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Editorial

With the broad aim of conducting independent assessments in education, the
Government of Nepal established the Education Review Office (ERO) within the
Ministry of Education, Science, and Technology in 2010. Since then, ERO has
regularly conducted the National Assessment of Student Achievement (NASA) for
grade 5, 8 and 10, the National Assessment of Reading and Numeracy (NARN) for
grade 3, the assessment of Early Learning and Development Standards (ELDS) for
Early Childhood and Education Development (ECED), the Performance Audit (PA)
of schools and other education-related organizations, and research on emerging
educational issues. The findings of the large-scale assessments have been
disseminated through programme reports, annual reports, seminar presentations,
and journal papers.

In addition to the aforementioned activities, ERO publishes its bilingual
journal, the Education Review Journal (ERJ), annually. The 2025 issue, now
available to you, contains a total of 12 papers in both Nepali and English. Within
the broad theme of assessment and testing with the goal of improving the quality of
education along with the quality of educational institutions in the country, the
papers serve a variety of interests. The articles in this issue are of three categories:
experience and opinion articles, review articles, and original research-based articles.

Among the articles in this volume, some of them explore the activities that
ERO has undertaken since its establishment to date indicating future direction
reflecting upon their experiences; some of them critically summarize the
performances completed by ERO including various National Assessment of Student
Achievement (NASA), Performance Audit (PA), National Assessment for Reading
and Numeracy (NARN), and other activities within the scope of ERO. A good
number of them have tried to explore the practices, issues, and barriers in the
application of formative and alternative assessment in Nepalese classrooms with
reference to popular practices that have demonstrated better results, and also
suggest the possible utilization of the Common European Framework Reference
(CEFR). The readers will also find articles that have explored different issues
related to the pedagogical theory, educational materials, school environment,
classroom delivery, and evaluation.

Publishing a journal is a collaborative work in which equal footing is
required in each step, starting from the ‘call for papers’ to final editing,
proofreading, and designing. At this moment, [ would like to thank all the authors
whose endeavors make this journal possible. In a similar vein, I am very much



II

thankful to the reviewers whose expert comments and suggestions were
instrumental in raising the quality and standard of the papers. I would like to
express my sincere gratitude to Prof. Dr. Bal Mukunda Bhandari, Chair of the
English Subject Committee, and Prof. Dr. Bhupa Prasad Dhamala, who worked
with their high level of expertise and rigor throughout the entire process that made
the journal appear in its current form. I appreciate and never forget the self-
sacrificing devotion of the ERO personnel.

ERO always welcomes constructive suggestions that could be instrumental
in improving the quality of the journals in the days to come.

Jaya Ram Adhikari
Director General
https://doi.org/10.3126/erj.v2i01.86480
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gl BTeTET TehT shrHe faremeffent Sucifouent Tite wdier w &)
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FHRIEFITE TR0 YU | T TIHTEATIREE ] " ShIIEFITE TIEIuTeh! S
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NS, T Tor, FHATAT TUT hrsiehl HHTAR EEET (TS~ FHIHT WTh
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forameff Sucfogent Tftea Tieor ToaTer 716 | el 3 |7 8 U3 LI feaent
TS GETUTHT ST WTST T i forsereht mfaes aer forRaa wdieqor it | T, et
Y, ¢T %o IITﬁtI'IFﬁ, English,ﬁﬁ(ﬁﬁﬁﬁ%ﬂﬁ%ﬂmﬂﬁﬁlﬁwmﬂﬁ
TS qLieToT MU | T&T Suctiser s faemeff Suctfsueht adum srawer
FEIT S = ISR T AT 81, Toramef, Rrerss T formeresnt gy gemmasa
g T forehTs Sucifeersht fervioT 11 THUshT B FTeTar Shesalle el 3, 4, ¢ T
% 0 1 A LY ST AhTg ST TLETUT Tl FFIw=T HUHT B T b, ¢ T g0 i
TRTETOTehT ATCSIT foreTs ot 8 R0 %\ Td STt oteqor fagr=aent SrT 7T g
AT HTSH I FHgTTeh! STIRHT §a SATThT B (AT, R0¢2 F) |

TEehTS SUATSUHTSI-EHT BTCTHRHRT STEIhT hel THT fsehd B | feremefiert
a3 foenTs Sudfed SHHSIR ©, 3= S&7dTenT THe® GHTIE T4 faareffesent
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TUehl B | Torameff, ferarmerer ararawor, fineres, sraiament il amaTisieh STeren
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i <R fienTs Sucfsuen! gearay 2fa=s | I8 T STcteTfeteRTel foremerm
T T Pl WETh! (TS, AT SATHA T S, THeh! T [T SRauehl ;
S STUTerd o i Big (ITeh, 068,00, R0¢8 &, ERO 20252, 2025b) | T8
foreTeTIeh! TEeRTS STaTaReT STeTist qo feehTsasf & 9= dgehd TS |

TerhTs SucTfoy Tierurerset Stfa-uTen! fRiigaTe e g e gama
SIS TUHT B | A& SIS Tl YHATAEE; FeThiaTeh! RTeTur et Gerent fomiy
HATEE G T, THeRTS SUCTSHHT TeehT STEHTAT = Tehoreht &t fory Wi
T T = T4, TorehTgHT et 31Tk TTHTISToh STaETeh! TTd ohH T THehTgehT
AT gferees foredr 7, feremeff fsprgan stfiTashent TewIRTaT derar sere,
HTETO WY qT OIS STETAT ferehTeehT S T, ST ATTeoT, SU=RicHe
firohre, Safaen frehrs TRTadTCRTEqRT Gaaes (s, 108,040, 048 F
ERO 2025a, 2025b) fegTeht & | STeameh! SWRTRAT for=m Tat, A gemaeears
g, FehrrEeT HeaehT |1l TEVT T hT T~ aHT qeqiaT S@TaT T Hise firehrg
SUATSEHT G T FeANT T AT SRforeh STHT ETefshal ITed 7T Saws |

TorenTg ST oursh! Gaw feetour 7T, UTgeshi hiai-eears-¢l Tl et
e T fergeteor 7, f3retenehl UETTd foreRTaehT STTagHeRar ufe=r T, fRrer yomreftar
WU SATHEEeh! ST ST T, Ger fargeivuraiedent GamT giteees o foemm
T, T, Sl T BURATATERT AT ST foreersor T Hfdeied qamt g0 STHe
S TeeRT SHEHT ITe U B | Wl (e T hdieh! GeHeh! STRaTRIca I
TS [k T GATSEEeh! HTAT-==1a T Te | T8 TR G T A6 STERITHT
HeH SAfTEEaTs TUEuTehT TTfefereh TaTes SeiTa saaieerd A eiad Sell SRaush!
& | Item Response Theory, HTY WTehl, IR [NicEl (Item Writing), tga‘qﬁw , I
forzeteor, 1 wHte, feramefient ffed amar ferfoor, ferrgent swTares qeresen! dfe=m
FEhT TR, 3T T WY fATeg, T FUFRATATATS TSI STHE 876 |

BTTEFHohT ShTISTIWE shesied ST q2ATgeh NfeIfte Teeerat f=aior 7 T
TRATEH GUETTHT LT fo, riequreht <rshuT SToelt Srergdr T Fr=ata s T qorta
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SIS U SRaTeh! | Tiafureht TTfarfersh qaret=iid foreereamd! sTvareesaHd STawe
TS &0 TGS 93e ST, T S-ruiogd Tfdaegent ATeHd Uh g
QI forshT®l T SRauehl ® | I] FwawHT famt forshmer crerava=dt frhrs Suctfoushl
SfcreIaTehT ATRT 3T THE0T e HeeTrai T o Raueh! | foehts uctfoy
TteFureh! FeTd forwer T fere frertor 7, weTes foreer A oteoTeRT & o THed
ST TorenTs STftT HTaHehT EHTCHeh AT AT 1 SIa-R, AT (4,
HTHTISTeh HolTTeHeh STITHEEeRT TRIET0T 7T+ T shwseh o TR g a9 | I
SqAToueh! Fehies TTsTTeh M0 SN ATTEE e YFTaeh! T Si-eehT od
fawa g

TR forerTere e dTE adteroT

HHATE 9o STTATRT HTHRTRI AT foraTerash! SHRigFITe TlieT Ueh
SITHT VI~ WU D | Srsiehl SATIGITTHR ETHH & 3o HTeT HTHETHh
foranTeTash! FTIEwITes IETOT THUET | J6 SHEHT STTURYA T8 [oeTeriehl
HTRIGEITE TeTor T I AY hrient fored THTEh! & | HrRIErdTe Wiegur Yuaw=q
AT T U U foreere® shrarTe SevmT P o |

HTETIE, foreITereh! ShreriTes TIaToTet AT T, Sfsha T Sucifos qet
HHS UM FHT SR TR AT Frgeior T affeRtor Tush! & (JF9eh, 20¢R) |
SHRIEFITG TET0Th! Gl forshTe T |IET SATERHT TEoT |19 forshte T T B
T SHHHT forRITeTash! shrierTa-eh! TqT (UTT 7T GerehHT ST 3 JeH T Hid
TG S |

TR ITed AT E FRITeras® 1= ST GiehT SRa-sH | SRat-aaent
SHHHT HTHETTe foreTer shrerrdTe TieToreh! =T T HIe STeleereh Tju- Yas Jred
T B | B Y ST G THThT 9T Ui 2t &1 T goieh 9, TSI
HHTAISH TTHU TSR SABTHT IS TREHT B | T |G T HATs frarerd qedT
QTSR SISO ST ATSHT HHIOT ST GERehT 3TYTh HRITT SHIEErITE Tavres Sted
ek | QfeTeh ToTeh! YA THTEITSRT HTETCHT R shil TS S@Te Hich= | el
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Fifereh TORER GI&T0] Fr5ehl 1, ST T A 6
R T T STEEFITE TleTo SeTSahTHT STHTG JT T qgelTe Fod e
T ik W ST fIee 8 hrigwTes TheroT af Srafead Eer, Qi
GUFHTATATRT ST HEHTRTAT ST T BT HFraalIe FoTierd TEvrers aid
forTeTgeTe T, qoT T T8 T forRieraeh sl T EhRaTaeh! STdegdmHT STTs
TS Tfohred| TRV qeeh! fraTer, TranTd foreTerRIg® T A i o foredm -

<Rguent © | wRIEFTET qdeureR AT ol STed A eh AhIee 9T 9 I9
HTAHT FT TCITRIeRT HTEH, |TE a7 TS TGi ST §e 8 SRaushl B
TS TLATS SAACATH, TAfoe, AT SUTSHT 1 HH @il g1 T HIHATS T
ST HEd TS |

ST FaTaT Shesiet T TETOTHT STATSSE FeT ST TR S fered
RITSIETHTO ferarTergeh STareelT afeiT T o oiequr TG i SATeRae HUshT a1
THY HRITITE U faremer ufe= 7 afehs | T8 Tal yueht faremerrent sTeamwemar
AR T T U THT e TER T fraTerd fee 7T |iehs | @8t qieer wueh
forererarmT forst TgeTe o e e T Hiehs | STATSTHI G T ST TR
VOO GET T ST Y THETY HodTer T Hich-o| T8I gaT aret Teor
TREE SeeTeRT Hel T 3! AT [aTermT A1 sl T W=l HiHd T STawish
AT [AaTera T [ SHgeTe Wo M STERI T Hiches | T 38 STTEmT ST
TEETE GUTH HIIEE HodTer T Aok | BT BT HIeah! forerer hriaedTe
TETUT shieh! oY TSR T GEITCehT AT SHTOTehT SATETL (10T 7T A1 <l Tt g T
I d-TE U TH AfhS | IEI ShesTe BTcd HELRoh! Jfeqeh eI, hiishHeh!
FIAEFITE TS uf fored® T <R |

TLTHTEATIERRT e HIATFITE TLreTor
foremeraent TeTrfeR qeIT ReAforeh SqcaeRal TeTHTERTIeReRT et feremeterh!

FSATA T I~ATHT HEY0! T T | THTEATIeheh! Hcdlehl ShIEEFITe TIafurt
TETATEATI FETHAT ITET 048 TAT Aqcaeht 37 = qeTeeHT sTmeiia wig forfaa
TG WTehT T TTEEhT STTERAT TEHTEATIeReh Hqcaeh! ShIRIEFITE TET THUsh B
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g qteqorT forermetaeh! T, f3retor fiehTs, ey, Tl iaTaTeh! Hetdr T

HS'*IJ, EDIELED Wlew, ECPCREIRECa SHHaw, dch[idlcdlehl Hfgﬁdﬂ‘IMd%l

W'{W&ﬂ‘?dqﬁl H(fl"hﬁ(“ {&ohl ?5'?_"[| "l‘\'l;‘” Bl‘éll("qu)l QohH]| WH:J%HH(‘I {ghl @T{\
(FNTTHR, R0¢% TT; R0 ) | IH THUEIE ST SHTUTC Aeareht fofii= STaeemeht
T ST S AT ot arwre forshreeht ST ST 9T 84 |

HTA. 0£2/¢R T T TSR Yo TorITeTashT THTEATIRR! e
HrdgraTe e YUl S | fermeramn fSarien siewie wus, Reftres demes
frwTor T eprarier R, AT forgersur T STeefteroT, TTHT aTs, Taam g
eIt Hfe® YUeh! TEIUISTE USR] & | ShegHT ITed |Te forweryor mat
foremeffent AferstT T fepTs Suifotr Femert ATRT 1l T, GETA forehTeshT waIie S7ae
fermtor a1, ferftar fAofr 71 T safirere T TS, FeT qT goar Siaftehl SRS
ST TIETUThT SHEHT UTSUshT B

foreITeTereh! Ty SHTHEFITE-eh! FTUETATHT JqcaalTs SI U STTHA WTH B |
i, T T RrgT-aeh! |TaTT Hqcaeh! TEeT TR ST =T, SHTOTeRT STTERAT
SUTATEATIReh! TR ToehTer T Feevareel =i rishren! forehme T SRaush! o |
HTTTHY o1 TeTATeRTIahenT el TIeTuTeh! Geaaieerd Ui foshme T, TIeureTs
T SATeG, T, J STERATHT TR T SATS G5l ST T SRauehl 3 |

URTE TorehTs aeT forehma Tawaaret steaa

HeeTE el 2 HT STEIIA STcTaITToTshTehl IehTs T forehTer Twenl wdeqor qer
TATATIRTH hrEeETraIg, LTS [oIeeivuT THUsh! B (Education Review Office
[ERO], 2024) | F&T ¢ HT ST sTcTslIoTehTeh! [ehTd T 3-eeeh! forameraehl aamt
FTATAT FEAT T W TH STEITA SETSS| I HEITHT STAS AR T ol
TShaTeheTTIeh! HTEIHETE 3 1g%eh! IR, Siigeh, WTTNeh, ATHTISTh HolTTTcHeh STRTHHT
WU Torshrer o kTS AT TRTHT © | @19 STeT forete Shesht Sestehdl, Jarem et

e, frarerareEarer erTesaHd agehar THUH © | STasdeen! [
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TR STETIHT ATHT S Teet THITE T Hohah! shTiehT SATETCAT forg fashma T
foeRTgent TR FeToTeRT T TR T THeh! SITEAT STTIR 9 TNTER & (ERO, 2024) |
T 3033 HT WU STEIITR! BTed YT STIGTSTTHI hefl § T TR

%R 8% SIS oTeRTeh! TarshTd T ferenTgeh! T Tel ©, dieh! STATIoTehTehT SATHT foehTd T

RrshTgeT o & fa SRaush! ®) STeTafeteRTen! forhTeTere qaTes, ST,
TIHTCH, TR, ATHTSTER TATTcHeh TeTHEd HTHTISTeh HaTTicHeh TaTeh! faahter 311
qeFoh! qeTHT S aRa-s| forehmer T Rrshrgent stareetma farfi= stremar famran
SRaw| STATorehTe w3 HehRTs T ST, |l ST, TadshH, TeaTsish
SRINT, STt forehTe TesTehdioh! Sifereh ArardT, forehTs fohamehetTa T TeehrisTear fersermm
T ferzetoTet gement forrat Sicameeh! & (ERO, 2024) |

TE HERITR! THAT TS A1, FH [oreimell Tueht AT foreerarent
STASITIARICTS Uf STEIITHT THI fTTer SABCHHT STTTEHT S | 17T SITHT WUHT
HTH-TATIE HGH ETehT R T, T T HTE STETaier T, Jeawee 3T
forferent faeaear afe oy srerfireraent fawr g |

TATT qgate g forehts Suetfowr wdverora wferferss wasitenor

TT1 TR HoaTei U R0l0Y 3l THT £ 2 3, Sh SHACTSTTAR T et
ferehTg Suetfoer qlieror T saareeden! el Rent | forramt uf Eideres, aeem
forenrs uetfoy wiveror T farverurent srfee wuet I | STeraey shesene g firehrs
SqATSeraTeEl} TIETOTHT FHAT SR HIRUT ST T&eh! HIA HehTs STt o foreersor
Glch ST S | T TEHT USRI TATEHRT TS QTSI T, fifd FHivmeht STTemr
SIS, HEATSHh T STLETHIcd JOTTeAT 3107 T SRISIHeRT ATRT ST qeT o ffdera
HEITShT T TorsRIgs THeT THenTs Sucfoet wiequr T SATeveeh 8 | I forard shrsiaie
TTITereh TESTIoRLUTehT Sh1dl TR USRI & |

f&rehTg SUCfotr HTTTHT el ST TEHT STVATEEE HUHT B | WThT HVATEHT
farfererar <Re=s | alreroTent e, fower, T oTafer, wierom gevrft foaemeff &Hie,
e frmior, gevfi gerT agehct, Aot foreetyor, smeat sTmamr T & fi,
forecrworr foramer, feremeff forer 74 v forsrmr fafir= weriar gt v v
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Fifereh TORER GI&T0] Fr5ehl 1, ST T A 9
ITITHEE ARG | TATHIT TR T THehTS U TXI&I0T shiiehl T T 39
ST STTeTRreh TEHishor T SHHAT st ATHT STHe RN T TS | hesHl BT
WUk STV e T Bk ST qe8e FHAT S TH o sheaalle faehierd |re
RIT T T TRYeTuT ToeTer T T qeTgsh Tehichd T4 o &4k ST qgHT
HTTTIHATSATAR TSR THET JTFH HETHT ST ST THET T T 1!
qGHT ATAT AU TR

Tl T T T8t ST HTI WTeRTSTHITST ST shafT T ForsRT aiagor
AT TRI ST TS ST T HeRTIET a1 T Ao ai 87 das|
TTeTurHT 3T et forear a2 e foremefTaT wet forsersht sretent aliefor g o g2
TRTETOThT T ST, ST el §1? STEATeRT AT STATToTehT AT 1 ffer a
SO farfer o STemeT forr? 2t Seeen! STaThehT STETCHT &Rl Gl a3 T+
Hfohs | T et e, el Wenl foraer T foemeff st uf o4 fowrent
foferm e aredq | Sufser TieAuTeRT @R, TOEhT TehRTT, TEEAT T AGsh! fAmfor qer
forere® wufe ATiaeiAeT T TS 39 Tl T €Sl GO | hradTe HEsiiento
et w07 T &rmaT forehmereht shrieenl GesTid HUshiHT JHeTs Rl T 438
ST SRaws| T e fbehTs Sucifew ATameh SRITSH o &1 2 feehiseh!
HEEATAN, GHTL, Tl 1oh! ST, TTSHHH Hrli-ar2, Rreaeh THrTa foreh e o
o TorearT 8t WHTERIA T 817 I TS et Tt ehTg Suctfod HToeh!
SUGh WehT T HTE forehi T shri=ard T |

AT, TeRTIT T Talefteror

SHEETE HUEHT STEAHT THAT SHICeh! Toraor, e R wIoH @ert, qel ieqorT
TTTEhT T FIETOTHT ST HUHT ST, TBY(H G SYTeretl, STgeht JTEIR T Sfsied
ik forgget qer Tt STf¥eRg e T faweh! GUat T4 hTH hwsehl GETTd
CTSRT AR HEIY01 ShTH Bl T2ATS e (oreetTuTehT dTfeTehTe®, Ia Tiaor o Jel

TIETUTeRT TS hgHT STTHT eI RrerH Giard TRau 8- | I|eht SATfT 393h
TP ForehTe TSRART §O ST U B | Frsehl HehTS SUTiod T,
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e TUTE TIET0 Seseh] 1, WA T T Hedl 10
FHREFITET T STEI-TeRT ST TTSITer, HTeM, ST, fogeiyor T 39T

qTERT B, TIECTS Uohel UEUE AU IR TIhRaTATaHeT gwsgﬁ 2 Rgws| a9 fosemr

hET T TR TgteehT & |

AT Gl T faTehl SIESURINT Shesiehl STfHehelTsh 3hTH Bl Shesiehl HATH]
HfrerE T freeioorshT ST SeeaRIt sHTH, foregdtar geafor saaer s, srar
ST ATHT WHT HCHT T SHTEAT IS | HUEHT TATSHh! ST frgersor
T wiiae TR TIRTHT TeATERaR] STANT el STHS | T fafare Sivee qeargehenl
ToreeTooT 7T, e forererehT JETT SehTe T, TS STf-araeTHT ST i foreT
&, UL TG Tgehel T favetyor 7, f¥rershent SHTTd forehTerehT STragarshal
qfEaT T HeIT TeaTgeh T THTUEEER! @ISl TR shiie® forea i
SREUET B ATETEEHTHT STH CIATHT LTS ST T Tkl TG TohTe T
HIHS TH TR B | SR 1S T ALATSHH! G UG [TehIaehT AT o9 HrH
T ARaTH B |

TervasaTdt sramEETTeR T e T AaTedT

F5aTe TNUHT foehrg Suctfes TdefumT I=RUReT TeHT Yefeid PISA,
TIMSS, PIRLS, fovaeamdt qemar @rerres SR AIHTR © | e g 31
TUETT, SFATEHAT G ST J=foid AT AR AT B o3 ucttey
et fova sTHREdTs aued, fovasau fam fosmm e g
foremT TRt T el et ST deATeehia SR foahme Tige e | a-
AT HIIh! ST, T2 AT, Gdieqor @re, foReiurerTd foer 3tfehe Tius]
YeIford UHIETUTeRT STENEEh! Stod TUTE quT AT AT Tfdaeeht ST
HITIH G qLATGheh] AT EHT Sral T TG AT TRAT Fererrs e grrsH
T B | FEHT T FHTCHbSeRh  hrsIaeR, HIHTS HoltllcHe 9e&, f{a
HEHATR! eI, e qUT TR Sfafer ST fowar Jurersht @ forear
T qeTEE g |

ot foreRTareRt fT=ataT, shegeh! TgeteRtur
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&7 TOTER GHIET0 5] 1, SN T Il 11

heSHT HTAT FHHAT, TFIg, [or, STTH-ATohe IR TIdeh! &7 fora =t
TGO ST BT | Seeh! TTe forehd, Ao, TS e ToReTTUTeRTIE STE-HThT HTHHT
G g St s, o for, fRrersh, wieror woeeren, STTa-arehHieh!
HTURTTCH: AT T TR T forshTel g Te| IHehT AT [+’ ST HSHATTH
TS, FHTRIRITCATHRT TS 2T TR TTNAT | st T HTHEEh! TSR o
AT, TGS TS TIMT YSRehT STEATEhT SR RISHT AT 237 e faesm™r
TEEFT ST foed’ s |

AT Frgeh! ST foohTe ST YRTRTuTehT AT shwet SERT 7T Sfafer, Heeaer,
ST, JaTUT, STEGAT L HHRae®, i TG, QTETeearTTaqeh! 3iod saae T
TATCIT SR 87 |

e, TG, foTST B STEeah! fmatdTet Ui Sheseh! TaishivmT Had I |
Toremera Rement fafsr= fomr, @mer o <fgs fommer frement afsren foweres,
L F1 A g7 Sl | 7 TorermT STeret TUehT T8R4 93 hrsch [T
UL TETUTERT TShYHT SATUTRA T[UTTcHe RIS, [RT&T SUTTCHIeh T SR
STeATHeRTER, Shesieh! YERIHTITT Had T wreqorerar-el fopgaandt svvamer ar Sorereht
f31eT JonTeiiereTg, STeeee WU s

TMOTEAY

9

She5eh! T TRT&TTeRT TURaRT TR1eT0T 81 | ToenTs Sucifod, TemdTen! Sueal &R,
HTIREEhT STecTeh! SIHT OGS fef§ ShrselTe Tiequreh! e wushl o) far,
ifer, ST, TR, foehTs Sucifed, st o TRoTHeRT fafsr=T AT gt
TOReH fererTery fRveTshT ST BTHT SRSIehRT QAT o &1 At oo o
HTITIHAT HeGH AU B| THehTs Suctoy TQis 31geh a1 37&1, ferehrgent wresm Wi,
Hfaferd fohamereTd T Taei, SfwTEe T el RETeTshl =8 e e 31
AHERIA TURLeR! ®UHT foTush! seemT v g feehre, frehrs wfsran, aftorm
TR SATHEE T3 TURR HT~; TS TsRT-A TSI Tateh! sIgeT St fo, qardrehl
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QISft T 9 Seret ot |ishes (e , 2048 @, ERO, 2025a; ERO, 2025b) |
SITASTIToRTHT HT{Sh T TIOTCe ATEATsh! STLASReT Hd Eeieha g feehTgen! | Hehd,
ST SIS ST STRITHAT RT&TTeRT TURHERT S8 MUH B | =[AaH f&ehrg
STATeroT, AT, Torents Sfskan, FfasT ar faerrgent fawe Autcrent foremer fRer g
FISTTHT STEITT HTTEHT B | RTeTsh UM T&T0T hesiet TRl SATHHT Hriee
forenTg SUfoY, TRTHATeh! JUcel! T Tfed, ST -Ffsha-T sTTeh! SHIrdT, Semehl
VTSI, FURETCTsh! |18, AIRTahT HIIEUSHh TR TURREh! EHT fTgeht
SR (TR, 048 ) | Torermery fRTeTrHT ToreeeFarHT S[3iTS T El STiehl e
HTIHRT AT HTER T T SRS |

o= foro

T T HTCrIE ! ShREFITe TeTT qeT Hell JaTe STEI hwasle WUeh o |
T, FahTs SATOT o 5 Frehrg s T shrarteararrent @t feremeffent fereprs avareen
Afe T fgTHTCHe THTTuTeRT @Ik TT HTEMEE TRt TTHUH B | FemTeaes
TIEOTehT EThT T HTE ferehTéiet T e T FereTeraie g frshrg SToor T g
TorehTS RIS HTAT-rTHT Had TRl © | F8 T, RIF3h Hafl Ta-eh! HToH, T
HeTTehT TIUTC T ST HTI-ehT | foshTe, STITTIAT HUSHT STCTaIfeTehTehT SATHT
TR T TRIPWE HefTeh! 03 T T &fFaT HTo-eh! |Ter forehmesh hiies
U He5ETe TUHT B | JTSTE GT TRIEeR HEATHT iR T IOy Taqear Jro T
HTSITAT FHTSRA FR1&MT forerremt wed qent ©| ot srgverers uf forernert qea s=ir
T T & forshrer e < Raweht B

FrEHTEElT ST STSRITTH ST Iesh! eareht QT fR1efT aierenent Fyfh
T B | ShesehT HTHAT ARTGRIERT AT STTE-T AfHTd T 311 T wffasnt
AN HEYV E-| hrsieh! STH-ATEwI=E STRT o T, THeh! T Teh! ey
forreT Bt Thrier— TH, et 311 e e forarmT geehrd 7 gem
for serwereRt forear g1 |

fremy
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Shrsieh! ST HTHAT G, WU FTEH T THeurars] Hee foremer
TRTeT SOTTATT G, e T Hvetg; forsent &mrelt forentd T ggeientor, el forshrersTed
foreer shgrent STerfHeRdTehT forsRT g1 IRt AT STE-uTeh! T, Sfarfer T sHismeent
ST, SHRTIHIhT S&TAT Ifcioh STEL U&7 T\ TSI ST JHIUIATS Hel T8
ifcr, SATISHH T STVITEh! GTRAT ST Hwshl HTa T FEHT HTLTHT GRS
ferererar et agieht AdstT, T=fy, et Suciied, Herm THIEEhIdT T agidehl
EATSRET STUET ST g A |

ey ATt

18T U, 20 2¢ (Al GIMEM, QoY)

XTTeR ORI TRIE0T e | (R 0\9¥) | FHETE TR G870 5 GoelTer 4G IRTe,
QoY

XT&eR TOTER TR0 5 | (R0 ) | e Fidaiad Roco/c? |, 3Tmfde a
Ro¢oloc s

feeh ORI TliaTuT gl (Ro¢ o) | FHaTE TURR T80T Fesehl ATfver Jidaad,
3Tfefa a5 2068/0¢ 0

XTTeR ORI TRIE0T 35 | (0\98,) | FHaTeF U qHaTT desiehl AT Fidaed,
ST T 206Y4/018

freR O W& 5 | (04 %) | GTYTII ATEfie faercre SemTemTaha!
Aqcd FRITEITEH TOET0 AT 20£ 8

TeTeh TOTER TS0l g | (0 ¢ 4F) | MTHETIIeF HIEATHF [Aelerder] JLTATeTqe ]
Aqcd HIAEFITE TSI |G R0£4 | (SRl TET q -G e
ERIEEIR))

ek TUTER TeT0T g | (R0¢%) | TRIET faehrg FHasTATeraah! Hregrqra wier
Trfe9i T gheTor @1eH, 208

&R TUTER ST 75 | (02 @) | HIHRTIIF [Helerde] #IEaraie qiier
qrfesta, 20¢3

Tarear, T e afarfer aem afafer e | (R09R) | faemmer 7318 &7 ST 2018-
Roce
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foremeft Aeateen wishar T e wrdarares afterurent JfasT
CEREICIEIC]
faTeR U TReT g

TG T G it ST A= (htps://orcid.org/ 0000000-0002-7295-
6699) BT IfaTeh IR T&T0T SFegHT HaTeR TaHT R B8+ | I8 TI@ehT SICHT
o9 % U g THT I8l FHA STTHT deviramac@outlook.com AT TR T Hihe
|

WEEAR

TRreTehT Tftear STTISTH TR TNCEHT &I AT IV qTsHHeh A= T T
foreerT T hermTd T diferuent fbets Sucifews® feramefiaT sTiée s e Sevaret
forrmerreeet e yam 7 sftu=mfn o s He form 71 | 79 R g
T | At e STt T T TREE g | el el forereraeaT fafi
STehTCeRT TR (ford, ATea | T 31 i TTRueh! 57 | 3t @ SR,
AT qAT ST &ASIE 8 T | TrarTerash R1afureh NishaT S Teren! TiT 3ucied
HrEEIdeh! S T creee (e suctfey suer Tieeht = | It sudisy
foramefient fererrgHTehe 21 forareamdt et | foremeff qearged 7T s forreraesent
U3 STshATST=Ticeh! shTl &1 T F@ehT AT HEaedaT fosenTd fRershes [Sea g |
feeh U qliequT sheselTe FodlTer g HIHaTRIh HIeAfHeh forerTerdshl shriewdre
TTaTUTeRT SHAHT foreimell HeaTe e STshTST=RIqeh! U3eT SUGTEh! TUHT [Ty & 3T1eT
FahHed GHTERT TG B | At & HIeT GershT foTd = Srieler ST shiavde
TTeTuT TTRUERT HTaTRe ATeafHen forermerieh! STereT foreetyor T A1 STerE T

TREH! ® | foremefl qeaTgsheht FereRaT faaTerigse e Teh! 3Tgehsh! ATl

Education Review Journal (ERJ) Volume 2 2025


https://doi.org/10.3126/erj.v2i01.86412

Tl qeaTg e i1 T [eer HrigraTa WIeTorh! Fiasi 15
q2ATES Tfl T AUHTCH, forgeior 7 2T Teshl 3232 Toohl © | STod ATcISTTehT STTTRHT
ferameff qeargerent ATy earereesh! I~ TTEeRR U T8t | foremeff
HEATS o SHIACTE THITHR] TIHT HAT-aaTehT T WA ST 8 T formerss
IO I RG-S ¥ FehAT SATETIG GETERT AT hIAEFITa TIE0Tsh SR e
ARG T SRaTH B |

T VIege® : e e, frenelf qearge, fmforerss qeargs,
fer fergersor

PpE )

c (=N

foramer waer siu=iies d€T | I9HT §C=T, Shriugld, fSeem T sAfenment
foreer sreraret saafeerd TG 87 &1 (Bidwell, 2013) | framers W= 31eg e
FTHT ST AT forerTerersht o, TafieT STTehient FaTeniaT, et TRATEHT et S
e/ o, ST W HeH, T |reRll, e, Sierer it | ard
FETHT TCTIIHT, /AT el HReReehT T1eTeh, ST Sfohtaent, ST M=
SR ShET GlRRhT, AThUeh! S8 ST U delg, WUehT AT JcadT fafetaent formef,
VTUh! e T AEerat | FreTerent Ja, Teaehierd, SENTRITE, FHefehial, i,
ferarer, fareren, foremeff, freror fenrs foramenctra, wdier T adierment Ffasir craen
HTHT TETEE G | Tl ToTRITeRIT Wald Sa 7oA HUEh! Ui GUiard o, THT 4,
HETThIST AT, SN, T T B, HETH Sh sf=al e, Refeh @ a1 forameff
B W T FTTaich T3T THT fomiTerd 81 a1 Sie W W37 9 339 | Tl forermer
WIsh! THT ifcreh GaITerT &1 & TH fRreror feehTs foramehettd T fehrs st o1&,
BABS 1T GfRTAT T ferererareh! Jed 382 Hifcsh qT Al Hideh! e
TSI TTeRTeh! TashwenT fbehTs Suaitey foremeffar aTieet sy &t T et
TieTen! AfdTTene Nfdfeftad g |

foremerer formefict gTibet 7T TSt o RT3 feraner Jeargshieh! U3eT HTER
2 | et W forrerrT wa, hefrehrat, e, femeff & @ frafia vedre s,
Fa? TorrTer U3eT HeuTeh! ST IHeh! SRITEA T SHaeTa Shu] aciehl §7 !
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TR, Wfifder TeTeent ST o ol © ? TG ohuT HEd] T  ?

STeToha el T YRTTART TETEEeTs el i Tushl © 2 foremeffent =aw
fereTerenT AT ST fShRaTeReTTd o Shid g ? TEdshTerl SATTRITETeRT ST
B 2 W U foRITere®en! Teargsh T Soe e WUoh! © | 315 AH=T 4+ TS
STC ToTaITeTIHT WTeh! J3-UTSeh! T Rl © 2 THehT3 ahfd WTeh! 7 foermer™ B,
T AIEIATH, FHEl T AT 01 g, TRIaTehT fert st 2 forrmerrent frerer feremeff
i T B 2 ATTITaRe® o o 2 ferarmeramn sfa formmeff & s afr & i |
IucTsY ifereh TAT AT HehT STANTSITE o Sl Tl ST WU B JA Gt
T T E TR B | T forenTeraeh! S gaiehl Teatee T s JaTerT s
TR TRTE0T Shegiehl TTOAT U] STk FOHT T T W5iEeh! B, Seas
forenerar hrieraTa T{erreh! T i3 | T6 G-aHHT SHREFITE Tafureh! sHT
foremeff Heargshent [y & STieT Gereheh! HRIT=E e FEl B, ol Gerheenl
foranTeTaeat o i e T TR S Wl THTT ToReToT 7 T Feleh i
STATATRT TATY TN Ffea T Ievet Al TG A ITHTHT B |

HAATITE Greror

FrdargTe TderT foareraent fafi= gre |ia, shameherTa T cgee gt Sush!
JUATSHATS TUTTATehT (System) ®IHT FT{eRL0T T AH-SfshaT-3uefser (Input-
Process-Output-IPO) (McGrath, 1964 ) 3T STHTTHT 3753 TS | TorITeraaT @Y,
SIS T IUATSEehT i TeTehl STTEATATS forfor FerehuT Wraif-erd TS ot geieh I
UShT ST TURT STTETTHT TS THTOT ThaT T foRITeTeh] T UeTshl Teqor 14 i
ITShATATS SUTcTeh! Ta¥uT forerTerereh! SrearaTe qdieror JHusl & |

feen TG THETor s (. R 0\9Y) STTER HIHErITe THefurT
fornerREa ffdse Hifa qon wriwues, Jaferd U, o st s T TR
ST TSI T | JEHT TRTETTehT Tgr, FHAT T TURT TRl AT
fraTeTrIgseh! SHRISUTCehT TRET0T T SHIEvITE SR A T shTiewTes Gereht
ETEE U™ TS | THETE Iehee HT SATEeRT AT HEINT FATha el TS g1
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AT FETUTRT ASTTESeh! HTLTCHT forTerae®eh! hIEardTe FUT T relf-ad
fRITeasE, €1 7T TS a1 TRUMARITHTIA 317 TURRATTEEATS 53U N0l JaH
T TS TTNTEhT 8 | AT il Ui FeRTaIet T ShTHeh! Tt T ST qlieqor af & |
T ST UL TRERTT T GATIH T SHIHEFITe TEvren! T foRar f |

forarerersat snifeler nifafies T ahemurere 2 e | 3= e qer
iR TeTEEeh! AT THIT SAGTATI HTHTISIh TOEIUTETE gieh formmetramT st oy
TSR] §O | XTeen, Wi, STTfeien, TRTfoh STRIqent Ty Tafeh! STes qeaTgeht
HIHEFITE FEUTETE T T | forarerash! shrievdTe TlieromT Jied et
FURETAT fR1ersh ferameff T sAfreehen Fjftecits HTER SHTSUH B (T[T, Q08)
| TR TEmT Wb ShEieraTE et gl Tod, H=dT Ta, STTHeeas
RAAIH TR AUTAHT HRRTIRIh HTEA ek freITeraeen! FeTeidTals 9 T4 a3
FHIIGTITE THET0TshT G TR TTNUHT | HRIHTITE TRITor SlemaT qiiefureht &,
SUEHT, L HEhe® UTee TR 5+ | HIEl Srarehl el () ST Geehgsen! ATHHT
TTETUTeh BTE TR TTRUEHT B T4k Gershl J[aRd 3 31gsh JTd T TS
IfoRTshT & |

FTIHFITE GO ST SAftheeeh! SereaT g, Fetie Sershent SATemeT /T
AR TAT SAB g1 L THTUTHT ST WO AT STGHHA T T | TSI AT,
Tl U3 ToreITererT forRITer SaaeeTas iHdeh! T diTehushl SHHT T U AT 3 3T,
QUT 713 WTeh! G AT THUEHT AT 3 TG, TS HUh! T Y01 T9Y ¢ G LT3
THTEhT MT o T TTW 716 | AT ST TIHIRT Sideh AYAT % 0 IhT &I
T 3 3T, L 3G %0 T THehl HT TS, & TIhHEHT Suehl WU 8 g T ATH=T
U U] U T 3T AT 7T | THAT AT Tiefshe] sHTEATI AfHideh! sash
ieRT ST TUS | I SRS SATETCAT forererdeht forfs=1 qermr e Wi
HEATS A T | 6L HTATSH T SHHAT HeATSaheh! [~ ershe®als T,
Sfsra T Sucfer T i wegeHT fasrs i | el T et formernt sdifaen
HTEHT, TRTaTeh T SHETeh! FEHTRIAT T TRTIHICATS TRTHTERT &3t id TNe=s W+ el
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fRreor, foremeff qearesh, frererent TaTTd forehma, e T e STafE
foRaTehaTTd Sfshaataiia e~ | foremeffent frarfiraar, e R=ms T ared &,

T Suatfow, sfirTaeren! gwte T Rafehsh! THTTT A=fteaTs STiodsT=id
TG | 76 el THET RT&Tehc, FE! HaTHT F AT TETSS L cadele
foramefient fehTs el B ! HEHwa-g IS T TRT GershHT AT WL T
liequr TS| A1 TeoT forarerashT SRl FET T ST RIEE 3ucTet TS
SiEEcT SUTTSH JHIVIEhT STETTHT 3T TH T HT TSR] LT forITerarT
TR T T I A ook B W+t Snfora ifaot g7 (e, Ro¢?) |

srega fafer

AT ST RATETeF TURR TI&I0T hegalle STed fasedeh! Tieeiee Hush!
forenTetereh! shTeraTa TeToTehT SHHAT Bgshaid Tush! foramefl qeargshe arafed
YEHEEHT foraTerdel Ted THehl STghells et yur TREsh! | forener sriawe
TRTETUThT GESATT ST a9 01031\ 3T Te WS STHAH I 3081 ¢ THHT
SRTVEHT & 3o HTHRTRIG HTEATHh fraTeiesh! SRIGFITe TLieTr sl §vw= WU S |
Fe gisedt ¥ Iy (R0¢, J06R, 040 T R0¢Y) Tl HIAGFITET UL WUHT
formerresen! formeff qeaTeat-aiaen! Toehsh! SIS ot TNTH S | a9
SHSTerHT SHRIGFITE TETor WUehT § Y ¥ foreITeren! STeeeITaTTs F8T e TTHTeh 3 |
forreemTdha shrfavdTe e g s forreReEe e et foremeff qeree
SUERATTS HT FEHT HHTSIST T | FhT AT el = e HIHIT T cigehen
forameff férehrs Sueifowr qlierur T oG shEra ] STTWIEEEHT GHIERT TTREEH B |

foremeffent forenTg wiequr T sl foremmererent fFrfira foRamehaTd et iaeht
wETEUl T Bl TRrereRe Rrerr fehs ToraenanTd Ssarer TREEeTeh s fRTafor
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T YTFIeh hTHeh! TUYETIH TH Srerei TITiua TRUsRT fRI | ekt f3req afveesdda
HHISHeRT ST Seqehal Taish T g Teh! oLl HY TIOHT S |

R0\E ATTHT HUTE FThTLeT TRTET GEIeht HrereerHT GATel o Sareadiy Tftgd
T3TT ST TS AT | WY AR JhT AT T STEa T Seivhed TGk TORIT |
BABTR! [-TShSeh! FUHT 1T&Teh TUTER TIETuT g, T HelTeh! T forshférd wgar
T T ST 3o e T Fae e fftenar | ekt Aeeian wieerent anfis
SIferaIa |TeiSioh ST TaTereh! SATFeh [EAT T TUTERERT SAT ==lioh! ATEId STSS e
T TRTEATR TUTERERT ST Holeh! ST eI 7T Fa TohTeHeh! TTeTeh! ST
HEgH TTNTEh! FoRIT | SHATENT feh AT forme formet T weer T | shsieh! TToHT T
ToaTe T I TRt fORTT |

Eeh! 3T9
T TGl T e fefeh TURKT TLET0T shesehl TATOHTC T BTeTere e TehT T
T, AT STTETCHT WSIehT SR HEoT 7 Feier Y& 7 & |

AT AT AHRRT Tgehor ¥ faspwor fafer

A1 TR T AT Tfctferrsid B | shrgiehl TTOHT ford T ek forT, o @reret
el Wi, T o e T 71 ST ST forreredes Te L da |t 3 aeent
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TS T | TIET I Shee] TSI T ShTHh] HTHE T TaH ARl 9&H

I TR D |

Frferen TUTERR adterur ohes foRe 2

FTCTeRT el ST ot ST 1TeTeh HETeh! TURKIERT TRaTuTeTs Heerul STeTeshT
EOHT foTg TThT U0 AT I Ieci@ WUsh! © | SIfafeh SeTeh! TUTEReh! T1eToT TIat
JGT o1 T feRTaer aieror TR T o ShrishHeR S, SR T TS
SUATHEHAATS HTHT STE Gershe HUeh! TIET0T |16 AT 11, foe aremesr
SATETHT G-Il TerTsh! HeATg e M1t Jet Tieqor et sheciiHT g8 =T 9l e
qfea, AfRTEh! HIIEUE T Felchohl SATIRHT HFal{-ed HeTel SIS TH; ST, "
TS o] HTI STed T SEAT 3T SAThTE T T AT=TH (TSI Arefst~eh 7
(Devkota, 2009; Acharya, 2012; ERO, 2011b)I

FEL AT T R AT I AT FaTe ST g7 Wl Wi ©
AT STRT TEOTEhT T TR feeRT QTfRIfe SR S | o i SR g - T
(Trust), refforam (Semi trust) T Afaram (Distrust) (ERO, 2011a, ERO, 201 1c,
Gautam, 2012) | GTEAT, Erelf-ard SeeTel T e T GETah! S 3% 71 | 39
SITSREATHT Eratf-ere EEIT T TR RATAT THET HerH g 1 ST GeTehT 8 vaf Igiee
HHTHT g7 M= HI=IdT U | GEIrAT ST SRl el vet 3% g Taad
AT 9 |
Waﬁ@wmﬁ!m a7ef faramgq (Semi—trust)_t‘ﬁ | ST9 WWW’&‘WT
AUHRATATEEEESE 3 §1 HU AU SIATIATHT HESTHLIT T I T 3hTH 7T TS |
TTETUTeRT TTLARTS HTSISTHISROT T U8 | HTeSiH IR0 T, §URRETAT T Hoe)
TTEAACT AT TS T THY 3eeT NERT §-0 | STEc! a1 SHASIRIshT SIeaT ST,
=TT T TS b T YR A1 SATH §5 | GTeh! q@ll LR AT (Distrust)
2 | INCRTSATER ST e, 30, T, FaTaIsTedT q&ieh! SATH gaT T SHT0 KB |
LT HTITHT U] A1 God | T4 FgT=T STaerra 1+ gwatf-ard FHeprav=T
wrtereet fehrr T i qem st wed sawe ue | A fargr faefia st an
HTHAT A T forshTeriiet HeTeh T SHTSTHT SIdt STATHT 138 | TaTureht st
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HTATI T -Ifcdl ST ToRIS <ATHT Icq TS TS | FESRETHT 1= B FhHT

ST TR T HTAT e U ST T HFe | FHRT AT HHAR AT H&TH T

HSTS[d BIU | STrideh! HERTICTS - T Haue | T8 SSTsh! It §Iue | @
T & U | R HI=raTeht STTERAT R1fereh TOr Tiafor shesiet i T o |

Tl GrUIATHT I STRATeTE Qfereh Eeerment fRrereh, TTaasha qraaar i,
USTITSA ST, Jate T wiifdeh STemT, SAaeTishid 9af, RIHeh 3Ucfod T I
e T 5 | TR ft T U 31 | et Rifareh TUR teteT skl

HTERIHAT HEGH T & |
FIFereR TUTER THequr shesed o =T 2

ftea suAT

AT eI | ST, 3TcTsd EiHA FIqHTeE T SHRTheTE Secied HH
TR B | foreneff Suafsuent wftea wiiern, formereeent SHEidwmeT e T
FoRTTEEh! ETTITE TI&T0T THeRT TG i TH S | ST 5! T 26
TYTeheh] THI T I8 THehT U Soct@-1ar b ferameffent Suetfserent Tfseer udieror
2 | frencrreEeh! shrderure Tiier ufy g2 Wenl © | FrehrrTa adverore st wfer mifa
fort wferteent SR | alierorehT fcrsiTeset Tgf gomept sTafera ferst ST TR
AT e SRR feueh! © | Tmarmn foemefi Suaifserent Tftesr uieturent saereg
et feramefient 3itea Suaifey Ifaetd oWt &7 I@TTHT B (ERO, 2016; ERO,

2018a; ERO, 2019b; ERO, 2020b; ERO, 2022) |
T TR FARTSR STHeRieT O T ISR TR © | S@T SHL HUaRT

TRrershct sreerTen! SIS s € fa, SEc SR FUTS Hew e, SoaTalls
HISTES AT HAL AT Teh AT HTHe IS5 T §eTHEeh! HERIAT SIS
TS ETed T fR1efehets, ferammefied 57 Tueeh! 01 o= ATl | SIBywT iy
TRrereh sferferish & | ST deetl &t SAEreet=T fuTe] o 7o germes &1
v =g FfisRar (ERO, 2018a; ERO, 2019b)) |

fo=T Ueh S9Teh W1 ST TTWSRT STt Afdsirene faamefien! f&errg
SUATSEHT SUTETT FUR & Hohoh! SRATA | FH T SIG! IucIfod BTe T
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ferarmefTelsrren SuTToeHT STca=d gl W~ SRgush! B (ERO, 2018a; ERO,
2019b)| TH FohEh! THTaT HEATTA fraITeraT et HraTiaeh foememT 3= |
feramefisht Suciforar et r=TaT gct Rifarer ToTTelish! WETHAT FHHSIL &1 Wl Tgohd
Taw | formeffent SuctfoumT former dafamT SfhTd T SR B 9= IRaws |

RT3 SuCTouehT HTATE® TaISTTaR [SoeTST R quT foererRisTar than
3= NG | TererTgehT HIMTCHS dgehT STTRITHT AT frsdwur et I==r Tatem
AT SHT HHSIR SRAUGhT S | HeET g8 SiaT ST T BTAh! Ieh1g STAfoeeht
TUTT TGS TUShT S-S | FETERISTHT [FATHTTT, TSR] T TTSAETHIEs qe
TTTTeh HiEh{ceh e aHAse JEHT T Wbl SRaws | Haeeitet foma & & a3
et fetuen T Afauent fretereect yerser faemefie Suafstmr 3= 2R (ERO,
2016; ERO, 2018a; ERO, 2019b) | TEA ATRTH TG TFHIT HUX Arogd ST
ZRauant ot | foremerem fommeffe® 913 (Bullying) SITe TaTfed U W5UH |
TATIR! T T S1ET SIS, TTod] THT Ui S TS 3TTTE THET 9T8UahT S (ERO,
2018a; ERO, 2019b) | S TTaT foreiTery TdTery feramefiert ATt STqeshet g dehehl
qr8uA |

& TR AT AT ST STareerTe ferTs Suefoamt s
SO YhT g | 3Tifeien, wraTSTen Sferean T fammeffert Suaifeureatent fsmmt
GRS Teoh! B | AT THT ST TTHTISER ST UehT SHaTa/E TR
foRTeIEE ! JUdi oY X THT SRAUHT B | foramefient [ehTs SUCISLHT HISTeh! ST
SRITERT B | ATTHTST TATCT HUGRT T HTGHTST Tef! TUshT forameffert SucfeemT frmrar
WH B (ERO, 2018a; ERO, 2019b; ERO, 2022) | TRt F¥=1aT Wt ey
HIHTTohd {EHT 378 o1l <M |

et farameffent Tftesr Suctfeer werorent @19 e, wfsha T Suetfsues
TR JHT ToRITeTIh! ShRIGFITE T GTe foehrd Teh! © | SISt St
HTET, TRTeTehen! TATeT T AT qT SHaTeh! SEwTiTdT tehl o+ | Tfsharar fRiemr
fereprg TorarrerenTy, foremell Heargsh e T sqereeH, e quT SAfdith fhameram T
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frafirean, foremery feerrs 2t T et SRI=aTe &€ B | U oY FershHT HaTiTe oh! Hw(s
T fRrershen! TR SfE TaeH] | Rl STTUTRHT TRUHT hEewriTer TIeTureh! A dsiet
I ETHT TRl SHEErITE-eh! 7L FHHSIK S@TUahT S (ERO, 2018b; ERO,
2019a; ERO, 2020a) |

ft forITeRIgEh! SIHEFITa TIET0T AT STTAR X o FARTay=aT s et

1o 74 oo saeir foremer™ &1, wo g wo TR g, wo 2T Qo HEH TR o0—
§ 0o fcreTel STeet T forerers 3o 21 | Tieqursh fersi STem e Sfaerd forrneres
i 3TH AT SRGUHT S | HeW=T G T ¢ o TTaRT o HTHT HHEHT TEH
B, ST FRITee® S =ciehl 8, forIere®aT 441 T fsiHTee s T dfiesT
SR | e TR Aot fSreneraes g SUeh! qIsueh! © (ERO, 2018b; ERO,
2019a; ERO, 2020a) |

T3 UTGSHH, & TTeTshen! Aard, FehTeh! T3S =fer qelT shiHT saareet T
HIIGUSHT HoaTToTd [oaTerageh! STaETHT &l STTERISH T §7 SEIHTioh
B | A Al Qe TS S B I HEohd e | Frg [oSaEHT G B
Wl S I TEI0T STERIEeRT Tdela e AT U157 (ERO, 2018b; ERO, 2019a; ERO,
2020a) | A1 T Ty ffe fermaent ferar g o 81 ¢ wwuent st 2R | forreea
5 FATCT ST-Iden! 3T ARG ST 5 TTUehT T HhRATATe! € Hete Aeush!
W= ok T THRT &5 | IEAT SHRTh STt Ui Sareh TURCR iefor sheseh!
HTSATCHE TTHT Heleh! forTferdl T samdeh g U Hegd g7 |

SITAETIh T T Iomd

fererTerreEHT SrRiaTaTe wiefursht ShHET SgTf~deh T THUL AUTeTeh g
XTaTeR ORI TRI&0T gt forehTe TREhT HTEE® (o ST T Seeavedh ool
STeT FTHE T ORI | T Tt BTeeseh! ST Sl Sl e w1 o 0 8 |
HTYT STHHT HTE 8IS | |TEH SN T FARThdIh! 169 T HAETierdr F O 8- | 99
graefl FHRICIETAT HUeh! SRITHehT ST e <=t TR B |
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T

ehec! TorehTe TRaRT |TeehT ST TR forener, T ag T Sieaeea fafia=
ITEEE U B | IIATS ohrgoh] SUTISURT TIHT fol Hfch= | el hIeIeTah]
SETEUTER Fe! =<l 1T W= fieh SR | Tieqor shesehl STcdel TWTd el TRieehl ©
W] ST ST Tt Tereh forsrRIsreet #ad T+ o |

el &t fRTaT FHesMTeraeTs Tort fSieatren! afsfehle 19T, T RTeTST
RSTeetTeh! ToeRle TRTCTohTohT T SATH qTicTehT =R forermery Fam el
W ToTORIT SATHETHT TUehT U1 Tes WedITTeh! STUelT T | ket fot @ ferem it
eIt HTSHT ST | ASHT IET ST - SHIRAHET \9/¢ SHT fomiTerd swrerde
TRTeTOThT H S[SehT T §T TIETOT 7T He G RTTCTehT ST it QTfoTehTHT QT Shi 1T =R
fo et ferdrat = | Rifereh Tureat alieqor sheseht forererar shrderare alierorsht
HTEh! JANTETE forarTeren! STaree afgam T & | T W=l afee el Teg 1
HTHRT STLAT g5 T SATHETRTOT (SFfshaT) T | T 2w afea ot |re
forererrgsH T q=a1s | df drfcTehten |l HTedfieh forTeraaTs Suctes ATeshl ST T
TS T TR TR T | TorRiTeries el SHeaTgsh TREshafs MHezmTeres
qTfere o GereeRT fog IRl T T it SITeAT T oot e 7 | et
AT ! TNOTTHERT HeATaAeh! Al e, formefl 3uetsy sieaws 1=y
FUHHIATCEET Ul FereTerent ST sHenrt for | FdemTereTe | e s
TFI 9737 |

gfvora

ASHTSER Heft o @i fdmrerenT Srefier of feremeree famame
Sfeafiaa ae qerers e T gEm wT frsguor ThEertts st fauma geros
foreqa foraror T wmftera wiare qam TTicaent ot | SaTeRoTet ST wfteTTd
SforaTaht Ter 3w (forehie TanfershTent mreafie formmereeant Afs) 7a fu

HLER o |
o™ [SRICi) afshar ERCIES) foremeft TCATSeh
% Ro 2 R& “ ©2.¢
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o= Y wfskaT ERCIER) forameft TSR
Lc} go 2% RV ? %R.%
T ¥ [$4 e g &o.R
o 8¢ 22 32 ? vg.0
g gR 2R ¥ ? “u.R
El g3 Ro 22 ? b9
Ej 28 Ro 30 R &¢.R
Sl 131 g% Y 2 bex
El 28 ¥ Ro 3 &3.2
El ¥ 132 33 ? &4.R
< &R g & ? bo.¢
3 g8 2& ¥ ¥ §o.¥

ara: it ey fdemTer ufimrsaret firerle TTferenT, w@rgsTeRt areafies
foraeTaeEent STErTE qieTor gfdee, o0y

TTETuT HiehUsh! HifcAee HFalfed qTcTehTenT ! STEAETdT Falleiehor-
IR SHAT HTIsHT T T ORI | FHTishHuT Traf-erd T Teht gt
SATATToEE T forermery qiemeht St fomiT | Ewatf-ad SiEsh! srdieh! foar sy
BT SATSTEaTeh cad TUT1T qaeht Tel ST o TereRT Sufkerfa fomt | St yeish
forerTerIent STace wrdsTies TR | B Tresfaeh SRRt ShRIshH e ¢ R HueT
T, Torea e sIcehierd =TEul Wl | & STwaT SiaT [STTeT T M6 STSaRAT SRl | #
forerererent fofm aftr e stertent form Sfar amife | S forer e s1fer fosmen szt
TLTETUT et Acehlct NTSaetHT o ToreiTerIeh! Torea TareelT qagiereat S @t
ST TARA &2 |

T otegur YUehT forerTeee T SRAURT THET SR foreITer™ STTthel SHTET TH
T TR 11T, | STReTHT TorelTerRimT SRTRITET, el SHITHT S it T ToreTermT
EehTeT, HUehT JEdehIerIeh ST T 3T, forerTers Soeer T ST Jid aiterer,
forITerT WHUTeRT STTATeaT T STeTerieh! THET 3TfS T o T o=

HHETEEHT AT ST, STeffOreh AT T ferehTg |Tziient = SR, RTe1or o ArsHT
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TR SEH, TheThersh! fadwor, fershent GamTa forsmremm geanT, R
fcrfersht SRINT, SideieRarT fafid Reres sthivmass age T amioes aden, fes
IucAtsY hg 7T S FISHTehT T 371fE forw |

TYETUTeRT ST forameifeTen! Sethetels Ui U3eT THE ST SHT3UshH 12T |
SIEEc faush! STHehT Tifeeh HEwqul, aTforeh T HTHe ARTen! ForlT | SHigsae
STC ST T T T T3reten Tyt A3T1S, 371U f3187eh I THIAT THeqHT 73713,
TS UTSHT T&TTd, ST T ST o=t HewTd §79, T8 TehTec] UeTs god, e a5
ek AT afes ST B R 70| THhalTe IS AISTE-s | 8 HeHgw e &l
fag= | fauent wlieror & €a | e wE (Class test) Ta | THEI0T TRY F6L G AR
TGTEHT YR § W L AU | raTetemT Ees o 15 | e Wet drml o & |
¥ T T Geraiieh! ST T el aid o, 31 |

atequrent shEAT feremeffes formerehT HeTe T SHSIT TeiehT STRET Teh UTHTHT
TRET ST TR T | ST =t AT UG Ueh ST slTfciehlel Uk ST{eaeHT forrTerers
[REMRIEC TICE DI RN ICETNDEC

T foreers wad TE B, 3 ferener e of @, B fem U B,

TEAhTCT Ui B, TMeTerd i , ST g6l et Jfd 16 ars |

ATy o T go, TS T Ot e STt Bt | e (-

TESTHT) A TG | T [Ty ST1ST A e8! THE |

HEITHT FH S T | el HIe! (oererd T3 af BTor g |

TEeRTe QAT T e =t w6, &deh B AT Ui |iTe! urged,

T ATt B, e TT5aH | ITeTeren! whTseh! STawel 3&d ©: T

Toremeff afer 3% BT | STTHT e HISTEHT T®T TR ST | ETHT

ferereTorshT STare 7l & |

e ST forammeffent 3tk fediesite  THy formieraieh! STeRT 3T g ST
TUX STEA 2Tt STATEHA WUshT frT | 3Rt TS RIS de=aTs ufel | Sfe o
3T UGI-Iel AT | 3! RETE BTHT O e, ITH1 1o, HTEHT fHeTe o,
FrQTTerT oS, THT ateh! gt o |
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AE! SATHETE forRITTIaTs T8 T8 MATHRATIh =~HqH SaeIehId 9& afe
T3l WD | el GHET forRITeraet HTA GHTe T e Sehient g | formerzmn
FHETHIST THTET 3T ST TSI, ITeTerd T T, Tedshierd, fR1efehsh! Tareqar qeim
TSI T ATSAFHHRT ST AT el ForsRrere] Tehienh! Frar sioft i i |
TeaTEsheE L araash &R, R, Teurii ags Rran st TEd
fchcl Teh WATTVE 3UTeY TRISH Ufdargal oIk T | 378 slieh! forTer SaeTo
il T fRreres T3.37.3h0 FrHariaT o 38T Wl | SAT-STeHT e g 7T
T Sfeg, WS ST SETeR Wl | SISTfdR T THUEh! ST T
ST T Rershesan! @9 s |

T LIUTETE WUhT foerTe

rdmTeTaeh! 2refters |reistien foramers Gum T Tsfereh! higar qfecarsal ¥ Anh!
fora | een ferarTeraret STT-SATHT SHHSI Hege T 3Tehi dre Ui STTgfa o=,
SifaTo=al, i e U TR 1 e fowret ok =t i | s
TERT ST TereEeT BTHiet fRIETHT o T W STeTerae qfch it | §THT 1 Tt
TS, SATEATI WHTd., .37, TIRTeTehct 7T+ s quTSe®c T4, THAT WTieTeht ST3il
VIR TS AT AU SAhE TR o |

TAGIE TG FOHT 35 TR foehrs 9Tl STfer vt | oo, feremerereat
ST STICAT T8 AT, ST SRR 3T X, AT S STl| THT 3T Tt Tafg
W 3T AT TTHEHTohT FehTT (Ranking) TTHCERT TrIT | Helet W 3T ST THT
TorrrarmT STehia THT T TeGTSITet T | T dergar o T |

weror farsrent sgea

<t ETETeRT STANT T R1T&Teh YRkt TeTehl SITLAT TTeeh! ST T S-ITHT T
T WS TeehT hell STesiie aor Rrament wewaets gan ST s
forsreeeiTT i ST Tt Srame TTivaeht foriT | 2rermT foreo orsfett, STeepHT aurstett T
TIITCT WUST T ST I TEIHT 3ol 7 ol AT FEATE A HorH o7 A 670 |
et i ST e FTer wgfeTe AfeEwe wueh © a1 9 J8e! SEnT e
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VUH! ® | TeTeweh! ST fore el T3S e o W fRTermar gum 7 1w faq
TR TANTS faw | e Talishd o1 | Iehl 7Y §[3] ST © | Hiud ITietehAT o
L TR U HTEETS cTEeh! 7Y o T T GTHTSI THRUSRT S | |TeeRt S30T

TS THTATSHA T SR AT A(TSITHT Sehel SRAT AT FeTere T
I |

TISTUT e o g U T 2 o WA 2

Eo

5 ST SETeRT | TITOHT TR fora SSTTEI e THesh! WE arat
HSIBHATHS, TET TFRATA IIHHT AT G 1T gaT Jdeh! Hifcreh |ieHT foreret
WUh! ST SRerms | 1 0 Soared i Uit fR1ef HATENTeT O SRt STeueh! © |
AT T TEehT T SRR [oRATSITeT WeHeheh! ©+ | AT TINGRTAT shesiehl TTTISIa
wifirer smafara © | wifr SfeciRaa stemrreR wftdeter Sféres et o e
ferrersmT Toee SRR feTeT & |

TR AT S FOHT TR HTSTH B Al FHT SIS Fohohl S | 3T
TCToRHT T IETEhT STERIERT ATISTTe] STAET THT GTTHT Tfee Seeeh! forea
5 | 379 feramefient SuctfourT woeat SRawAT o Hefehen stfard forfie st it o
TS | CEHT YRR TS getl FHeHd TS | Jefshehl Utger Ttehi foremelf suefeer
TTeUTehT Tt TSTaATS TRIT SHTTEhHT THTER i U UT5-3 | 7% BT THaeTET
FITH] AfTTEE HHSAN GaT U+ FUHIATAT cafd i< Yueh! SRaueh! & |

AT SEATISTEEHT Seeig HUSTTHT Sfaeh TUTER Tiafor g T
TrehTshT TOmT i TATiUe Sershen! B | F6 HTCTHT ohe T ShTRITT SHST(cheh! &FHaT
forerre afr STufard womT g Wehehl @1 | A el TEFHT ATCH THAHH THH!
SETISHITSH T ETE T el B |

e

ST o ST feremelt Suafoerent Ttea wiegur T Sifemsh MHehrIe®eh!
HTIGFITE TI&T0TehT STTEHT YeTeh TEITehR! TRIHTOT T Sei € 4R <0 o GRS

Education Review Journal (ERJ) Volume 2 2025



Fifereh TORER GI&T0] Fr5ehl ¢4 Y 37U T 3Yclot] 39
& VU] UT575 T AEHT [ERNATS a1 GUTEh THE TR S9HT fo T
g1z (ONESQA, 2004; ONEC, 1999; Pathak, 2024; Rawat, 2006; Wagnan 1011) |
fereRferd AT TTUd ST TSI STafemT 9 JerTeh! Suatfotshl TMg
qiego T foTd T ATt STaETeh! eT T Jeei © | T qeTeTe Sifareh
TUTTCHHT HSEReh! TTTeh! STareeT T THI Safeenl forsmor T | Jifa T e
TrwOTeRT SATUTCHT HeTeheh! SITateh GeTeht AT wiorsreh! AT Af=Te T |

TTeR TURR TRI&0T 5, ATATEhT SHEHT 3 B, TT-AeaHT T Fohehl &4 | I8!
ARSI SATIRAT TATS T A= Tl IU FA G S | T8 TaHHT dHeT
forrrarrer o wea et 3fems | st forew Qe &7 o Sfews | afean, wmemant
TINT T qrequrHT aesiierdr, Sra, s shrferaH T Geeaeierar T ae, S
TUTER TTeTT Sheieh! | ok LT T h! Taaiaeh! STep( o Seas et |

qad

forermTe SHfeeh O &0 Shese! HETTSATCHdh T STHarHT qiHTS 71
FGATS T & (hTIohT ST foshrd T ST o | TSIl g3 a0
T ATceh STAETHT Wohl AT3eTVE, JNeT=e, ST olhaedt STk &
AT AT ST T FeTeh! S 0T FEeh T HATG R T Eeh! TlrSITeh!
HaETRITe - o | e TorRerTs det e o WS |

SICHT STSFEATHT SHAITITHT Teohl Yfafeh TURT TETul shesishl STaTTS
TGS T Feehl et Sel FRTeqTere fered T T FHereh TOTeat Jear STrRrshtor
forehTer T vee | I TfeeRoret former e faaformer qeeh formeifn! fenrs
SycfseaEsT-efl TeTeEeh! FoeTer T I TfASTTeRT ST i JeehT TeheEeTs
ey THwToT T SIie oI HTRIHH T[HTSRTCITHT qBYISUT Y& T 3o fRTefTehT qeHT il 7T
HETEERT IR TR T SHTISR0T SRTRIERT h1d T 9GS | SRTHERT S
FreprreEn! SrRErITE gdeon (Performance Audit) T qT T TeTuTeRT e
T T TR & Rt A Sifareh ST T ST HodTer T SRaT JeHT
] 9ED |

Education Review Journal (ERJ) Volume 2 2025



Fifereh TORER GI&T0] Fr5ehl ¢4 Y 37U T 3Yclot] 40

ferh g fcrehT sHHT SHHSIRT STTTTs U ST SE@TeH (Hafid =TT
STTETeR! TEATT T ST TS | FEHTHA Joleheh! GHH JTaTeh JUMTetlen! ST T
TeATE S TR AifTa Gerra seqargeri sifHenRt fHate T STaeesh ST 3ucied TRIs
eRTRIeRT TUHT forehTe T STTaeeh © | el A ThT T STTAwe T TTHEh

HSUSTHT UTS T 3o TG HTWd AT IR BIg I HUHT U T8 5 el B |
FHSTeh! foraraamdt wuTe fored T g T USHTieRT AT 3o STghalTs wewd 1o daid
foreRT STUehT SRT SATHTEReh ST TR TUhT & M |iehrs| STaTeh! TiesT et
< TTUHT B | T AT T SVATEA SAfchehl ST foiehed STHTISER SgTe T
HeouTdT qereh! forshmar T Sf=uifogy waean I | o T ferferan ot 1 safth qam
T TRTeTeRT ITT T TS SUTH SRS AT e g 16 e |

TehTdW%h Udehlgdl STaTse AT 31T o qe fafer, afafer, stwifafie Taforae
ToTererare] FHTCIRT WUEhT TTGASHHAT SATHTI fRTeTes Turea Rrermsht &t (757 |
R UTToRT A= AT fRTETThT TS, Yol SRIeRT HTvd STANT 7o THI=IT,
aredt wiferen forfRrear T aHTefRTdrenT derste eRues W HUHT O B | o T
forsRreTs feseied g fRTatTeh! ToTent TaTT o1 T ahesret R fireea T o
e |
T FfcsTrent T T foment shraitvam, et T yaeisrurars=e et
HATIEE T TR S |

HEATTT T AGTSTcHe SUHT fefeh TUTE TeToT shesieTs Ueh e T ek
TR BT forhTer T o BT | UFHT |1 STER SAaeTo TR 39 e qvalies
TN TR | FEERT AT Soerai AT FRIET SR STdiee, R o\of, AT forea T
fersaioTTeneh SReqicl & (Tt TehfRe ferser crem sferfer qerm gfefer ammera, 2004 |
G R, o T RO TR forerareg <l TNUET © HIe SR SFe THaes|

ST STTHHT FrI-ErHT RT&Teh TURLehT SFaT-2HT STk TRETeTs
G B T SRUTeG, ST 7T U Jeh! Johiel ol | STfect Heeia TaeaT U5
SATEATI G a1 ST, TR T EETe SehIen! TRTETHT fifeht © | 1T aiarm

Education Review Journal (ERJ) Volume 2 2025



Ffereh O TIET0T 5l § 4 TY: ST T 39ciled 41
TRTerTeTTs Tt afterTer TRalerT T T, ST T EE R STk eh] XS ST J&THT
TR SRS & 6o |

ateor, gdieror udierureRt TSt T fament shrrt-aram feremeft Suctfsersht uites udeor T
foRITeRIE® SRIHrITe TeurTer-e JoTHes e UahT B | A STuferd €aT fomeht
AT G Hehoh! 7 | Tt THEI0TeRT AfSTTEeeTs ShRATATEHE THIET
TATSAEHA TH U ST B | Tt TorsRIseeh! shTal-areht AT SEICSER qef

AR STTEATERT SR T HEATERT AT sheed - T8 T 0 59 |
T wrft

Acharya, H.R. (2012). Academic audit: A brief overview of process and steps. A
presentation note on school auditors training.

Devkota, K.L. (2009). 4 brief overview of minimum conditions and performance
measures (MCPMs) of local bodies of Nepal. Kathmandu: Government of
Nepal Ministry of Local Development.

Education Review Office (ERO) (2011a). Statement of intent, 2011, LZRO New
Zealand.

Education Review Office (ERO) (20011b). Annual report for the year 2011, New
Zealand.

Education Review Office (2016). National assessment of student achievement, a
glimpse of results, average achievement score by years and subjects.
Sanothimi: ERO.

Education Review Office (2018a). National Assessment of Student Achievement,
2017 Technical Report (National Assessment of Student Achievement for
Grade 8 in Mathematics, Nepali and Science. Sanothimi: ERO.

Education Review Office (2018b). Performance Audit of Educational Institutions
2017: Overall Report, 2018. Sanothimi: ERO.

Education Review Office (2019a). 4 Report on Performance Audit of Community
Secondary Schools, 2019. Sanothimi: ERO.

Education Review Office (2019b). National Assessment of Student Achievement
2019: Main Report: Report on National Assessment of Student
Achievement in Mathematics, Science, Nepali and English for Grade 10.
Sanothimi: ERO.

Education Review Office (2020a). A Wholistic Report on Performance Audit of
Community Secondary Schools, 2020. Sanothimi: ERO.

Education Review Journal (ERJ) Volume 2 2025



Ffereh TORE GR18T0] 5T ¢4 Y 37IET T 3YcAlet] 42

Education Review Office (2020b). National Assessment for Reading and
Numeracy. Sanothimi: ERO.

Education Review Office (2022). National Assessment of Student Achievement
2020: Main Report: Report on National Assessment of Student
Achievement in Mathematics, Science, Nepali and English for Grade 8.
Sanothimi: ERO.

Education Review Office, (2011c). Education review office briefing to the incoming

minister, December 20011, ERO. New Zealand.

Gautam, J.R. (2012). Auditing Principles and Preutices._A presentation note on

school auditers training

Government of Nepal, Ministry of Education (GOV/MOE) (2013). Where are we
now? Student achievement in Mathematics, Nepali and Social Studies in
2011. Education Review Office, Ministry of Education, Kathmandu, Nepali

Office for National Education Standards and Quality Assessment (ONESQA)
(2004). Fiscal year 2003 report on achievement of ONESQA (Public
organization), QNESQA

Office of the National Education Commission (ONEC). National Education ACT
B.E. 2542(1999) and amendments second National Education Act B.E.2545
(2002) Bangkok: ONEC, office of the prime minister.

Pathak, S. (2024). Government’s priority for education in remote areas: A crucial

step towards national development, online Khabar, Novenmber-13, 2024,
retrieved from https://english.onlinekhabar.com/governments-priority-for-

education-in-remote-areas-a-crucial-step-towards-national-
development.html
Rawat, D.S. (2006). Basic principles in government auditing. Delhi: ISSAI-100,
INTOSAI
Wagnan, D. A. (2011). Smaller, quicker, cheaper: Improving learning assessments
for developing countries. Paris: UNESED/ IIEP/ Education for all: Fast Track
Initiative.

Tt TR, fRrer o e ufarfer qer gfafer aemer | (0w) | STt ufeg
131877 37T Sifareia, Tarer forsmr qrem wfarfer e ufafyr wermer,
https://moest.gov.np/content/11989/pratibedan2/

Education Review Journal (ERJ) Volume 2 2025


https://english.onlinekhabar.com/writer/sanjib-pathak
https://english.onlinekhabar.com/governments-priority-for-education-in-remote-areas-a-crucial-step-towards-national-development.html
https://english.onlinekhabar.com/governments-priority-for-education-in-remote-areas-a-crucial-step-towards-national-development.html
https://english.onlinekhabar.com/governments-priority-for-education-in-remote-areas-a-crucial-step-towards-national-development.html

43

Education Review Journal

A peer- reviewed open -access journal indexed in NepJol
ISSN 2976-1182(Print)
Published by Education Review Office, Nepal
Article History: Received on 24 April 2025; Accepted on 6 July 2025
DOI: https://doi.org/10.3126/erj.v2i01.86464

T b T el Suafsarert itesr ufierur asamer-enT TuEaT T qUTETeRT
ELIEFOY
Tfaeg PRt
g ferarferenera, Rremmemer s formr
TG AGHT Tk 1. U5 famehtel (https://orcid.org/0009-0004-7516-1498)
Forfer TRvet wTrer shesfiar formeraT hrefte wresiTeaeh Eg- | J9 iEeh! SIAT 99 0
RENI T IETeRT SHS ST rabindra2028@gmail.com HT Tk TH GRS |

WG R

TRremreEse TR YeTesrs SHereh Ut GETTeht AT SEThag! SIS T
TieuTaTe Te AfceTeset frerarsteedt ifa, =T, ik, areasky fmior e T
FRreor Tor T e 7T SO SAreid e o gudreer fo formelf sucteurshr
TS qLrequr T T | aheTt Y i formeff Suaifsereht Tiser adieqor R 0w FemTeraht
T ST TS 7T, TRIEUTERT SHHHT ST SHITEE @il TR &1 i frsgwor 71 T
<t T FETETERT TR ST YR SUTIEE UTaeaTs J9 STEeeR! 3evd Wbl
D | STRTTRI AT SR T STOIGH TorsIw0T T STTHART ST HaR! fersghwror forfer
ST FORlY | Siferarent STfTeRE Qe STTeAehT STvE fersgeor et wieorent
SHHHT SATHHEHT0T SHTISHHAT HTHS THUSHT T AT T shel aiershes afy
TTETUTHT HTHE HUhT HCUh B | TeI0T Fs=iTer TH wsli-erd T fHepr T
freITeTaeRT TUTSTETIR STUEITehd SIHT HEANT T TH-a FIEh! THd SRIUHT S |

TieTereh! SHTRIEFITE F=ISSieh SUHT f Taoh! UTSUEh! B | THUHT AT fE STeeh

T A, T TERTT 3 SRITHT B | THOHT ot 708 82T {orgesah! et T3
T AT ¢ T Her STt qiferd shrishn Foerer TR forsRrrd et S

Education Review Journal (ERJ) Volume 2 2025


https://doi.org/10.3126/erj.v2i01.86464
https://orcid.org/0009-0004-7516-1498
mailto:rabindra2028@gmail.com

Taremeff Suctfoerent T TR&ToT GoeTerehT THET T GHIETH] IUTTEE 44

AT TRTS EUAAT 1 Tu SR | feremerrent w.31., fawr frereresars T adiamo
HSATTRATS, T TURFeE SR SATASHT TR ATferd T STHeleR i s

S e T SRaw (RATaTeh TUret Tieror shes, Jo0\6R) | A, F&F T ATiord ST
TTeTuT HeTeieh BH1E T 1fefeh oreh! 3TT-H AT AT o) goareid T o

R |
T VIeaEe: TUaIvT, SATHET, Sucifed, T, Tdieih T Aa-amehal

PEE )

c (=N

TR fErTor ekt STUfard fiehTs STetfsyr BTfiiet 9T THUh! AET=IET T
1 qdeqor & | wdetor faftaa, Wfaes, gammerr, e fafifa T wadierd wderor fafim
TeRfmrenT gro] | QHTeTeR TUTet TeoT shesiet T foremref Suetfoersh Tfteer wieforet
forameffeset g1ftet TRt SUATsUR! STAATT STrEATh! Tfe=iT, STATSLHT T 914
(TSI, R03R) | AT oietorent s fRred, o e wfsiter qen wfafer Aemerast-ata
T R U THTeToT Sheet TS | AT TETUTRT 3eY Hel B ETeT TAEETs
TR U et ST STarthag! T o frar qearsTe! | 39 wieforae e
Al frearersrent Hifer, e T shreishn fmtor, reask, freror wrifa T adeor
AT FATGHA TIHT FER T TR AR TG | ATHT TH T8t forermeffesent
firohs STcfy Gum 7+ i T T |

foremeff Sucifstrent Tftgar adieroraT sige=ro fafer staretrer Tiush! g (FISieT,
R03R) | ATASIET FLRTATS TIET T YTEeAl RUTHT GFTed FHTIT ok ATSSTeh!
AT fSTea T forarmer ®H1e TS 9 ST STt =T random sampling@T-ﬁZ
ferferae ferameffeeht BTe TH TR | <eTaieeht ATHETRI T €A o fehfemert
feraTeasEHEdsTE FHTATde deet FHAT foemeres B-1e T T |

HTH AT 010¢/0% HT HaTT 4 HFhT HEFAT T TNHT W, FSieetrent
(TSR AT BIHT TURT § ¢ oo ToRITereT Yoy Y forameffaT Siewsh! fozm
AT Tty T, SIS T AuTett s Tftesr Iuetfoer aiequr Tommet TMHuah

Education Review Journal (ERJ) Volume 2 2025



Taremeff Suctfoerent T TR&ToT GoeTerehT THET T GHIETH] IUTTEE 45

TORIT | 3T TYEAT Q09R IATHTE WiEHTERT Ufeall TTARE 6 STy HoeTet THUsh!
T | 21 oYeoTetTS, SHafRerd 7T SiaTeh TURR SISO et AR JRAChTEH qa
TeR! T | 3 ATieRie aftdenrr fafi wee qun safreect weuTen! ST T
Vet T RaRaed difehtl |

T &0 FoTeTTeR] h1d TSIV FowTereh (WTehd TR Ty | tegor
ToITcToheh! IS TasT SIS ATt qT UTERITeHeh hTishuaHd TTRUsh! fm= | 2
qreroraT TfoTa, forgmr e wfarfer AuTedt T sreRiSh forserent SterTeTerT 3 @ fowerTa
qeT0T YRehTE T TTIhT ForaiT | rieqor qeerehra sreqrrel T fererTel garamet Ssies
HHTET T g8 BI0Tehl T Terfeor skt forait | 2r wrteqorat feremefiessent fihrg
SUCATSHEATE THTel UT A UieeT ekt ATy ferameft f31etes T yermmeamashent i
TEVHET EFT{-4r I SohTehT STac AT, STERae: GaT a7 qeaTgaheedHd
TS UG TORIT | 7 TEEI0MT ¥ JehehT THTaeie® qa TR Tiefur Seere
Tiresht o | Sfeaifad foremeff Suaifsusnt uftar weqore grafed eresant adum
FFEAT T GEIUTeRT SHHHT GRIUHT THEITEEh! T TR THTEhR] FHHT Teor
HoATeH TH G T&H T Ievaret A STERI T & |

ITETIAHT ITITE
T STEITH ILTITE JETATHIISTH TEHT B
(%) T & i ferameff Sucifsershl Tfica wliaor, R0\ shi SdHT SFareerhl ufe=r
™
@) Toremeff Suctfstrent Tftee Tlieqon, 2o\’ AT WT Wk THEITEE U= T A
EOREEELRIE]
() Teremeff SucTouenT TMtga TXi&ToTeRT SHEHT G@T TehT THEIT THTETERT S0
T YTIHT SIS T |
arearaq fafer

Teeh ORI TLaTT st R0 6.¢ WA Rg + foramerer qeaT fafir= e T
forrmm Tt wierureent ATeamaTe faemefiet Suctfsueht qdveror T Tftesr wqwT

Education Review Journal (ERJ) Volume 2 2025



Taremeff Suctfoerent T TR&ToT GoeTerehT THET T GHIETH] IUTTEE 46
foremeffenl SUCTfoUehT STaTeRT SHT TURRATATESATS IS0l Y& TR © |
TreTUTEE JehTITHT SaTUehT UlddeTesat fR1e10T forents ufshar, fReres arform aem amaeft
freRTereT STUETTERd GUR TS SHIHT STh! a3 ST e & , fafsr=
&, Tt ST S, wiive avg, forarmerasht stereefa stfeent st formeffnt
RrhTs Iutfotrshl STl o B, foramefient fenrs Sucifoumt - deresat wel
VTS UTREERT B M =¥ HT SHTOT SfedehT et S TR o | foremelf
JUITtTeRT TR TLHETTT, 019¢|0\9R Tl HETT b oh T T HHEAT = qei
HHTHTRT SUTAEE WISt 7T HrehT ATHT TOMTcHeh IATTH T eI qoIT T,
STTTHRChT ST fFsJNuT T R MRS & | ifareh Tore Tieqor Shesct
HT SATHARAR] FIHT 1 TTEThT STTWIHR! T80T T Rt FHET T HHTTH
SUTIEE AT ST TN S |
=TT T SR

a1 & AT & FSeat (TS a1en) w1 foqm e wfarfey, ifvra, wrreft T stgist
TTSRIAT 209% ST AIGTHT ST W01 TomTer UaRT fom | A1 e 3TaR
TfETeRT Ufec HTdTeTE TRET 9E J6T STdTHT TP TUehT R | 3 qiieqorT Ly, 3fier
FALLHT L 00 T TorITet=dT T, Ti&T0TehT SATRT W&, fSieetTT We SHT feiee
TRATST T % LY, SHT 0T ToeTereh WCUshT T | Tiequrehl hiieiTs TTarehit SIS
T3] SRTETE AT R ST It 0 T ¢ ST ForamTerrehl ST TTHa T

HTHRAh! el THATSTeh! ORI | 6 STTHHT @IEUHT ¢ SHT STTHRAHE ¥
ST TeremmaTtifer SuTfer aTferet TeRT TSTehT ¥ SHT UH. TOhel, 3TS ot
IEBIENNECIRIIPEIR LIRS R e R E W

T HALTTHA HRIATS TP T oo ORI Tiequr shesi T = T St
R HT 3IecIE T STHITSTHEhT STTHA I ST TG OTSaT | ShiRT SasT, HersT e,

TTUghT e, ST FaT, FHOTied! T3 TYGUTEH JETMAT ¢/¢ TSN ST 23
HIETEHA T 3R o ST forITer T STEeh! Uleell T3l Tl STHThd e
ferarmeramT Tort Jufberd WS STTHA S wvd= et argdr | foremelf Suifstrht Tftg

Education Review Journal (ERJ) Volume 2 2025




Taremeff Suctfoerent T TR&ToT GoeTerehT THET T GHIETH] IUTTEE 47
QE0T el TTHT G5 ekl STerett ST TRUShT UTSE | SFf=Ticl ferere Jreredt
TYBYH TTa TR S | TIRrT SETeeiSTeTa Sucifod Teor 7 R = o
(TR, ST, TOTd T FSH ) 3T forsRiTa Fent aivereT T s Tsreesarie
T AT | T B Tt i foRfmet ST TR O | s
feramefient gy waTaciter=aid forameliewent faehrgars TvTe o dweesaT Joret
G- forgareg (Mo, | 2033 ) HHTCTST T3 STerelt qHTaIsT wush! Tt
T TTaelies foremTd Saeiie e argar | fawer Rrerenat et
SATE A TG foremeffen! RerTgHT fRTetehsh! IBYfHeT AT STHTeh! STEFRIAeR! ST
Torererareg T el AR TN ST TorITeRIT Tiiafer Hearer HUehT el
b 7T TSR, AaTedt, 7T T e qem ey sreEres ey fav RrerreEars At
TEHTEC W SIS IS | 8 TR 13731 I8 STaet e foremeffeweh! fehrsaT
97.37.5h1 qEWHT, ferarmeramn .31 et sfieh T foremerred warfraa o vereees
HH STt T aTRUshT aTSa | S forermeramT 2 qiieor goeter MUh B | St
ferarTeTorehT U.37.3T8 ot Tarmaef) TgTent urea |

T FTETUHT QfeTeR U TEvT shesiet Uesh S S iaTdl Sl S1e T
TRIE0T FoaITeH THeh! SR | TTeToT FeaTer T waT SIS RfaTeh o ovefor e
T ORI TRTT EETfor st 7§ T TR Jueht AR | oiaor Foeter gIwwat

ITITE 3 RNeTeh O TY&TOT shesiet oh T T TIHRIGTATT o T H~l HETeTHT 37T-STHT
VTRt Seed T qRenrard fehretent Sl | A et e forshrer qerm =
TehT3e! TI&T0T FTei UehT T [Henma, foremei T o1 qUshiaTaresie 9=
TTIA T ST HEANT T T STTTHAEH T T ST Alferush! wTgal | R
T et SNFaTeh TURE TReT0T hesalTe HoaTTord Tiafur ShiRieT STTareeh TediT T
T TR GeT0T HoaTet T4 ST ST et S1Tueht aiteqor Godersh T
STTTAHATATS HEATT T [STFHEY ATRTERT T TR FHeRTITs, AT SICHT et
fernTerasEaTs TeumT Tt TS SHIEHT FedlT IS SR aeHd difshush!
TS |

Education Review Journal (ERJ) Volume 2 2025



TarEmeff Sucifsersht Tt qRteTvr GoelTei-ah GHET T GHIENHT SUTTEE 48
THEAT b hT TS IUCIToEr UHIETUTeRT STarEaT

T AT ¢ SHT ST 88 STH TEHT Yo ST forITeragsnel
ETTERT £ & 3TICT oot SUHEHTERT © 3T1eT, TTRUTieTshTehT ¥'3 37T T
TISUTIARIRT ¥ ST [ETCRISEHT T H3 TFI= T I3 | SiaFeh o
TR0 hegel SIS TGhT THSIGTATST ¥ ST foraT e TehT farsemra qdtequrent
JTTET SETHIH Teoh! SR |

atfeTeRT §
oo qierran) sraeeT
R ategr s g fererd
2 FTSUSIT 2R 0.8
2 T 22 30
3. et 2¢ U
¥ [ERIEI 2R 2.3
ST vo %00

HId: TATT ST, Q098
\wo ITTeT T HeaTer THUsh! A1 aiteqorT gev foremefesen gl stawen
SRIEHITSTH eh! o |

ATFOTERT R

TaEneffe®ant | TIgiien faator
A BT T Teuw foemel agen | fommermT s formedf agen
(A WRY LIt 34Re

I T STETI, 0%

T STEIAHT HET U IO TR BT hafl & WY STAIRA 3uR 8 femeffeens wer
forTeTIaTe TSI SRIRT TR R4 ST foramef e TiusRT aTsar | FeHT ST Lo
foremefie® AT qlieroTT T WoRl fIT | I iTeh ST 28T SET=T ST
TRV & Tohl 3RS |

Education Review Journal (ERJ) Volume 2 2025




Taremeff Suctfoerent T TR&ToT GoeTerehT THET T GHIETH] IUTTEE 49
feremefteeent s@Ts saaweTOT

I qiequren] SHAHT faemefieEeh! SHTS SHaEITITATS SIaTeerd T ST
SHAEATI HRGR JRAshTEHd ST T Rl ietor Sodethel Ih HIIERH
qRTRTHT Soci HUSHITSIH STHTSoh! STTEIh Yot el B SH1g AaqeTera-l
foreqa T aat arfershmT Seere e 3 |

arferenT 3
GOS0 GoATA U] TaelIcTdehl STET3 SAa€ITa+
ELISE) ELIEREEL g
REiEl &2 ¢ 9o
gfcrerd 2 28.% %00

T T ST, 0%

TR TRt STTER o HEd &R HTeT forermermr 37eid ¢ ¢. & foranerem s
ST ATIERH YRreht auifom TRITaRT Rl 1 ¢ 3ter foremer sterfq 92,
forermermT feramefieeeh! T3 ST AIfRT SIS ! wTsed | formerm vt
SRS AT HTIGRT JIAehTaT ITeh USTHIISTHeRT SFEThIST THUhITHA e | et
foremeremT wierorht sHAwT foremefiesetTs framerashl 8o, Jeshierd L ETelt STSHT 3T
TEHEHd T |

wterehent Yifereh AT T ATHE

T IETOTeRT SHETHT SHSIATAT GETe hel TeToT FosleTshed AT Agieht
SAFEEEHA 3 T AT | Sie&ah! RIfareh ArdTen! oy forarer aet ATieTshrT
I TR B |

Education Review Journal (ERJ) Volume 2 2025



Taremeff Suctfoerent T TR&ToT GoeTerehT THET T GHIETH] IUTTEE 50

aTfeTeRT ¥

ieanent Sifares Trerar

TE e gfersTa
JHTOTYA dg o1 shall R & A4
ESIGED %% Lo

TR 33 3R.¢Y
STHAT o 200

HId: TITHTA T, 0%

HISrhT ATTCTeRT STTET & ST 37T ¢4 ¢ T HodTerehsh! SITafeh AT Seorar
STHTUTTS & ST Shell & X HRTHTS HUShT Al ST SHHAT HISAT | AN AT
TYeR] 3 T Alchwed | FEHT AT HeTed Te0T HoeTetsh BAICHT S faush!
SRET | TieTuT AT SHHAT el TlieTshe® RISTRITEEh] ST TR Wit |

TETU HoaTeThgeeh! STTHE deTeh! ATICTohTHT ITeid TTHNTEH 3 |
ATfoTeRT &
TIT G T faeTeran] ST SAaeTa+
HIAT | NASA THEHH ETHTYE | NASA TeTheh] 0T | ST Hftpere
S T T ST T
et 3¢ 3R Yo
I LY.y X404 %00

G TITHT TR, 019%
TTTOrhT ATCTohTHT Seei W STTAR HATETHT el Sl 3¢ ST 3T Uy, 4 Ffderd
TlieTehe® AT NASA Tefu) HoeTeieheh! ®UHT Jal STTHE WUeh! UTgal ol HATETHwT
FET T I 33 ST ST YU\l THEFEEAT STTHE THCH! WA |
TieTheh ! TShaTeheTd T ShTIETITET

TRIETOT ST ShHHT SIS THTaTehaw SITareh UK TRIaToT sheset
HoaTe THehT STTMEERTOT SHIsHHAT W foeTuent SRaa T el wiehes

Education Review Journal (ERJ) Volume 2 2025




Taremeff Suctfoerent T TR&ToT GoeTerehT THET T GHIETH] IUTTEE 51

HTTETOT HRIHHHT T ATATRHT HITEHT T | AT TS =1 SIHT Wl
TorAY | SR Tiafureht SHHAT HTHT TieRT o TR=raos 1YWl bl aRaal | |ef

Tlierer eararehat foremeff, Rafeh T w.37.98 strawash sfvmEisruEied Tsree s
TRTTCEhT ATEAT | IT7: |l et qefer Hoaei g e STfeea fad o faueht T
TRE0T HoeTeH g T 2 HIveT STmife 3 Sufterd wE w.3. T Rrereheeans stfimeieror
TR TS |

|19 frRITeTerT FT 3 R Y, SHTRaT o forrmelf 9 gel ST T 24 SHTH=T
s forameff su fagr faftrare formeff waie niteen fomn | 0@ 3= fmmetamr w31, s
FTHATHT THICUHT HIITCT SR T+ FHRUehIEH <RaT | I HTiaT hel 1
387 TIEOT HeaTeieh MT O 3e7 T 3Tdaet 3T ohH S&Teh! hd FRITETHT i 3T <RI |
HEIHT T Hel TeTenasct Tefureh! Ievd TTT T, Teor JReehTehT STTaRuT gHT
VU YETEE TITET ¥ TETThT SATRTS aTfohueh! Treer sl erifed T serfea
ATATSROTHT Tt THehT TTSUSHT T | I8 <hidaT def foreeeed Tedi T aH-=ay
Tt AfEAT | 37 THTHT Wiershen! formerem <Rausht nfafafer T et are
TSI o GRS | hel TETREEHT STTHA ST HI0T Y FFI T HT T
TART G T2 FFITEHT ol FAT TR HA ST SHAHT TieTehel STaTgent T |
o FrerRgeeRt AT, STV T HTHETITET

AT Y, JTT0T TRT BTT HeT & HT ST SINHT o0& Neames ¢ ¢ Neate
9o ST ToreITerorT A1 STTTH FowiTei HUEhT ForlT | T shreieht AT TRt ferarmeramr
TS AT Toreareh! aliedt HewTe TREsh! forll | T @l foemerarmn S1gwell T arfor s
forerr fRTerehes it ool IS | et st ferermerarm st STgell T aferm sTomeq
forr Rrerereea Wiewsh o | e shritd forrr frerreset qeav i wemaett
TTETUT ST YTCeh! ot STaTueh T | SAferenisT oietor Soeierehel Toa¥ i Sreret
HTHIEHLOT T TTSTHT B | el FAT T AT ST ReTshess aleeh T |el e
TRTeTeheEdTs TRl 323 ST WU TSl |

GEI&I0T HoalToioh! SHHHAT: SRS fors f3teteraeet Tiequr Hoarai wsiaehl
HAIHT HeTRIST 33 F 8T STl T Tkl AUt form | Irr-ae Rrefshest

Education Review Journal (ERJ) Volume 2 2025



TarEmeff Sucifsersht Tt qRteTvr GoelTei-ah GHET T GHIENHT SUTTEE 52
T3 ih! UTga | X SAferehiet forermerent forsr Rrersregsats wdieror deet T
TR TeRTreR! ST STHeRRT T9Taht rgal | aaef RTereresars aifery Heerad et

e TUTER RIET0T shegr T FFf-ard e GHTasT T forieramT shiid |l
TR FITTREEATS TG Shegeh! TRAT IR TS Gfchee | etz sriea fow

TRTeTeheemed $3 ST U0 % STIvl, ¥< ST ETdeh a8 T 4\ SHT STdehit a8
IeiTof TRt faTetehes Wieusht U | STeensd STRhier fIrerhe® aifer STuTed WiushT
o | grarfera fomr fareteresent Sifateh TradTen! faerur dotent aTfeTeRT T Sooia
U B |

aTfeTeRT §
Ty f31erpa®ant Sieres T
R ArRIaT g fererd
g I 2 R.CE
2 AR, g 2.% 3
3 el 93 ? 9.¢8
¥ H1deh %e ST
Y LS IGEDRIE {8 R¥%.3¢
ST vo 200

I TIATT AT, 0%
TYTATEATIhEEh! AT, TV T HTE TFITET
T IR SHHAT (o HILT ITTThT 1.37.56ATS HTH-ITHR! SHHAT TEE

Hiferuent foRI | foRITeTeenT 1,37 88HE € SIHT U, Ut &, I, R ST AT 390t T

%3 SHT ETdeh, U3 SHT TRt T & ST foramarifer 3ot Teh! qrsushl for | Rifaren
rerarererdt foreqa foramor qerent aTfershmT oo TR |

Education Review Journal (ERJ) Volume 2 2025



TarEmeff Sucifsersht Tt qRteTvr GoelTei-ah GHET T GHIENHT SUTTEE 53

aTfeTeRT
¥1.37. 88! SHaran FIerar
R R agET fcrerd
2. TH.TA L ? 2.%3
R. JHIUIA d8 R LY
3. RS IGED 23 LX)
¥, LS IREARTY 43 CENCE
[EBIEIES g 2.¥3
ST o %00

HId: TAHT ST, 06}
T FEOTEhT SHHAT TTHTEATIREEah! AT Ul ITEEeh! SHTHeh! SHTEHT

HifeTet for | SHieect ATE-AMeRAiaTs SACSTTER 3Hiewdh! Sgvaawerd foawor
TR ATTHTHT I HU STTER Raueh T |
ATfeTeRT ¢

Y.3.5%h| HHIH! Toak0]

HI9E .31.5h] AgEA EIRKK]

Y FERT ¥ Ro

y-go0 a9 24 RL¥R

g0-30 ¥ 8¢ 4R

R0 VT I 3 3R.¢8

e o %00

I T STETI, 0%

TR ATTCTohTHT Seeiel T TR & THHT HH TN G T.3TFE £ ST et g
T Ro IHT AT SFTWA § T.3TEE 3 SHT Wl [T | THTEAIRh! e
rqTETara-Ht el THEE HIUERT T | STTEwToh! ST ST .37 8%

TS SATeeT TIEI0T ST IR, TeTo HeeTetehel JeavfH et o1 waie
HATTHETHOT TREhT STATURT T | STTTHHRT SHHHT el fraTeren! 1.37.8%Ts

Education Review Journal (ERJ) Volume 2 2025




Taremeff Suctfoerent T TR&ToT GoeTerehT THET T GHIETH] IUTTEE 54
TIeTUThT SEIITTT YTET THUGhT UTSUShT ORI | Shell .37 8%t Uiequr wsieeh! aHaT
o forafd SheTehIaTINE SoreT T STaIcieh THahT UTSAT | 3hel 3TIfq 4 Sfd T.37.a
TETOT FoaI T 1T e HehTIeh! SIRAT ST Faeh! WAt STEIHehRdiaTs
SATTEHT T | .37, 8% SATEATHR SHTesat qlaurarsdt e SAfereat fad §
TET UTUHT T | Ha f3retshgteet TmarcfaHd ieh! Srarueht forT | gaumT foremetehT

1. 37.5% ! fHeRT HEA TH-TCHh T H-aTsSieh A TSUeH! ORI | 37,97, 5% s qee
WHH ARTERH GReRT Tlieafur STTTe ffeh! STt J=AT3 Heh Tlieqor sl 378 6est T
ST B B |

THETT & T TEET IUATSH ULIRTUTHT ST UNhHT TGHEATES

T TEUTERT STTETohT SHAHT Tt qafed T STHIEh SR el
foreTeRIgsHT SETg ST ATiex JRAsHISHITSH SHTg THUh! TISTHT PRIl | srTg
STTETITHT ST YNehT FHEATHT ST T Hifed T Feuet ST geaer 7+ g
T AREws (FIeh, T R0R0) | el frenerreeat At Tftgar Suafes wemores &fa
TETET AeTs Beohl GGt foTushy uf fewsht ol | wrasierdr demel sTearemeh
SHTHT TFEIATHT ISRy SIS 287, J7T T ATierd IS TRI&T0T HomiToreh SIS T4 HeeT
TEEAUTHT Shell AT 3cq~ HUeh TS | Shel TOEUTEEHT TIfohUh! JIar=<T H
TIRIAT USRI TTheE SIE MU SHeEeh! Sl TrITET TR AT | o
12T TorRITeRT STTHHSRT SHHHAT & STHT TeT0T FoeTeiehen] AT SIAeh-aT 5 WZTeh
fory STatfep Qfereh U TieTor shesict =AW AT STdeh qaelTs dlehehl T2l |
TH&UTERT ShHHT sl TieTehe®a) g fommeffesatrs uieiureh! 327 T8 U Teehehl,
ek TUTER TeT0T shrsied HaTer THehl SHEEROHT T ATAUhT, HTHT qier
e TR TTeHT FEehT, TE0ren! fa 2 Buer 3T forermerrmT Sufkerd W 7.31. T
forar fRrerenaTTs Tateq SRR T THITTehT SR SHETe® i SRaTeR foY | -
% forarmergm diferuat et foremeff wrgean woshimT =1 wawT fergt s T
foremefl I BHIE T TEoheh! ST THRITE® Ui G RAUERT T | I TTeTureh

HETHRT FHHAT e T fRremehes STqwal, A1, 287 T AT STed Tgar uf
TIETTeh ATfreh FHAT AL 3 & TTEhIEHA WU |

Education Review Journal (ERJ) Volume 2 2025




TaEneff Iuctsyeht Wftee TIaTo1 GoeATeATah] THET T GHIENTHT JTTITEE 55

TEeAUTeRT SHEHT UeTT ToelTer SUsh! ShefTehISTHT STRESTL JaIsT TRY adfequrent
T FRHEHT ITeT T Searg e THReR! UTSaT | hall T RTefengeaTs alrerorent
3evT TIIET0T ToaTer T [ehT2ieh! STHT HTHTT STHRRIEHT 3! TS |
HTEITHRT AT e [aTeRIeh! T3 8% QURSTHT TS3¥fH STarel! Tweh!, Sfd
AR L EH-< T &1 |1 T 3Temef TWoh! qT3ushi o |

THLIUTeRT SHEHT & RIUehT AHEIT HUTTHRT SUTIEE

T & Rl AT Tt faremeff Suafeyr wiemn, 0. AT SRaUshT THETEE THTLM
T SETT ISR SUTIEE TR TH |ioh-d | STTTHAh SHeHT TRIE0T SoaTeish,
fereneraen fome fYTershes T .37 26T Ul GHTETERT SUTIEh! SRuTaH ST
TRaTER
T | STETATEEHTE TS I T SATHARA ek ST NI orraeHeht STEHT
T STHISTHERT THTETERT SUTIEE GESUe! S |
() TEEEHT AT WTh! WTHT HTNT T L ¥ g 0a |
(@) T formeffewans waom wevri We] wds |
() ferermerarent 3.3, T forar fRrershesetrs Qiereh TURCR iefor shesehl sTEAT Seroe
oI TR TS 96 |
(¥F) TTTRTaTlT ST TYeTo HoeTer Tt S qaen! fRrefT Smmarers 3t
T et T QU forarmeraent 9,27, T refeerd e ferrres frem
T IAETT IS Tl |
(%) feremeraent Stfeqw wied TS YUt A AfETeR! <6 AT UfteT Somr
forfer frertor TR A wderor weTer T U |
(=) T HoaTeTehg TS Terr Frsr-elt o drfetd T SATHHeishorm Siie fag
S |
() TATHHT ! e TS o Ieiiae SuTeh! TdTeh! HIG T HISLE T
SUIEEIRERCIERURICRCES
(ST) A TEATIATS TATT TEATS Toa T TH ST JHSTE ITed FesTTeTg i
THToT 7T HRIET SR Te] 16 |

Education Review Journal (ERJ) Volume 2 2025




Taremeff Suctfoerent T TR&ToT GoeTerehT THET T GHIETH] IUTTEE 56

T THEE GLASIE SATCART SHAHT SHTS Fsict HSTe! 3 e s3] 96 | A1
iU SiEToT Feerereh, forey fRTeten TS STATS o dTfetd Tae SATHeEierior Sar
T R EHT HoaTeH T Uas | TRIETUrh! ST ST e, e e T3 T
et qe Ae A forehTe heselTs ST eI e ShI-HT Al TS 1es | Al

TR0 HTIATS TG SITTRT TIHT HoeTeA TR T <21 Tel FUHHETATR] TEaT
ISERCED

et

T qeTuT el b ST TRY TeT halT & HT STEIAIA ST 98 fofeatrenT
(FATSSITRR) THAT BAIHT TLHT £ ¢ o0 o Toammerasht ¥ oy Ry fameiies ame forg | 7|
TR ATAT Y4, SIS FRZTHT W& ST STedlT ST ¥4 SHT J&10 FoaTetshdl
YcIe] T Gl
T | 9¢o0 3TTeT formmeraenT ¢ oo SHT fowa firerehess, ¢oo SHTT.3T. | WRE SHT
T 1T ST, W& SHT e SH-aa TS T, shel STTe-ehdl T S1ee
U GTETT kg, Sl SOHT Hel Wb [9T | & Y ol ST, =aTett, TTiord T
o e wfarfer i w Sver forsrm a1 gtveqor Gemmer TTivaen! for | adveturent shAET
SISO SHTHHHAT HTHS THTEHT T AT TR shel Tieiehe gl alieqor
HTISHIHT ATHE YUeh! AfETenT forT | qiteqor Toere - arst-erd s fepmr T
forarTeTorshT .37, STUeTRd EIHT TENT T HH-aT T ST | Tieishent
HTIEFITE TSk AT = TEoh! TTSUh! © | SFAUHT FTHI JfTeeh T50 i,
TIE TR A SR | A Tegor e ek THRIETAT SETe shel fSeqeaTash ST
T FATETIYE TP T Heheh! © |

BT RNTeTeh O TITT sheiet T TR TGTT [k T FoaTer TTHaeh
i ferameff Suaifeer qdieqor shar U T e ¢ THAATS BTetehl SUGETHT Tierd T
T fehTorehT fRTeT STRETEATS BT T T TP STS AT SETaThq ites S9wT
AT FodTer T o HoaTei T S SRaws | FToHT o J[ees 8eied 4
ST forsreeaht 2t e T foranTd ST T HretE TR T i T

Education Review Journal (ERJ) Volume 2 2025



TarEmeff Sucifsersht Tt qRteTvr GoelTei-ah GHET T GHIENHT SUTTEE 57

afer=| formaaent u.31., fawa Riereresdrs T aieior Geemaendrs Tt
TR SRS T AT T SAHEeleror i ifra s 7 1es |

et wmft

feen TorER wteer 5 (STaeh) | (L E. RowR) | fige IR et v o
HTIRGEH 2068|

TSI, I FAR (H 203 ) | TP Hafl Ters i wieqor afcermere g |
XTeeR TOTER oo e |

TUSIEH, ST FAR (8 203 @) | IRIFYF 87T T6T3 HIsHH: T977d, Fda T T
FHIEGIT Education Review Journal |

T | (R0R0) | TAEmefle®e! TeTs a Tordie ferg Gra¢ fe Teiv (e 3) |

IR | (R0%.¢) | 76T J&I Nfada (e ) |

AT | (R0RR) | T R 57 |

Education Review Journal (ERJ) Volume 2 2025



58

Education Review Journal

A peer- reviewed open -access journal indexed in NepJol
ISSN 2976-1182(Print)
Published by Education Review Office, Nepal
Article History: Received on 6 June 2025; Accepted on 6 July 2025
DOI: https://doi.org/10.3126/erj.v2i01.86466

TASTRETE T rear: wuTeTreATeHe fTeruTent erargerehar T siitferer
TSi75 FHL AE
qIfSH e, e forgforme
I TG TG SIS FHR I (https://orcid.org/ 0000-0003-0533-1338,
Scopus Author ID: 58555155900, WOS Researcher ID: ADK-6754-2022) EIE]
HHITSH! RATeIgeR! e o HRid HEsTeTIe 1870 | 9 TI@eh ST 9 %

REURENS AT I8TehT SHA ST drrajendrakumarshah@gmail.com HT o T
GIEZEY

WEEAR

TISERATES T S{iaehT e &etTs TR Fuet ToTferd MR © | T8t Aurerared
forent R SereEeh! RS Tafees ST Scareath Higs TS SUT-uTeh!
SELISTE T TRITH! | FEAT ST [R1&T0T et as aiarRiTer sTed T
TISERATEH! fehe & THTAHTCH TTeIuTSTeT THTeh i |IeH 5 a0 I
TRERTUHTERT SATERAT “HHTAHTCHR TITEUTRTRE” IITSeRHT ST TRaehT fRTeTehHieeat
Ik T3reTT ST I T, Tt TRERT ST T IR E NI TS Sevde AT
I TS B | SATGATCH TUTcHeh fSTrT HATETNG I STeeht ATl Bre
foraferarera T maATS! faaforrereh THUS T T T £ ¢ Rierhes Segaqul 791
farfersie wte Titeent frT | Tersretrs 4y feafsnr fdfsrrereren e et St i
forlT | TrEEE STHRTRdeT STeT TTEsRa s o creeaT foRrereg s fersgeor
TTTEehT RRIT | HEMTEEeh! HICeTe NI ShISe®an! STTURHAT 3 ST HE&d Hee® T
93 ITNT IURNThE® forentar TiHuent for | 3t Het 3fiver aor Susfivergsears foen!

Education Review Journal (ERJ) Volume 2 2025


https://doi.org/10.3126/erj.v2i01.86466
mailto:drrajendrakumarshah@gmail.com

GHTAEHTCH, [31870Taht STa9ehdT T Sfered 59

3TfoRT SATETCAT TTHEFRIOT TR TORIT | I ATHeRteRT et ThigrT fefigd
“Iefifedesen! RTSTURITE” ATHe TEIHAT Sd STTURUNEE STTER ol T T
JfTeehe! ATHERTUT TRUEHT FRRIT | T8 STERIA o QWU B W STE-TATeEc
HHTAHTCHe, RISTTTTEeR! STere 1T Sfer shieed af foremr e orredt wrfer s
T G TRt TR STTCHETY Sh TIhT B | I6 Toerehl STEaaafes AT S-eeaT
FHTCAETCHE ST fofeh R WTeh! T HSTTER AT SAdgITHT 3T oTeTshl
TTSUeh! B | I8 91, SARe GHT-HHT sheHeTe MU i forermm gumefianer war
ST TerehT T Afersu e afel STTTTaTeT Tehl SRuT o<k THehT B | 1=, I8
STEITTT THTA e TRTETUTSTIEHT HiTeeioh SUT-UIshR Ik Hied B, T
TeTheEaTs SUT=RUIIeT Stk SAfthedehl SIHT fosh T+ TERIEhT fTeToTeTEehT
JTTATIHAT B T~ SETTH S |

TISTRATEhT BGT+deh TTLTRUTT

TIIARATEH AET-aaTIaR TSt It TRerR & Se fR1efT T wareearets
TosfieRtor 1€ Tt SR st (FRieEeht T wied), Ro0R; qald Ttad, 208¢) T
IR T ST HAWEE AN T (814, Ro04) | UTerT | § R % o fes fRrer
A SSTeh! &1 forehre w2, Siet foreera ¥ fraferamerem fsft gment oga faear
W (R T3, R034) | AT TR HEATEEh! HEhIUHT TI3UHH, TSI T
forarTert TgaSTEdT HaT TSTaTE B2TO SR A= | Fa3aRATaT Hifde Tid faueh!
B (&, R008&; T, 004, Teh, R003; FRIAM, R00Y) |

YSTraTaet 5 Tfehen! SEqaTdIehtoT T YSiehTurh! el 7T+ HevwaT Hewqot
TETE® Tey T318T Ui Uk HET sHehl © (ST, R08%) | 3Tt srfteherl o
STERIeTT TorR Ty T TS T YSiT SISkl STAThaTeh! & SIehl © | & 3% 0 3l
TITSRAT UTCTHT Hsha TTHT R~ TR TSTRATET FTfciehT SHIUT ST ST
foraRom™T TRRTcHe T TR © (FaieEht T wigd, Rook; TRl T ATed, R08¢) | I8t
forie 7Y fRvedT T TameeaSTEAT STEER! AN BIATEH Al HITh! B (Bl 004,

Education Review Journal (ERJ) Volume 2 2025



GHTAEHTCH, [31870Taht STa9ehdT T Sfered 60

M, £’%¢) | 18T ST Sra@tent geHamT Tt et forse fisir wuanl |
TS RafreRt S ears Aides et o, Uid forameff e &1 Wt o, TS
forTerIEEh! agE it Ifg YS! © (3o T fUed, o0y, TR, R003) | AT
TRITCH STAT HTSTEHT Ui T@T THT f=M B (qSTRG—hTehehieh, J08R) |

forarmr Troant fR1eT ikt iv1 w1 qrafy R fifer Frefom asaht e
T QRIS | TG TRTET ST Tt I TTHT TSR ST qeed W |iohe |
|1, RTafTeRT | HITHRT T IMYUTET Sguali §ree 18- (9 (R0%8; ST, R08Y;
TIA, 83%%; FMHT (Ro0k) | &I TAIRATE AN] HUH! B, TIRT USTh! [RTETHITIRT
TII=A0T S TITH ST TR B (ST LA, 00§ THTIT, R00¢) |

TASENATE AT HUHT STEEAT fRTeT HifeT Tsareh! seaary i ga
TTerereeaTTyr PRIt T STaThe feraent it yomefies farsmfar sruset & (&, R0 08,
001, 308 0; IS, Teet TSI, R020) | I f3T&Tohehl THETTHT Tad=IdT HeTueh!
D (B2 THIET, R003; THA, 2008 T 302 8) | THETUT T HTATGHH HITAHT TTd
TRTETRaTTS I THT STaTha! SHISUh! & T et fomeffent FfasmeT sifeusht ©
(T, R0%2) | T8t FTeror Sfsham T fRrafeheh! S{HeRTHT TTTeXl SUT=0T TATTH B
(TR, 8Ru; &1e, R003) | fee (R08 0) IIFEW, fRrereh qTfert shrefsh formemreash
TS ST FHT AN g2 T I 7T SR B | Fa3aRaat Aifdet Rramers
STEHATIILE SIS IR AT B, SFh! IR SVATAHE ATfereT <Raws
(3Tee TTUeH |, 00k | afturmwa: fireren farar o1ar sitfgamamar wfaferss g fomprremr
Hiegd YRl B (fhaetl, 20%¢; TR, Hivew, Wiel T=amH, 23%4) |

YSfialTeshl UREd-eier STareeTed fRTersheseht M STeafereh fHam=mr uid
AT T FRTETeh FUT-RUTRRT FFITEATATS SSTUeh! B (5, R084) | Riathsh!
SRR JRTTH(R U Teh! [T S-h! BSTal I-IGEHTISeh STGTEE HT-aa T
T Eifd o (siew T, R082) | Tl firereres sAfereriee asgl
SATHRHT ST T B (AN, 02¥) | TSR Hifered forrmerens saremis
HETHT Face RTETHATS AT HETE 3T T E9HT I TEhl B (S Mo,
R0%3) | ITEEH! THTTA Ufe=r Gireia TTadshH, RIETUr T STRIMEHT =7 &qarda

Education Review Journal (ERJ) Volume 2 2025



AT ITCH R18T0Te] STl T e 61
HifHd B, Sk SHATEATIH STAThS ST [RTETUTEhT TURCRET A9 A= drelf-ad
B (@rew TRafem, R09%) | F=T oot RTersree T & T gara fasir w g
TR T SATeHETd TUSS (ST T il R008; hL, 2088, . 4¢) |

TSI TI3E TG [RTET SUTTHHT Tl FT=Ror 71a fRrafshent syt it
STferfereh, TRTEdRITCT STV, T ETRUTRRT Sigeheht EUHT I GRTINT TR

(FHRTEEIAT, R003) | TUITHT slifgahct RI&T TSI Tl Wi FHTeI =T
IV TS (FIT T HImeRdTi, $_¢R) T AT FR187h T1feh T STefoh! TgersHT e
ST STkt &1 (foree TR, £%¢0) | T FaSarare! Hifies T qeaareh!
aTfermet FITeTehetTs siifeeh T8 ahaet Tfarfersheh! T fSmtor 71e (R T wmehetTi,
2R ¢E; T LTS, R09.¢; ASIRTSH T 3R, 02R) |

gfeeren! THIHT f¥TetehatTs sifges saftheaen! TUHT 2L SAfeet Sieeent
et e icnsh gt SITSTs! ©, SRl a1 ST SATThTd GHe JHTe,
T &, T30 qaiaHT shi-5d aia-s (B, Ro0R; T, R092) | TR
VAT ATeast TIR (0219) W, “Tesil BT fR1atehes U Weat i forll, T A

BTH! GoRaT § AT Ih! Wil WUehT B (&, Q0019 ) Ysirarrat gfoshiom fRreren wizreror
FHRTIR ScqTa-Toh! AT &1 T frereneh! it forImemeh Seame T Jeedre T 2 |
T TS TTereh TTe HIishAwT Harw=Tur Tedue | TasaRarec RIETeTs el T
SfcRTeTTereh SHISE ST ST Tgaee 2Tel TatssH YaTg TS | F8en! foremT Ifm
GHTATEHTCH e TRTeToTeTreTeT f3reqor, S fmfor, feremerar smm T fament grnfses aer
T FFIEEATS ST ST JeATS o 6 =T8I L HHTaRiT X181
ToTTeAtehl fmtorT Site fims (@mefl, R00¢; FHARIET, R0 2\s) | THTSATETCH (IT&TUTRTTE
SheqTen! f3TeT0T, JT IcdTed, T ATHTISIoh TSR] TFeeIcdTs G, HICTHTATS T4 T
FYT=RIT T AT BT (RIThTI, L ] R\; 3THRE TAgH, R08¢) |

HHTHTCHE, TRTETOTTTEC FRT&T |THTISTe SOHT =AUt fore Faomeh! #ream
&I Wit SiTE faw (Fehrelel, R02¢) | I8 TRY T (0% %) ShT STTER THeHT
HSTIhTEE foIeTeraeh! JTLET FaTed EUHT SIS Hohdhl 5 | HEThISTeRT T8I0

Hga T fremmred T Rieteres forer e 3tterash o (TR, Hiegd, Wil T

Education Review Journal (ERJ) Volume 2 2025



AT ITCH R18T0Te] STl T e 62
TIRAFI, ¢R]4) | THA A& SThATeRT SATATEHT TehT |1 kel FrTaTHT
o Ste fems (311 T, R0 0% | aretenatTs ufaferes areq, siifge safthent wam

O IR TS (I, 028) | e (2R34) o RretenatTs |rTiSen qie-e
FrTTar RTfeh AR B, T (R0 oY) ST STTER STEE Tiadesht AT freqor
farfer forenmer T T | 3Tq:, AT TeHTCH fTeureTTe fRreren T foremefians
ET=L0T TR TorermT T et SATAT=AT T+ T HHHATcTsh SHTST ATt SRS
AT Tee (e, R008) | aHY THTATEHTCH fITeT0TehT SRAT e STEIa TH St

9 |

AUTeTeR! TOT&IT TUTTE T TaEeRaTEh! THTE

oreraT frer s forenerEEeRl s afe T 2] R o T GThRT ST
TitEdafs T T 81 | et Ao TiEd=afs ToTemT Taserars T e
fASTTeRTuTent SR ST ~TaTeTeh! FRT&T &1 fsiientor 7 o 7T forsarmT TR T
T araraor el B |

Tt JareraT faremeht fsfertorersreft foawer foamereg smehret fsft
foremerresen! framrarear sgg fawfafe dia 53 Tt 3 | foeva: w=dt &
SIS T HI-IEE T SEaHT Jel Her ga TR B4 | BTcih 7o ol 3 Jedes
T8 T g SPITaT = SR | JT sreeeh! teatar T aehiet fsit
foreTerIeE ! TR TUUT R T THeheRl STTEITeRT ST T forerraseht
T T Rrerens onefierg, ST geamerd T SeRRuTt et Sfaes T asHifs
TS TGS TTUHT S | I TGHHT TISIRATE! TRTeTeRT forshedeh! SUHT THTASHTCHS
TITeI0T STTEeRT STTETeRAT T ST AFeT=eMT TSI TRY 3T i T U S |

HALTTTeh! 3299

T IR 9T 374 Forvgart foraforerer T errewret faafomeraete
HHTATEHTCHe T3TEUTRTRE” STTHeRAT IS Hrd— T HIAehITR 08 S0 TRahT
ferameffgwent THTEATeATCH RTSTOTHTdeR! 9T, ST T IIEEet HIIh IHTdEEeh!
fersgwor T & |

Education Review Journal (ERJ) Volume 2 2025



GHTAEHTCH, [31870Taht STa9ehdT T Sfered 63

st fafer

SATEATCH, TUTcHsh HTEIT STEd okl ETHTISIR &0 famtor i w1

AT TRED| a0, I TSI ST TcHe RIS Rieeheeent fawa=
dTRT, | ThT T ToPATHEEaTs SHad STWTE UTe -l SE-Tehl AT SATGATCH TOTTcH
TG Torer SR TR for (AT, R08Y) | Tee) S9HT <6 Hish T3
ATEATCIRAT GaT; ATTTRAT SESARATHE T, T AT-HEE THATS Floh-Heh dhTe]
ST T Hars (A T RS, R094) | T STeeh! a3 Ui Rreehes
STTATEHTeHh TITeAvTTTEraTe st Jarferd v 9= T fftesct < sredfaehdrers wadt
frmTor TREEERT B W 3 OIS TEATCH e TOTTeHe: SATE-4T foeretrs a9
TEAITHT AT ITYh ST Ffey ATTehT o (1S Tk R03%) |

AT GE AT T feITeTae®eh! FIAehIT (TH. US.) TeHT HHTA=HTcHh
TTegureTTEr SfTeRuT TTETs TR THehT FRTeTeheel 3th oIS TFarweeT Sl T, ST T
T ST TR T 3 T AT eh! FTHHT T = BT WISt T 3T TTueh! & |
TG, T TR T LT Wrieh! ST qGh! HHICAATH, [RTETOTTRE
SITERHAT T TR TS FHTATTCH RTEURITEATS el ST3ieh! B 2 Fel
SIEETS el TdTe T & 2 T ToehT STgHeeehl TAHHUHET qaTel=H T
TRTeorTTERt ST fHERT ETThl B ? ST SHHAT faeTetct o el A IdIe® Wi
I forwmn = srem i 3 |

HEWTIEER! BAC

STEITcHh SATHH (interpretative research) ﬁ%ﬁ%quﬁw@
(hEEIe, 08Y) | JEHT STEFAThT T, TEWTIEE ol hHes ST SoATHR
R TS (AR, 032 | SARGATH STETRT AT |HT AT GioreTsiTeh T8
SUYh WCHT T1ehrl WIS (TETEH, §R%0; HIIEM, R03%; SIT3A, LT, 303%) |
e, T SITE-ITRT T Brje foraforarnery T sawret faafaremeraen fRieomme
HRTIHT THTATEHTCH TIT&AUTITTE I¥ehHT TTAehIaT dauT THTelraHTcHeh f3TeIuTTErET

Education Review Journal (ERJ) Volume 2 2025



GHTAHTCH 1318791 STavIHT T < 64
IO TR T 36 8 S0t TRERT § ¢ ST Tarfi=T e f3neor 11 faverereeatts
HEWITTeRT TUHT B TRUHT [ | et ST Afea T - ST gy forg | o
HEIITEEAE { ST RT&T0T ShrAler L4 SR 2o aoeer forlT o1 Sfehl STt £ 0

<Ra ¢4 THEFIRT ST ! ToRIT | AT B TTaT GiaeTsieh T 3evaute THH1 9

forfRrent s wrfeant for |
HOHAT AgheTTeh! AT

TR TG HEHTGETTS T IR TTHehT ATHT Teh 2feieh Toieh
HEATRHT HTCATEHTCH, TRTETURTIE forSRIehT SIHAT HTEEw o6 beh ? % Wegd TN 2
L TG T 2 THET ST T TR 2 Fe~] I SATAfh g T deH e
AIe e ST TRUEHT ORI | FHTeI=HTcHe RISTorTreravemE STe T, €,
IFTEEE TAT HTHAT TR AT G TIRITST T T Alee®ee JTat
forarTar e TS I sremrrmT fasgwor riwsht ot (A T e, R02y) |
TG, FETTEEehT TIEHICH AICEEaTS - I STERITHT FodT agehaiTehl Td
LT YT TART TRUH (31 (FTAeH, R03%) |
HoAT Agher adt fasgpwor ufskan

SAGHATCH I 0T T, FaWUTeh T Hg W igehl gIUehIumHT ST §7,
STEHT HTHT, TGkl T ALATEATS TR BISTEHT FOHT 137 (ATTRH, 038,
MBS, J00R; W, J024) | TT UTHATHT TLATSH TShHA T FIs oo Tohae T
N IS T TFS | S, Teh ST (TS eAehT TR T JTF STt
Fieliell fo SR (RIS, R084; e, R02%) | F8 ATE-HMHRAIATS F(S Ge T
T SIEHThT a=TT 98 U Hgd 7| Afe WRiFweh ST S8 STaied AT ot
THEE THA TIHTSH TH Hihd | STTEHhdic] HeTTIEETs STHehRIgersh Tgaf
TS, STTEHT SAISHRT AT AT ST G TSTHTeHe TICEs Tgshard T | ¢ SHT
HEHTTIIEE STHT £ ¢ AT HIE TTaf WY ST, IO T TR (R0 3) ol SITEN,
TR TUETcHTCHe: HICHT 32 T SAThIT STTHE o g | AL Ui TIeHT safeha
TR ST TohTet ToeiTs T: TReT S0 TREeh! o | aifsia Tiees gam

Education Review Journal (ERJ) Volume 2 2025



GHTAEHTCH, [31870Taht STa9ehdT T Sfered 65

fergwoTafes IoR[eh SRATERT ST=a: Hel £¢ 1T HRATHT FHTSIT TRTHT U
HEWITehT TOHTIT GRIATA T AIee®als 6.8 I .4 ¢ TF ggehaT fasuh! © |

e qor arfea

AT foIfe WUSHT oot TRHATEN, TWRTE&ah! qUad=TcHe 12T
TS TTNCEHT SANTATHEETTS T~ FIEEHT T fTTIeRa®HT aiiehtur TRl ForlT |
2t TR TAT IRUTREATS SgTi~deh TIHT THTUTHTT T hishl Scftfeda®ant
Freoremrerm aftfq fafym steremome gor et fiedisiear et aTgal | o g
forseeuTatte fHsTaT Tt £ 3 37T avie® T 3 H1eT Fe forReiqdes hieh! e
STIETUTRT el W, THT YehfcrehT T dTfaeh gi¥el TgiTd Rau, wéet oY anfesent
Sferet e TR forl | Y Eeul arieEetTs U SHTISH TR $Hwd: A T
forsRrareqeT forars wiivesh o | et fwfor itest s forrrareges thieh! I
Ffa Ictfeaament RISTTTrEraT SEqa Tend e ST graf-erd et aTea |
HITSTTAR ATHRLOT TRUSHT TR | FeTiiesen! ST Sfdfsrsens H12 Secifad
TR HTHTCAT ST HUHT 3 76 fvaae] T £ 3 ST aviesalls Sd T ©;

JTATCH ATt qarafdd e fasgwormt @ ¢ ¢ gyt =a gfg
U AT | £ 0 ST HHTEHTCH [TV ST ST 370 el Tl ¥
¢ ST TURITA FRTeA0TT 0T Shfe5 Teehl SIATT | STV TR THT § SHT eiiey
TRveForT afEd SATTERT FATY F { ST FHISTE IR FN | £ R ST forermermT
TEHATEh! STITE T, ST TP SOTTeHieh STRTE =Teehi T 4 STl Jiheht it
Segi TITETOT STUTTRT SATUshT T | (o SHT TITiiet Sederafes shemehiar T e
HATEATS HEwId T ATcish! STaT% QU 99 ¢ ST STIsTTeAshIeh! &< T ST 3TIeAlehd
TREh! AT | & SHTT Tl ek fShaTehaiTa|T cAlshari-eh HadTiTaT SGTUhT T ¢ STl
FHTATEATCHe, RTSTUTTRIET giferd HUshigar Aiqasf STRIT S MUeh! STy |
ST Hel FATAT TR HPIE Teoh! foramer ek L |

At forfsr= fioiep, forsrereq T wevie®eh! formt foreqd w91 deteh WuegsHT

TABA T B |

Education Review Journal (ERJ) Volume 2 2025



GHTAEHTCH, [31870Taht STa9ehdT T Sfered 66
AT

HHTATEATCH [RTETOTTTE forermT SMeerr O TR g HevHigec e,
FRART T TS THT HTHT FL HTHT U AIHT Soeie T |
HEWTEEHT STTUTNEETTS [A5W0T &1 AqHTET el e STTHIREaTs T
TR I TRHT STt TEh! T3 | AT = STk S, I, 3TUIaT, T gelehl ST & |

At AT TaaEIeEaTs Shish! a1 Wl Y@ farererq it wiies afers | qael ff

ARHILT TETEETS <ITHT T IMTHRITIA TeTehT e Ieei THHT & |
RLENIEG

SAITAAT 1 Y168 THT VTS ST T4T STTUROT B8 <a-TeTs
foreR T, ge T FT=R0T 7 TR S 718 (3B, Q004 | AT Hafed FTERYT T
HHA TS FHTATEATCH IATET Fal[-ad g7, STEcl TSR, TS T 3T
forremrereenT TR foredwor T werm SIS | =T WHeh! Tl fents ufsha Er,
S SATRATS SeSThR I HTeHTes o= T o, fshamefiet = Seifid T | It
<ITCT STk FXTh o7, UfTaTieeh STsRamHT e S9HT S8Rt 87, T ARTHEH!
ST afarden! ATRT T 87 IR TS (BhY, RooY) | < Bfitehst=wid
eI IIEEh shel SATATThe a8 T-aHHT SR T B

........ W A o | SreaTe®eht AT THT S HISH § (ool 7 U TR

TNEEh! T §... T3S H Hiwa B Aol THGEEHT Hed FHIqSHT Soare®eh!

St safe M., 1" (F. 3) |

qA

T 33137 S SaeER! T AT Hew Ul B, fohavi “Icfiehesa fasT
TR HETCAT HIHEEE ST THIET ST [T g8+ L ey ST 3w HTATHT T3 e,
T = =TT ScfTSsha®en! Wells 8787 (b, R00Y, . 6&) | HTHT TEd-TcHeh
TEEEH] GeHTiEE T TOITeli=Ter 955 33137 ITe-T o4k TR d1ai, SAfecieas
! 7T 3T Tl TATCET T | X 379 IHeec! TereTen! fRTa Someiient st s

3313 HHT HTUeh[ oIdTUhT B :

Education Review Journal (ERJ) Volume 2 2025



HHICT=TCH [RIET0Th1] STeeehell T Alfercd 67
.. R FTHT RIS T8 g ARSI o SR ai ot e "ied e
i .. et AT AN FTeh! Hed HEQH TR B, T T fosaesH 1 551
T [P e TR D ...l (F.42) |
.. H SITCHRTCTHT Het AT THETRI S STHT-SETe T af 77 @re Hepeh! s,
v TorerTeremT fRTersheee T shedl w51 |esl T2 Herereh! Juleiicl HelTs ahid
! &0, Ao HEgqH 71 B...... (A.4) |

HSTdar

ThL (o0l FTSTTHT HTEEEHT Hidl VRIS SIS ATHERET [Her
Heloh! ekt ATHT ASEY 7T el Sqeseh! aTired al, T fiese 36 Hgesah!
TTEETE 3 ST Toh FHTETCH: <o BTee T8 (7. 42) |

TH ITEITHT GUTATT SUHT T Ie%eh! qad-Tee ferqufigsare g
HATATHEE STTE el I eec! HHTCTETCHd RTEUTTR STERI T g% T, T
SfteET fafire forsRIges St forem T Feramen! e, Fasenardt Hifdes, T
THTA e fRTeruTeTrer Ufient =T Afsgfs v | |, aeTeireTesh
freroremeETe SHfieEc 9 FU R T TrITeHTRE T Seah! o1

... T womredt e |fSret AmeAt e 5, e S TR, S "R | @

Hlgel ST HEYH Heah! B o ol Tord ... (F.Y) |

... T 3TSTeh! ToTEm Wi FeTeTeh! JoTTelty Siie fordree Smeent ford... (|.%.¢) |

JAquUTaT

3hL (08¢ T SFATHTCATE ¥ 7q0f, qiterdeiiet T et frshrgent wfsharmn
e SToft BT | ST RIEATATS haret J1 T80T 815, TRea T Hfchehl ATes Hi-eht o |
HYUTAT FHHST] 15, S fIehTee! GrTaHT 81, STect safthells Tl o e, T3 7 T
THTST YNEd-HT HishT SHISS | I TR TR EE G-I It
STATTCHe FRTEAVTITTE STear T fRTeTTehl Jehfcdeh MEehIUE | Teehahl T
el 1o T T R STotieet ekt STl 523k THEhT S| JHUT 3T STq01 AT
VU eI STTTHT TTE RG-S (BB, R0%.¢) | TEEFI-EHT TToh! FAT &4

Education Review Journal (ERJ) Volume 2 2025



AT ITCH R18T0Te] STl T e 68
... T TSP AR T S THeT 3TharTs G+ 7 T (4. 3) |
.. el TAThITIL Eoh e TS O 72T Hrerehl frw .__...... ELSIEERNEIKICED
T ST TR TRT I TRD oo {. 29) |
.. AT e gaie s Tt favaeed formeifesen watefir fasma
G B W 0 T ©O ...... T O fowres @ S e (|, 22) |

SATRTRT

o N

ThL (R09.¢) T ST, “GATSTEHI" HTe] SATcheh! I haR ariareharet Fe
B 21 foh STt afted STerd STfes T e STareeITerTs Seliehm T ares aTe=s | 3t
(Ro0k) T FAT FB AT TIHATATS Fl<hoh] SHE STET AT B T SE IaTaHa
Biftfes T IefifEaeeatrs FaTeh! TEhfHT SATSIES | I TR TevTiieedt
T HTUTeh! R JoMTeiiel SITEeATS ST, THHTATTCH [RTETUTRTREGhT
HERITATH FBR ATEA[CTHATCTS HTHIT FYHT TR T SHTH THTh THhT B :

........ BT eTee! fTET oMttt Tk 37T e shieed Ui STeeEst Hegd

LI IEC FR @R) |

........ T ST 9 Jeeen! SoMTetiae et At et fore o1 wege

TR B... (4. §) |
2t frsepgEehT SATLRAT, THTIMTCH TV 3Tl TevTiesaTs diF
IR T Y& T T Teeats e THeh! SRE-S: ST I, el T A~ JH, T
A& ST TT T (ST, 0419) | T ST TehT RieTshesed STgetrs
STOTTHTeRT Tk fewaTenT ST S[2iehT 3T T SRTTer STaTeT STHHT TTehT STaeeTeeels
HORATERT SOHT ST TIT | T STEATCATS, ToT GUETeRT TA-=TdToh STaE T~ Hieh |

HEITH/ATAT

ThL (R0 0l T IFTTHR, Icdifeaesent Tt sTfdce srvaTemThd fHfor g, T3
T qe YT IR TR 3T 388 SIe Il GHTATEHTCH: (=9 30— T | I9
HedAqoh] g_ﬁ"'ll‘lﬁlﬁ'l‘\(’i WTWW Ak BYUTUThT &g 8

EIHT ST B | HAdeh! RTaT JurTefiers Sfcle T srigsas |rd Sufies S

Education Review Journal (ERJ) Volume 2 2025



GHTAEHTCH, [31870Taht STa9ehdT T Sfered 69

B Tl IS FUTOT, Tk, Ui, qfther! ST74fd, HalTe, sTereTicishieh! Gaidm
f&d, THEWIRTT &1 | 3t ol T&1e% ST’ ST=id HHICURT B, fohe TeTiiesehl

HATh FAT=E TSI Hi-5d T |

BWYT-0T

HeYT HEwqUT 1 Heioh! HIATHLOTATS, (=Rl foeht ST arefererarats
a7 Sfehel FHTCIETCHR E9HT i Hade (ShY, J00U) | I TR
HETTEEet STTHT FHeEThISTHT HHTTeHTcHe RIEURTTEH fgT-ae® 1] TR ST
HEEAT HoREF TG T ST Ueh TR =_0T PRI, fohrvie il Sldshget d
TIHEEATS Safifed T+ arfaehdTen TET ST 587 (Y, 004, . 38) |

TG, T IR eI e STTH] Tidsigdreh! €THT FHEThISTRI forzm=
ST IR TH TRt & | “FUT-Ror ek STid, T STeaeh Heuriesat
Sk THEhT RIS [FTTET S U B

.. BTHT HIsheHeh! “TITSHATS” Fehh! T(HITET Sues...... (. %) |
(TATSHATS” AT TR &, S AHTS o1 THETHT R STaeTeeHT ear T8 T
HATTIEEATE, THeTd TR FaT T Gl STEES AR JHEE IS1SS | AT 368 AT
G O SRINT T, T S| A1 T Ieh STk HIshe el avaf-ad 3l |
T IhI TS TormT Ul TS, Fishedels Gelauedhl JETHT Tewels’ i
T ferfra witeent o= 1)

TehdT

TR (Ro ol ) T STTER, IcfTSTeeeT | Tehal Hoh! SHIeEah! &t g 2,
qTTR ST “FTEETRT AT SR Soh! TETA ATEA [oIhaTeTs THa 7T He |
Il WIHAATh! T8l TS AR AEIE 8IE, THATETE Wi §F9a 8 T8 TTGH B |
TG SR HeTeect i ferameffewent qfth T forrmery aftersm T ST wms
Termeff o TrEshHiETeRT UehdT STTaIvIeh TEehT STIUTT 23k TEhT B |

TfaRrer

Education Review Journal (ERJ) Volume 2 2025



FHTATITCHF R1&T0T] STl T Sl 70
ShUsh! U S SR “SfcrTer af & | Shiet foramer ekt & foh
ScfiTETEEh! TIA-=IdT HANTIRT STl T Hefa; oI feTeeet crdent AT e T
S T | L (R00Y) T HTER ScfifSaaseh! RISURIE Weeh! ST Hfthsht AR
o el LU 81 | 9 STeTIeh GevRiesl STTHT qdfdd feuuieear
I TERT B foh STk qerermeeh et somTeiierTe 7w g TehwT 3uT foralt |
SIEE FA3ENETE! ifeeeh foeg, Toher TgeY T+ TR B Wl FHLHT foRIY
Sire e & |
7w

o

Th{ (R004) T STTE “Hfth T3 TN, AR T HH Ui &1 (7. ) | A0
HTEEECT ST SEeh! HHRATS THE et AT T e T fforst & | a4
IR TEITIEET T Th 53 TUh! HeqH TReh! T AT ferameffewars 7 7
T =Teeh U 5h TR B | T (Ro0k) o Ul wigt, “Ieifsdesent fRremoremer
Irewent Tfit B, Sfiewe firer fmfor Tiges (4. ¥¢) | R, Shie e
THAH! qfth ATedfare ik 815 | T ST TeMTiieEct af A1 IR Tehaw! -
foremefferT AT =T =T fRvetshent AT A1 — g4 g, 5% g ekt oAt fgueftay &omr
AT Sgu AT THhT & |
qarg
eIt FTei T (L, R00k) | FeWHTTEE Ui HeTeelTs FHTCA=HTCH
freroreTTEERT HorwaT Heaul deHEd U B e B | foRm Stewent fomm
HaITE  THTCATSHTCHe, [TeurTRersh fHgT=ies sAeaTeT ol T T ardfersh farereht
feam o= afear SAHaTE ST &N | 36 (R0 oY) T S HATRToHT HoaR gad L Hod
forT ATt ok fRTedT I g |

FTAAT AR TR TS W faa

ScfifSagEeh! FTAvTSTemT Shiet “difche fRTeqr (ITet & JRINT TR I16€) T
T TETEE ToRIY FUHT I TR B | 3T b 7T, 1ok [RTET 3l JT HH

Education Review Journal (ERJ) Volume 2 2025



GHIAIEITCHD TRIET0Th] vl T Sif<icd 71
B1e S ferameffewent anfit wm e | %, e formeffewei fier weemmiqo! Fwm
I T e STk g | formeffes Rremment forr g9, oq 815 | ST fftra
TRUTRA! ggad | Rrerehesct foemeifes RISfTeh! ST Teeh! T ioshl HUEh W
T | rEehiT, fRafor fsramai Riarresat foremefiesent waian feders a4
STEEHTHT TEATS (3B, 004 |

HgHTRET

Sefifeqeeent Tfdfsramersh TeiaTfeHT SHieEars g T Eis] v
SIEETTS FeEeh! HATAIE hac ol TR IGIL T L& & (S, Q004 | Thieht Af
TTeaTECT HEHIRIATERT HETEITTS TTE TNGHT B | I8 TR TevHTeeet T ichehl
ST feremeffeweT fR1ateheeh! HeTHIdT IS 7T STcareaeh HUah! TR THT
B | qHel ARforeh 1T o Ui SIS Tehdth SRITEETE e T |ifehad |

TR IETEEATE s fof ST Hevmiieeeh! <o gfg Wil ael SHieeal
ATATEHTcH TRV fHGI-Ie® eI T ST T4 UTel| Sd-Teh! forshrere
TRerengeT ufadd 2@ U4 AT STEd, STETSeh! SHTET THed, Scheleh! AT
wTaT, T foramefiars wrufishar fiod samaesaT 9f+ gitad <am 9ieh! arsa | Ir 9T
FITTEAIE SHewc el N 7 o yomefient gfakrer 1 syient farehrer ekt = |
f&e (0% 0) T SATAR T Rrersheset oM™ Jomefta seedfd SHse
AT TTEThT STTawrshal Hegd T a-ieh foehrd g7 | wewrt frerreseat
AT ShdferaTereh oigeedr R aiEd-siiel T Ifatemee Femes T T =1k
TRT & |

AR

T Hel Wi foreiTereh AIesHT Hewriieea foraTeent BTy f-shy fehreieht &
o 377 Tt wforsarent STTeTTEATer SRt ST TG g TS | R SR eEe Sk
TRhT WTEHTeH HATeAThease JTod Agehdesars T T “forare i g8 softar
ITeRT0T T |fehed | Y (R004) T TSI, “STTRIT WAAsh! BT STEL S BIE | SIoEFH |
TSN TS, | SRR I §9; TANS 7 ATl Tgo e A, W e T 6o

Education Review Journal (ERJ) Volume 2 2025



AT ITCH R18T0Te] STl T e 72
(9. ’R) | TEWTEE T HehT B o S ST foramefigesht amfir TH freq T
ST AT T ST Tra S = AT STME 84 | 8, FHiesa 79
HTITATS HTIH T R T TSRATRIeT T ST B i 6 SIS [QUahT B ;

... AT 3TEEr foreai—foreamt TrermT aftora &, (3. %) |

..... TS SR S fofs STHT 3T WA AT A1E Al [T TRTS ST Harl.. (.
31

TeTiiesc forame et B foh STeirerTere faTequreTTemhT SuT-urshT
TFRFHT STTET TRe S Theah! AN Hel U1 TREd 87 990 | Thi (R004) T
HTER Scdifeaesat AT Hitheh! T GgHY T B A~ [orhT THIs qL At
Toramer Sfieet T FOHT BIE, ToreTd SOHT ST THIe |

... T GHTSHT gTHiSRedT WTfEes B, T foiesct ST SRS SR TR 9+

STt Wiorsgi ST SRS... (6. 9) |

... ITHET U S T 8IS, TTHRT AT ST T0T 3 4., (F. ¢) |

BAE adT feRy

T LRI GHTAATCH [RTETUTRTREh] ET-RUIH] RT(ThohT HEwequl (=eahy
STECl THEhT & | STEIH TR Tehu e fRrereh eewiieset ST SATHT fReqor—frehrg
SITShET 3 U T 9T STeH-HTATEoh 716 <IdRiel shriash S Seeh! <l | 79
ST IIEEHT AT ST T fers3wor 71 e ferermer Trweh! ufy S B |
HHTATEHTCH, RSO HevH T Hersararal Afersh Hifdehl THIEER
HTenTeIH T foreel T3 forehrer 7 |t et © (BT TRIfe, R0¢¢) | HewHiiesat
TASERATE IAHT 37831 Tt SATshuvT 1d urgshy, fieten, farem T sareafes J=mT
YL T e forerrd T (e, R00¢) | Tomet forarmerm Feseranesh! gvraeh
TEYE TRET B L T el ereh f31e7sh HTl el =(aTeh! foreh@ 0 9eh! © |

T FFTHT G TE® THT [RIET, e, T 90 FHHATHr qoT =AREeid
HHTSIRT AT ok [cqeh forITE® U TaehT B il FXTHT Hold HUah! B | |19, et
HTHAT TR TATSTRT AT TR [FATehaITIe® T HH SUTTATHT g TierdH fsrerehl
TET-LETS Ui Al TN | HieEc 376 & arent e fifieeet 311 T 1T

Education Review Journal (ERJ) Volume 2 2025



GHTAEHTCH, [31870Taht STa9ehdT T Sfered 73

foremeffeaht TTRT o 372l e W TorsRImT T 0T S[RIehT S+ §T, a3
SHETRISTIHA o I HTfe&en! FToRTe T T Torame af ek Tt & |

T I SEISS Toh THIAEHTCH fRTequreTe Fa3erara; f3re Fifaese
foreg, fcrIersh! T3eT HEweul AT B e | 19 31 RiarshesatTs Taearard! ekt
Hifcrement Tt T Tt T TaTERRY ST i 2 | ]’ (R02¢) T SreenT A
“<FoRet TT HTTETTr ATCUsh! T SHor 6 HeaT 7T+ I8 HTeam & |
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Abstract

This article critically examines the development and use of teaching and learning
materials (TLMs) in Nepalese schools, highlighting their pivotal role in enhancing
educational outcomes. Drawing on both national performance data and international
research, the study identifies the lack of effective instructional material usage as a
major contributor to poor student achievement in Nepal. The paper underscores the
significance of diverse, contextually relevant, and low-cost materials including
locally sourced and ICT-integrated tools in promoting student engagement,
conceptual understanding, and retention. Despite supportive policies and
government budget allocations, the integration of TLMs remains inconsistent due to
challenges such as traditional teacher-centered practices, inadequate training,
limited innovation, and insufficient institutional support. The article offers
evidence-based insights into the effectiveness of TLMs and provides actionable
recommendations for teachers, parents, school management, and government bodies
to improve the development, accessibility, and classroom application of TLMS.
Strengthening the use of TLMs is essential for transitioning to inclusive, learner-
centered education and improving academic performance across Nepal’s diverse
learning contexts.

Keywords: instructional materials, teaching learning materials (TLMs),
Nepalese education, student achievement, learner-centered pedagogy, educational
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Introduction

Instructional materials are central to effective pedagogy, particularly in early
education, where learners benefit most from visual, tactile, and interactive learning
experiences. Materials co-created by teachers and students, especially those that are
locally sourced and low-cost, are instrumental in fostering creativity, learner
ownership, and contextual relevance. With the growing integration of Information
and Communication Technology (ICT) in education, there is further potential to
enrich the classroom experience through interactive and inclusive content.
However, in many schools, particularly in Nepal, the development and use of such
resources remain limited and inconsistent. This article aims to critically examine the
current practices surrounding the use of teaching and learning materials (TLM) in
classroom instruction in Nepal, assess their impact on students’ performance, and
analyze the associated challenges. It also seeks to explore strategic approaches to
enhance the effective utilization of TLM in order to maximize student learning
outcomes.

Educational Performances in Nepal

Despite various policy efforts, the performance of students in national
achievement continues to reveal persistent challenges. According to the National
Assessment of Student Achievement (NASA) 2020, only 32.1% of Grade 8 students
met the basic proficiency level in mathematics, 37.7% in science, 58.8% in Nepali,
and 51.1% in English, showing a significant decline compared to previous years
(ERO, 2020).

The results from the Secondary Education Examination (SEE) 2024 show
that only 47.86% of students passed, while 52.14% were categorized as non-graded,
meaning they failed to achieve a minimum pass grade (Kathmandu Post, 2024).
Similarly, the Grade 12 Examination 2024 reported a pass rate of only 52.91%, with
47.09% of students failing to meet graduation criteria (My Republica, 2024). These
figures underscore systemic issues in curriculum delivery, teacher preparedness,
and the use of educational materials.

Among various contributing factors, one of the primary reasons for the poor
performance in school education in Nepal is the ineffective delivery of classroom
instruction, which is largely attributed to traditional teaching methods. These
methods predominantly rely on teacher-centered verbal instruction, with minimal
integration of diverse teaching and learning materials (Education Review Office,
2020; Rai & Pokharel, 2025). Several studies have noted that such practices hinder
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student engagement, limit the development of critical thinking skills, and contribute
to suboptimal academic outcomes (Karki, 2022; Butterworth, 2023; Ghimire, 2024).

Teaching Learning Materials (TLMs)

Teaching learning materials (TLMs) are essential tools that enhance the
teaching-learning process by making lessons more interactive, engaging, and
effective (LEAD School, 2025). These materials encompass a wide variety of
resources, including textbooks, workbooks, flashcards, digital media, and real-life
objects, all of which facilitate a deeper understanding of academic concepts
(Twinkl, n.d.; Thought Co, 2025). The primary purpose of TLMs is to bridge the
gap between theoretical knowledge and practical application, thereby making
learning more accessible and comprehensive for students (EduEdify, 2022).
Furthermore, the strategic use of TLMs supports differentiated instruction, caters to
various learning styles, and helps foster critical thinking and active participation
among learners (Extramarks, 2025).

Importance of TLM

The integration of teaching learning materials (TLMs) into the educational
process offers several important benefits. TLMs equip students with vital resources
that help them understand concepts more effectively by visualizing complex ideas,
thereby making learning easier and more enjoyable. Their use enhances retention,
as audio materials, visual aids, and hands-on activities allow students to acquire
information more efficiently than through traditional lecture-based methods. TLMs
also foster creativity and imagination, encouraging learners to think beyond
textbooks and develop their own unique ideas and solutions. Additionally, they
cater to diverse learning styles, enabling students to engage with content in ways
that best suit their individual needs. Finally, TLMs save time for both teachers and
students; while teachers benefit from prepared materials to organize lessons,
students can use these tools to reinforce and review what they have learned (Rathi,
2025).

Varieties in Teaching Learning Materials

Teaching learning materials (TLMs) come in various forms, each serving a
unique purpose in enhancing the teaching and learning experience in the classroom.
Textbooks and workbooks are standardized materials that provide a structured
framework for delivering curriculum content. Visual aids, such as charts, diagrams,
and models, are especially useful in subjects like science and mathematics, as they
help students visualize and better understand abstract concepts. Digital learning
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tools including e-books, online simulations, and interactive whiteboards, have
transformed education by supporting remote learning and enabling personalized
instruction. Experiential learning kits, such as STEM Kkits and virtual labs, offer
hands-on learning experiences that are particularly effective in science, technology,
engineering, and mathematics education. Additionally, storytelling and role-playing
techniques are widely used in language and social studies classes to foster
engagement and deepen students' understanding through immersive and interactive
methods (Rathi, 2025).

Research-Based Evidence on the Effectiveness of Instructional Materials

The study conducted by Suleiman and Lawal (2020) revealed that
instructional materials have a significant and positive impact on students’ academic
performance in technical education. The findings showed that a majority of students
agreed that instructional materials made lessons more interesting and realistic, with
75% indicating enhanced interest and 85% acknowledging that these materials
helped present facts more concretely and understandably. Moreover, 70% of the
respondents stated that the use of instructional materials facilitated student
participation, while 66% confirmed that such materials helped arouse their interest
in the subject. The study also found that instructional materials supported better
retention of knowledge, as 67.5% of respondents believed lessons taught with such
materials were more memorable. Additionally, 63% agreed that these tools made
technical education easier to understand, and 60% reported that they saved time
during lesson delivery. The use of pictures, charts, models, and specimens was
particularly effective, with 70% of students affirming that they had improved
comprehension through these visual aids. Furthermore, 68% of participants noted
the adequacy of practical materials, such as specimens, and 65% highlighted that
models made learning more engaging. Overall, the research concluded that
instructional materials not only enhance the effectiveness of teaching and learning
but also increase students’ appreciation and understanding of technical education
content.

Another study conducted at Imam Khomeni Junior High School in Cape
Coast Metropolis revealed that the use of teaching and learning materials (TLMs)
had a strong positive influence on students’ understanding and engagement in
mathematics. According to the findings, a majority of students (71.4%) indicated
that they understood mathematical concepts more easily when TLMs were used.
Additionally, 57.1% of the respondents affirmed that the use of TLMs enabled them
to make pictorial representations of the concepts learned, thereby supporting
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visualization and better memory retention. TLMs increased active student
participation in lessons, with 57.1% strongly agreeing that they were more involved
in learning activities when such materials were used. Furthermore, 57% of students
noted that their desire to engage in lessons was significantly enhanced through the
use of instructional materials. These findings demonstrate that the integration of
TLMs in teaching mathematics not only improves conceptual understanding but
also fosters enthusiasm, creativity, and student-centered learning. The results
reinforce the view that TLMs are essential in making abstract concepts tangible and
in enhancing the overall quality of instruction in technical and mathematical
education.

Recent studies conducted by Aluko and Babajide (2023) in Nigeria revealed
that there is strong evidence of a positive correlation between the use of
instructional materials and improved academic performance at the school level
across diverse educational settings. Instructional materials including textbooks,
visual aids, audio resources, and improvised teaching tools have consistently been
found to enhance learners’ comprehension, retention, and active engagement across
various subject areas. It also revealed that students exposed to both standardized
and improvised instructional materials significantly outperformed those who
received conventional instruction without such resources. Similarly, in Cross River
State, an experimental study on chemistry education showed that students taught
with instructional materials achieved markedly higher academic results compared to
those taught through traditional lecture methods. In the field of social studies,
Olumorin and Aremu (2022) found a strong positive correlation (r = 0.62, p < 0.05)
between the use of instructional materials and student achievement, emphasizing
the effectiveness of tangible resources in improving learning outcomes.

Further supporting this trend, a study in Yobe State used a structural
equation model to demonstrate significant improvements in English language
comprehension and performance through the application of visual and audio
instructional tools. In Rwanda’s Musanze District, Uwitonze et al. (2022) reported
notable gains in mathematics performance following the integration of instructional
materials into daily teaching practices. Similarly, in India’s Mayurbhanj district in
Odisha, a 12-day instructional intervention using targeted materials resulted in an
increase in students’ mean scores from 24.15 to 28.72 (t=2.89, p <0.01),
confirming the measurable impact of such interventions. Moreover, in Indian
engineering colleges, the implementation of self-instructional materials significantly
improved students’ reading and writing skills, underlining their utility in supporting
skill development in higher education contexts.
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Collectively, these studies demonstrate that when well-designed
instructional materials are effectively integrated into classroom practices, they can
significantly enhance academic performance across disciplines and educational
levels. These findings advocate for stronger policy support and investment in
instructional material development and training to optimize learning outcomes.

Based on the study by Osei-Himah and Adu-Gyamfi (2022), the effects of
instructional materials on students' academic performance in science education are
understood through three key factors as perceived by teachers: sharing information,
sharing authority, and teacher facilitation. Teachers noted that TLMs foster
collaborative learning environments where students share knowledge through peer
interaction, such as working in groups with materials, which enhances conceptual
understanding.

Moreover, the effective use of TLMs shifts classroom dynamics from
teacher-centered to student-centered learning. In this model, students are
encouraged to predict outcomes, explore concepts independently, and engage in
critical thinking, thereby taking ownership of their learning. TLMs also support
teachers in acting as facilitators, guiding students through activities like
observation, classification, and organization of scientific information. This inquiry-
based approach promotes self-directed learning, builds confidence, and strengthens
problem-solving abilities all of which are vital for academic success.

Although the study did not include direct measurement of academic
performance outcomes, all participating teachers agreed that the use of TLMs
contributes to a conducive learning environment in which students actively
construct knowledge. This supports constructivist learning theory, which
emphasizes the value of hands-on experiences in improving retention and the
application of scientific concepts (Bada, 2015; Busljeta, 2013, as cited in Osei-
Himah & Adu-Gyamfi, 2022). However, the study also identified a critical gap in
TLM implementation. Teachers reported significant challenges, such as limited
access to technological tools (e.g., computers and internet) and a lack of adequate
training in TLM integration. These barriers limit the consistent use of instructional
materials and, as a result, may compromise their potential to improve academic
performance. To maximize the benefits of TLMs, the study concludes that
policymakers must address resource constraints and invest in teacher training
programs that emphasize the practical application of instructional materials in
classroom settings (Osei-Himah & Adu-Gyamfi, 2022).
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TLM Provisions in Nepalese Schools

In the context of Nepalese school education, recent curriculum reforms have
emphasized more practical and activity-based learning approaches, particularly at
the junior level, where the use of instructional materials (TLMs) is strongly
encouraged across all thematic areas. The national curriculum promotes learner-
centered pedagogies, which inherently require the integration of relevant TLMs to
enhance students’ engagement and understanding. The Basic Education Curriculum
for Grades 4-5 and 68 explicitly incorporates the use of instructional materials
within the Teaching-Learning Activities section, emphasizing their role as a core
component of the instructional methodology (Curriculum Development Centre
[CDC], 2021). Various types of materials ranging from low-cost and no-cost items
to low-, mid-, and high-tech resources are expected to be used depending on the
content and context of instruction. Teacher guides explicitly outline the required
materials for different lessons, and textbooks also refer to appropriate TLMs in
several sections. Additionally, students are encouraged to participate in collecting
simple materials, fostering active involvement in the learning process. Teachers
receive training on how to develop, design, and use both handmade and
commercially available instructional materials, with specialized training programs
conducted to address subject-specific and learner-diverse needs. To support this, the
Government of Nepal has allocated an annual budget to all public schools for the
procurement and management of TLMs, including ICT-based resources. Each
school benefits from this provision, receiving financial and technical support to
integrate instructional materials effectively into their teaching practices, thereby
strengthening inclusive and quality education across the country.

Key Challenges in the Development and Use of Instructional Materials

In the context of Nepal’s school education, weak student learning outcomes
are largely attributed to a lack of innovation in teaching and facilitation practices,
which is closely linked to the ineffective development and use of educational
materials. According to Dhakal (2020), the use of instructional materials in teaching
geography at the secondary level is hindered by several challenges, including the
non-availability of materials, teacher apathy, inadequate skills and strategies,
financial constraints, inappropriate textbook content, limited instructional time, lack
of administrative support, and the absence of a dedicated geography resource room.
One major challenge is the persistent reliance on outdated, teacher-centered
methods, with many educators hesitant to explore innovative, learner-centered
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strategies that require diverse instructional tools. Even experienced and senior
teachers, who understand the importance of instructional materials, often fail to
implement them effectively in actual classroom settings. Another critical issue lies
in the ineffectiveness of teacher training programs, which are often overly
theoretical and supply-driven. These trainings tend to lack alignment with
curriculum goals and real classroom needs, resulting in poor practical application.
Additionally, there is a weak adoption of child-friendly pedagogies, as many
teachers continue to replicate the traditional methods they experienced as students,
resisting more modern and student-centered approaches. The use of educational
technology remains minimal, with many teachers lacking familiarity with ICT tools
and schools failing to integrate technology systematically into teaching.
Furthermore, the dominant textbook-oriented teaching culture prioritizes syllabus
completion over deeper learning, suppressing creativity, critical thinking, and
inquiry among students. Lastly, institutional support and planning for instructional
material development are severely lacking, with insufficient time, budget, and
training allocated by schools and government bodies at the start of the academic
year. These systemic challenges collectively hinder the effective use of educational
materials and the realization of meaningful learning outcomes.

Addressing these challenges requires a multifaceted approach, including
reforming teacher training programs to be more practical and context-specific,
promoting the adoption of child-friendly pedagogies, integrating ICT tools into
teaching practices, and ensuring institutional support for the development and use of
instructional materials. By addressing these issues, Nepal can strive to enhance the
quality of education and improve student learning outcomes nationwide.

Recommendations

Based on the challenges and policy directions regarding the use of teaching
and learning materials (TLMs) in Nepalese schools, the following comprehensive
recommendations are offered to various stakeholders including teachers, parents,
School Management Committees (SMCs), and government bodies at all levels to
enhance the collection, development, and effective classroom use of instructional
materials:

For Teachers

Teachers should actively integrate TLM development and use into their
daily lesson planning, selecting or designing materials that align with specific
content areas and students’ learning needs. They should collaborate with students in
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collecting local, low-cost, and no-cost materials such as leaves, sticks, bottle caps,
and old newspapers for thematic learning activities. Teachers should attend
practical training workshops and school-based development sessions focused on
designing TLMs, including ICT-integrated materials, and apply those skills
consistently. Peer-sharing of effective TLM practices should be encouraged within
schools to inspire innovation and foster the exchange of ideas.

For Parents

Parents should be sensitized about the importance of TLMs and encouraged
to contribute household items or recyclable materials for educational use. They can
support their children in collecting locally available resources that relate to the
school curriculum and assist with small, home-based TLM activities (e.g., crafting
models, creating charts). Parent-Teacher Associations (PTAs) can facilitate
awareness sessions or campaigns to strengthen community involvement in
preparing child-friendly materials.

For School Management Committees (SMCs)

SMCs should ensure that TLM development and use is included in the
school’s annual improvement plan and budget. They should monitor how TLMs are
used in classrooms and work closely with school leadership to ensure proper
storage, maintenance, and equitable access to instructional resources. SMCs should
also help mobilize community support and partnerships (e.g., with NGOs or local
businesses) for resource collection and funding.

For Local Education Authorities

Local education authorities should allocate targeted funds annually for the
procurement of TLM, especially low-cost and digital tools, relevant to local
languages and cultures. They should organize regular, hands-on training workshops
for teachers and provide school-level technical support teams for ICT-based TLM
integration. Local authorities can facilitate local-level exhibitions or TLM fairs,
encouraging schools to showcase and share innovative materials and strategies.

For Provincial Governments

Provincial education units should develop clear guidelines for context-
relevant TLM use in multilingual, inclusive, and rural classrooms. They should
support teacher training institutes in designing curricula that focus more on material
preparation and use rather than abstract pedagogy alone. Provinces can also
coordinate between schools and higher education institutions to pilot and evaluate
innovative TLM practices for broader adoption.

Education Review Journal (ERJ) Volume 2 2025



CHALLENGES IN THE DEVELOPMENT AND USE OF EDUCATIONAL MATERIALS 99

For the Federal Government

The Federal Government should institutionalize a TLM development
framework within national education policies, with clear roles, funding provisions,
and accountability mechanisms across all levels. Teacher training programs (both
pre-service and in-service) must prioritize school-based practicums, hands-on
workshops, and the integration of ICT for material development. A nationwide
monitoring and mentorship program should be implemented to track the use of
TLMs in classrooms, provide regular feedback, and ensure quality assurance.
Public-private partnerships should be promoted to scale up the availability and
digitalization of instructional materials for under-resourced schools.

By aligning the efforts of all stakeholders from the classroom to the federal
level Nepal can establish a sustainable system where TLMs are actively utilized to
enhance student learning, promote creativity, and support inclusive education
practices.

Conclusion

The development and effective use of teaching and learning materials
(TLMs) are foundational to improving the quality of education in Nepal,
particularly in the context of learner-centered and inclusive pedagogy. Despite
curriculum reforms and policy support, the actual integration of instructional
materials into classroom instruction remains weak and inconsistent across many
schools. National assessments and recent exam results clearly indicate a crisis in
student learning, much of which can be attributed to conventional, textbook-driven
teaching practices that fail to engage learners meaningfully.

Research findings from both national and international contexts confirm that
well-designed and appropriately used instructional materials significantly enhance
students’ conceptual understanding, participation, creativity, and academic
achievement. TLMs also promote active, experiential, and collaborative learning
environments, aligning closely with contemporary educational goals such as critical
thinking and learner autonomy. In Nepal, however, systemic barriers such as
ineffective teacher training, limited resource allocation, inadequate use of
technology, and poor planning continue to constrain the potential of instructional
materials to improve learning outcomes.

To address these challenges, a coordinated and strategic effort is required.
Teachers must be empowered through practical training and collaborative practices;
parents and communities must be engaged in supporting the local collection and
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preparation of materials; and school management committees must institutionalize
the use of TLM in planning and monitoring processes. Local, provincial, and
federal authorities each have a critical role to play in ensuring sustained investment,
capacity building, and policy implementation for effective TLM integration.

Ultimately, transforming Nepal’s educational landscape demands a shift
from rhetoric to practice where teaching and learning materials are no longer
peripheral but central to curriculum delivery and pedagogical innovation. Only
through a multi-level, inclusive, and contextually responsive approach can Nepal
fully harness the power of TLMs to enrich student learning and close the gap
between policy aspirations and classroom realities.
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Abstract
The study was conducted to identify the effect of the school environment on the
education of Dalit students. Dalit people are known as the disadvantaged
communities who are culturally categorized as the untouchable caste in society.
Legally, it is not permitted to discriminate in social activities based on caste and
ethnicity; however, this practice persists. The study was conducted among the 227
Dalit students in the Nawalparasi district of Nepal. The purposive sampling
technique was used to select the respondents from the Dalit communities. A self-
reported, structured questionnaire was prepared using a 5-point Likert scale to
collect perceptual data. The study found that there is significant association
(p=.000) on the perception of Dalit students studying in different grades on the
chances of sitting on the first bench of classroom, problem faced while taking the
drinking water in school, teachers' responses towards the problems or questions
raised by Dalit students and responses from school administration towards the
problemss or question raised by Dalit students at the significant level p = 000 of
each test which is less than p =.05. From the discussion, it is found that school
environment can affect learning of Dalit students.

Keywords: Dalit education, effect, environment, UDHR, UNICEF
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Introduction

Education is widely regarded as the primary driver of a country's
development. No country has made progress in equality and a dignified life
within a society in the absence of quality education and educated people.
Consequently, it is an integral part of the country's development. Universally,
education is recognized as a fundamental right of the people, enhancing the
quality of humanity and dignity. In 1948, the Universal Declaration of Human
Rights (Article 26) laid down (Bishwokarma, 2009) that “Everyone has the right
to education; education shall be free at least in the elementary and fundamental
stages. Elementary education shall be compulsory.

Therefore, the educational environment can be considered an instrument
that can bring about social change and economic transformation in the country. It
leads the country to the path of development. Similarly, it plays a crucial role in
the overall process of development, including social advancement and economic
improvement. The UDHR has declared that education is not only a national but
also an international right of every child. Nepal has also signed that declaration,
but in practice, there is no accessibility, availability, or freedom in education.

Nepal has many characteristic features. Among them, the researcher
focuses on the backward poor community as a treated untouchable Dalit
Community environment. Nepal’s religious and cultural values, which are deeply
rooted in the caste system, encompass both high and low castes. It is a burning
issue even today in the uneducated community. Education plays a crucial role in
the development of languages, dialects, literatures, arts, scripts, and religions.
Educated people can maintain and sustain cultural diversity and national unity;
therefore, it is necessary to provide education, health, and employment
opportunities to the indigenous communities in Nepal.

As economic theories suggest, the more we invest, the greater the returns we receive.
By using that philosophy, the government, NGOs, and INGOs were provided
several opportunities for the empowerment of Dalits fifty years ago, but all the
efforts are almost useless (Koirala, 1996)

Thus, the researcher seeks to identify the types of education that can
empower the Dalit community environment. Education should be vocational,
generate employment, practical, and behavioral, to break the existing vicious circle
of inequality. Essentially, formal, non-formal, and informal education and training
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are needed to help not only young people but also adult groups from ethnic and
Dalit communities.

The present research article aims to focus on the effect of the educational
environment in empowering and developing different groups of people in Nepal, who
have been treated as the untouchable caste (Chhunanahune tatha pani nachalne Jat) for
centuries. People from the so-called high caste cannot touch or take food from them.
The word “Dalit” is derived from Sanskrit literature and is used in political and
social sciences in Nepal to identify a category of groups who are socially,
culturally, economically, and religiously oppressed (Koirala, 1996). The word
‘Dalit’ in Nepali is similar to the term ‘Scheduled Caste’ in English. The Indian and
British governments used the term "Scheduled Caste" for the first time in 1935
(Dalit Commission, 1927). In India, Harijan (The child of God) is the so-called
untouchable lower caste, but in Nepal, the word Dalit is widely used in society to
society. In the Nepal National Legal Code of 1854, the Muluki Ain, formulated
based on Hindu orthodoxy, included five hierarchical categories.

Dalit communities are the communities that have been left behind in
social, economic, educational, political, and religious spheres and deprived of
human dignity and social justice due to caste-based discrimination and
untouchability in their environment. The first chairperson of the NDC describes,
“Actually, Dalits are not a caste or caste group, but it is the exclusionary situation
of poor people that is created by the so-called upper class, clever groups who rule
people in the society. Consequently, they are socially excluded, politically
neglected, educationally deprived, economically exploited, and religiously
oppressed. They are victimized communities. They were called untouchable or
Sudra, but now they are called Dalit”. (January 12, 2009). However, this article
focuses on the three Dalit caste groups: the Musahar, the Kami, and the Damai.
Traditionally, Damai is a tailor and musician. A Kami is a blacksmith, a Musahar
is a nomadic fish keeper, and a Banihari is in the land of Jamindar for their
livelihood.

Objectives of the Study

The study was conducted to achieve the following objectives.
(1) to analyse the status of the school environment of the ECD center of the
Dalit community in the Nawalparasi district
(i1) to identify the factors associated with formal education for the Dalit
community, especially from ECD to the secondary level environment.
(ii1) to examine the effect of education in empowering the Dalit communities.
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Research Questions

When I read one of the most popular Nepalese short epics, Muna Madan,
written by Laxmi Prasad Devkota, I was highly influenced by one line, which said,
‘Manisa thulo dilale hunchha jatale hudaina’ (a man is great by his heart but not by
caste).It inspired me to think about how much the Dalit community has been
empowered in society. The research questions of this study are listed below.

1 What is the status of Dalit children in ECD classes?

2 What are the enabling and impending factors associated with promoting a formal
education environment for Dalit communities?

3. To what extent are Dalit communities affected by the educational environment?

Review of Literature
Empowerment of the Dalit Community through Education

Ambedkar’s vision on the empowerment of Dalit education concentrates on
two issues: education and empowerment (Nithiya, 2012). The word
“empowerment” is borrowed from feminists, and it refers to the “ability to do or
affect something or anything to act upon a person or thing.” It is a simple process
of increasing personal or political power, enabling individuals, families, and
communities to take action and improve their situations. Therefore, my
understanding of education is a source of power and as an agency that empowers
people. From an individual's point of view, empowerment is defined as building
confidence, gaining insight, developing understanding, and enhancing personal
skills. It also indicates someone who cares about others and is tolerant of others'
behaviour. From the viewpoint of a group or community, empowerment can be
understood as involvement in building trust, fostering cooperation, and promoting
effective communication among its members. There must be opportunities for
people to meet and exchange views and opinions, as well as ways to record what is
approved. Additionally, there must be scope for entertaining and celebrating achievements.

Educational Environment as the Key Power of Marginalized Communities

The researcher reviewed the article titled "Role of Open and Distance
Learning (ODL) in India" by Ambedkar and Chakrapani, which asserts that the
development of any nation depends on its education system, and it is proven that
education is a key to social change. Education is a powerful tool for empowering
individuals, as it helps develop confidence in their own capacities and inherent
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strengths, enabling them to shape their lives. This, in turn, enhances their inner
strength, as well as their intellectual, political, social, and economic capabilities,
particularly in the face of an oppressive and discriminatory environment.
Empowering the environment involves enhancing the political, social,
economic, and spiritual strength of individuals and communities. This process
involves developing and building the capacities of both individuals and society.

Life Stories of the Successful Educator

It was mentioned that there was a well-known educationist’s short story
(Jadhav, Nanda, & Khemka, 2009, pp. 12-18), which was about “Empowerment of
Dalit and Adivasis through the Education environment.

In the Indian epic Mahabharata, Ekalavya, an Adivasi boy, witnessed a
group of young princes learning the art of archery and warfare from the renowned
Guru Dronacharya. He tried to learn archery from Guru Dronacharya, but he was
not given permission. Instead, he was warned that if he were ever seen again in the
surrounding area, he would be killed. He was so motivated to learn archery that he
began practicing it on his own. He began to get up at sunrise to watch the training of
the young princes secretly.

He would hear everything that was taught, and by night in the moonlight, he
would practice following the instructions that he had heard. Soon, Ekalavya
mastered the art of archery. One day, the Guru saw Ekalavya shoot a deer that was
running up at lightning speed. Shocked at the procession of the young men dressed
in make-up, the Guru questioned him and was surprised to discover that this man
was a family outcast, an Adivasi. Ekalavya admitted his efforts. What Ekalavya was
doing is what we call in the modern parlance “Distance education”.

He admitted his efforts of distant learning from the Guru and offered
Gurudakshina, which, as some of you know, is a traditional gift offered to a teacher
in gratitude. Ekalavya offered himself as a share of the Guru’s, but to his utter
surprise and dissatisfaction, the Guru asked Ekalavya for his right thumb instead. In
his right thumb rested all the proof of archery. Nevertheless, Ekalavya calmly said
that the Guru was equivalent to God and he would gladly do as the Guru wished. So
saying, he offered his right thumb at the feet of Guru Dronacharya.

Every Indian and Nepalese child has heard this mythological story, and they
call it a story about Guru Bhakti, “devotion to the teacher.” Great are the disciples
as dedicated as Ekalavya. The tale can be seen in a very different light. Ekalavya
was a representative of the marginalized and Dalit strata of society (Jadhav, Nanda,
& Khemka, 2009). He was denied empowerment through education by Guru
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Dronacharya, who embodied the noble and hence the establishment. In demanding
the right thumb of Ekalavya, the Guru was not only protecting his intellectual
property rights but also affecting a social order that was inherently unjust.

The moral of the fable is simply that the empowerment of the establishment
would remain the guarded position of the highborn, determined to ensure that an
outcast remains a lower outcast. Paralyzed by the establishment, the outcast will
never dare to question it. Ekalavya was restricted from joining the learners’ group
for learning archery, but his devotion made him a great archer. This is not a story
about Guru Bhakti or “devotion to the teacher.” This is a story of the traditional
disempowerment of Dalits and Adivasis in the history of India and Nepal.

In India, it is still alive and violently kicking. Untouchability was once
officially abolished by the Indian Constitution when India became a Republic on 26
January 1950.

Methodology
Research Design

The study was based on Pragmatism. The descriptive as well as exploratory
research design was applied. Cross-sectional data were used for analysis and
interpretation. A descriptive technique was employed to describe the status of the
school environment and the factors associated with Dalit education. Additionally,
the study examined the role of education in the development and transformation of
the Dalit community in Nawalparasi district. The study employed a mixed-methods
design, incorporating both quantitative and qualitative data throughout the research.

The mixed methods design combines both quantitative and qualitative data
(Nachmias & Nachmias, 1992, pp. 15-17). This method not only facilitates the
researcher in developing a better vision of the phenomenon under study. It also
provides a basis for comparing the findings obtained using both qualitative and
quantitative methods, thereby ensuring proper validation.

Research Approach and Methods

The study employed a deductive approach. Theoretically, the study was
based on empowerment theory, which was developed by Freire (1970), a Brazilian
educator who dedicated his life and his teaching to the struggle of aiding oppressed
and marginalized communities to achieve liberation (Demmeitt & Oldenski, 1999).

The issues of empowering Dalits’ access and affecting factors, in addition to
the educational environment, began with the selection of a qualitative research
approach within an interpretive paradigm (Denscombe, 2003).
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The researchers using this approach recognize that understandings are
value-laden and context-bound (Creswell, 1994). The study employed a key
informant interview (KII) and case study design to collect qualitative data. The
qualitative data provided logical support for the findings of the quantitative data.

Sampling Design

The purposive sampling technique was used to select the study areas with
logical reasoning. This sampling selection technique, otherwise known as a
judgment sample, was therefore employed in this study to get information about
Dalits. The purposive samples enabled the selection of informants who fit the
study's focus (Osuala, 2001).

Results

The study was conducted among 227 school children to understand their
perception of the impact of the school environment on their education.
Sitting Environment in the Classroom

In total, 61.2% said that they never got chances to sit in first bench followed by
14.1 % said that sometimes they got chances, 13.2% said very often, 6.2% said
quite often and 5.3% said hardly ever they got chances (Table No. 1). The data
show that majority of Dalit students felt discrimination into the classroom
environment regarding their sit arrangement.

Table 1

Sit on the first bench in a class

Grade Sit on the first bench in theclass Total
Never | Hardly ever | Sometimes | Quite Often | Very Often | Number %
Four 1 1 - - - 2 0.9
Five 3 4 - - - 7 3.0
Six 8 2 4 - 10 24 10.6
Seven 26 3 3 4 3 39 17.2
Eight 55 - 11 6 9 81 35.7
Nine 42 2 14 4 8 70 30.8
Ten 4 - - - - 4 1.8
Total 139 12 32 14 30 227 100
% 61.2 53 14.1 6.2 13.2 100
Chi-Square Tests
Value Df Asymp. Sig. (2-sided)
Pearson Chi-Square 80.698* 24 .000

Source: Field Survey, 2025
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If we analyze the data based on grade of students, it is found that students
were class 4-10 participated in study; among them out of 4 students from class
10, all 4 (100%) students and out of 2 students from class 4, 1 (50%) students
reported that they had never had a chance to sit in the first in first bench.
Similarly, out of 7, 3 (42.85) students from class5, out of 24,8 (33.34%) students
from class 6, out of 39, 26 (66.67%) students from class 7, out of 81 students, 55
(67.90%) students from class 8, out of 71, 42 (59.15%) from class 9 reported that
they never got chance to sit in first bench. The data shows that students in both
low-grade and high-grade classes felt they had no chance to sit in the front row. A
significant association (p =.000) was found in the perception of different grade
students regarding the chances of sitting on the first bench of the classroom.

Problem of Drinking Water in the School

Water is a natural gift that saves lives, but it can also sometimes become
unusable if it is touched by a member of the lower caste (untouchable caste); in
the Nepalese context, Dalits will touch it. Regarding this problem, researchers
tried to find out the discriminatory behaviour of Dalit children within the school
premises. The researcher asked respondents to what extent they felt the problem
of drinking water in school.

Table 2
Face the problem of drinking water

Grade Face the problem of drinking water Total
Never Hardly ever | Sometimes |Quite Often Very Often| Number %
Four 1 - 1 - - 2 0.9
Five - 5 2 - - 7 3.0
Six 20 4 - - 24 10.6
Seven 29 2 6 1 1 39 17.2
Eight 55 - 13 - 13 81 35.7
Nine 47 2 15 2 4 70 30.8
Ten 2 - - 1 1 4 1.8
Total 154 9 41 4 19 227 100
% 67.8 4.0 18.0 1.8 8.4 100
Chi-Square Tests
Value Df Asymp. Sig.
(2-sided)
Pearson Chi-Square 121.155% 24 .000

Source: Field Survey, 2025
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The data presented in Table 2 show that 67.8% reported never
experiencing a problem with drinking water at school, whereas 8.4% reported
feeling a problem very often. From the so-called upper caste, students avoided
touching the water pot or water glass when taking water for drinking. Similarly,
4% reported that they hardly ever felt a problem, followed by 18% who said they
sometimes felt a problem, and 1.8% who said they felt a problem quite often.

Grade-wise, out of 39 students in class 7, 1 student, followed by 13
students from class &, 4 students from class 9, and 1 student from class 10,
reported that they often faced the problem of drinking water in school.

A significant association (p = .000) was found in the perception of
different grade students regarding the problems they face when accessing
drinking water in school.

Problem of Using the School Canteen

The data show that 81.9% Dalit students never faced a problem using the
school canteen, whereas 5.7% reported that they faced the problem very often in
the school canteen. Similarly, 4.4% hardly ever faced the problem, followed by
7% who faced it sometimes, and 0.9% who faced it quite often.

Table 3
Problem of using the school canteen
Grade | Problem of using the school canteen Total
Never | Hardly | Sometimes | Quite Often Very Number %
ever Often
Four 1 - 1 - - 2 0.9
Five 4 1 2 - - 7 3.0
Six 21 2 1 - - 24 10.6
Seven 25 4 4 1 5 39 17.2
Eight 68 2 5 1 5 81 35.7
Nine 63 1 3 - 3 70 30.8
Ten 4 - - - 0 4 1.8
Total 186 10 16 2 13 227 100
% 81.9 4.4 7.0 0.9 5.7 100
Chi-Square Tests
Value Df Asymp. Sig. (2-sided)
Pearson Chi-Square 30.872% 24 157

Source: Field Survey, 2025
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There is no significant association (p =.157) found between the
perception of different grade students regarding the problems faced by Dalit
students in using the canteen during school time. It means that the level of
education has no influence on the perception of discriminatory behaviour
regarding the use of the school canteen.

Teacher’s Priority on Questions/Problems in the Class

It is said that 'teachers are the guardians of civilization'. They are the
sources of knowledge, wisdom, and agents of social change. They are also
regarded as change makers, so we expect equal behavior towards the students
from teachers. However, the researcher was interested in knowing the real
practices in the field among both Dalit and non-Dalit students. The researcher
then asked the students about the priority teachers gave to addressing problems or
queries raised by Dalit students.

Table 4
Teachers do not prioritize you
Grade Teachers do not prioritize me Total
Never | Hardly ever | Sometimes| Quite Very Number %
Often Often
Four 0 1 0 0 0.9
Five 2 1 2 0 2 3.0
Six 14 1 7 0 2 24 10.6
Seven 32 1 4 0 2 39 17.2
Eight 63 4 9 4 1 81 35.7
Nine 60 4 0 5 1 70 30.8
Ten 0 3 0 0 1 4 1.8
Total 172 14 23 9 9 227 100
% 75.8 6.2 10.0 4.0 4.0 100
Chi-Square Tests
Value D f Asymp. Sig. (2-sided)
Pearson Chi-Square 86.000° 24 .000

Sources: Field Survey, 2025

The data show 75.8% students reported that teachers never discriminated
when they raised any problem or queries, whereas 4% reported that very often
teachers did not give priority to their problem. Similarly, 10% felt that sometimes
teachers discriminated, followed by 6.2% said hardly ever teachers discriminated,
and 4% said quite often.
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A significant association (p =.000) was found in the perception of
different grade students on teachers' response towards the problems or questions
raised by Dalit students.

Discussion

Article 13(2) (a) of the International Covenant has stated that primary
education has two distinctive features: “compulsory” and “available free to all”.
Compulsory schooling means that neither parents, nor guardians, nor the state is
entitled to treat the decision as to whether the child should have access to primary
education as optional.

To make compulsory primary education truly free for all children, the
state must be prepared to eliminate all direct and indirect costs associated with
schooling. Currently, the heaviest charge on a family budget is from indirect
costs, notably parents’ compulsory contributions (Shiwakoti, 2009).

In line with the national framework to ensure free and compulsory
primary education, the government of Nepal has been making efforts to
implement free and compulsory primary education (FCPE) since the mid-1990s.
The piloting of free and primary education was carried out in Banepa
Municipality of Kavre district and Ratna Nagar Municipality of Chitwan district
in 1995/96. The Local Self-Government Act was introduced in 1999. With the
above background, the FCPE was later extended to Chitwan and Ilam districts.
The main objective of this program was to ensure education for all, including the
disadvantaged groups.

The Education for All (EFA) program has given special attention to the
schooling of disadvantaged groups. One of the goals of the EFA program was to
ensure the quality of basic education for all children, particularly girls, Dalits,
disabled individuals, and children from difficult circumstances, as well as those
belonging to ethnic minorities, through free and compulsory primary education in
Nepal by 2015.

To ensure basic education for disadvantaged groups, the government
introduced several supportive measures at different times. It included free
textbooks, scholarship schemes for Dalit girls (50 percent) and disabled students,
a school feeding program, an alternative schooling program, including a school
improvement and expansion program in the areas of low enrolment(Shiwakoti,
2009)

There is a gap in the study report. Shiwakoti and his team clearly
anticipated that free and compulsory education could help improve education, but

Education Review Journal (ERJ) Volume 2 2025



EFFECTS OF SCHOOL’S ENVIRONMENT ON DALIT EDUCATION 113

their studies could not explain the school environment. If the school environment
is not adequately available, accessible, acceptable, and adaptable, various technical
issues in education for Dalits cannot be effectively addressed. Their study applies to
all Nepalese contexts, but this article specifically addresses the case of Nawalparasi
district. They studied the next functioning and effectiveness of scholarships and
incentives intended for girls and children of disadvantaged communities (Acharya
& Luitel, 2006).

They had selected three districts, Rasuwa, Saptari, and Surkhet (Acharya
& Luitel, 2006). The study used interviews, group discussions, observation, and
case studies. They found that in all three study districts, most of the respondents
agreed that the available scholarships/incentives reached the needy population,
but complained that they did not cover all the needy children. According to the
teachers, since the scholarships/incentives have been in place, the girls’
enrolment and school attendance have increased in the selected schools. In most
cases, incentives in the form of food and oil were reported to be the most effective
in increasing girls' enrolment and attendance.

The study report is excellent, but not specific to Dalits. My article is
specific to the classroom situation of Dalit children. There is an operation of all
school activities, including seating arrangements, access to drinking water,
teachers’ priorities, use of the canteen, administration, and student behavior.

The impact on the so-called ‘soft skills’ appears to be even stronger. The
training prompts many students to reflect on their attitudes and beliefs, providing
them with a new perspective on life. This result reflects the assigned priorities with
respect to what the DSK management intends to achieve with the training.
Students should first develop self-confidence, discipline, and a positive attitude
towards work, so that they can successfully pursue a respectable job.
Nevertheless, it is not the DSK’s goal to have all its graduates employed by any
means. It would not be a step forward in the movement toward equality if students
had a well-paid job but had to hide their identity and could not work with self-
respect (Gasskov, 2003).

Navsarjan’s concept to combine vocational training with social
empowerment of Dalits is a promising new option in the struggle to reduce
poverty and enhance social justice. The DSK can bear a role model for other
organizations as it has unique strengths.

The DSK is a role model not only for central Gujarat in India but also for
other underdeveloped countries, such as Nepal. In the case of Nawalparasi District,
Dalit-related GOs, NGOs, INGOs, and other local organizations can provide that
model, which is the primary focus of my research.
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The working paper on “Hostel Schemes for Dalit Students: Inclusive and
Incentive Oriented for Higher Education?” is a part of the study’s impact
assessment of scheduled caste welfare programs (George & Naseem, 2010). It
highlights serious flaws in service delivery and reiterates the fact that, although
several incentive schemes exist to encourage SC/ST students to attain quality
education, these schemes are not effective. Using available data, the paper argues
that the scheme has not adequately followed the stated special criteria of low
literacy and focus of middle and secondary levels of education for SC female
students.

The paper suggests that segregating data by level of poverty across
middle, secondary, and higher education for SC males and females in rural and
urban India is a practical option for selecting locations and beneficiaries, as long
as the scheme has budget constraints for universal coverage. The paper also looks
at the extent to which the hostel scheme acts as an incentive for SC students to
continue their education, which is one of its major objectives (George & Naseem,
2010). The facts and report of IIDS are outstanding, but there is a vague
description of the hostel facilities. If the hostel facilities are adequate for Dalit
students, they get an education because their house environment is usually not
supportive of Dalit students. In my article, there is a clear explanation of the
school environment.

There is still a gap in rural and urban settings regarding the inclusion of
Dalit communities in education. Theories and laws often do not align with practice.
In the rural area of Nepal, there is no inclusive environment. However, the case is
different in the urban areas.

Conclusion

The study explored the school environment and administration. The
teachers’ and the colleagues’ behavior towards Dalit students. Legally, it is not
allowed to discriminate in spear of social activities based on caste and
ethnicity; however, it is still practiced in most rural areas of Nawalparasi
district. The discriminatory behaviour is slowly decreasing with the help of
education for Dalits and Janajatis. They are gradually empowered through
incentives and other measures, such as scholarships, mid-day meals, clothing,
inclusive education, and the government's reservation policy in most parts of
Nepal. Not only the government, but also NGOs, INGOs, and other local-level
organizations, are supporting efforts to improve the school environment to better
suit the needs of Dalit students.
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Abstract

This article provides an overview of the concepts and practices of large-scale
assessment in Nepal, reviewing relevant literature. It highlights the necessity of
employing large-scale assessments to identify the performance of the education
system through student achievement tests. The findings of this review indicate that
while awareness towards the importance of large-scale student assessment is
increasing among various stakeholders in Nepal, there remains significant potential
for improvement in assessment practices. This includes ensuring conducive
conditions, aligning assessments with the educational system, and enhancing overall
assessment quality. Additionally, the article emphasizes the importance of being
aware of the potential negative consequences of large-scale assessments, urging
efforts to mitigate risks while maximizing their benefits for assessing and
improving the education system.
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Introduction

Student assessment is a crucial part of the education system, which helps
identify what students have learned through teaching and learning activities. It
involves a systematic gathering, analysis, and application of evidence regarding
student learning to enhance programs, schools, and overall student outcomes
(Jankowski & Baker, 2019; Palomba &Banta, 1999). According to Clarke and
Luna-Bazaldua (2021), student assessment is defined as "the process of gathering
and evaluating information on what students know, understand, and can do." There
is a growing global trend in the use of three assessment types: classroom
assessment, public examinations, and system assessments, each serving distinct
purposes. Classroom assessment primarily aims to enhance student learning by
offering formative feedback. At the same time, public examinations focus on
making summative decisions, such as assigning grades and categorizing students
based on their performance. System-level assessment, often referred to as large-
scale assessment, is designed to evaluate the performance of the educational system
and provide feedback for policy interventions. Large-scale assessments ensure
accountability in student learning and deliver system-level insight into educational
performance. A balanced approach to these three assessment forms is essential for
developing an effective education system.

This article, based on a literature review, describes the conceptual and
theoretical frameworks of large-scale assessments and reviews the reports on the
practices of large-scale assessment. It elaborates on the concept of large-scale
assessment and explores its necessity. The article discusses the applications of
large-scale assessments and traces their evolution and practices in Nepal.
Additionally, it identifies strategies for enhancing the current practices of the
national large-scale assessment in Nepal.

Large-Scale Student Assessment: Concepts and Needs

System-level assessments, often referred to as large-scale assessments,
"provide insights into overall performance levels and trends within the education
system, serving as a support for policy decision-making" (Clarke & Luna-Bazaldua,
2021). A national large-scale assessment of student achievement "evaluates the
overall health of the entire education system, offering policy feedback to the
government, as well as to teachers, parents, and students" (Poudel, 2016, p. 4). He
further explains that large-scale assessments "do not analyse individual students and
teachers, but instead compare various subgroups based on their achievement
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scores." Globally, there are practices of large-scale assessments at the national, sub-
national, regional, and international levels.

In addition to prominent international assessments, such as the Programme
for International Student Assessment (PISA), the Trends in International
Mathematics and Science Study (TIMSS), and the Progress in International Reading
Literacy Study (PIRLS), there are various regional assessments (UNESCO, 2019).
Many national or sub-national education systems periodically conduct their large-
scale assessments, with most based on samples; however, a few systems employ a
census approach for their national or sub-national assessments.

The primary aim of system-level large-scale assessments is to ensure
accountability by measuring performance across the entire system. More
specifically, these assessments attempt to answer one or more of the following
questions:

a) How well are students learning in this education system? Are they meeting
specific learning standards? Are there particular strengths and weaknesses in
students' knowledge and skills?

b) Do particular subgroups perform worse than others? Are there disparities, for
example, between the performance of boys and girls, students in urban and
rural locations, or students from different language groups?

c¢) What factors are associated with students’ achievement? To what extent does
achievement vary with the characteristics of the learning environment (for
example, school resources or teacher preparation) or with students' home
circumstances?

d) Do students’ achievements change over time? What factors are linked to
changes in student achievement over time? (Kellaghan & Greaney, 2008;
Clarke & Luna-Bazaldua, 2021

Some of the initial questions mentioned can be addressed through public
examinations, while others, particularly the last three, are challenging to resolve
using these examinations. Nevertheless, we can use the results from large-scale
assessments to answer all the questions posed. This underlines the necessity for
system-level large-scale assessment within the school education framework.

Key distinctions between public examinations and large-scale assessments
(Kellaghan & Greaney, 2008; 2020) further highlight the need for large-scale
assessment. Public examinations aim to certify and select individual students,
carrying significant consequences for students, teachers, and schools. In contrast,
large-scale assessments focus on providing feedback to policymakers with low-
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stakes impact for individual students, teachers, and schools. While all students at a
specific grade level typically take public examinations, large-scale assessments
often involve a representative sample of students instead. Public examination results
are provided to individual students, whereas large-scale assessments yield aggregate
results without attributing them to specific individuals. Additionally, public
examinations do not allow for year-on-year result comparisons, while appropriately
designed large-scale assessments facilitate such comparisons. Furthermore, public
examinations lack questionnaires that assess factors affecting student learning
information vital for policy decisions while large-scale assessments do include such
tools.

These differences illustrate the distinct objectives and functions of system-
level large-scale assessments compared to high-stakes public examinations,
indicating the necessity for separate assessments to provide policymakers with
feedback for enhancing the education system, as well as to certify and select
students for future education, training, and employment. Researchers indicate that
employing a single assessment for multiple purposes often leads to unsatisfactory
outcomes, as it may overly prioritize one specific goal (Archer, 2017). The focus of
public examination results on high-stakes decisions may indirectly support
improvements in the education system; however, this is insufficient for effective
policy feedback. Archer (2017) compared three assessment purposes supporting
learning, accountability, and certification, progress, and transfer to the three sides of
a triangle, emphasizing the importance of conducting and balancing assessments
aimed at these varied objectives to ensure quality education. She argued that "an
overemphasis on any one of the purposes of assessment will affect the other sides
by diverting resources from one or both of the other essential assessment functions,
thereby adversely influencing the quality of education" (Archer, 2017, p. 3).
Achieving this balance necessitates three types of assessments: classroom
assessments for learning support, public examinations for certification and
classification, and large-scale assessments for accountability and system
improvement.

Since the mid-1990s, the OECD and IEA have been conducting large-scale
international assessments in various countries or educational systems. The OECD
administers PISA, while the IEA oversees TIMSS and PIRLS. Additionally, there
are several regional and national large-scale assessments. Nepal has been
conducting national assessments (NASAs) but has not engaged in any international
or regional assessments. A feasibility study of Nepal’s involvement in international
assessments, commissioned by the ERO in 2016, recommended focusing on
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enhancing national large-scale assessments instead of pursuing participation in
international assessments (CERSOD, 2016).

Use of Large-Scale Assessments

Large-scale assessment results can play a crucial role in enhancing the
education system. For instance, insights gained from these assessments can shape
education policies. They support establishing educational standards, prompting
curricular reforms, directing resource allocation, setting and evaluating learning
objectives, adjusting classroom practices and teacher training, and facilitating
stronger connections between home and school to foster student learning (Clarke &
Luna-Bazaldua, 2021). According to UNESCO (2018), we can use data from large-
scale assessments for comparisons and benchmarking, refining the educational
system through informed policy decisions, increasing access and equity, enhancing
teaching and learning practices, implementing curriculum reforms, and employing
strategies and indicators to monitor and assess educational processes.

The Education Agenda 2030, as part of the Sustainable Development Goals
(SDGs), emphasizes the assessment of learning outcomes as a vital tool for ensuring
quality education for all. It views large-scale assessments as vital for tracking
learning and progress (UNESCO, 2019). According to UNESCO (2019), "LSLAs
provide essential evidence to guide the setting of agendas, identify key issues,
inform policy development, and support policy execution" (p. 19). Stakeholders at
various levels can utilize the findings from large-scale assessments for a range of
purposes. UNESCO (2019) provides examples of policy initiatives that these data
can inform for different stakeholders.

Table 1
Examples of policy initiative that large-scale learning assessment data can inform,
by level
System Curriculum School Teacher Home
o Allocating e Curriculum e Setting faculty | e Securing o Informing
resources development priorities resources for programmes
o Implementing Curricular e Improving professional to encourage
programatic content and student support development parental
reforms methods services or improving involvement
¢ Outlining goals | ® Curriculum | e Enriching pedagoglcal
for curricular design school practices
achievement environment * Revising
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courses and
assignments

Adapted from UNESCO, 2019.

The reviews referenced above highlight the significant role of large-scale
assessment data and findings in shaping education policy, program design,
implementation, and evaluation. The roles include informing policy development,
recognizing priorities, enhancing curricula and teaching methods, supporting
teacher development, improving education delivery, and promoting quality and
equity in education. Additionally, it contributes to establishing benchmarks and
monitoring educational progress.

Large-Scale National Assessment in Nepal

This section outlines the evolution of the National Assessment of Student
Achievement (NASA) practices in Nepal. It highlights significant findings from
NASA, illustrating how these insights have been utilized to guide policymaking.

Evolving the Practice of the National Assessment of Student Assessment

Recognizing the importance of three distinct functions of student
assessment, Nepal launched large-scale system-level assessments in the mid-1990s,
which became formalized with the establishment of the Education Review Office
(ERO) in 2010. Since then, the ERO has been carrying out the National Assessment
of Student Achievement (NASA) across various school grades by selecting a
representative sample of schools and students. These periodic, large-scale
assessments, with some variations in methods and processes, have been conducted
for different grades. From 1997 to 2011, the Basic and Primary Education Project
(BPEP) and the Department of Education (DOE) of the Government of Nepal hired
consulting firms to conduct national assessments for grades 3, 5, and 8 (Poudel,
2017; Poudel & Bhattarai, 2018). Numerous assessments took place during this
timeframe, including those by EDSC in 1997, 1999, 2001, 2003, 2008, and 2011;
CERSOD in 2001. Additionally, BPEP performed a few assessments in 1995, 1997,
and 1998 using relatively small sample sizes. However, the impact of these
assessments was constrained by the lack of an institutional framework and a
consistent system for national assessments, as they were primarily conducted by
external agencies. Furthermore, comparability over the years was hindered due to
the use of Classical Test Theory (CTT) with percentage scores (Poudel, 2016).
Following the establishment of the ERO, from 2010 to 2015, it implemented two
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rounds of national assessments for grades 3, 5, and 8 (ERO, 2013, 2015, 2015a,
2016a). Despite the application of standardized items, the selection of representative
samples, and the inclusion of factors influencing student learning for the
assessment, the dependence on classical test theory with mean percentage scores
resulted in limited comparability over time. Additionally, there was an absence of a
clearly defined assessment framework, standards, and benchmarks. To overcome
limitations, ERO has enhanced its large-scale assessment practices since 2016 by
establishing an assessment framework and implementing Item Response Theory
(IRT) (ERO, 2018, 2019, 2021, 2022).

In 2014, Nepal carried out its first nationally representative Early Grade
Reading Assessment (EGRA) (RTI, 2014). The objective of this study was to
determine the reading proficiency of students in grades 2 and 3 nationwide,
disaggregating the data by geographic location, socioeconomic status, language
spoken at home, and various school-related factors that impact learning. The
assessment presented only the percentage of correct answers in areas such as oral
reading fluency (ORF), listening comprehension, letter sounds, and matra, without
establishing benchmarks to interpret findings. To further evaluate early grade
reading and mathematics, the Education Review Office (ERO) developed an
assessment framework for grade 3 in 2018 that incorporated both reading and
numeracy skills. Subsequently, the National Assessment of Reading and Numeracy
(NARN) was conducted in 2020, utilizing representative samples from Nepal (ERO,
2020). This assessment also fulfills the reporting obligations for early-grade reading
and numeracy as outlined in Sustainable Development Goal 4.1.

In Nepal, national assessments of student achievement have become
institutionalized, resulting in significant improvements in educational practices.
Nonetheless, there is a pressing need to broaden awareness about the roles,
importance, and applications of sample-based large-scale assessments within the
education system, as well as among key stakeholders. The influence of longstanding
high-stakes examinations in Nepal remains deeply rooted, with some individuals
still advocating for these public exams to take preference over large-scale
assessments and classroom assessments. During discussions with various
stakeholders, I noted that some people preferred utilizing public examination results
for both the purposes of certification and feedback to the education system. Others
support implementing both types of assessments based on specific objectives and
needs. However, there is a growing consensus among education stakeholders
including policymakers, teachers, and education managers on the necessity of
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incorporating three types of assessments, large-scale assessments being one of

them. Therefore, the pertinent question regarding large-scale assessments shifts
from "why do we need them?" to "how can we enhance their effectiveness and

utilize their results to improve the school education system in Nepal?

National Assessment of Student Assessment Findings and Their Uses

Poudel and Bhattarai (2018) summarized the objectives of the National
Assessment of Student Achievement (NASA) conducted since 2011 into three main
points: First, to assess students' performance levels in their respective grades and
subjects; second, to examine variations in student achievement across different
geographical regions, districts, development areas, language groups, and genders;
and third, to identify the factors that impact students' learning. Since NASA's
inception in 2011, the Educational Review Office (ERO) has established these three
objectives for each assessment and has reported the results and findings
corresponding to these goals. Each cycle of NASA has provided insights based on
the results and has offered related recommendations. For example, I have included
two summaries of NASA findings: the first summarizing the results from 2011,
2012, 2013, and 2015 assessments as outlined by Poudel (2017), and the second
detailing the findings from the 2020 NASA for grade 8
Summary of NASA findings from NASAs 2011, 2012, 2013 and 2015

e Increasing learning achievement and reducing the persisting inequalities
across districts, ecological zones, development regions, rural and urban
locations.

e Promoting higher cognitive ability and improving reading ability.

¢ Balancing instructional activities to all content domains and areas.

e Managing various diversities including linguistic, cultural, socio-economic,
gender through developing inclusive and child-friendly school and classroom
environment.

e Reorganizing and revising teacher preparation and teacher development
strategies,

e Making school accountable for student learning.
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Summary of NASA finding of NASA 2020 for grade 8

e [earning from high performing schools and reducing the difference in
achievement between public and private schools,

¢ Enrolling students of proper age and designing some alternative strategies for
over aged students.

e Ensuring parents' and community participation in school, particularly in
students’ learning, and designing and carrying out parental education.

e Ensuring that children of school (Basic) age should not be engaged more than
2 hours a day in the household works.

¢ Eliminating child labour and ensuring that school (Basic) age children are not
involved in any paid job.

e Designing some extra supports for those students whose parents and other
family members are unable to support their study at home.

e Ensuring the access of a set of textbooks for each student on the first day of a
new session and making sure that they have access to some additional reading
materials.

¢ Eliminating the incidence of bullying at school.

e Improving the assessment system, focusing particularly on classroom-based
assessment for formative purposes. (Adapted from Poudel, 2017, pp. 31-32)

e Lrge number of students are below grade level, and an alarming gap exists
between the intended and achieved curriculum.

e Wide gaps in achievement between provinces.

e Huge disparity in achievement by type of school.

e Home language also brought a remarkable gap in achievement.

e There is a visible gap in the learning achievement between boys and girls.

e Students at the appropriate age performed better.

e The relationship between students' academic performance and socio-economic
status is substantial, but its magnitude varies by subjects.

e The achievement of Janajati and Dalit children is lower than other ethnicities.

e Teacher regularity and availability of study resources have positive
relationships with learning achievement.

e Decreasing patterns of achievement and consistency of NASA results.

e There is a positive relationship between students’ academic performance and
the use of their leisure time in school.
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e Access to social media also has a positive effect on student achievement.
e Medium of instruction has impacted on achievement in community schools.

e Noticeable gaps in school governance. (Adapted from ERO, 2020.)

The two sets of summaries mentioned above indicate that the results and
findings from NASA offer valuable insights for reforming policies and programs. In
addition to presenting and detailing these findings, NASA has recommended
various interventions aimed at enhancing student achievement. The effectiveness of
NASA results in improving the educational system largely depends on the reform
agenda adopted by both federal and local governments considering these findings.
In Nepal, there are numerous instances where NASA findings have directly or
indirectly influenced education policy, planning, and implementation. The
following paragraphs provide examples of how NASA findings have been utilized
in shaping education policy and practices in Nepal.

There is a growing awareness among schools, parents, and other educational
stakeholders regarding the necessity of national assessments to evaluate educational
outcomes. Relevant agencies and individuals view NASA results as "one of the
valid and reliable sources of information for planning, programming, and reviewing
educational programs and outcomes" (Poudel, 2017, p. 32). During the School
Sector Development Plan period (SSDP, 2016-2021), the Ministry of Education
formulated an action plan informed by NASA findings. For instance, 2013 action
plan outlined six intervention strategies for school education in Nepal, based on
NASA results. These strategies included enhancing the overall learning
environment in schools, promoting activity-based learning and early grade reading,
reforming the student assessment system, strengthening teacher preparation and
professional development, improving professional support and supervision in
classrooms, and institutionalizing the NASA system (Poudel & Bhattarai, 2018).
Additionally, NASA findings played a role in initiating curriculum reforms in 2018
that focused on activity-based learning, integrated curricula for grades 1-3, the
incorporation of soft skills across all grades, and placing significant emphasis on
classroom-based assessments and formative feedback.

The current School Education Sector Plan (2022/23-2031/32) incorporates
NASA findings when evaluating the status of education and setting future programs
and strategies (MOEST, 2022). This plan includes a program of conducting NASA
assessments periodically to identify student achievement levels and inform policy
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and program development. The School Sector Development Plan (SSDP, 2016/17-
2022/23) acknowledged the importance of large-scale assessments, stating that
“NASA is a tool that decision-makers can use to target efforts and resources for
maximizing gains in effectiveness and efficiency” (MOE, 2016, p. 24). This plan
emphasized the need for utilizing NASA results during the planning phase to assess
student learning outcomes and identify areas of strength and weakness, as well as
recommending the use of NASA findings to inform teacher development and
curricular reform. Moreover, education stakeholders, experts, and researchers have
recognized assessment results as a crucial source of information for their studies.

Although there are notable influences of NASA findings on policy and
program design in Nepal, many essential findings and recommendations from
various NASAs regarding the improvement of educational quality and equity still
require consideration during the development and implementation of education
policies and programs.

Improving the Practice of Large-Scale Assessment in Nepal

One of the ways to assess the quality of a large-scale assessment system in
an education system is to evaluate three quality drivers: enabling conditions, system
alignment, and assessment quality (Clark, 2012). Using this framework, Poudel
(2016) reviewed the quality of large-scale assessment practices in Nepal and
suggested areas for further improvement. He assessed the enabling context for
NASA by examining policies, leadership, public engagement, funding,
institutional arrangements, and human resources; system alignment through
learning/quality goals, curriculum, and pre-service and in-service teacher training;
and assessment quality by evaluating the design, instruments, and processes of
administration and analysis, as well as the effective use of results. He found that a
lack of proper institutional arrangements and human resources contributed to poor
enabling conditions. Similarly, he identified the need for further improvements in
alignment with the education system and the quality of large-scale assessment in
Nepal.

Since 2016, there has been an improvement in institutional arrangements,
including the establishment of ERO as an agency for conducting large-scale
national assessments. However, the issues of autonomy, organizational structure,
and proper human resources have not been adequately addressed. Regarding system
alignment, assessments are designed based on the curriculum; however, alignments
with the pre-service and in-service teacher development processes are not visible.
However, since 2016, ERO has begun developing an assessment framework, which
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has contributed to improving alignment with the curriculum. Some improvements in
assessment quality were made when ERO initiated the use of Item Response Theory
(IRT) in 2017 and built the capacity of national human resources in

assessment design, tool development, administration, and results analysis. However,
the quality assurance aspect remains challenging due to the nature of ERO staff and
the national capacity for assessment, particularly in designing, conducting,

and analyzing assessment data using IRT. Similarly, as mentioned above, the
effective use of assessment results to improve policies and education delivery has
always been challenging.

As these three quality drivers are interrelated, the enabling conditions and
quality of assessment influence their alignment and use. Simon et al. (2013)
discussed four issues related to large-scale assessments that affect the quality of the
assessment process, tools, and analysis. The effectiveness of assessment results
largely depends on assessment design, development, and delivery; assessment of
diverse populations; scoring, score reporting, and the use of scores; and
psychometric modeling and statistical analysis.

This review of quality drivers related to large-scale assessments in
Nepal indicates that the education system has recognized the need for and use of
large-scale assessments. As a result, institutional arrangements and practices have
been initiated since the establishment of ERO. Similarly, some noticeable
improvements in alignment and quality have been made. However, there is a need
to enhance several aspects of the large-scale assessment system to make it more
effective in assessing the quality of the education system and informing policy
and practice in education. The following are the key areas for
improvement in developing an effective large-scale assessment system in Nepal:

Institutional Improvement. There is a need to provision adequate technical
human resources and provide more autonomy to ERO. For this, current institutional
mandates and human resource provisions need to be changed by offering more
autonomy and employing expert human resources. In addition to regular human
resources, there is a need to develop a pool of experts in assessment and
psychometrics within the national system by collaborating with universities and
research institutes. Similarly, we need to develop national and institutional capacity
in test development, result analysis, and report preparation, particularly by
strengthening ERO with technical capacity and technological infrastructure.

Ensure Technical Quality of Assessment. There is a need to improve
assessment design by reviewing and enhancing the assessment framework,
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including identifying content and cognitive domains, defining standards, and
reviewing and redefining contextual variables that influence student learning.
Similarly, we need to continuously improve the quality of instruments by ensuring
an adequate level of reliability and validity, along with proper difficulty levels.
Similarly, we need to review the sampling process, design of assessment booklets,
contextual tools, administration of tests and contextual

questionnaires, collect answer sheets, and improve the data entry process.
Assessment results should be made comparable across years and groups by using
appropriate items for the assessment, employing a practical approach to equating
items, and refining the data analysis process. For this, ERO should strengthen the
use of IRT in assessment design and result analysis.

Policy Linkage and Use of Results. To improve the use of
assessment findings in policy and program design and implementation, ERO should
disseminate assessment results adequately and collaborate with
policymakers and implementers. The education system needs to establish an
institutional arrangement for regular review and utilization of assessment findings
to enhance policy and program design and implementation. Similarly, we need to
decide appropriate intervals, grades, and subject areas for assessment, viewing its
policy implications. The current three-year interval and four grades require revision.
Based on our experiences and international practices, it would be more effective to
conduct large-scale assessments every four years at only two specific grade levels in
school education.

Conclusions

The Nepali education system has implemented three distinct types of
assessment, each serving different purposes. Public examinations are designed to
certify individual students and categorize them according to their achievement
scores. Classroom assessments aim to enhance teaching practices, while large-scale
assessments focus on improving the overall quality and equity of education by
evaluating systemic indicators and factors that affect learning. This means that
large-scale assessments generally do not provide insights into individual student
performance, but rather reflect the overall achievement levels of the education
system and specific groups within the population. This review highlights that the
education system acknowledges the need for and application of large-scale
assessments. The Educational Review Office (ERO) has been established as the
specialised agency for large-scale assessments, equipped with specific institutional

Education Review Journal (ERJ) Volume 2 2025



LARGE-SCALE STUDENT ASSESSMENT IN NEPAL 129

frameworks. Current national large-scale assessment practices follow a standard
procedure to ensure the quality standards of assessment are met.

However, it is necessary to bring it for improvement in institutional
arrangements, autonomy, and human resource provisions for assessment.
Furthermore, continuous evaluation and improvement of various aspects related to
the quality and alignment of assessments are crucial. It is also essential to develop a
system for effectively disseminating and utilizing assessment results and findings.
Given international and national practices, resource requirements, and their
applications, it would be justifiable to extend the interval for large-scale
assessments from three years to four years and reduce the assessment points from
four grades to two.

While well-implemented large-scale assessments can provide valuable
insights for policymaking and program implementation, it is important to recognize
the potential drawbacks associated with them. Four areas of concern regarding the
negative impacts of large-scale assessments have been identified (UNESCO, 2019).
The first issue is how these assessments can narrow the conceptualization of
education and learning, confining achievement scores to specific content and
cognitive domains. For instance, it is debatable whether critical social, civic, and
personal learning can be accurately measured using traditional quantitative
approaches (UNESCO, 2019). A second concern is the potential for a limited
understanding of quality, as it may equate educational quality solely with test
outcomes rather than recognizing learning as a multifaceted construct. The third
limitation relates to a narrow focus on knowledge domains, disregarding the broader
spectrum of skills, attitudes, and values. The fourth issue relates to a lack of
emphasis on inclusivity and diversity, as assessments often cater to what are
considered average students. If comparability is prioritized excessively, local
validity may be overlooked, which is vital for understanding the circumstances of
disadvantaged groups (UNESCO, 2019).

Large-scale assessment results are significant indicators of students' learning
and the system's performance, providing valuable feedback on various aspects of
the education system. When designed, implemented, and utilized effectively, large-
scale learning assessments can offer numerous advantages to the education system.
To maximize these benefits, it is essential to remain mindful of the associated risks
and take steps to mitigate them through improved assessment design and processes.
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Abstract

This study aims to investigate the feasibility of implementing the Common
European Framework of Reference (CEFR) for languages to reform English
language assessment in Nepalese secondary schools, aligning teaching and testing
with global standards. Through a qualitative approach, the study draws on a
literature review of CEFR implementation in Asian contexts (Japan, Malaysia, and
Vietnam), as well as semi-structured interviews with three stakeholders: two
secondary school teachers and one policymaker. Findings reveal that Nepal’s
current English assessment practices, which are heavily reliant on rote
memorization and written tests, do not align with curriculum goals that emphasize
communicative competence. Key challenges to CEFR adoption include inadequate
teacher preparedness, resource constraints, misalignment between curriculum and
assessment, and limited stakeholder engagement. Despite these barriers, CEFR
offers opportunities to standardize assessments, promote balanced evaluation of all
language skills, and enhance global comparability. Drawing on successful Asian
models, the study recommends integrating the CEFR in a contextualized manner
through sustained teacher professional development, curriculum revision, and
inclusive stakeholder collaboration. Phased implementation and pilot testing are
proposed to ensure equitable and sustainable reform, enabling Nepalese students to
meet the linguistic demands of higher education and globalized contexts.

Keywords: CEFR, curriculum-assessment misalignment, transformative
reform, educational equity, academic initiatives
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Introduction

English assessment at the secondary level in Nepal, primarily conducted
through national-level board examinations the Secondary Education Examination
(SEE) and School Leaving Certificate conducted by the National Examination
Board (NEB), are of high importance because the results of these examinations
significantly impact students’ academic progression, university admission, and
employment opportunities (Department of Education, 2016). Despite their
prominent roles, the design and implementation of these examinations are
inadequate in assessing all language skills equally. Many studies have documented
that these examinations primarily test rote memorization, focusing on discrete
grammatical structures and vocabulary, rather than the true communicative use of
English (Chapagain, 2020; Dawadi, 2021; Khan & Ashraf, 2023; Luitel, 2017). In
particular, the existing testing system heavily favours written aspects of language
assessment, focusing on grammar, vocabulary, and reading comprehension, while
productive oral communication skills such as speaking and listening get less
preference (Chapagain, 2020).

Thus, there is a significant disparity between the intended goal of the
curriculum (communication competence) and the actual skills tested. Such a
mismatch creates a detrimental effect on the real-world language readiness of
students they pass the examination without being able to use language in their real-
world (Bachman & Palmer, 1996; Cheng & Watanabe, 2004). This situation is
further exacerbated by the persistence of traditional language teaching
methodologies most notably the grammar-translation and structural approaches that
continue to shape assessment practices in Nepal. These approaches prioritize
linguistic accuracy and form over fluency and meaningful communication (Rana &
Rana, 2019). English tests typically focus on discrete grammar rules, multiple-
choice questions, and written tasks emphasizing correctness and formality rather
than authentic language use in context.

Furthermore, the assessments are conducted mainly by the teachers who have
limited assessment literacy and rely on past examination papers as templates rather
than preparing new tests in alignment with competency-based assessment concepts.
Such illiteracy also does not provide the opportunity for formative assessments in
students’ language development.

In recent years, several policy reforms have prioritized competency-based
education (CBE) and learner-centered pedagogies (Henri et al., 2017; Shah, 2020).
The Curriculum Development Centre (CDC, 2019) has updated English language
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curricula to incorporate not only knowledge but also skills, attitudes, and soft skills,
placing equal importance on listening and speaking as on reading and writing. With
these reforms providing a very positive direction for holistic language education,
the real practices of assessment have found it challenging to translate curriculum
objectives into outcomes. In Nepal, inconsistencies in the application of CBE
principles are apparent, as policies promoting communicative competence coexist
with traditional examination formats that emphasize rote learning and grammar
accuracy (Brown, 2014; Brown & Abeywickrama, 2010). On its own, this gap
highlights an urgent need for a standard and internationally recognized framework
that promotes a holistic, balanced, and communicative approach to language
assessment (Council of Europe, 2001).

To address the need for a standardized conceptual framework that aligns
assessment with communicative goals, the CEFR offers a formidable solution and is
widely acclaimed as the most comprehensive system for describing and assessing
language proficiency. The CEFR, established by the Council of Europe (2001),
comprises a series of "can-do" statements that describe six levels of language
proficiency. These descriptors provide in-depth descriptions of what learners can do
to engage in real-life communication across all four language skills: listening,
speaking, reading, and writing. Hence, the action-oriented approach, incorporating
elements of social agency and mediation, aligns with Nepal's goal of promoting
inclusive, communicative language education (CEFR Expert Group, 2023).

The successful adoption of the CEFR in countries like Malaysia, Japan,
Vietnam, and China has demonstrated its effectiveness in standardizing language
assessment, aligning curricula, and promoting formative assessment (Chong &
Yamat, 2021; Figueras et al., 2022; Jamain & Jamaludin, 2023). Although
integrating the CEFR into secondary-level English language testing in Nepal has
not yet been considered, global experiences indicate several benefits: CEFR-based
systems promote transparency and comparability, build stakeholder trust, and
motivate learners with clear proficiency benchmarks (CEFR Expert Group, 2023).
Overall, CEFR integration in Nepal is not just an academic endeavor but a
transformative reform that might address current misalignments and support
comprehensive language proficiency aligned with global standards.

Specification Grid of Grade 10 and Grade 12 English Examinations in Nepal

A specification grid, often referred to as a test blueprint, serves as a
systematic framework in educational assessment design, aimed at ensuring that
examination content aligns coherently with curriculum objectives and intended
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learning outcomes (Brown, 2014; Ing et al., 2015; Messick, 1994). It helps teachers
frame the decision-making process of test construction and improve the validity of
teachers' evaluations based on tests constructed for classroom use, explicitly
outlining how test items are distributed across different language skills and systems
(Fives & DiDonato-Barnes, 2013; Luitel, 2017). It also describes the cognitive
levels being tested, ranging from knowledge and recall to those requiring high-order
skills. However, research has identified several limitations in the existing
specification grids’ ability to capture holistic communicative competence (CDC,
2019).

The English specification grids for Grades 10 and 12 in Nepal present
frameworks aiming to balance all language skills and aspects. However, they
disproportionately emphasize reading and writing over listening and speaking in
practice (CDC, 2019; Rana & Rana, 2019). The Grade 10 grid prioritizes reading
and writing along with form-based grammar tasks (Shrestha & Gautam, 2022).
Similarly, the Grade 12 grid introduces more cognitively demanding tasks,
particularly in reading and writing, yet still underestimatesthe importance of
communicative interaction and real-life language use). Despite curricular emphasis
on communicative competence and higher-order thinking (Brown, 2014; Bachman
& Palmer, 1996; Paneru, 2024), current practices largely reflect exam-oriented
traditions rooted in recall-based teaching (Shah, 2020), creating a mismatch
between educational goals and assessment reality. Integrating the CEFR might offer
a viable reform strategy by aligning assessment with international benchmarks,
promoting authentic task design, and enhancing assessment literacy among teachers
(Figueras et al., 2022; CEFR Expert Group, 2023; Bohara, 2025).

Methodology

This study employs a qualitative research approach to investigate the
feasibility of implementing the CEFR in Nepalese schools to enhance English
language assessment. It also attempts to determine the stakeholders’ perceptions,
contextual influences, and institutional readiness for implementing the CEFR and
drawing on an extensive review of global and South Asian literature, such as policy
documents from the Council of Europe (2020) and Malaysia’s Ministry of
Education (2013), as well as empirical research from Malaysia (Jamain &
Jamaludin, 2023; Kaur & Jian, 2022), Vietnam (Nguyen & Hamid, 2020), and
Japan (Butler, 2011). The study integrates these insights with primary data collected
through in-depth interviews with two secondary-level English teachers from Kailali
and Lalitpur, as well as one official from the CDC. These interviews were recorded

Education Review Journal (ERJ) Volume 2 2025



ADAPTING CEFR IN THE NEPALESE CONTEXT 136

with consent, transcribed verbatim, and thematically analyzed using Braun and
Clarke’s (2006) six-phase model to identify themes around CEFR awareness,
challenges, opportunities, adaptation, and perceptions. The triangulation of
literature and interview data enhanced the trustworthiness and richness of the
findings (Denzin & Lincoln, 2011) while ethical protocols, including informed
consent, confidentiality, voluntary participation, and anonymity, were rigorously
maintained throughout the study.

Findings and Discussion

This study’s findings are organized around five interrelated themes derived
from the combined analysis of the literature review and qualitative interviews with
English language teachers and policymakers in Nepal: (1) current English
assessment practices in Nepalese schools, (2) challenges in implementing the CEFR
framework, (3) opportunities for enhancing assessment practices through CEFR
integration, (4) contextual adaptation and policy-practice gaps, and (5)
stakeholders’ perceptions of CEFR-based assessment reform.

Current Assessment Practices in Nepalese Schools

In Nepalese schools, the current English language assessment procedure is
product-centered, with a notable emphasis on written tests that involve discrete
linguistic items, such as grammar, vocabulary, and reading comprehension (Rana &
Rana, 2019). The curriculum reflects an under-representation of listening and
speaking activities in classroom instruction, which marginalizes the development of
oral skills and creates a pedagogical imbalance (Peterson, 2012). In this context, the
pedagogical atmosphere often stands in opposition to the efforts of teachers who
aim to engage learners in meaningful communicative use of language (Shrestha &
Gautam, 2022).

The over-emphasized national examinations, viz. SLC and SEE primarily
value reading and writing, with little or no room for oral and interactive
competencies (Dawadi, 2018). Listening and speaking skills are either informally
assessed or completely neglected because they lack appropriate and strategic
assessment tools and practices (Rana & Rana, 2019; Dawadi, 2018). Infrastructural
constraints and teacher-centered ideologies especially in publicly run schools
further obstruct communicative assessment, thereby producing candidates who
excel in examinations but lack real-life English communicative competence
(Bhandari & Bhandari, 2024; Usman & Mahmud, 2024; Yangambi, 2023).
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However, the implementation of CEFR within the Nepalese school system is
indeed a crucial and transformative attempt to reform English language education,
ensuring that assessment procedures within Nepal align with internationally
recognized standards. The change, thus, is not a matter of procedure but represents a
genuine reframing of teaching philosophies, assessment paradigms, and educational
policies. For such a change to come into being, a strategic approach must be
designed that invites a refined theoretical background along with an appreciation of
Nepal’s particular sociolinguistic, cultural, and infrastructural realities.

Challenges in CEFR Implementation

Despite the potential advantages, there are several significant barriers that
hinder the introduction of the CEFR system in Nepal. That is to say, one of the
principal barriers is that teachers are inadequately prepared (Bohara, 2025). CEFR
adoption requires teachers to be familiar with proficiency descriptors, outcome-
based assessments, and the principles of communicative language teaching; yet, a
significant number of English teachers in Nepal, particularly secondary English
teachers, have received no formal training on CEFR or related concepts (Chong &
Yamat, 2021).

Such a lack of teachers' preparedness led them to resist the CEFR as
boredom rather than as a constructive change in pedagogy and assessment.
Resource constraints present another critical hurdle. Language laboratories, digital
listening materials, and facilities for interactive speaking assessment are frequently
absent in rural and government schools, hence impeding the successful
implementation of CEFR formative and summative evaluation procedures (Kadel,
2024). Another significant barrier to the implementation of CEFR is the technical
divide, which marginalizes teachers struggling with digital inclusion due to limited
or no ICT-supported teaching and learning activities (Shah et al., 2025). Thus,
aligning the Nepalese national syllabus with the CEFR proficiency levels proves an
academic and administrative challenge.

The CEFR was developed for the well-resourced environment of European
multilingual regions; however, to adapt it to the diverse and resource-constrained
educational environment, such as that of Nepal, it required some careful
customization (Nguyen & Hamid, 2020). Therefore, without having a supportive
national policy and ensuring cooperation among concerned stakeholders, CEFR
stands as a mere superficial reform with a microscopic perspective for change.
Deep-rooted exam-centric cultures in Nepal tend towards summative assessment;
however, with insufficient consideration of teachers, students, and parents regarding
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continuous communicative performance assessment, the cultural setting provides
some resistance to the CEFR's progressive assessment ideology (Carless, 2007).

Nepal can learn from Malaysian experiences that illustrate the consequences
of insufficient teacher preparedness, where teachers initially resisted the adoption of
CEFR due to a lack of clarity about the framework and inadequate support
mechanisms for teachers (Kaur et al., 2019; Kaur & Jian, 2022). Teacher
engagement and their proactive involvement in the implementation of this
framework can be assured by realigning training programmes to suit the framework,
providing ample support to teachers, and encouraging them to share their
challenges, prospects, and innovative ideas.

Similarly, the CEFR framework, developed in, for, and within the European
multilingual milieu, which is endowed with highly advanced educational
infrastructures and vast resources for language teaching classes, might face
significant obstacles when adopted directly and wholly into resource-constrained
and linguistically diverse contexts like that of Nepal. Thus, instead of a wholesale
transplantation, the framework needs to be thoughtfully customized to suit the
unique contexts of countries like Nepal. Contextualizing the CEFR, directing
policymakers and curriculum developers to reinterpret CEFR descriptors in light of
their local linguistic realities, cultural norms, and educational constraints (North,
2014). This involves more than just aligning assessment rubrics; it also entails
translating CEFR into curricular content, textbooks, classroom activities, and
pedagogical objectives.

Similarly, insights from Japan (Bucar et al., 2014) and Vietnam (Nguyen &
Hamid, 2020) also support the gradual and phased implementation of CEFR to
address the ground reality in Nepal, where more than 70% of schools are in rural
and resource-scarce environments (MOEST, 2020). It demands adapting CEFR
descriptors in a manner that is flexible enough for both teachers and learners within
these contexts to prevent any further educational inequity.

Logistic requirements for CEFR implementation, such as language
laboratories and digital audio-visual tools or interactive speaking assessments, pose
a significant challenge in Nepal's education system, particularly in rural,
government-run schools. In this line, Myende (2018) points towards resource
constraints being a hindrance to pedagogical reforms in low-income countries, thus
causing a gap between theory and practice in policy. Nepal's Ministry of Education
would do well to prioritize budget allocations to address infrastructural gaps, foster
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ICT integration, and ensure fair access to CEFR-aligned materials across the
regions.

As observed by Little (2007), the core concepts of CEFR, such as can-do
descriptors, communicative competence, and formative, performance-based
assessment, demand a shift in pedagogical thinking away from traditional product-
and teacher-centred methods towards learner-centred and communicative
approaches. Therefore, teachers must understand and be aware of these principles.
Such understanding and initiatives become even more significant to provide
continuous, full-time training for teachers in the context where widespread
conventional teaching methods are primarily based on rote memorization. Short-
term or one-off workshops are insufficient; instead, systematic, ongoing
professional development programmes that incorporate practical pedagogy,
contextualised examples, and reflective practice are essential to equip teachers with
the confidence and skills to implement CEFR-aligned instruction effectively.

Opportunities for Enhancement through CEFR

Despite these challenges, the integration of CEFR may offer significant
opportunities to transform English assessment practices in Nepal. The framework
provides a standardized and internationally recognized nomenclature of language
proficiencies, enabling assessment practices across diverse schools and regions
(Council of Europe, 2001). At a time when Nepal is opening itself to the global
education and labor market, CEFR-based assessments have the potential to enhance
the academic mobility and employability of students by aligning their skills with
international standards. The CEFR lets all language skills be evaluated equally,
away from the former focus on just grammar, into pure communicative and
performance-based assessment with an emphasis on genuine communicative use.
Malaysian experiences, for instance, show that wise adoption of CEFR has altered
systematic teaching and testing to fit global standards (Kaur & Jian, 2022).
Moreover, CEFR-aligned certifications are widely accepted by universities,
employers, and immigration authorities around the world, thereby offering better
international education and employment opportunities to Nepalese students (Little,
2007). Pedagogically, CEFR fosters learner autonomy by promoting self-
assessment and goal-setting through “can-do” descriptors, which can motivate
learners and shift the classroom culture from exam-centered to learning-centered
(Little, 2005).
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Contextual Adaptation and Policy-Practice Gaps

There is an urgent need to set up a CEFR system for Nepal, keeping its
unique socio-cultural and linguistic context in mind, as the geographical, linguistic,
and socio-economic dynamism of Nepal impedes the uniform application of
educational frameworks developed in foreign lands and cultures (Poudel et al.,
2022). In Nepal, more than 70% of schools are dispersed in rural locations with
scant resources (MoEST, 2020), and hence the CEFR descriptors have to be
localized and customized so as to suit local teachers who have received limited
training and can barely avail reference materials or technological support.

The multilingual situation in Nepal, where many indigenous languages
coexist along with Nepali the lingua franca, calls for an assessment framework that
accommodates linguistic diversity to ensure equitable access for all learners
(Yadava, 2013). There is also a clear lack of cohesion between national education
policies and their implementation in schools. The reform programmes initiated and
run by the Ministry of Education seldom witness a meaningful participation of these
frontline actors. Hence, they view the CEFR reforms with some suspicion and
question the sustainability of these unless an ongoing investment programme in
teacher capacity-building, curriculum revision, and infrastructure development is
laid out. This gap between policy and practice will have to be addressed by
participatory processes where educators, linguists, policymakers, and local
authorities will work hand in hand.

Based on Bronfenbrenner's ecological systems theory (1979), successful
educational reforms require the interconnected actions of multiple actors and layers
of influence, from classroom teachers and learners to parents, community leaders,
policymakers, and curriculum developers. Lacking transparent communication
about the CEFR-based reforms' intended aims and benefits. In the absence of a
wide-range inclusive dialogue that involves these stakeholders in the very reforms,
CEFR stands to be forcibly implemented as a top-down decree hardly accepted
downwards. Engaging parents and communities to recalibrate educational
expectations away from rote learning and toward communicative competence is
essential. Similarly, continuous feedback loops between policymakers, educators,
and local authorities will foster ownership and adaptability, increasing the
likelihood of sustainable reform.

Finally, the phased implementation of the CEFR-based assessment reforms
through pilot studies is important to ascertain actual viability and fairness. It allows
reforms to be piloted in assessments so that factors such as reliability, washback,
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and cultural appropriateness can be duly considered before any large-scale
adoption. In Nepal, it would be helpful if some pilot districts or schools for new
assessment tools could be selected to conduct research or experiments on their
applicability. Data and findings from these pilot studies will serve as the foundation
upon which instructional curricula, teacher development, and resource development
strategies can be altered to meet CEFR requirements. Thus, this can greatly reduce
one danger that weighs upon failure in big-scale implementation and is a practice
that calls for reflection and, at the same time, for evidence-based policy making.

Stakeholders’ Perceptions of CEFR-Based Reform

Interviews revealed a whole spectrum of attitudes among teachers and
policymakers toward CEFR adoption. Most teachers, while appreciating the
framework for its comprehensive and communicative approach, had some
pragmatic concerns about its actual implementation in the current classroom
situation. For instance, a teacher in the Kailali district commented on CEFR, "It
sounds good in theory, but our classrooms are not ready. We don't have good
speakers for listening tests, and most of our students have never spoken in English."
Another participant from Lalitpur emphasized the need for professional
development: "I've heard of CEFR but never received any formal training on it. We
need workshops, sample tests, and classroom materials." Policymakers, on the other
hand, were generally optimistic about the CEFR's potential to bring Nepal's
education on par with international standards but viewed phased implementation,
contextual adaptation, and pilot testing as critical steps before any nationwide
rollout. One Curriculum Development Centre official noted, “We are working on
aligning new textbooks with CEFR levels. But we need pilot studies, feedback from
teachers, and flexibility in assessment before scaling nationwide.” Although parents
and students were not directly interviewed, teachers reported that parental pressure
for exam results often discourages innovative, formative assessment approaches,
reflecting a broader cultural constraint documented in Asian educational reform
literature (Carless, 2007).

The integration of CEFR in Nepalese ELT presents significant opportunities
for modernizing assessment and pedagogy, enhancing learner communicative
competence, and aligning Nepal's ELT with international standards. However, this
potential can only be realized if these processes are purposefully contextualized,
emphasizing teacher development, curriculum adaptation, infrastructure investment,
comprehensive stakeholder engagement, and phased piloting. A thorough
consideration of these various factors will enable the country to cultivate an English
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language assessment landscape in Nepal that is student-centered, equity-focused,
and relevant to the global context at least on paper.

In summary, this study’s findings reveal that Nepal’s current English
assessment system inadequately evaluates holistic communicative competence. The
CEFR may serve as a possible solution in this regard as it offers a promising
framework to standardize and enhance assessment quality. However, to improve
assessment and reach that promise, colossal problems of teacher training,
infrastructure, curriculum alignment, and sociolinguistic diversity need to be
addressed. Perceptions of the various stakeholders reveal cautious optimism as well
as apprehension about the feasibility of the implementation framework, further
emphasizing the urgency and necessity of an inclusive, context-driven, and
continuous reform policy in Nepal.

Conclusion

The adoption of the CEFR in the Nepalese context can be utilized as a
means to improve English language learning and teaching, fostering communicative
competence, learner autonomy, and transparent outcome-based learning objectives,
all of which constitute the foundation of any contemporary language education
system. Amidst the traditional methods at the backdrop, implementation of CEFR-
informed pedagogy is likely to face significant challenges such as teacher
unpreparedness (pedagogical and content knowledge), insufficient teacher training,
traditional teaching approaches, mismatch between curricular goals and assessment
practices, and disparity between urban and rural pedagogical settings. The CEFR in
English language education offers an internationally recognized framework for
language proficiency and enhances academic mobility and employability by
aligning students’ skills with global standards. Furthermore, the CEFR shifts the
assessment from grammar-based to real-life, communicative and performance-
based evaluation, reforms the teaching and assessment in line with international
standards, gets global recognition for further study and the job market, and
promotes learner autonomy. Realizing such benefits, the CEFR should be
contextually adapted in Nepal’s diverse socio-cultural and linguistic contexts.
Regarding the stakeholders, they show their cautious and positive concern but
highlight the need for inclusive, context-sensitive, gradual, synergetic, and strategic
reform to ensure sustainable and effective integration of CEFR in Nepal’s English
language education.
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Abstract

This paper critically examines the prevailing dominance of standardized
testing in student assessment and explores the global shift toward more meaningful,
experience-based evaluation methods. Using a desk-review methodology, the study
analyzes assessment practices from a diverse sample of countries including Finland,
Estonia, Canada, Australia, New Zealand, Scotland, Sweden, Singapore, India,
South Korea, and Japan, that have successfully integrated alternative approaches
such as project-based learning, portfolios, and experiential assessments. These
methods are shown to enhance student engagement, promote equity, and better
prepare learners for real-world challenges by capturing a broader range of skills
beyond rote memorization. The paper also discusses the challenges Nepal faces in
implementing such alternatives, including resource constraints, teacher capacity,
and cultural resistance, while highlighting opportunities presented by ongoing
national education reforms. Practical recommendations are offered to support
educators and policymakers in redefining educational success through inclusive,
formative, and contextually relevant assessment systems. By embracing these
innovations, Nepal can foster a more equitable and future-ready education system
that values meaningful learning experiences over standardized scores.
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Introduction

For decades, standardized testing has been the predominant method for
assessing student achievement and measuring educational quality worldwide. These
tests are often praised for their objectivity, scalability, and ability to provide
comparable data across diverse populations, thereby supporting accountability and
policy decisions (Siddaraju, 2021; Britannica, 2025). However, growing evidence
reveals significant limitations in their capacity to capture the full spectrum of
student learning and potential. Standardized tests typically emphasize rote
memorization and discrete academic skills, neglecting critical thinking, creativity,
collaboration, and other 21st-century competencies essential for lifelong learning
and societal contribution (Guha & Roy, 2025; Kamenetz, 2015; Main, 2024).
Moreover, these tests can exacerbate educational inequities by disadvantaging
students from marginalized backgrounds who may lack access to test preparation
resources or face cultural biases embedded in test design (Holler, 2021; NEA,
2023).

Research increasingly highlights the unintended negative consequences of
high-stakes standardized testing, including reduced instructional time for creative
and project-based learning, increased student stress, and diminished teacher morale
(Portland State University, 2023; Holler, 2021). Post-pandemic assessments have
further exposed widening achievement gaps and raised questions about the
relevance of standardized scores to actual classroom learning (Britannica, 2025).
These challenges have catalyzed a global re-examination of assessment purposes,
prompting educators and policymakers to explore more holistic, formative, and
student-centered approaches that emphasize learning as a dynamic, ongoing process
rather than a one-time judgment.

Despite their widespread use, standardized tests measure only a narrow slice
of what students know and can do, often failing to reflect diverse learning styles,
socio-emotional development, and real-world skills (French, Center for
Collaborative Education; Siddaraju, 2021). This narrow focus risks undermining
student engagement, equity, and preparedness for complex future challenges. The
overemphasis on summative, high-stakes exams can also distort teaching practices,
encouraging “teaching to the test” at the expense of deeper understanding and
creativity (NEA, 2023). As Nepal embarks on ambitious education reforms
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emphasizing competency-based curricula and inclusive learning, there is an urgent
need to rethink assessment frameworks to align with these goals and global best
practices.

This paper seeks to critically examine the limitations of traditional
standardized testing and explore emerging alternative assessment methods that
foster meaningful learning experiences. Drawing on recent literature and global
examples from the formative assessment models of Nordic countries to innovative
practices in Canada, Australia, and emerging Asian nations this study aims to
provide Nepalese educators and policymakers with evidence-based insights to
inform the future of student assessment. Specifically, the paper analyzes the
dominance and drawbacks of standardized testing in current education systems and
explores alternative assessment approaches such as project-based learning,
portfolios, and experiential assessments, highlighting their impact on student
engagement, equity, and real-world preparedness. Moreover, it also discusses
challenges and opportunities for implementing these alternatives in Nepal’s context.
By addressing these objectives, the paper contributes to ongoing debates on
educational equity and quality, advocating for assessment reforms that recognize
the complexity of student learning and prepare learners for the demands of the 21st
century.

Methods

This study employed a desk review methodology to explore and analyze
student assessment practices across selected countries, with the aim of informing
the future of student assessment in Nepal. Desk research, also known as secondary
research, involves systematically gathering, reviewing, and synthesizing existing
information from diverse credible sources such as academic literature, policy
documents, international assessment reports, and official education frameworks.
This approach allows for an efficient and comprehensive understanding of current
trends, reforms, and innovations in student assessment without the need for primary
data collection.

The desk review was primarily qualitative, focusing on policy analysis and
comparative education research to identify how countries with firm student
achievement profiles are transitioning from traditional standardized testing to more
diversified and meaningful assessment practices. Quantitative data from
international assessments such as PISA (Programme for International Student
Assessment) and TIMSS (Trends in International Mathematics and Science Study)
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were also reviewed to establish benchmarks of student performance and
contextualize the effectiveness of assessment reforms.

The selection of countries for this review was guided by three interrelated
criteria:
High Student Achievement: Countries consistently demonstrating strong
performance in international assessments were prioritized to ensure that their
assessment practices contribute to or align with high educational outcomes.
Shift from Standardized Testing to Diverse Assessment: The selected countries have
demonstrated evidence of policy reforms or practical shifts away from an
overreliance on high-stakes standardized tests toward more varied forms of
assessment. These include formative assessments, school-based assessments,
competency-based evaluations, and performance or portfolio-based assessments that
aim to capture a broader spectrum of student learning and skills.
Contextual Relevance to Nepal: Countries with education systems or reform
experiences that offer lessons applicable to Nepal’s socio-economic and educational
context were included. This includes both established high-achieving nations and
emerging Asian countries undergoing significant educational reforms, providing a
spectrum of models from which Nepal can draw insights.
The sample includes a diverse group of countries from Europe, North America,
Oceania, and Asia, selected to represent a range of successful and innovative
approaches to student assessment:
Finland and Estonia exemplify holistic education systems that minimize
standardized testing and emphasize teacher-led, school-based formative
assessments, thereby fostering student well-being alongside academic achievement.
Canada and Australia: These countries feature decentralized education systems
where provinces or states implement a mix of standardized and school-based
assessments, allowing for contextual adaptation and innovation.
New Zealand and Scotland: Known for their long-standing traditions of portfolio
and performance-based assessments, these countries provide models of integrating
diverse assessment approaches within national frameworks.
Sweden and Singapore: Sweden’s approach balances national testing with teacher-
based grading and authentic assessment tasks, while Singapore is actively reforming
its historically exam-centric system to incorporate more formative and creative
assessment methods.
India, South Korea and Japan: As emerging Asian countries: India, South Korea,
and Japan are showcasing good academic performance. India is undergoing a
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transformative shift through its National Education Policy 2020 and subsequent
reforms, emphasizing competency-based learning and continuous, formative
assessment to reduce rote learning and exam pressure. South Korea combines high
achievement with ongoing reforms aimed at reducing the dominance of high-stakes
university entrance exams by promoting school-based and formative assessments to
enhance holistic student development. Japan maintains rigorous academic standards
while gradually integrating formative and school-based assessments alongside
standardized tests, offering a balanced model relevant to Nepal’s context. Including
these emerging Asian countries enriches the review by providing regionally relevant
examples of how high-performing education systems are evolving their assessment
practices to support meaningful learning experiences better.

Discussion of Findings

The realities of student assessment across the selected countries reveal a
growing global critique of the dominance of standardized testing and an increasing
embrace of more meaningful, experience-based evaluation methods. Countries such
as Finland, Japan, and Canada, among others, have either minimized or
significantly reformed their reliance on standardized exams, recognizing that these
tests often prioritize test-taking skills over deep understanding and meaningful
learning (Lambert, 2024). This shift reflects a broader acknowledgment that
standardized tests, while useful for benchmarking, can create undue stress, narrow
curricula, and fail to capture the full range of student abilities and competencies
(Edwards, 2015; Wozolek & Shafer, 2021).

Questioning the Dominance of Standardized Testing

Standardized testing has historically been used to provide comparable data
on student achievement and hold education systems accountable. However, its
limitations have become increasingly apparent. Critics argue that standardized tests
often emphasize memorization and discrete skills over critical thinking, creativity,
and real-world problem-solving (Lambert, 2024). Moreover, these tests can
exacerbate inequities by disadvantaging students from marginalized or low-income
backgrounds who may lack access to test preparation resources (Corey, 2023). The
COVID-19 pandemic further exposed the fragility of heavily test-dependent
systems, prompting many countries to reconsider their assessment strategies and
explore alternatives that better support student well-being and learning (Branson,
2020; Wozolek & Shafer, 2021).

Global Shift Toward Meaningful, Experience-Based Assessments
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Many countries are adopting more diverse and authentic assessment
approaches that emphasize student engagement, equity, and preparedness for real-
world challenges. These alternatives include:

Project-Based Learning (PBL): Students engage in extended projects that require
applying knowledge and skills to solve complex, often interdisciplinary problems.
For example, in Virginia, USA, performance-based projects replaced some
standardized tests, allowing teachers to assess students’ understanding in a more
authentic and integrated manner.

Experiential Assessments: These include hands-on, real-life tasks and performance
assessments that evaluate students’ abilities to apply learning in practical contexts.
Finland and Estonia emphasize such assessments, which promote deeper
understanding and student motivation.

Portfolios: Students compile a body of work over time that demonstrates their
learning progress, skills, and reflections. Countries like New Zealand and Scotland
have long used portfolios to capture a richer picture of student achievement beyond
test scores. Portfolios allow students to curate a body of work essays, projects,
artwork, and more demonstrating growth over time. This method values process and
progress, not just final outcomes, and provides a holistic view of student learning.

PBL and experiential assessments immerse students in real-world
challenges, requiring them to conduct research, collaborate, and innovate. For
example, designing a sustainable city or developing a marketing strategy not only
evaluates knowledge but also cultivates practical skills and creativity. These
alternative approaches have demonstrated positive impacts on student engagement
by making learning more relevant and interactive, promoting equity through
multiple ways for students to demonstrate their abilities, and enhancing real-world
preparedness by fostering critical thinking, collaboration, and problem-solving
skills.

Formative and Stealth Assessments: Formative assessments such as quick quizzes,
peer reviews, and classroom discussions offer immediate feedback and inform
instructional adjustments. "Stealth assessments," embedded in digital games or daily
activities, unobtrusively gather data on student learning without interrupting the
flow of instruction.
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Peer and Self-Assessment: Encouraging students to assess their own work and that
of their peers develops critical thinking, self-awareness, and constructive feedback
skills, preparing them for collaborative environments beyond the school setting.

Global Trends: Moving Beyond Standardized Tests

Around the world, education systems are increasingly recognizing the
limitations of traditional standardized testing and embracing more holistic, student-
centered assessment approaches. Countries reviewed in this study such as Finland,
Estonia, Canada, Australia, New Zealand, Scotland, Sweden, Singapore, India,
South Korea, and Japan illustrate a clear global trend toward diversifying
assessment methods to capture meaningful learning experiences better and prepare
students for complex, real-world challenges.

In Nordic countries like Finland and Estonia, the shift away from high-
stakes standardized exams toward continuous, formative, and teacher-led
assessments reflects a broader emphasis on student well-being, creativity, and
critical thinking. These systems prioritize trust in educators’ professional judgment
and utilize various tools, such as portfolios, project-based assessments, and
reflective practices, to evaluate student progress in authentic contexts (OECD,
2025). Similarly, Canada and Australia employ decentralized models that blend
standardized benchmarks with school-based assessments, allowing for flexibility
and contextual relevance. In contrast, New Zealand and Scotland have long
institutionalized portfolio and performance-based assessments, which provide rich,
longitudinal evidence of student competencies beyond exam results.

Emerging Asian education systems, such as those in India, South Korea, and
Japan, demonstrate how large, diverse countries are gradually reforming their
assessment cultures by balancing standardized exams with competency-based,
continuous assessments aimed at reducing student stress and fostering holistic
development. Singapore’s ongoing reforms also highlight how traditionally exam-
centric systems can evolve by integrating formative, school-based assessments that
promote creativity and critical thinking (Guha & Roy, 2025; OECD, 2025). Across
these varied contexts, the global trend is clear: assessment is moving from a narrow
focus on summative, standardized testing toward more flexible, inclusive, and
meaningful evaluation methods that support personalized learning, equity, and real-
world preparedness.

Technological advances further accelerate this shift. Al-driven personalized
learning, virtual and augmented reality, and data analytics enable more dynamic,
interactive, and continuous assessment experiences that adapt to diverse learner
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needs, reducing the pressure of high-stakes exams (MSM Unify, 2024). These
innovations also support equity by breaking down barriers related to language,
accessibility, and geography. As education systems worldwide navigate these
changes, they are redefining success not just in terms of test scores, but also as the
development of critical skills, well-being, and lifelong learning capacities, offering
valuable lessons for Nepal as it seeks to modernize its assessment framework and
create a future-ready education system.

Measuring Meaningful Learning Experiences

Countries like Finland and Estonia exemplify assessment systems that
prioritize continuous, formative, and personalized evaluation over high-stakes
standardized testing. Finland’s approach centers on teacher-led, ongoing
assessments that focus on a student’s holistic development, including creativity,
problem-solving, and collaboration skills, rather than solely on academic
knowledge. Finnish teachers continuously observe students’ participation,
engagement, and application of knowledge in real-world contexts, using portfolios
and reflective exercises to capture learning progress over time. Similarly, Estonia’s
system emphasizes student well-being and a humane approach to learning,
encouraging assessments that measure not only academic performance but also
social and personal skills essential for lifelong learning. Both countries’ systems
rely heavily on teacher professionalism and trust, supported by rigorous teacher
training in assessment literacy, enabling educators to tailor feedback and instruction
to individual student needs.

In countries like Canada and Australia, assessment practices blend
standardized benchmarks with school-based assessments, allowing flexibility to
adapt evaluation methods to local contexts and student diversity. New Zealand and
Scotland have long integrated portfolio and performance-based assessments, which
provide a rich, longitudinal view of student learning and competencies beyond
exam results. Sweden’s emphasis on teacher-based grading and authentic
assessment tasks complements this by encouraging holistic evaluation, while
Singapore’s ongoing reforms demonstrate how even traditionally exam-centric
systems can shift toward formative, school-based assessments that foster creativity
and critical thinking. Emerging Asian countries, such as India, South Korea, and
Japan, illustrate a gradual shift towards reforms that balance high-stakes exams with
competency-based, continuous assessments, aiming to reduce student stress and
better prepare learners for the complex challenges ahead.

Education Review Journal (ERJ) Volume 2 2025



THE FUTURE OF STUDENT ASSESSMENT 155

Nepal’s current assessment structure already incorporates elements of these
global practices, with entirely internal school-based assessments in early grades (1-
3), a mixed internal-external assessment model in middle grades (4-8), and
standardized exams at key transition points (grades 8, 10, and 12). The emphasis on
school-based assessment in grades 9 and 11 further aligns with international trends
toward formative and continuous evaluation. However, Nepal can learn from these
countries by strengthening the quality and consistency of teacher-led assessments,
expanding the use of portfolios and project-based evaluations, and fostering a
culture of reflective learning and student self-assessment. Additionally, enhancing
teacher training in assessment literacy and providing adequate resources especially
in rural and disadvantaged areas will be critical for effective implementation.

Furthermore, Nepal can benefit from adopting frameworks like Finland’s
“learning to learn” assessment, which measures students’ cognitive and
metacognitive skills through thoughtfully designed tasks that balance familiarity
with novelty, encouraging students to apply prior knowledge in new contexts while
building confidence and resilience. Strengthening data systems to capture
disaggregated, longitudinal assessment data will enable targeted interventions and
more equitable educational outcomes. By integrating these approaches within its
existing system, Nepal can move toward a more meaningful, inclusive, and future-
ready assessment culture that nurtures diverse student competencies and supports
lifelong learning.

Evidence-Based Approaches

The reviewed countries employ a range of evidence-based approaches to
measure meaningful learning experiences that go beyond traditional exams,
providing richer and more actionable insights into student development. Direct
observation is widely used to assess student performance in real-world or simulated
tasks, allowing educators to evaluate skills such as problem-solving, collaboration,
and communication in authentic contexts. For example, Estonia’s innovative low-
stakes, feedback-rich assessments incorporate observations that support student and
teacher learning without the pressure of grades (Mehisto et al., 2021). Similarly,
Finland’s teacher evaluation model emphasizes continuous, professional
observation and formative feedback, empowering educators to tailor instruction and
support student growth effectively.

Reflective journals are encouraged in various systems to help students
document and analyze their learning journeys, fostering metacognition and self-
regulation. This practice aligns with the “Assessment as Learning” philosophy,
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positioning students as active agents who reflect on their progress and set goals for
improvement. Countries like Canada (British Columbia) and New Zealand integrate
reflective practices to develop students’ self-awareness and responsibility for
learning. Portfolios are another key tool, compiling diverse student work over time
to showcase growth, creativity, and achievement across multiple domains. New
Zealand and Scotland have long institutionalized portfolio assessments, which
provide holistic evidence of student competencies beyond test scores.

Additionally, peer and self-assessment methods are increasingly integrated
into classroom practices to foster student autonomy, accountability, and critical
thinking. These approaches encourage learners to engage in constructive feedback
processes, thereby enhancing communication and teamwork skills that are highly
valued by employers and communities globally. By involving students in the
evaluation, these methods support diverse learning styles and promote equitable
assessment opportunities.

Beyond individual student benefits, these alternative assessment methods
have a significant institutional impact. They enable schools and education systems
to measure program effectiveness more comprehensively, adapt curricula
responsively, and demonstrate value to stakeholders through tangible evidence of
student learning and development. For instance, Sweden and Australia incorporate
institutional self-assessments and peer reviews as part of their quality assurance
processes, linking assessment outcomes to continuous improvement and strategic
planning (Australian Curriculum, Assessment and Reporting Authority, 2019).

For Nepal, which already implements a blend of internal school-based
assessments and standardized exams across different grades, these evidence-based
approaches offer valuable lessons. Strengthening direct observation and reflective
practices within the existing school-based assessment system already implemented
in the early grades can deepen the quality and authenticity of evaluation. Expanding
portfolio use and formalizing peer and self-assessment can empower students and
provide richer data on competencies like communication, ethical decision-making,
and teamwork. At the institutional level, adopting systematic self-evaluation and
feedback loops can help schools and districts refine teaching and learning processes
while aligning with national education goals. Integrating these evidence-based
methods will support Nepal’s transition toward a more meaningful, equitable, and
future-ready assessment culture.

Key Shifts Shaping the Future
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The future of student assessment is increasingly defined by a shift toward
competency-based approaches that emphasize mastery of critical skills such as
critical thinking, creativity, and collaboration rather than rote memorization. Nordic
countries, such as Finland and Sweden, have been pioneers in embedding
competency frameworks within their national qualification systems, where learning
outcomes are clearly articulated and assessments focus on authentic, real-world
tasks (ENQA, 2008; Nordic Quality Model, 2013). Tools such as digital portfolios
and project-based evaluations are commonly used to document student growth over
time, replacing traditional multiple-choice exams with richer demonstrations of
learning. For instance, a student’s coding portfolio, showcasing iterative problem-
solving, exemplifies this move toward authentic assessment a practice aligned with
Finland’s emphasis on formative, teacher-led evaluation.

The integration of Al and adaptive technologies further personalizes
assessment by tailoring tasks to individual learning levels and providing real-time
feedback, allowing educators to focus on evaluating higher-order thinking and
creativity. However, countries such as Sweden and Canada are actively addressing
challenges related to algorithmic bias and equity to ensure that Al-driven
assessments are fair and inclusive (OECD, 2025). Alongside this, there is a global
trend favoring formative over summative assessment, with continuous feedback
mechanisms like gamified quizzes and peer reviews embedded in daily learning to
foster a growth mindset and support ongoing student development (OECD, 2023).

Moreover, the use of multimodal evidence including videos, podcasts,
digital art, and collaborative projects has become integral to authentically capturing
diverse student competencies. Countries like New Zealand and Scotland have
institutionalized portfolio and performance-based assessments that mirror real-
world challenges, such as sustainability projects, thus enhancing student
engagement and relevance (ENQA, 2008; EPALE, 2016). Ethical and inclusive
design principles, such as Universal Design for Learning (UDL), are embedded to
ensure accessibility and cultural fairness, a priority in Nordic validation systems and
increasingly adopted in Asia (OECD, 2025). Finally, the rise of micro-credentials
and digital badges allows learners to verify niche competencies ranging from data
visualization to ethical Al use supporting lifelong learning and providing employers
with tangible evidence of skills (OECD, 2025). Together, these shifts signal a future
where assessment is dynamic, personalized, equitable, and closely aligned with the
demands of the 21st-century workforce and society.
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Looking at the big picture, the future of assessment is set to evolve from a
tool primarily used for judgment and ranking to a dynamic accelerator of learning
that fosters intrinsic motivation and prepares students for complex, uncertain futures
(Murphy & Ferrara, 2023; Kuvalja, 2024). Success in this transformation depends
on balancing innovative technologies and pedagogies with ethical rigor to ensure
assessments uplift all learners equitably (OECD, 2023). Emerging future scenarios
include the rise of “invisible” assessments, where embedded analytics within digital
learning environments continuously track and support skill development without the
stress of high-stakes exams (Brown, 2022).

Additionally, global skill benchmarks are being developed to create
universal frameworks for comparing competencies across borders, facilitating
international mobility and collaboration (OECD, 2024). Crucially, student co-
creation of assessments is gaining traction, empowering learners to actively
participate in designing evaluations that align with their goals and aspirations,
thereby enhancing engagement and ownership (Jisc, 2025). Together, these trends
envision a more personalized, equitable, and learner-centered future for assessment
worldwide.

Challenges and Opportunities for Nepal

Implementing alternative assessment approaches in Nepal faces significant
challenges, rooted in resource limitations, systemic inertia, and concerns about
equity. Many schools, especially in rural and marginalized areas, struggle with
inadequate infrastructure, limited teaching materials, and insufficient access to
technology, which hinder the adoption of resource-intensive methods such as
project-based learning and portfolios (Nepal Education Policy, 2025; myRepublica,
2024). Teacher capacity remains a critical bottleneck; shifting from traditional
standardized exams to formative and performance-based assessments requires
extensive professional development, yet many educators lack adequate training and
ongoing support to design, administer, and interpret diverse assessments effectively.
Furthermore, the deeply entrenched culture of high-stakes examinations, societal
expectations, and policy frameworks resistant to rapid change present formidable
barriers. Without careful design and implementation, alternative assessments risk
exacerbating existing inequities, as students from disadvantaged backgrounds may
lack access to supportive learning environments or digital tools, and disparities in
technology access could widen learning gaps. Additionally, concerns around data
privacy in digital assessment ecosystems and resistance from parents and
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institutions accustomed to traditional grading systems further complicate reform
efforts.

Despite these challenges, Nepal’s ongoing education reforms offer a
promising foundation for advancing innovative and inclusive assessment practices.
The alignment of national policies such as the School Education Sector Plan (SESP)
2022-2032 and the National Curriculum Framework with competency-based
curricula and holistic student development creates a conducive environment for
integrating alternative assessments. Alternative assessments offer opportunities to
better capture students’ diverse talents and foster critical, lifelong skills such as
creativity, collaboration, and problem-solving, which are increasingly valued in the
21st century. Moving away from high-stakes standardized tests can alleviate student
anxiety and improve mental health, addressing concerns raised by educators and
families alike. Moreover, school-based assessments promote greater community and
local engagement, involving teachers, parents, and communities in the evaluation
process, thereby fostering ownership, contextual relevance, and culturally
responsive practices. Finally, the decentralization of examinations, such as the
locally administered Grade 8 Basic Level Examination, exemplifies how Nepal can
leverage local governance to create more context-sensitive and equitable assessment
systems, strengthening both accountability and inclusivity.

Way Forward

Building on lessons from countries reviewed, Nepal can draw inspiration
from diverse, successful models of assessment reform that strike a balance between
high achievement and meaningful, equitable evaluation. Finland and Estonia
exemplify how minimizing standardized testing and emphasizing teacher-led,
formative assessments can foster student autonomy, reduce inequality, and support
early intervention through tailored learning support systems. Their experience with
flexible accountability and school autonomy highlights the importance of trust in
educators and continuous feedback rather than rigid testing regimes. Similarly,
Canada and Australia demonstrate the benefits of decentralized systems where
provinces or states adapt assessment approaches to local needs, combining
standardized benchmarks with school-based assessments to promote contextual
relevance and inclusivity. Countries like New Zealand and Scotland have long
integrated portfolios and performance-based assessments, providing rich, ongoing
evidence of student learning that transcends exam results. Sweden and Singapore
offer complementary insights: Sweden’s emphasis on teacher-based grading and
authentic tasks encourages holistic evaluation, while Singapore’s ongoing reforms

Education Review Journal (ERJ) Volume 2 2025



THE FUTURE OF STUDENT ASSESSMENT 160

to reduce rote learning and incorporate formative, school-based assessments
illustrate how even exam-focused systems can evolve toward more meaningful
evaluation. Meanwhile, emerging Asian countries such as India, South Korea, and
Japan demonstrate the potential of large, diverse education systems to gradually
reform high-stakes exams and embed competency-based, continuous assessments
that foster critical thinking and reduce student stress. India’s National Education
Policy 2020, South Korea’s efforts to alleviate university exam pressure, and
Japan’s balanced approach to standardized and school-based assessments provide
practical examples of phased, culturally sensitive reform.

For Nepal, these global experiences underscore the importance of a flexible,
phased approach tailored to local realities, supported by strong teacher capacity
building, inclusive policies, and robust data systems. Embracing school autonomy,
fostering stakeholder engagement, and institutionalizing continuous, inclusive
assessment frameworks can help Nepal move beyond exam-centric models toward a
system that values diverse student competencies and promotes equity. By learning
from the successes and challenges of these countries, Nepal can design a future-
ready assessment system that nurtures meaningful learning experiences and
prepares students for the complexities of the 21st century.

To successfully redefine success in education through meaningful assessment,
Nepali educators and policymakers can draw valuable lessons from the global shift
toward more holistic, experience-based evaluation methods. A phased
implementation approach is essential, beginning with pilot programs in diverse
school settings to develop contextually appropriate models of project-based
learning, portfolios, and experiential assessments. Building on successful pilots
such as the integrated curriculum for grades 1 to 3 these initiatives should be scaled
up with adaptations that reflect Nepal’s varied local contexts. This gradual rollout
allows for iterative learning, enabling educators and policymakers to refine
approaches based on practical experience and build the necessary capacity across
the education system.

Central to this transformation is investing in continuous teacher training and
support focused on assessment literacy, formative feedback, and inclusive practices.
Teachers must be equipped not only with the skills to design and implement diverse
assessment methods but also with the confidence to interpret results to improve
instruction. Aligning national policies and frameworks is equally critical; Nepal’s
assessment policies should be revised to formally recognize and integrate diverse
assessment methods alongside standardized benchmarks. Infrastructure
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development, especially in rural and disadvantaged areas, must accompany these
reforms to ensure equitable access to learning resources, technology, and supportive
environments. Moreover, engaging students, parents, teachers, and communities in
the design and validation of assessment reforms will foster ownership and ensure
cultural relevance, which is vital for sustainability.

Institutionalizing inclusive and continuous assessment systems, such as the
Universal Design for Assessment (UDA) and the Continuous Assessment System
(CAS) up to grade 7, will promote holistic student development and reduce reliance
on high-stakes examinations (Gyawali, 2021). Strengthening data systems, such as
the Integrated Education Management Information System (IEMIS), to collect
disaggregated data by gender, caste, disability, language, and location will enable
equity-focused decision-making and targeted interventions (Subedi, 2025).
Policymakers should also pursue gradual reforms of high-stakes exams by
integrating competency-based standards and adopting advanced assessment
techniques, such as Item Response Theory (IRT). By balancing standardized testing
with meaningful, experience-based assessments and establishing robust monitoring
and feedback mechanisms, Nepal can create a more equitable, engaging, and future-
ready education system that values diverse student competencies beyond test scores.

Conclusion

The future of student assessment lies in moving beyond the narrow confines
of standardized tests toward approaches that authentically capture the richness and
complexity of learning. This study highlights how alternative, experience-based
assessments such as project-based learning, portfolios, and formative evaluations
offer more meaningful insights into students’ critical thinking, creativity,
collaboration, and real-world problem-solving skills. By adopting these methods,
educators can foster deeper engagement, promote equity, and better prepare learners
for the challenges of the 21st century.

Successfully realizing this shift requires systemic change across multiple
levels of education policy and practice. Nepal’s ongoing reforms provide a strong
foundation. Yet, challenges such as resource constraints, teacher capacity, and
entrenched exam cultures must be addressed through sustained professional
development, infrastructure investment, and inclusive policy frameworks. Drawing
lessons from global exemplars, Nepal can adapt innovative assessment models that
balance standardized benchmarks with flexible, school-based evaluations, ensuring
assessments are locally relevant and equitable.
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Ultimately, redefining success in education demands a collective
commitment to viewing assessment not as a tool for ranking but as a catalyst for
meaningful learning experiences that shape learners and their communities. This
transformation requires ongoing research, stakeholder engagement, and ethical rigor
to develop an education system that recognizes and nurtures every student’s diverse
talents and growth. Embracing this vision will enable Nepal and education systems
worldwide to cultivate lifelong learners equipped for a complex and rapidly
changing world.
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Abstract

Assessment plays a crucial role in the curriculum. Among its various types,
Classroom-Based Assessment (CBA) serves as a formative approach that supports
students’ learning by providing feedback and promoting active participation in the
learning process. In secondary school Science and Technology subjects, CBA helps
educators identify students' strengths and weaknesses, analyze reasons for students’
confusion, and allow for timely instructional adjustment. This study explores the
role of CBA in enhancing students' learning outcomes in the secondary school
Science and Technology subject. This study also reflects the role of CBA in
improving student learning outcomes, focusing on strategies such as formative and
internal students' participation, practical and project work assessment, peer
assessments, and self-assessments. A qualitative approach is employed for data
collection and analysis. This research studies how various CBA strategies influence
teaching and learning practices, student engagement, and conceptual understanding.
The findings reveal that well-structured systemic formative and internal
assessments, providing timely feedback, promote deeper understanding, critical
thinking, and student autonomy in learning. Learner-centered assessment
approaches significantly contribute to achieving learning competencies and learning
outcomes, as well as scientific inquiry and science process skills. However,
challenges such as teacher preparedness, a large number of students, the overload of
classroom periods, and time constraints hamper its full implementation. The study
recommends professional development for teachers and the integration of digital
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tools to enhance CBA effectively. It highlights the importance of policy-level
support and teacher professional development to strengthen CBA.

Keywords: classroom-based assessment, formative assessment, science
education, secondary school, student learning, feedback

Background

Classroom-Based Assessment (CBA) is an important instructional practice
that embeds assessment into everyday teaching and learning (Black & Wiliam,
2018). Unlike summative assessments, CBA prioritizes formative methods that
offer continuous feedback, guiding students to deepen their understanding of
Science and Technology. This is particularly important in secondary schools, where
students encounter complex scientific concepts and require targeted support to
correct misconceptions and reinforce learning (Heritage, 2020).

This study investigates the effectiveness of CBA in enhancing students’
learning in Science and Technology, explores successful strategies, and offers
practical recommendations for implementation. Globally, assessment is now seen
not only as a tool to measure learning but also as a mechanism to promote learning
(Black & Wiliam, 1998). In Nepal, there is a growing shift toward formative,
process-oriented assessment, especially at the basic (grades 4-8) and secondary
level (grades 9-10), where the curricula emphasize inquiry, engagement, and
problem-solving (CDC, 2021).

Despite these reforms, many schools continue to depend heavily on
summative assessments loaded with items that encourage memorization rather than
critical thinking. This is a significant issue in Science and Technology education,
where deeper conceptual understanding and applied knowledge are essential
(Adhikari, 2019). Research has shown that formative assessment remains
underutilized, and teachers face various challenges in implementing effective CBA
strategies (Shrestha & Pant, 2021).

CBA offers considerable potential for science education. It enables teachers
to diagnose learning gaps, personalize instruction, and promote a culture of ongoing
improvement. Techniques such as practical exercises, reflective writing, quizzes,
peer reviews, and presentations align with constructivist learning theories, which
are central to modern science curricula (Vygotsky, 1978; Bransford et al., 2000).

The evolution from traditional examination to formative assessment
practices has transformed educational assessment approaches (Black & Wiliam,
2018). CBA empowers teachers to adapt instruction based on real-time evidence of
student learning (Heritage, 2020). In Science and Technology, this approach helps
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address learning needs through timely interventions (Bell & Cowie, 2021). Yet, the
dominance of high-stakes testing in many schools still limits the full realization of
CBA’s benefits (Yan et al., 2021).

The current secondary Science and Technology curriculum (grades 9—-10) in
Nepal emphasizes internal assessment, allocating 25% of the total score to it. This
includes marks for class participation (one mark for attendance and two marks for
engagement), 16 marks for practical and project work, and 6 marks for trimester
tests. It encourages CBA activities such as presentations, activeness in learning, oral
assessments, quizzes, and unit tests (CDC, 2021).

This study aims to explore the current use of CBA in Science and
Technology classrooms at the secondary level, evaluating its impact on students’
learning. By examining teachers’ and students’ experiences, the research seeks to
generate practical insights for enhancing assessment practices and improving
curricular learning competencies and outcomes.

Research Problem

Although Nepal’s national education policies advocate for formative,
internal, and classroom-based assessments, secondary school classrooms remain
largely focused on traditional, periodic examination-driven practices. This
overemphasis on final exams as the main indicator of academic success limits the
effectiveness of formative, diagnostic, and performance-based assessments
especially in Science and Technology, where hands-on activities and critical
thinking are essential (Pokhrel, 2020).

Teachers frequently cite inadequate professional training, overcrowded
classrooms, and a lack of subject-specific materials as significant obstacles to
implementing effective CBA Simultaneously, students often experience stress and
disengagement due to the pressure of high-stakes testing, which fails to accurately
capture their learning progress or abilities. These challenges contribute to a growing
disconnect between curriculum goals and actual classroom practices (Bhandari &
Neupane, 2022).

CBA is widely acknowledged as a valuable instructional strategys; its
application in secondary-level Science and Technology remains depleted and
inconsistent. Many teachers are unfamiliar with formative and internal assessment
strategies due to limited training, and school systems often prioritize summative
assessments over continuous feedback (Popham, 2018). Moreover, opportunities for
student involvement in self/ peer-assessment are limited, preventing learners from
developing autonomy and reflective learning habits (Andrade, 2019).
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According to the Education Review Office (ERO, 2023), national student
assessments in science reveal ongoing gaps in achievement, highlighting the need
for more effective assessment approaches. This study seeks to explore how CBA
can be better integrated into Science and Technology classrooms to enhance student
learning and align assessment practices with curricular competencies and outcomes.

As a curriculum officer and trainer, through classroom observations and
training sessions in science education, it was evident that most teaching and
assessment practices remain traditional, relying heavily on lecture-based instruction
and examination-focused evaluation.

At the core of this research is the problem of ineffective CBA
implementation in secondary Science and Technology education. Although CBA
has the potential to transform teaching and learning, systemic and practical barriers
continue to hinder its use. Without a clear understanding of current CBA practices
and strategies for their improvement, efforts to raise the quality of science education
may fall short.

Objectives of the Study

1. To explore how classroom-based assessment (CBA) is currently practiced in
secondary-level Science and Technology education.

2. To investigate the challenges teachers, encounter and the opportunities they
leverage while applying CBA strategies.

3. To evaluate how CBA influences students' learning engagement and their
grasp of scientific concepts.

4. To offer research-informed suggestions for improving the implementation
and impact of CBA in Science and Technology classrooms.

Significance of the Study

This research grasps significance for several key reasons. Firstly, it
addresses the increasing demand for empirical evidence on assessment practices
within Nepalese schools, with a particular focus on science and technology
education. Secondly, it provides actionable insights for educators and policymakers
seeking to bridge the gap between assessment policies and their effective
implementation in classrooms. Thirdly, this study adds to the expanding literature
on formative assessment by presenting evidence-based approaches for
implementing CBA in Science and Technology. It also delivers practical guidance
for teachers, curriculum designers, and education authorities to strengthen
assessment methods and enhance student learning.
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Its findings carry implications for improving teacher education programs,
informing curriculum design, and guiding resource distribution. More broadly, the
study deepens our understanding of how classroom-based assessments can act as a
lever for meaningful student learning and instructional improvement in science and
technology education.

Delimitations of the Study

The study focused only on Science and Technology subjects in Grades 9 and
10. It included six communities and 4 institutional secondary schools in the selected
districts. Findings are not generalized beyond the scope of the sample but provide
transferable insights for similar contexts.

The short duration of classroom observations could not capture all
assessment practices. Regional diversity was limited to selected districts and
schools, which may not represent national trends comprehensively.

Literature Review
The Role of Classroom-Based Assessment in Science and Technology

Classroom-Based Assessment (CBA) in Science and Technology promotes
active student engagement through formative techniques, such as quizzes, concept
mapping, and lab report writing (Bell & Cowie, 2021). These approaches enable
teachers to track students' progress and make timely instructional changes. For
instance, providing immediate feedback during lab experiments allows students to
identify mistakes and improve their skills in scientific investigation (Ruiz-Primo &
Furtak, 2017). Furthermore, CBA supports student autonomy by involving them in
setting learning objectives and reflecting on their academic growth (Andrade,
2019).

Formative tools such as exit slips and think-pair-share exercises offer quick
feedback on students’ understanding (Dolin & Evans, 2018). In Science and
Technology, teachers might use brief quizzes on theoretical concepts or project
work and practical work experiments to assess students’ grasp of the content before
progressing to more complex topics.

Peer assessment promotes collaboration by allowing students to critique
each other’s projects or lab reports (Topping, 2020). Meanwhile, self-assessment
through journals or evaluation rubrics encourages learners to take responsibility for
their progress (Panadero et al., 2019).

Hands-on activities, such as constructing models or designing scientific
experiments, serve to evaluate students’ ability to apply theoretical knowledge in

Education Review Journal (ERJ) Volume 2 2025



ENHANCING STUDENTS’ LEARNING THROUGH CLASSROOM-BASED ASSESSMENT 169

practical contexts, aligning well with the experiential nature of Science and
Technology education (Krajcik & Shin, 2022).

Theoretical Framework

The study is related to constructivist learning theory, which posits that
students build knowledge through active engagement and reflection (Vygotsky,
1978). CBA aligns with this theory by encouraging student participation in
assessment and feedback processes (Panadero et al., 2019).

Additionally, sociocultural theory emphasizes the role of peer interactions in
learning, supporting the use of peer assessment in CBA (Topping, 2020).

Methodology
Research Design

This study employed a qualitative research design to explore the
implementation of CBA in secondary school science and technology classrooms.
The qualitative data enabled a comprehensive understanding of assessment
practices, teacher perceptions, and classroom observation.

Population and Sampling

The study population comprised secondary-level science teachers and
students in community as well as institutional schools across seven districts of
Nepal: Bhaktapur, Lalitpur, Kathmandu, Kaski, Banke, Surkhet, and Kailali. These
districts were selected for their diversity in school types and educational practices.
A purposive sampling method was used to select 10 schools. From each school, one
science teacher from Grades 9 and 10 was chosen. This resulted in a total sample of
10 teachers and a named school for Alphabet: A, B, C and named teachers by T1,
T2, T3,... for maintaining anonymity.

Table 1
Participant
S.N. | Province District Name of Name of Type of School
School teacher

1 | Bagmati Bhaktapur | A Tl Community
2 | Bagmati Bhaktapur | B T2 Institutional
3 | Bagmati Lalitpur C T3 Community
4 | Bagmati Lalitpur D T4 Institutional
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5 | Bagmati Kathmandu | E T5 Community
6 | Bagmati Kathmandu | F T6 Institutional
7 | Gandaki Kaski G T7 Institutional
8 | Lumbini Banke H T8 Community
9 | Karnali Surkhet I T9 Community
10 | Sudurpaschim | Kailali J T10 Community

Data Collection Tools and Techniques

The study utilized multiple tools to gather qualitative data. Teacher
Questionnaire: A semi-structured questionnaire was administered to the teachers to
gather data on their assessment practices, knowledge of CBA, challenges
encountered, and perceived benefits. Classroom Observations: Observation forms
were used to document the types and frequency of assessment strategies employed
during science lessons. Document Review: Curricular provisions, students'
participation, practical and project work assessment records, student portfolios, and
lesson plans were reviewed and observed to understand the application of
classroom-based assessments in daily classroom practices.

Data Analysis Procedures

Qualitative data from the questionnaire and classroom observations were
analyzed thematically. Transcripts were coded inductively to identify recurring
themes related to assessment practices, teacher attitudes, and learning effectiveness.
Triangulation of data sources enhanced the validity and reliability of findings.

Ethical Considerations

Participants were made aware of the study's objectives, and their
involvement was entirely voluntary. Written consent was obtained from the
participating teachers. To maintain confidentiality, all data were anonymized and
securely stored. The research process posed no harm or risk to participants, and all
responses were utilized solely for academic and research-related purposes.

Findings

This section presents the key findings derived from qualitative data. The
results illustrate how Classroom-Based Assessment (CBA) strategies influence
teaching practices and student learning outcomes in secondary-level Science and
Technology education. The findings are organized under major themes that
emerged during data analysis.
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Use of Basic CBA Strategies

Among the ten teachers, four (ETS, GT7, IT9, JT10) reported regularly
using basic formative assessment techniques, such as science quizzes, oral
questioning, practical and project work, and assessments of student participation
and classwork. Three teachers (AT1, CT3, HT8) employed these methods at least
once a week. These practices were also observed during classroom visits. Some
teachers (BT2, DT4, FT6) mentioned that assessments were mostly conducted as
homework, unit tests, monthly tests, or trimester exams. However, more advanced
strategies, like reflective journals and student portfolios, were adopted only by three
teachers (ETS, GT7, JT10).

Participation, Peer, and Self-Assessment

All ten teachers indicated that student participation was primarily assessed
through attendance and group activity involvement. Teachers ET5 and JT10 stated
that they had implemented peer and self-assessment activities. Students who
engaged in peer assessments reported increased involvement and better
understanding of scientific content. A student from School E remarked, “Reviewing
my friend’s experiment report helped me recognize my own mistakes. Our teacher
regularly assigns science projects and asks us to present them in class, which has
helped clarify scientific concepts.” Other teachers cited time constraints,
insufficient training, and large class sizes as reasons for not implementing these
strategies. Except for ETS and JT10, most of the teachers reported that the
curriculum’s expectations for participation, peer, and self-assessment were difficult
to fulfill due to content overload and excessive teaching hours.

Feedback Practices

One of the most significant findings was the impact of timely and specific
feedback. Students who received regular formative feedback, especially during
practical and project work, demonstrated improved conceptual understanding
(Schools E, G, and J). Teachers (TS5, T7, T10) who provided personalized feedback
reported higher student engagement and fewer misconceptions. During classroom
observations, a student from School E shared, “Our teacher always gives feedback
on our daily discussions, practical work, and even unit tests. It makes me excited to
learn science and technology.” Feedback was typically verbal and informal,
although written comments on assignments were also given. Some teachers noted
that feedback was provided during practical tasks, it was not consistently given on a
daily basis.

Education Review Journal (ERJ) Volume 2 2025



ENHANCING STUDENTS’ LEARNING THROUGH CLASSROOM-BASED ASSESSMENT 172

Variation by School Type

The study revealed a notable difference in CBA implementation between
institutional and community schools. Institutional schools maintained more
structured assessment records but often emphasized rote learning and content
memorization. An exception was GT7, which attempted to integrate flexible
learning and CBA practices. In contrast, community schools more frequently used
participation, practical and project work, unit tests, trimester exams, and quizzes as
CBA tools. However, their record-keeping systems were found to be inadequate.
Despite this, community schools promoted a more flexible and curriculum-aligned
approach to CBA. These variations influenced both the quality and frequency of
assessment practices.

Student Perceptions on CBA

Students expressed appreciation for diverse assessment methods,
particularly when they had opportunities to demonstrate learning through
presentations, group discussions, unit tests, quizzes, project work, and experiments
(Schools E, J, and G). Students from Schools B, E, and D noted that written tests
often caused stress, so they expressed a preference for assessment methods
integrated into everyday classroom activities.

Teachers’ Reflections on CBA

Teachers (T5, T7, J10) who regularly implemented CBA stated that
assessment results significantly influenced their instructional decisions. When
students struggled with certain topics, these teachers modified their teaching
approaches, revisited key concepts, or provided supplementary materials. However,
other teachers (T2, T4, T6) reported difficulty in fully implementing CBA due to
the extensive Science and Technology curriculum. Teachers (T1, T3, T8, T9)
recognized the value of CBA but cited obstacles such as a lack of training, large
class sizes, and insufficient administrative support. Although all teachers were
aware of the principles of CBA, many lacked the confidence or clarity to apply it
effectively in practice. One teacher (T1) remarked, “With 55 students in a class, it is
hard to provide individual feedback.” Teachers (T5, T10) observed that non-
traditional assessment methods increased students’ confidence and active
participation.

Opportunities and Challenges in Implementing CBA
The successful implementation of CBA largely depended on teachers’

motivation, attitude, and willingness (T5, T7, J10). One teacher (T5) shared that
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although they attempted to implement CBA, the students ' low level of knowledge
in science affected overall performance. Seven out of ten teachers (excluding TS,
T7, and T10) reported that they faced common challenges such as large class sizes,
limited instructional time, lack of assessment resources, and minimal administrative
support. Teachers (T1, T3, T8, T9) further noted that existing school culture
emphasized summative assessments, creating performance-focused rather than
learning-oriented classrooms.

Document Review Findings

Lesson notes and student portfolios from Schools E, G, and J revealed
varying degrees of depth and consistency. Institutional schools, with the exception
of School G, maintained more rigid and structured documentation. In contrast,
student portfolios from E, G, and J included experiment records, project reports, and
self-assessment forms. Other schools relied predominantly on traditional assessment
methods.

This study explored how CBA strategies are implemented in secondary-
level Science and Technology classrooms across ten schools, revealing a range of
practices and perspectives among teachers and students. While basic assessments
like quizzes and project work were commonly used, more advanced methods such
as reflective journals and portfolios were rarely applied. Participation was often
limited to attendance tracking, with peer and self-assessment practices used by only
a few teachers. Personalized, formative feedback proved effective in enhancing
student understanding, though it was inconsistently delivered. Institutional schools
maintained structured but rigid assessment records, whereas community schools
followed more flexible, curriculum-aligned approaches despite weak
documentation. Students preferred practical, interactive assessments over stressful
written tests. Teachers who applied CBA adjusted instruction based on student
needs, yet many struggled due to heavy content loads, large class sizes, lack of
training, and limited resources. The study reflects that CBA holds promise for
improving science education; however, its effectiveness depends heavily on teacher
commitment, supportive environments, and a shift in assessment culture.

Triangulation of Data

Data collected through questionnaires, classroom observations, and
document reviews provided a comprehensive understanding of CBA practices. The
consistency between teacher and student perspectives, along with observational and
documentary evidence, confirmed that well-executed CBA strategies had a positive
impact on student learning and engagement in Science and Technology.
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Discussion

The findings of this study are consistent with the existing literature on the
benefits of CBA (Black & Wiliam, 2018); however, they also highlight critical
implementation challenges, particularly the lack of teacher training (Yan et al.,
2021). Incorporating digital tools, such as e-portfolios, has been suggested as a way
to simplify and support CBA integration (Popham, 2018).

The results emphasize the vital role CBA plays in enhancing student
learning in secondary Science and Technology education. They align with
constructivist and sociocultural learning theories, which emphasize the importance
of formative assessment as an integral component of the teaching and learning
process (Black & Wiliam, 2009; Vygotsky, 1978). Some of the teachers (TS5, T7,
and T10) have tried to follow these principle-based pedagogy and assessment.

Feedback emerged as a crucial factor driving student improvement.
Consistent with Black and Wiliam’s (1998) work, the study found that feedback is
most effective when it is timely, specific, and actionable. In classrooms where
feedback was embedded into daily instruction, students demonstrated better
conceptual understanding and higher motivation. However, in many institutional
schools, the formal and rigid, as well as inconsistent, nature of feedback
underscores the need for structured professional training to ensure its quality and
effectiveness.

Regarding participation, peer, and self-assessment, students showed a strong
preference for varied assessment strategies beyond traditional written tests. This
aligns with the findings of Andrade and Cizek (2010), who emphasize that learner-
centered assessments promote engagement and ownership. Despite these benefits,
the limited use of self and peer assessments in the observed schools reveals a
missed opportunity. The broader implementation of these methods could cultivate
metacognitive skills, collaboration, and a deeper understanding in science learning.

The study also identified significant variation between school types.
Community schools demonstrated more flexible, curriculum-aligned CBA
practices, likely due to better access to professional development and collaborative
support networks. Institutional schools, though maintaining more structured
assessment records, often emphasized rote memorization. This disparity
underscores systemic inequities in the Nepali education system and highlights the
need for equitable support across all schools. As Fullan (2007) argues, sustainable
educational reform must account for local conditions and build capacity through
decentralized strategies.
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Teachers’ beliefs, reflections, and perceptions significantly shaped their
assessment practices. Proactive teachers used assessment results to inform and
adapt their instruction, illustrating the dynamic interplay between assessment and
pedagogy. This aligns with Wiliam (2011), who advocates for responsive teaching
guided by continuous assessment. In Science and Technology, where inquiry-based
learning is key, CBA creates a feedback loop that enables targeted instructional
improvements.

Concerning opportunities and challenges, the study found that CBA
strategies for promoting reflection and dialogue were linked to increased student
agency. Although not widely practiced, such strategies showed a measurable
impact, supporting Zimmerman’s (2002) theory of self-regulated learning, which
highlights reflection and goal-setting as essential components of academic
achievement. Despite these advantages, systemic barriers such as an exam-focused
school culture, lack of administrative support, and pressure to prepare students for
high-stakes testing limit the full application of CBA. As Shepard (2000) notes,
aligning assessment practices with learning-centered reforms demands
comprehensive policy and institutional change.

In summary, the discussion affirms that CBA improves student outcomes
when implemented with consistency, understanding, and alignment to instruction.
Timely feedback, student involvement in assessment, and equitable access to
resources are crucial to its success. Bridging institutional and community school
divides and overcoming resistance from traditional educational structures will
require both policy reform and cultural transformation. While CBA holds
transformative potential for enhancing science and technology education in Nepal,
its successful integration depends on overcoming pedagogical, institutional, and
socio-cultural barriers. A holistic approach involving teacher training, adequate
resources, supportive policies, and cultural change is essential to embed CBA
effectively into everyday classroom practice.

Suggestions and Recommendations

Based on the findings and discussion of this study, several practical and
strategic suggestions and recommendations are made to strengthen the
implementation of Classroom-Based Assessment (CBA) in secondary school
science and technology education in Nepal.

Enhance Teacher Capacity through Professional Development. Teachers
should receive ongoing training focused on formative assessment techniques. The
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internal assessment should be conducted as outlined in the curriculum. These
programs should include hands-on workshops, mentorship, and collaborative
planning sessions that equip teachers to design assessments aligned with learning
competencies and learning outcomes. Training must emphasize practical classroom
applications rather than solely theoretical knowledge.

Institutionalize Assessment for Learning in Schools. Schools must foster
a culture where assessment is viewed as a tool to support learning, rather than
merely as a grading mechanism. School principals/headteachers and administrators
should lead by example and actively promote the use of CBA. Education policies
should mandate the integration of CBA into school improvement plans and include
formative and internal assessment indicators in the evaluation of teacher
performance. It will be helpful to go further with Assessment as Learning when
teachers are good enough with Assessment for Learning.

Embed Peer and Self-Assessment in Daily Practice. The students should
be systematically trained in peer and self-assessment (Assessment as Learning) to
enhance their metacognitive awareness and sense of responsibility. Schools can
develop simple rubrics and guidelines to help students assess their own and others’
work constructively. These strategies should be regularly incorporated into science
lessons, especially during laboratory experiments, project-based learning, and group
tasks.

Encourage the Use of Reflective Assessment Tools. Teachers should
integrate reflective journals, science learning logs, and self-evaluation checklists
into their daily classroom routines. These tools promote deeper learning by
encouraging students to reflect on what they have learned, how they taught it, and
what areas need improvement. Teachers must actively review and provide
constructive feedback on these reflective tools to ensure their effectiveness.

Ensure Availability of Resources and Technological Support. The
federal, provincial, and local governments, as well as school management bodies
(School Management Committee-SMC, Parent Teacher Association-PTA), must
ensure access to essential learning materials, including laboratory kits, CBA
handbooks, science kits, and digital tools. Technologies such as tablets, learning
management systems (LMS), and data-tracking applications can facilitate formative
assessment. In areas with limited resources, low-tech alternatives like printed
activity sheets and visual rubrics should be utilized.
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Integrate CBA Strategies in Curriculum, Teacher Guides, Textbooks,
and Training Materials. Although current curriculum documents include some
elements of CBA, they lack comprehensive guidance. CBA principles and practices
must be clearly articulated in national Science and Technology curricula, teacher
guides, and textbooks. This includes adding activity-based tasks, reflection prompts,
and formative checkpoints. Curriculum developers should work closely with
teachers to ensure materials support assessment for learning effectively. Education
and Training Centers (ETCs) should also incorporate CBA strategies into their
training materials.

Promote Collaborative Learning and Professional Learning Networks
(PLNs). Teachers should be encouraged to form PLNs dedicated to sharing and
developing assessment strategies. In Nepal, the Science Teachers’ Association of
Nepal (STAN) plays a key role in offering professional development focused on
curriculum implementation, pedagogy, assessment, and ICT integration. Regular
meetings to exchange practices, co-develop tools, and reflect on student outcomes
will foster professional growth. These networks can be supported by federal,
provincial and local government or digital platforms.

Raise Awareness among Stakeholders. Parents, students, and other
education stakeholders need to understand the purpose and value of school-based
and classroom-based assessments. Schools should organize orientation programs,
distribute learning progress reports, and conduct community workshops to build
awareness and support. Strong community engagement can reinforce the goals of
CBA and enhance accountability.

Establish a Monitoring and Feedback System. Educational authorities
should implement mechanisms to monitor and evaluate the use of CBA in schools.
Tools such as classroom observation checklists, assessment rubrics, student
portfolios, and project/practical assessment forms can be utilized. Schools should
analyze CBA data to inform instruction and make data-driven adjustments to
teaching practices.

In summary, successfully implementing classroom-based assessment in
secondary-level Science and Technology requires a comprehensive approach. This
includes building teacher capacity, strengthening professional networks like STAN,
developing clear CBA guidelines, empowering students, and aligning policies and
resources. A coordinated and well-supported implementation of these strategies will
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lead to improved student outcomes and a more effective science education system
in Nepal.

Conclusion

This research has highlighted the critical role that CBA plays in improving
student learning in secondary-level Science and Technology education in Nepal.
The findings confirm that when CBA strategies such as timely feedback, peer and
self-assessment, reflective practices, and formative/internal assessment tools are
applied effectively, they significantly enhance student engagement, deepen
conceptual understanding, and boost academic performance in science and
technology.

Although various challenges persist such as insufficient resources,
inadequate teacher training, large class, and pressure from high-stakes examinations
the study demonstrates that effective assessment practices can succeed when
adequate support is provided. Strengthening teachers’ assessment literacy,
cultivating a school culture rooted in formative feedback, and addressing disparities
between institutional and community schools are key measures for sustainable
improvement.

This research may add to the expanding literature that advocates for
integrating formative and internal assessment into Science and Technology
education and offers practical recommendations for policymakers, school leaders,
and educators. By embedding assessment for learning into everyday classroom
activities, secondary schools in Nepal can advance toward a more equitable,
student-centered, and effective science education framework.

Future studies may explore long-term impacts of CBA implementation, an
integral part of assessment in learning, the role of digital assessment tools, and the
inclusion of student perspectives in assessment processes. Ultimately, adopting a
comprehensive and context-sensitive approach to classroom-based assessment holds
the potential to transform science teaching and learning outcomes across Nepal.
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