommended:

•	 Implement gender-responsive leadership policies that provide equal 
opportunities for promotion and decision-making, addressing deeply 
rooted gender biases within educational institutions.

•	 Establish ongoing professional development programs emphasizing 
transformational leadership, conflict resolution, and inclusive and 
innovative pedagogy, complemented by mentorship schemes to 
support emerging women leaders.

•	 Create supportive work environments by ensuring flexible policies, 
anti-harassment measures, and gender sensitivity training to improve 
retention and motivation.

•	 Foster stakeholder collaboration among government agencies, 
school management committees, parents, and communities to 
solidify support networks for female leaders.

•	 Promote visibility of successful FHTs through media and advocacy 
campaigns to challenge stereotypes and inspire broader participation 
of women in leadership roles.

•	 Develop monitoring and evaluation systems to track leadership 
impact, school performance, and gender equity, ensuring continuous 
policy refinement.

Conclusion
This study underscores the pivotal role of Female Head Teachers (FHTs) in 
Nepali community schools, highlighting how their transformational leadership 
practices significantly influence school governance, student achievement, and the 
development of inclusive learning environments. Despite confronting systemic 
challenges such as bureaucratic hurdles, gender biases, and resource shortages, 
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FHTs demonstrate exceptional resilience and adaptability—ensuring that schools 
remain motivating, equitable, and capable of delivering quality education.

Realizing the full potential of women leaders in education necessitates a 
collaborative effort to reform policies, expand tailored professional development, 
and foster inclusive school cultures that empower women to lead confidently 
and effectively. Investing in leadership training, mentorship programs, and 
institutional support will equip FHTs with the necessary skills to navigate 
complex educational landscapes and catalyze sustainable change.

The long-term impact of these initiatives depends on creating equitable access to 
professional growth opportunities, implementing gender-sensitive policies, and 
strengthening stakeholder collaboration, including government agencies, school 
management committees, and local communities. Such integrated efforts can 
nurture a culture of inclusive leadership, ultimately fostering more equitable and 
responsive education systems.

Looking forward, future research should explore longitudinal outcomes 
and context-specific strategies that can scale successful models of women’s 
leadership across Nepal and similar settings. Comparative studies examining 
gender-responsive policies in other South Asian nations may offer valuable 
insights and best practices for promoting equal leadership opportunities.

Prioritizing gender equity, institutional support, and leadership development 
will enable Nepal to empower its women educators, ensuring that female head 
teachers continue to serve as catalysts for transformative educational change—
creating schools that are not only high-performing but also genuinely inclusive 
and inspiring for all learners.

References
Acharya, M. (2024). Affiliative Leadership Styles of Female Headteachers in 

Public High Schools in Nepal. Interdisciplinary Issues in Education, 2(2), 
34–41. https://doi.org/10.3126/iie.v2i2.71763

Bajracharya, L. S., Giri, P. R., Shakya, S., Joshi, M., Shrestha, S., Pokharel, 
M., ... & Neupane, M. (2023). School leaders’ views and challenges 
associated with inclusion in government schools in Nepal.



353lzIff klqsf–@)*@

Bhattarai, P. C., & Maharjan, J. (2016). Ethical decision making among women 
education leaders: A case of Nepal. In Racially and ethnically diverse 
women leading education: A worldview (pp. 219-233). Emerald Group 
Publishing Limited.

Bista, M. B., & Glasman, N. S. (1998). Principals’ Approaches to Leadership, Their 
Antecendents and Student Outcomes. Journal of School Leadership, 
8(2), 109-136. https://doi.org/10.1177/105268469800800204 

Buie, R., & Bista, K. (2015). Educational Leadership and Michel 
Foucault.  International Journal of Teaching and Learning in Higher 
Education, 27(2), 292-293.

Dhakal, S. (2024). Promoting equity and inclusivity: Exploring equitable 
leadership practices in diverse Nepali schools. Research in Educational 
Administration and Leadership, 9(2), 268-294. https://doi.org/10.30828/
real.1427917 

Dhakal, S. (2025). Surviving and Thriving in Educational Leadership: Challenges 
and Coping Strategies of High School Principals in Nepal. European 
Journal of Educational Management, 8(1), 1-12.

Eagly, A. H., & Carli, L. L. (2007). Through the labyrinth: The truth about how 
women become leaders. Harvard Business Review Press.

Eagly, A. H., & Johnson, B. T. (1993). Gender and leadership style: A 
meta-analysis. Psychological Bulletin, 114(1), _dsfd. https://doi.
org/10.1037/0033-2909.114.1.1

Garcia, M. N., Andrews, E. A., White, C. C., Dixon, D. A., López, A. N., & Stewart, 
D. (2022). Advancing women, parity, and gender equity.  Journal of 
Dental Education, 86(9), 1182-1190. https://doi.org/10.1002/jdd.13018 

Ghimire, D. D. (2023). Challenges Facing Women in School Leadership 
Positions: At Community Schools in Lalitpur Nepal. Pragyaratna, 5(1), 
216-224. https://doi.org/10.3126/pragyaratna.v5i1.59290 

Gyawali, P. (2024). Women Empowerment Practices in Nepal. Nepalese Journal 
of Business, 11(2), 211-225. https://doi.org/10.3126/njb.v11i2.68792 



354 lzIff klqsf–@)*@

Joshi, P. R., Digari, S., & James, M. C. (2022). The difference a female teacher 
makes: Analysis of girls’ school achievement in Nepal. Educational 
Studies, 58(4), 511–529. 

Khadka, A. (2024). Exploring stories of women head teachers in schools: 
Transformational leadership perspective. Kathmandu University https://
hdl.handle.net/20.500.14301/419 

Khanal, J., Rana, K., Sharma, L., Whybrow, N., & Ghimire, S. (2021). Context-
Specific Leadership Practices: An Examination of Evidence of 
Successful Community School Headteachers in Nepal. Leadership and 
Policy in Schools, 22(1), 200–224. https://doi.org/10.1080/15700763.2
021.1921223

Khanal, N. (2025). The Future of Female Leadership In Education: Challenges 
And Opportunities. Jana Adarsha Research Journal, 2(1), 24-33. https://
doi.org/10.3126/jarj.v2i1.75610 

Leithwood, K., & Jantzi, D. (2006). Transformational school leadership for 
large-scale reform: Effects on students, teachers, and their classrooms. 
School Effectiveness and School Improvement, 17(2), 201–227. https://
doi.org/10.1080/09243450500521592

Mareque, M., de Prada, E., & Pino Juste, M. (2022). Aspiring and inspiring: the 
role of women in educational leadership. Gender in Management: An 
International Journal, 37(8), 1009-1025.

Msila, V. (2013). Obstacles and opportunities in women school leadership: A 
literature study.  International Journal of Educational Sciences,  5(4), 
463-470.

OECD. (2020). Women in educational leadership: Global trends and challenges. 
OECD Publishing.

OECD. (2020). Gender and education: Closing gaps and creating opportunities. 
OECD Publishing.

Oplatka, I. (2006). Women in educational administration within developing 
countries: Towards a new international research agenda.  Journal of 



355lzIff klqsf–@)*@

educational administration, 44(6), 604-624.

Regmi, K. D. (2023). Deliberation and decisionism in educational policymaking: 
How Nepali educational policymakers negotiate with foreign aid 
agencies. Journal of Education Policy, 39(3), 432–454. https://doi.org/
10.1080/02680939.2023.2221203

Regmi, R., Subedi, B., & Paudel, M. (2018). Gender equity in school leadership: 
Barriers and opportunities for female head teachers in Nepal. Journal 
of Educational Policy, 12(3), 145-162.

Robinson, V. M. J., Lloyd, C. A., & Rowe, K. J. (2008). The Impact of Leadership 
on Student Outcomes: An Analysis of the Differential Effects of 
Leadership Types. Educational Administration Quarterly, 44(5), 635-
674. https://doi.org/10.1177/0013161X08321509 

S Groenewald, E., Groenewald, C. A., C Dela Cruz, R. A., T Uy, F., T Kilag, O. K., 
& Villaver Jr, T. (2024). Navigating educational leadership: Challenges, 
styles, and impacts–A systematic review.  IMJRISE International 
Multidisciplinary Journal of Research for Innovation, Sustainability, 
and Excellence, 1(2), 262-267.

Shakeshaft, C., Brown, G., Irby, B., Grogan, M., & Ballenger, J. (2014). 
Increasing gender equity in educational leadership. In  Handbook for 
achieving gender equity through education (pp. 133-160). Routledge.

Shakya, M. (2022). Crisis management and the leader’s ability to drive 
organization towards Productivity. ORDT: Organizational for research 
development and training Pvt. Ltd.

Shrestha, B. (2023). Why Emotions Matter: Promoting Female Teachers and 
Gender-Transformative Social-Emotional Learning in Nepal. Policy 
Brief. Echidna Global Scholars Program.  Center for Universal 
Education at The Brookings Institution.

UNESCO. (2021).  Gender equality in education: A global review. UNESCO 
Publishing.


	0-Contant
	1. उत्तम खनाल
	2. ऋतिक यादव
	3. खगराज बराल
	4. गणेशप्रसाद भट्टराई
	5. गम्भीरबहादुर हाडा
	6. जय प्रकाश बस्नेत
	7. डिल्लीवहादुर राउत
	8. नवराज सापकोटा
	9. बाबुकाजी कार्की
	10. युवराज अधिकारी
	11. लेखनाथ पौडेल
	13. विष्णुप्रसाद अधिकारी
	14. शालिकराम भुसाल
	15. हरिप्रसाद लम्साल
	16. Babu Ram Dhungana
	17. Bal Mukunda Bhandari
	18. Basanta Raj Dhakal
	19. Bhojraj Kafle
	20. Chandra Kanta Bhusal
	21. Hari Prasad Poudel
	22. Hiranya Lal Lamsal
	23. Mina Shrestha
	24. Nabin Khadka
	25. Purushottam Ghimire
	26. Yashodhara Pant

