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EXECUTIVE SUMMARY 

School choice has emerged as an important educational issue in Nepal due to the rapid 

expansion of private education, changing parental aspirations, and increasing concerns 

regarding the quality of public education. This study examines parental perceptions 

influencing school choice decisions between public and private schools in Kaski 

District, Nepal. Specifically, the study investigates how parent-related factors, school 

management characteristics, safety and well-being considerations, and academic 

achievement-related factors shape parental preferences for selecting schools for their 

children. 

The study employed a descriptive research design using both quantitative and 

qualitative approaches. Primary data were collected from 268 parents whose children 

were enrolled in six selected schools in the Lekhnath area of Kaski District. A structured 

questionnaire based on a five-point Likert scale was used to collect quantitative 

information, while Key Informants Interviews (KIIs) with three school principals, one 

representative of a public school parent association, and one local government 

education official provided qualitative insights. The collected data were analyzed using 

descriptive statistical techniques, including frequency, percentage, mean, and standard 

deviation. 

The findings reveal that parental school choice decisions are influenced by a 

combination of socioeconomic circumstances and institutional factors. Community 

recommendations and social prestige emerged as important parent-related determinants 

of school choice. Among school management factors, effective school leadership, 

teacher dedication, English-medium instruction, and functional computer and science 

laboratories received highly positive evaluations from parents. Likewise, safety and 

well-being considerations, particularly secure school gates, disciplined learning 

environments, and safe transportation arrangements, significantly influenced parental 

preferences. Academic achievement-related factors, including practical skill 

development, extra tuition classes, regular progress reporting, and opportunities for 

higher education, were also found to be major determinants of school selection 

decisions. The study further indicates that remittance income and improving household 
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economic conditions have increased parental aspirations for quality education and 

encouraged the migration of students toward private schools. 

The study concludes that parents in Kaski District increasingly perceive education as a 

long-term investment for enhancing their children's future opportunities and social 

mobility. School choice decisions are no longer based solely on affordability and 

geographical proximity but are increasingly driven by expectations regarding 

educational quality, institutional accountability, safety, and future academic success. 

The findings suggest the need for strengthening the quality and public confidence of 

community schools through improved governance, teacher accountability, modern 

educational facilities, and meaningful parental engagement. 
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CHAPTER I 

INTRODUCTION 

 

1.1 Introduction 

Education has long been considered as the major backbone for development and 

prosperity of the society. It is considered as as a fundamental driver of social, economic, 

and human development. School education, in particular, plays a critical role in shaping 

children’s cognitive abilities, social skills, moral values, and future opportunities. 

Parents, as primary stakeholders in the education system, actively participate in 

decisions related to their children’s schooling and are increasingly concerned about the 

quality of education provided by schools. Their perceptions significantly influence 

school choice, student enrollment patterns, and overall trust in the education system 

(Tooley & Dixon, 2006). In many developing countries, including Nepal, the education 

system is broadly divided into government (public or community) and private 

(institutional) schools. Government schools are largely funded, regulated and managed 

by the Government of Nepal and aim to provide free or affordable education to all 

citizens. Such schools are designed to fulfill the constitutional mandate of providing 

free and compulsory basic education to all. In case of private schools, they operate 

through tuition fees managed by individuals, trusts or corporate bodies (MOEST, 2016) 

and are often perceived as offering better academic outcomes and facilities (Ghimire, 

2023). Over the past three decades, Nepal has witnessed a massive expansion of private 

schooling, shifting from elite schools in major city areas to low-cost private schools 

expanding rapidly across semi-urban and rural areas. 

Private schools globally are serving as an alternative to the government funded public 

schools. Joshi (2014) mentioned the situation of increased options for education due to 

expansion of schools and the increasing application of choice policies in the world. In 

developing countries like Nepal, there is increased attraction of English-medium private 

schools than the government schools. The growing number of English medium 

instruction in public schools is a direct response to parental demand for English 

language proficiency, reflecting its perceived value in a globalized economy (Bhatta, 

2023). 
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This significant increment in the number and coverage of private schools has provided 

parents an alternative (Ghimire, 2023).  It has radically altered how parents perceive 

and choose educational institutions for their children. Historically, school selection was 

determined by geographic proximity and availability of schools. However, availability 

of two choices made parents as active consumers in a competitive educational 

marketplace. This marketization has fueled a persistent academic and social debate over 

the systemic disparities between the two systems. The experts in educational sector 

have been pointing out that the government schools suffer from systemic challenges 

like poor accountability, instructional regularities, and weak student performance. At 

the same time, private schools are praised for their rigid management structures, strict 

discipline, and instructional quality (Subedi, 2012; Ranabhat, 2024; Joshi, 2023). As a 

result, parental perception has evolved into a critical determinant that determines the 

enrollment situation, market survival, and financial sustainability of both school types. 

The Pokhara area is not only the district headquarters of Kaski district, but also the 

headquarters of the Gandaki province, one of the seven provinces in Nepal. It serves as 

an important geographical area to study the perception of parental choice regarding the 

public or private school, where population is concentrated and exist both type of schools 

densely, providing proper school choice for the parents. So, it is an appropriate region 

to analyze these dynamics. Moreover, as Pokhara of Kaski district is an administrative 

and economic hub, it combines a dense urban population with sprawling semi-urban 

and rural areas. This distinct geographical and socioeconomic layout creates a highly 

competitive environment for educational institutions. Pokhara houses some of the 

province’s most prominent private schools alongside historic community schools that 

are actively attempting to reform their image. Hence, studying parental perception 

regarding school choice in Pokhara of Kaski provides a clear look into how changing 

socioeconomic realities and family aspirations drive the divide between public and 

private education in Nepal. 
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1.2 Problem Statement/Questions 

Although access to basic education in Nepal has improved, significant differences 

remain in parental preference and enrollment between public and private schools (Joshi, 

2023). Despite substantial government expenditures, structural investments, and 

teacher-training initiatives directed toward public education, community schools in 

Nepal continue to underperform. This ongoing flight of students toward private schools 

highlights a widening trust gap between state provisions and parental expectations. 

While community schools possess certified teachers and rehabilitated, earthquake-

resistant infrastructures, parents regularly bypass them in favor of tuition-charging 

private academies (Gautam, 2023). This trend indicates that physical infrastructure 

alone cannot offset deeply rooted negative perceptions of public school quality. 

Many Nepalese family find it hard to afford private schools, basically due to low family 

income. For families unable to afford these fees, public schools become the default 

option, leading to sharp socioeconomic segregation where public institutions are left 

catering primarily to marginalized, economically disadvantaged communities. 

Additionally, this division fuels an ongoing debate regarding the commercialization of 

basic education, with private schools drawing criticism for prioritizing profit margins 

over social accountability. 

Many parents perceive private schools as providing better education despite higher 

costs, while public schools are often viewed as less effective, especially in urban areas 

(Thapa, 2015). However, these perceptions may vary across districts and socio-

economic groups. Existing studies on school choice in Nepal mainly focus on national-

level data or metropolitan areas such as Kathmandu Valley. There is limited empirical 

research at the district level, particularly in Gandaki Province’s districts like Kaski. This 

lack of localized evidence creates a gap in understanding the specific factors 

influencing parental school selection in these districts. 

In this context, this study aims to address the following research questions:  

 Why do parents choose particular type of schools for their children? 

 What are the various socio-economic factors affecting that decision? 
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1.3 Research Objectives 

The general objective of the study is to examine parental perceptions influencing the 

choice between public and private schools in Kaski district of Nepal. The specific 

objectives are:  

 To identify parents’ perceptions on choice of either type of school for their 

children.   

 To examine socio-economic factors influencing school selection by the parents 

of both type of school. 

 To explore different stakeholders perception on factors influencing parental 

school type choice decision.  

1.4 Knowledge/Policy Gap 

Despite the increasing demand for quality education and the growing competition 

between community and institutional schools in Nepal, there is still limited 

understanding of the diverse factors that influence parents' school selection decisions. 

School choice is often assumed to depend mainly on factors such as school fees or 

academic performance; however, parents' decisions are shaped by a wider range of 

considerations, including perceptions of school management, teacher commitment, 

safety, learning environment, future educational opportunities, and social influences. A 

clearer understanding of these factors is essential for education stakeholders to respond 

effectively to parents' expectations and the changing educational landscape, particularly 

in urban areas such as Pokhara Metropolitan City. 

From a policy perspective, the Government of Nepal and the Government of Gandaki 

Province have implemented various initiatives to improve community schools through 

infrastructure development, teacher training, and educational reforms. However, 

student enrollment in many community schools continues to decline as parents 

increasingly prefer institutional schools. This indicates that existing policies have not 

adequately addressed the factors shaping parental perceptions and educational 

preferences. Evidence-based information on why parents choose one type of school 

over another is essential for designing policies that strengthen public confidence in 

community schools. The findings of this study are expected to provide practical insights 
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for provincial and local governments in formulating more responsive and effective 

education policies in Gandaki Province. 

 

1.5 Rational 

Many parents perceive private schools as providing better educational quality, 

discipline, and learning environments despite their higher costs, while public schools 

are often viewed as less effective, particularly in urban areas (Thapa, 2015). These 

perceptions, however, are not uniform and may vary across districts and socio-

economic groups. At the same time, existing studies on school choice in Nepal have 

largely focused on national-level data or metropolitan areas such as Kathmandu Valley, 

resulting in limited empirical evidence at the district level, especially in Gandaki 

Province. The absence of localized research in districts like Kaski creates a critical gap 

in understanding the specific factors influencing parental school selection. Therefore, 

this study is rationalized by the need to generate district-specific evidence on parental 

perceptions and socio-economic influences to support informed educational planning, 

improve public school quality, and promote more equitable schooling choices. 

1.6 Limitations 

This study has several limitations. Firstly, it was conducted at the selected locality of 

Lekhnath area of Pokhara Metropolitan City of Kaski district. Out of hundreds of public 

and private schools in Kaski district, only parents of six schools were considered as the 

population for this study. Therefore, the findings may not be generalizable to other 

districts or regions of Nepal with different socio-economic and educational contexts. 

Second, the study relies largely on self-reported data from parents, which may be 

subject to personal bias or social desirability bias, potentially affecting the accuracy of 

responses. Third, time and resource constraints might limited the sample size and depth 

of qualitative inquiry, restricting a more comprehensive exploration of parental 

perceptions. Finally, the study focused primarily on parental perceptions rather than 

actual measures of school quality or student learning outcomes, which may limit the 

ability to directly link perceptions with objective educational performance. 
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1.7 Organization of the Study 

This present research report has six chapters followed by the appendix. The first chapter 

has been introduction part where problem statement, research objective, knowledge 

gap, rational, limitations have been already mentioned. The second chapter is literature 

review, where three main forms of literature review: conceptual, theoretical, empirical 

review have been made. After those reviews, research gap and a conceptual framework 

of this study has been mentioned.  Thereafter comes the methodology part, which 

consists of study area, research design, population and sample, sampling procedure, 

methods and techniques of data collection, and data management and analysis. Then, 

in chapter four, results and discussion were shown, which are primarily descriptive in 

nature. Next chapter consists of summary and conclusion of the study, and the last sixth 

chapter deals with policy recommendation and implication. 
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CHAPTER II 

 LITERATURE REVIEW 

 

In this chapter, existing literature relevant to parental school choice decision at school 

level are reviewed. After reviewing concepts and theories related to study area, research 

gap has been mentioned.  

2.1 Conceptual Review 

Parental perception refers to parents' beliefs, attitudes, evaluations, and judgments 

regarding different aspects of schools that influence their educational decisions. These 

perceptions are formed through personal experiences, information from relatives and 

friends, school reputation, and interactions with teachers and school administrators. 

Parents often evaluate schools based on academic performance, teaching quality, 

discipline, infrastructure, safety, affordability, and future opportunities for their 

children. Since parents are the primary decision-makers in selecting schools, their 

perceptions play a critical role in shaping children's educational pathways. 

School choice refers to the process through which parents select an educational 

institution that they believe best meets the academic, social, and developmental needs 

of their children. School choice is influenced by both family characteristics and school 

attributes. Parents may consider factors such as school location, cost of education, 

teacher quality, academic achievement, medium of instruction, extracurricular 

activities, discipline, and the overall learning environment before making a decision. In 

Nepal, the expansion of institutional schools and increasing educational aspirations 

have made school choice an important issue for many families. 

In Nepal, schools are broadly categorized as community (public) schools and 

institutional (private) schools. Community schools are primarily financed and regulated 

by the government and generally provide free or subsidized education. Institutional 

schools are privately managed and financed mainly through tuition fees paid by parents. 

While community schools aim to provide equitable access to education for all children, 

private schools are often perceived as offering better infrastructure, English-medium 

instruction, stronger academic performance, and greater accountability. These 
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perceived differences have increasingly influenced parental school choice, particularly 

in urban areas such as Pokhara Metropolitan City. For this study, community school are 

also mentioned as the public school and so is in the case of institutional and private 

school.  

2.2 Theoretical Review 

Parental school choice can be explained through Rational Choice Theory and Social 

Capital Theory. Rational Choice Theory suggests that parents act as rational decision-

makers, weighing the costs and benefits of schooling options to maximize expected 

educational outcomes for their children, such as academic achievement, future career 

prospects, and overall satisfaction (Boudon, 1974). This framework explains why 

parents may prefer private schools despite higher fees, if they perceive higher quality 

education and better long-term returns. Rational choice theory posits that individuals 

operate as conscious, purposive actors who evaluate their options through a careful 

cost-benefit calculus to maximize total utility. Rooted fundamentally in classical 

economic thought and refined within educational sociology by theorists like Boudon 

(1974) and Breen and Goldthorpe (1997), this model assumes that individuals are not 

merely pushed by structural forces operating behind their backs; rather, they 

systematically select pathways that offer the highest return on investment while 

minimizing risks. When applied to education, Breen and Goldthorpe’s (1997) rational 

action model introduces the mechanism of relative risk aversion. This concept states 

that households across all social classes are driven by a primary desire to maintain their 

current social standing and actively avoid downward social mobility. Consequently, 

parents evaluate different school types as strategic tools to secure their children's future 

socio-economic positioning. 

In the context of school selection, parents function as consumers within a highly 

competitive educational marketplace. According to classic works in market-driven 

education by Chubb and Moe (1990), parental preferences are deeply rational; given 

the opportunity, parents seek out and select the highest academic alternative available 

that aligns with their financial constraints. This consumer-oriented behavior matches 

the empirical trends observed, where the statement regarding whether total institutional 

costs fit well within the household budget functions as a vital baseline operational 

constraint. 
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Social capital theory emphasizes that parental decisions are also influenced by social 

networks, community norms, and information obtained from peers or other families. 

Parents often rely on recommendations, school reputation within the community, and 

perceived social advantages, which shape school choice beyond purely economic 

considerations (Bourdieu, 1986). While rational choice theory emphasizes independent 

financial optimization, it can overlook the profound ways social contexts shape 

individual preferences. Social capital theory balances this economic focus by 

explaining how choices are guided by interpersonal relationships, community norms, 

and structural networks. Coined by early educationalists like Hanifan (1916) and 

formally systematized by Pierre Bourdieu (1986) and James S. Coleman (1988), social 

capital refers to the resources embedded within social networks that individuals can 

mobilize to achieve specific ends.  

Coleman (1988) explicitly highlighted the role of intergenerational closure—the closed 

social network consisting of children, parents, and the parents of their peers as a 

powerful engine for building trust, enforcing behavioral discipline, and exchanging 

reliable information. In the educational selection process, social capital acts as a critical 

information filter. As documented by Ball (2003) and Reay (2004), school choice is 

rarely a purely independent calculation based on public brochures; instead, it is deeply 

reliant on word-of-mouth networks and the shared experiences of trusted peers. Middle- 

and upper-class families often leverage their social capital to gather superior 

information regarding school management accountability, teacher regularity, and safety 

profiles.  

 

2.3 Empirical Review 

Previous studies have already identified multiple criteria through which the parents 

make school choice decisions for their children. In this part, some related studies have 

been mentioned.  

Empirical evidence supports these theoretical perspectives. Shahzad, Naoreen, and 

Ashraf (2023) found that parents in Gilgit-Baltistan prioritize school reputation, teacher 

quality, discipline, and moral development when selecting schools, with word-of-

mouth playing a key role in shaping decisions. Dangol and Lamichhane (2024) reported 
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that in Nepal, parents of students in private schools hold more favorable views of school 

quality than parents of public school students, highlighting the influence of perceived 

quality on enrollment patterns. Subedi (2021) identified key factors affecting parental 

choice in Dhading district, including class size, school facilities, learning environment, 

and cost, showing that socio-economic factors significantly shape school decisions. 

Lastly, Gautam (2023) found in Pokhara that parents consider academic performance, 

infrastructure, teacher quality, and future opportunities when choosing private schools 

over public schools, illustrating the interplay of both tangible and socio-cultural factors 

in school selection. 

Empirical research shows that the process of gathering information about schools is 

deeply embedded in social relationships rather than independent research. In an 

influential study on parent decision-making across diverse local educational markets in 

Nepal, Joshi (2014) observed that families rarely rely purely on formal, objective 

institutional disclosures. Instead, they filter their choices through localized community 

networks and word-of-mouth recommendations. 

A child's educational pathway is fundamentally constrained by household economic 

realities, though modern migration patterns are changing these traditional dynamics. In 

their comprehensive study of low-fee private schooling and chain school privatization 

trends in Nepal, Bhatta and Pherali (2017) highlighted that structural funding deficits 

in public institutions have triggered a noticeable shift toward private alternatives. This 

transition is closely tied to family income. Households with greater financial security 

increasingly view public education as an underfunded option and seek private 

alternatives to secure better labor-market entry points for their children. 

However, as explored by Chen (2014) in an urban study of Kathmandu’s working poor, 

this commercial expansion does not automatically guarantee social equity. Working-

class families frequently stretch their limited financial resources to enroll their children 

in low-cost private institutions. These parents are often driven by deep status anxieties 

and a strong desire to protect their children from the perceived social stigma associated 

with government-run community schools.  

Ghimire (2019) explored how social studies curricula in Nepal contribute to students' 

political socialization. Through a mixed-methods approach, which included surveys 
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and interviews with students and teachers in Pokhara, Ghimire found that social studies 

education, particularly the teaching of governance and political systems, contributed 

significantly to students' understanding of their democratic rights and responsibilities. 

The study revealed that students who engaged deeply with social studies topics such as 

the Constitution of Nepal, local governance, and democratic processes were more likely 

to participate in local elections and civic activities. 

When assessing the internal operational factors that attract parents to specific schools, 

empirical literature consistently emphasizes management quality, teacher 

accountability, and infrastructure. In a descriptive field study exploring parental 

preferences across secondary schools in the Dhading district, Subedi (2021) identified 

class size, learning environments, and physical school facilities as the primary drivers 

of parental satisfaction. Subedi’s findings revealed that private institutions often 

maintain a competitive edge due to their smaller class sizes and more responsive 

infrastructure, which parents directly associate with higher instructional quality and 

student success.  

This emphasis on structural and administrative quality is clearly reflected in the analysis 

of Table 3. Respondents place an exceptionally high value on visible administrative 

leadership, with the principal's executive management scoring the highest overall mean 

(Mean = 3.93), closely followed by teacher regularity and dedication (Mean = 3.89552). 

These findings match global educational effectiveness research, which shows that 

parental satisfaction is deeply tied to visible indicators of professional accountability 

and institutional discipline. Furthermore, the strong demand for English-medium 

instruction (Mean = 3.62) highlights how parents prioritize practical, market-oriented 

language skills that they believe public community schools often fail to deliver 

effectively. 

2.4 Research Gap 

While the existing literature provides a strong foundation regarding the 

commercialization and social divisions within education system in Nepal, a distinct 

empirical gap remains regarding how these dynamics operate in specific sub-regional 

hubs like the Kaski District. Many existing studies focus heavily on the capital city of 
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Kathmandu or rely on broad national aggregates that mask localized variations. This 

research directly addresses these gaps by using primary field data to show exactly how 

modern remittance inflows, neighborhood peer networks, and specific institutional 

performance measures affect parental school choices within the Kaski District. 

2.5 Conceptual Framework 

This conceptual framework visually represents the various factors influencing parental 

preference of public or private school in Lekhanth area of Kaski district. It serves as the 

theoretical and structural blueprint for this study, which explores the dynamics of 

parental choice between public and private educational institutions in the Kaski District 

of Nepal. This framework systematically organizes empirical variables derived from 

the survey questionnaire into distinct operational dimensions. It maps the linear 

relationship between five primary sets of independent variables and a single, definitive 

dependent variable: the school choice decision (public vs. private school selection). 
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Conceptual Framework 

 

Figure 1: Conceptual framework of the study (Prepared by the Author) 

 

The framework shown above models how background structural realities and 

experiential perceptions concurrently weigh on parental decision-making. The direct, 

unmediated arrows flowing from left to right signify that each individual dimension 

contributes unique explanatory weight to the final institutional outcome, allowing for a 

multifaceted statistical analysis. The independent variables are categorized into five 

distinct thematic blocks. Each block captures a unique dimension of the household 

context or institutional environment, as detailed here. The demographic and socio-

economic background of respondents is shown if the first box. It encompasses baseline 

indicators including the father’s and mother’s education levels, parental professions, 

average annual household income, caste/ethnicity, religion, and the total number of 

school-going children in the family. Unlike the subsequent blocks, these variables 

represent fixed structural boundaries. Income directly determines financial capacity and 

affordability, while parental educational attainment strongly dictates baseline 

expectations regarding academic standards and institutional accountability. Next, the 

parents related perceptual factors aim to capture the immediate logistical and financial 

realities experienced by parents. The core variables include total cost alignment 

(admission, monthly fees, and uniforms), geographical proximity/distance to the home, 

and social status enhancement within the community, recommendations from relatives 
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or peers, and the availability of institutional scholarships or quotas. This area reflects 

the trade-offs parents must navigate; for instance, a parent may weigh the high financial 

cost of an institution against the localized social prestige it brings, or counter balancing 

a tight household budget by prioritizing schools that offer scholarship facilities.  

Likewise, the school related qualities and environmental factors aim to shifts the focus 

from the household to the institutional characteristics of the schools themselves. It 

addresses tangible and intangible quality markers, including infrastructure superiority 

(modern classrooms, playgrounds, functional toilets, canteens), the use of English as 

the medium of instruction, teacher dedication (regularity, punctuality), and the overall 

effectiveness and responsiveness of school management led by the principal. In the 

contemporary educational scenario of Nepal, particularly within urban and semi-urban 

clusters of the Kaski District, elements like English-medium instruction and functional 

computer or science labs act as important features that heavily influence student 

enrollment and sustenance. As parental concern for student welfare grows, parents may 

think about safety and wellbeing factors. It comprises physical safety from 

environmental hazards, secure daily transit (walking routes or dedicated school bus 

networks), an internal atmosphere of strict discipline, structural security measures like 

a secured gates to monitor student entry, and emotional or psychological care. These 

factors suggest that school selection is not merely an academic or economic 

calculations; it is deeply rooted in protective parental instincts and the demand for a 

secure environment during formative years. 

At last, students’ academic achievement related factors are kept in the framework. 

There are variables like school’s historical track record in major board examinations 

such as the Secondary Education Examination, a focus on practical skill development 

alongside extra-curricular activities, the availability of remedial or morning tuition 

classes, consistent tracking of individual student progress, and clear structural pathways 

to global higher education. Parents looking at these variables view schooling as a 

strategic long-term investment aimed at maximizing human capital. Finally, in this 

framework, all five independent categories converge directly onto this singular binary 

outcome, which signifies that the final choice made by a parent in Kaski District is a 

composite reaction to all five dimensions.  
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CHAPTER III 

RESEARCH METHODOLOGY 

 

This chapter is divided into eight sub-sections and includes a study area, research 

design, population and sample, sampling procedure, methods of data collection, data 

analysis, validity and reliability and ethical considerations.  

3.1 Study Area 

According to the Educational Development Directorate (2025), there are 3890 schools 

in Gandaki Province, out of which 83.5 percent are public schools and remaining 12.5 

percent are the private schools. The total number of student is 501,094. The highest 

number of schools are concentrated in Kaski district (591), with 370 public schools 

and 221 private schools. Hence, Kaski districts was selected as the study area. 

Furthermore, within the Kaski district, Lekhnath area has been selected due to its mix 

feature of semi-urban and rural areas within the Pokhara Metropolitan City. According 

to Educational Development Directorate of Gandaki Province, there are 93 public and 

private schools within Ward number 26 to 33 of Pokhara Metropolitan city, 

traditionally referred as the Lekhnath area. Out of these 93 schools, six schools along 

the Prithivi Highway with highest student numbers were randomly selected, three 

public and three private, to conduct this study. Parents of those six schools were the 

participants of this research.   

 

 

3.2 Research Design 

This study is based on a pragmatism philosophy. Pragmatism emphasizes practical 

solutions to real-world problems and prioritizes the research questions over adherence 

to a single philosophical stance (Creswell, 2014). It allows researchers to use mixed 

methods, combining both qualitative and quantitative approaches, to gain a 

comprehensive understanding of a phenomenon. In this study, the focus is on 

understanding parents’ perceptions (qualitative insight) and analyzing patterns of 

school choice influenced by socio-economic and demographic factors (quantitative 
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analysis). Based on pragmatism philosophy, this study has applied descriptive and 

comparative research design applying mixed research method as it aims to examine 

parental perceptions influencing the choice between public and private schools in 

Kaski district of Nepal.  

 

3.3 Population and Sample 

The total number of students of selected six schools in the study area was considered 

as the population of the study (N=881), and assumed that one parents have one child 

studying in those schools. Using the Cochran formula, with 95% confidence level and 

5% margin of error, the sample size becomes 268. That sampling size was distributed 

according to the number of students in those schools in following way. 

Determination of Sample Size 

Name of the School Public/ 

Private 

Student Number 

(Class 9 & 10) 

Percentage Sample 

Size 

Tribhuvan Shanti Ma.Vi. Public 278 31.55 84 

Jana Prakash Ma.Vi. Public 171 19.41 52 

Ramjyoti Ma.Vi. Public 48 5.45 15 

Triveni Public School Private 138 15.66 42 

Nepal Aadarsha Aawasiya 

Vidhyalaya 

Private 125 14.19 38 

Junior Citizen’s Academy Private 125 13.74 37 

Total   881 100 268 

 

 

3.4 Sampling Procedure 

The study is based on primary data through a field survey. A semi-structured 

questionnaire form was designed, which was filled up physically by the respondents. 

Both quantitative and qualitative data were collected. Quantitative data were collected 

from survey questionnaire, whereas qualitative data were collected through key 

informant’s interview. According to the Educational Development Directorate (2025), 

there are 3890 schools in Gandaki Province, out of which 83.5 percent are public 
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schools and remaining 12.5 percent are the private schools. The total number of student 

is 501,094. The highest number of schools are concentrated in Kaski district (591), with 

370 public schools and 221 private schools. Hence, Kaski districts was selected as the 

study area. Furthermore, within the Kaski district, Lekhnath area has been selected due 

to its mix feature of semi-urban and rural areas within the Pokhara Metropolitan City.  

3.5 Methods, Tools/Instruments and Techniques of Data Collection 

The total number of students of selected six schools in the study area was considered 

as the population of the study (N=881), and assumed that one parents have one child 

studying in those schools. With 95% confidence level and 5% margin of error, the 

sample size becomes 268. That sampling size was distributed according to the number 

of students in those schools. Primarily quantitative information was collected from 

field survey comprising preset questionnaire. Additionally, five KIIs were carried out. 

Structured questionnaire that were developed to retrieve optimum information on 

research questions were delivered to the students in each of those schools with proper 

orientation. Those students brought that questionnaire to their home while returning 

back from schools to the home and gave to the parents. The parents filled those and 

sent back with their children next day. Those students facilitated their parents for filling 

the questionnaire, as they were loosely trained by the researcher when they were in the 

school. The researcher collected those filled questionnaire from the students the next 

day. The questionnaire include questions related to socio-demographic profile of the 

students followed by five point likert scale questionnaire (Appendix I). The 

questionnaires were developed in reference to research questions, research objectives, 

and conceptual framework and literature. Likewise, for qualitative data four face-to-

face KIIs were conducted physically. One KII was conducted through a video call.  

 

3.6 Data Management and Analysis 

The collected data are analyzed using tables and charts. Data on gender, age, religion 

and ethnicity profile, parent’s education and occupation, etc were analyzed using SPSS 

and demonstrated as frequency tables. Five KIIs were conducted with the different 

stakeholders in school education, including a government officer. Data are handled 

confidentially without disclosure of the identification of the respondents. For data 
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analysis, an analytical framework of this study was designed to examine how parental 

perceptions influence the choice between public and private schools in Kaski district 

by analyzing the interaction between socio-economic, institutional, and contextual 

factors. Parental socio-economic characteristics such as income, education level, and 

occupation, along with contextual factors like location (urban or semi-urban) and 

access to schools, are treated as independent variables shaping parents’ perceptions of 

school quality. These perceptions—related to academic performance, teacher quality, 

school environment, discipline, cost, and medium of instruction—act as intervening 

variables that directly influence the dependent variable, namely school selection 

(public or private). The framework allows for comparative analysis between parents of 

public and private school students and across municipalities, using quantitative and 

qualitative data to identify patterns, relationships, and underlying reasons for school 

choice decisions. 

 

3.7 Validity and Reliability 

The validity and the reliability of the study tools were ensured through using techniques 

for scaling, paid careful attention to questionnaire construction particularly their 

wordings and presentation. The literatures were reviewed sufficiently to identify the 

variables and design the questionnaire including the identified variables. The 

questionnaires were pre-tested among twenty seven parents of Laxmi Aadarsha High 

School and Diamond Boarding School. After pretesting, required changes to the 

questionnaire were made. Senior professors at the School of Development and Social 

Engineering were consulted before finalizing the questionnaire. In addition, consistency 

of data was maintained and errors in collected data were checked. The internal 

consistency of the questionnaire was assessed using Cronbach’s alpha coefficient, 

whose value was 0.856. So, it was considered appropriate for social science research.  

 

3.8 Ethical Consideration 

This study has adhered to strict ethical standards to ensure the protection of participants 

and the integrity of the research. Participation was entirely voluntary, and all parents 

were indirectly informed about the purpose, objectives, and procedures of the study 
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before providing written consent. Participants had the right to withdraw from the study 

at any time without any negative consequences. Confidentiality and anonymity was 

maintained by securely storing data and reporting only aggregated findings, with no 

identifying information disclosed. Furthermore, the research was conducted 

transparently, with findings reported honestly and accurately.  
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CHAPTER IV 

RESULTS AND DISCUSSION 

 

In this chapter, perception of parents on public versus private school choice along with 

basic profile of the respondents is shown. The basic profile consists of demographic 

and socio-economic variables, whereas the perception part consist four different 

categories of perception of parents towards particular school choice. At last, chapter 

summary has been mentioned.   

4.1 Basic Profile of the Respondents 

Basic demographic profile of the parents of six school as well as their socio-economic, 

educational and occupational status have been shown in Table 1. The sample for this 

study comprised a total of 268 parents of six different schools, three being public and 

three being private, of Lekhnath area of Pokhara Metropolitan City.  

Looking first at the institutional division, the data highlights a clear split between the 

public and private sectors in the study area, which is basically due to the sampling 

design, where sample size total was determined on the basis of total number of students 

in those schools. Out of the total 268 respondents surveyed, a majority of 151 

individuals, or 56.3 percent, have their children enrolled in public schools, while the 

remaining 117 respondents, making up 43.7 percent, have chosen private schooling. 

Within the public domain, Tribhuvan Shanti Ma Vi holds the largest single share in the 

entire dataset with a frequency of 84 respondents, which equals to 31.3 percent of the 

sample. Janaprakash Ma Vi follows as the second-largest public institution with 52 

respondents at 19.4 percent, while Ramjyoti Ma Vi represents a much smaller pocket 

with 15 respondents, or just 5.6 percent. On the private side, Triveni Public School 

leads the private group with 42 respondents at 15.7 percent, followed very closely by 

Nepal Adarsha Aawasiya Vidhayalaya with 38 respondents at 14.2 percent, and Junior 

Citizen's Academy with 37 respondents, which is 13.8 percent of the total sample size.  
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Table 1: Basic Information of the Respondents 

Variable Category  Frequency Percent 
Category of the 
School 

Public 151 56.3 
Private 117 43.7 

Name of the 
School 

Tribhuvan Shanti Ma Vi 84 31.3 
Janaprakash Ma Vi 52 19.4 
Ramjyoti Ma Vi 15 5.6 
Triveni Public School 42 15.7 
Nepal Adarsha Aawasiya 
Vidhayalaya 38 14.2 
Junior Citizen's Academy 37 13.8 

Sex Female 202 75.4 
Male 66 24.6 

Relationship with 
Student 

Father 53 19.8 
Mother 175 65.3 
Guardian 40 14.9 

Parents Working 
Outside Home 

Both 133 49.6 
Only One 135 50.4 

Religion Hindu 225 84.0 
Buddhist 31 11.6 
Christian 3 1.1 
Muslim 9 3.4 

Father’s Education Illiterate 19 7.1 
Primary level 65 24.3 
Secondary level 79 29.5 
Intermediate 68 25.4 
Bachelor 22 8.2 
Masters and above 15 5.6 

Mother’s 
Education 

Illiterate 23 8.6 
Primary level 63 23.5 
Secondary level 67 25.0 
Intermediate 79 29.5 
Bachelor 22 8.2 
Masters and above 14 5.2 

Father’s Profession  Agriculture 30 11.2 
Government 29 10.8 
Private 19 7.1 
Business 41 15.3 
Foreign country 110 41.0 
Other 39 14.6 

Mother’s  
Profession 

Agriculture 56 20.9 
Government 14 5.2 
Private 18 6.7 
Business 21 7.8 
Foreign country 21 7.8 
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Other 17 6.3 
Housewife 121 45.1 

Total  268 100 

Source: Field Survey, 2026 

Likewise, in case of the demographic characteristics of the respondents, the sex 

distribution reveals a highly distinct pattern. Female participants form the absolute 

majority of the sample with a frequency of 202 individuals, capturing a dominant 75.4 

percent, whereas male participants account for only 66 individuals, representing 24.6 

percent. This gender pattern is deeply intertwined with the specific familial 

relationships reported by the participants. The mothers group completed 175 of the 

questionnaires, which accounts for 65.3 percent of the total. Fathers, on the other hand, 

account for a frequency of 53, representing 19.8 percent, while general guardians make 

up the remaining 40 participants or 14.9 percent. In terms of household work dynamics, 

we see an almost even split. Households where both parents are actively working 

outside the home register a frequency of 133, which is 49.6 percent of the sample, while 

households where only one parent works outside the home hold a very slight majority 

with a count of 135, or 50.4 percent. Culturally, the sample is heavily grouped in a 

single religion, with Hinduism being practiced by 225 respondents, yielding a major 

share of 84.0 percent. This is followed by Buddhism with 31 respondents at 11.6 

percent, Islam with 9 respondents at 3.4 percent, and Christianity, which represents the 

smallest religious group with just 3 respondents, or 1.1 percent.  

In case of parental literacy and educational attainment, there seen a diverse academic 

profile among these households. For the fathers, the dataset shows that 19 individuals 

are illiterate, which stands at 7.1 percent. Those with primary level education account 

for 65 individuals at 24.3 percent, while the secondary level forms the largest 

concentration for fathers with a frequency of 79, translating to 29.5 percent. 

Intermediate level education is held by 68 fathers, representing 25.4 percent. Higher 

educational achievements are less frequent, with Bachelor level credentials appearing 

for 22 individuals at 8.2 percent, and Master's level or above degrees appearing for 15 

individuals, representing 5.6 percent of the paternal group.  

In comparison, the maternal educational profile shows some of these trends but shows 

unique variations in specific clusters. The illiterate maternal group is slightly larger than 

the paternal counterpart, with a frequency count of 23 individuals, or 8.6 percent. 
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Primary education is held by 63 mothers at 23.5 percent, and secondary level education 

shows a minor drop compared to the fathers, bringing in 67 individuals at 25.0 percent. 

Interestingly, the intermediate level serves as the single largest educational category for 

mothers, accumulating a frequency count of 79 individuals, which represents 29.5 

percent of the maternal sample. At the higher education levels, the numbers are virtually 

neck-and-neck with the fathers, as exactly 22 mothers hold a Bachelor's degree at 8.2 

percent, and 14 mothers have achieved a Master's level degree or higher, rounding out 

the maternal educational data at 5.2 percent.  

Finally, regarding the employment structures, there is a major divergence in 

occupational choices when comparing fathers and mothers. For the fathers, the local 

workforce is distributed across agriculture with 30 individuals at 11.2 percent, 

government services with 29 individuals at 10.8 percent, and private sector employment 

with 19 individuals at 7.1 percent. Paternal involvement in commercial business 

ventures accounts for a frequency of 41 individuals, which is 15.3 percent. However, 

the major feature of the paternal profile is employment in a foreign country, which 

commands a massive frequency count of 110 individuals, representing a substantial 

41.0 percent of the fathers. The remaining 39 fathers are engaged in miscellaneous 

careers classified under the 'Other' category, representing 14.6 percent.  

The maternal occupational structure shows a completely different feature due to the 

inclusion of a seventh category, Housewife, which is entirely absent on the paternal 

side. Being a housewife is the single most common status among the mothers, with a 

dominant frequency of 121 individuals, or 45.1 percent of the entire maternal group. 

For mothers who are employed outside the home, agriculture is the primary local 

avenue, engaging 56 individuals and accounting for 20.9 percent. Government positions 

employ 14 mothers at 5.2 percent, private sector jobs are held by 18 mothers at 6.7 

percent, and commercial business operations account for 21 individuals at 7.8 percent. 

Interestingly, maternal foreign employment also holds a frequency of exactly 21 

individuals, matching the business sector at 7.8 percent. The final 17 mothers are 

accounted for within the 'Other' employment designation, representing 6.3 percent. All 

of these meticulously recorded variables culminate perfectly into a final total frequency 

count of 268 respondents, establishing the absolute 100 percent index of the baseline 

profile examined in this research study.  
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4.2 Parents’ Perception on School Choice 

Parents’ perceptions towards the school choice decision have been measured in four 

different categories with a five-point Likert scale questionnaire. These categories 

include general perceptions on parents related factors, school management related 

factors, safety (security and wellbeing) related factors and student’s academic 

achievement related factors. Parental perception on these different aspects are shown 

below.  

4.2.1 Perception on Parent Related Factors 

The table 2 mentioned below shows the perception of parents towards their own 

household matters in relation to their children’s education and school choice for 

themselves. Such parental factors consists of cost, physical proximity, social prestige, 

recommendations from friends and family, availability of scholarship or quota 

opportunities, previous experience of sending older children to the same school and 

parent’s own community’s preference.  

The cost or financial matters is the often considered as the key driver of the school 

choice decision of the parents. The statement assessing whether the total cost 

(admission, monthly fees, uniform, etc) fits well within my household budget yields a 

moderate mean score of 3.238. A combined 26.5% of the sample expresses 

disagreement (7.8% strongly disagree and 18.7% disagree), indicating notable financial 

strain. While 27.6% maintain a neutral stance, a cumulative 45.9% lean toward 

agreement. The standard deviation of 1.129 highlights that cost affordability remains a 

highly polarizing factor across varying economic strata. The statement measuring if the 

school is physically close to our home results a high mean score of 3.4851. Although a 

notable 24.2% of respondents disagree with this proximity, a strong majority of 58.2% 

express agreement. The high standard deviation of 1.322 reveals that while distance is 

a core consideration for many, a distinct subset of parents is willing to accept longer  
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Table 2: Perception on Parents Related Factors 

Statement 
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The total cost (admission, monthly fees, 
uniform, etc) fits well within my household 
budget. 7.8 18.7 27.6 33.6 12.3 

 
3.238 
(1.129) 

The school is physically close to our home. 
11.9 12.3 17.5 31.7 26.5 

3.4851 
(1.322) 
 

Enrolling my child in this school enhances our 
family’s social status in the community. 5.6 8.2 33.2 42.5 10.4 

3.440  
(0.979) 

 
My relatives, friends or neighbors strongly 
recommended this school to me 

4.1 10.4 17.9 55.2 12.3 
3.6119 
(0.971) 

The school offers good scholarship or quota 
opportunities.  

11.6 20.9 28 30.2 9.3 

3.0485 
(1.161) 

 
My older children already study or studied 
here. 

37.3 17.9 19.0 14.6 11.2 
2.444 
(1.401) 

Children from my community prefer this 
school.  6.3 7.5 14.9 47.4 23.9 

3.7500 
(1.095) 

Source: Field Survey, 2026 

walking or travelling time for alternative advantages. Similarly, the sociological 

dimension of educational selection is reflected in the statements concerning social 

signaling and community networks. The statement evaluating whether enrolling my 

child in this school enhances our family’s social status in the community returns a mean 

of 3.440 with a tight standard deviation of 0.979, indicating a strong consensus. A 

majority of 52.9% agree with this status enhancement, while only 13.8% disagree. This 

structural trust is further verified by the statement tracking whether my relatives, friends 

or neighbors strongly recommended this school to me, which registers the highest 

consensus in the dataset with a mean score of 3.6119 and a standard deviation of 0.971. 

A substantial 67.5% of the sample explicitly agrees with this indicator, underscoring 

that institutional selection is heavily guided by established neighborhood 

communication and peer trust loops.  

Conversely, the statement examining whether the school offers good scholarship or 

quota opportunities demonstrates a neutral outlook, registering a mean of 3.0485 (SD 

= 1.161), where 32.5% express disagreement and 39.5% express agreement. Finally, 
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historical sibling continuity is identified as the weakest driver in school choice. The 

statement assessing if my older children already study or studied here is strongly 

rejected by a cumulative 55.2% of the sample, generating the lowest overall mean score 

of 2.444 and a high standard deviation of 1.401. This confirms that family legacy is 

regularly bypassed in favor of contemporary educational demands when selecting 

school platforms. 

4.2.2 Perception towards School Management 

Table 3 introduces parental perceptions regarding institutional management and school 

infrastructure. This table consists of six primary statements designed to measure core 

operational dimensions, including physical infrastructure quality, the instructional 

medium, teacher’s professionalism, parental inclusion in governance, the functional 

availability of science and technology resources, and the leadership performance of the 

school principal.  

Table 3: Perception towards School Management 

Statement 
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The school features superior infrastructure 
(classrooms, playground, toilets, canteen, etc). 3.7 10.4 23.9 42.5 19.4 

3.6343 
(1.028) 

The use of English as the medium of 
instruction was a critical factor. 7.1 12.3 17.9 36.9 25.7 

3.62 
(1.195) 

Teachers at this school are highly regular, 
punctual, and dedicated. 2.6 3.4 19.8 50.4 23.9 

3.89552 
(0.893) 

The school management involves parents in 
decision-making processes. 3.0 6.3 23.5 44.8 22.4 

3.7724 
(0..966) 
 

The school has functional computer and 
science labs. 

3 7.5 22 43.3 24.3 

3.7836 
(0.993) 
 

The principal manages the school effectively 
and responsibly. 

2.6 3.4 18.7 48.9 26.5 

3.93 
(0.905) 
 

Source: Field Survey, 2026 
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The statement assessing whether the school features superior infrastructure 

(classrooms, playground, toilets, canteen, etc) demonstrates a strongly positive trend, 

with 42.5 percent of respondents choosing agree and 19.4 percent selecting strongly 

agree. Disagreement remains relatively minor, with 3.7 percent at strongly disagree and 

10.4 percent at disagree, while 23.9 percent maintain neutrality. This distribution results 

in an elevated mean score of 3.6343 and a standard deviation of 1.028, reflecting a solid 

community consensus that the surveyed schools generally meet structural infrastructure 

standards. Similarly, the statement evaluating whether the use of English as the medium 

of instruction was a critical factor records an average mean score of 3.62 with a standard 

deviation of 1.195. While a minor cumulative segment of 19.4 percent expresses 

explicit disagreement (7.1 percent strongly disagree and 12.3 percent disagree) and 17.9 

percent remain neutral, a substantial majority of 62.6 percent registers positive 

alignment (36.9 percent agree and 25.7 percent strongly agree), confirming that 

English-language capability acts as a major driver of private school choice. 

Importantly, teacher dedication emerges as one of the most highly appreciated 

attributes. The statement measuring whether teachers at this school are highly regular, 

punctual, and dedicated returns a high mean score of 3.895 and a tight standard 

deviation of 0.893. Active disagreement is negligible, with only 2.6 percent choosing 

strongly disagree and 3.4 percent choosing disagree, whereas 19.8 percent are neutral, 

and a massive cumulative 74.3 percent express positive agreement (50.4 percent agree 

and 23.9 percent strongly agree). This uniform pattern indicates that parental trust is 

strongly tied to visible teacher commitment and accountability. Furthermore, parental 

involvement in school administrative matters appears to be actively encouraged. The 

statement evaluating whether the school management involves parents in decision-

making processes scores a robust mean of 3.7724 with a standard deviation of 0.966, 

backed by a strong majority of 67.2 percent who either agree (44.8 percent) or strongly 

agree (22.4 percent), with only 9.3 percent expressing disagreement. 

The assessment of technical facilities also points to a favorable academic environment. 

The statement examining if the school has functional computer and science labs 

generates a mean score of 3.7836 and a standard deviation of 0.993, where 43.3 percent 

agree and 24.3 percent strongly agree, while only a combined 10.5 percent express 

disagreement. Finally, the overarching executive management of the schools receives 

the highest evaluation within this entire block. The statement concerning whether the 
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principal manages the school effectively and responsibly registers a top mean score of 

3.93 and a standard deviation of 0.905. Disagreement is kept low at a cumulative 6.0 

percent, whereas 48.9 percent of respondents agree and 26.5 percent strongly agree, 

proving that the perceived capability and responsibility of the school principal serve as 

a central factor for parental satisfaction. 

4.2.3 Perception towards Safety-Related Factors (Security & Well-being) 

Table 4 focuses on evaluating the safety, security, and overall physical and emotional 

well-being of students within their respective educational institutions. This table 

consists of seven distinctive statements that assess specific safety factors, including 

commuting path and vehicle security, safety from physical hazards, discipline, gate 

surveillance mechanisms, emotional and psychological care, campus sanitation, and 

food and water hygiene.  

Evaluating the first statement regarding logistical safety, which checks whether the 

daily commuting path/road (walking or using vehichles) to school and vehicles used 

are safe, the data reveals a high level of reassurance. A combined majority of 73.5 

percent falls into the positive camp, with 51.1 percent choosing agree and 22.4 percent 

opting for strongly agree, bringing the mean score to 3.7836 with a standard deviation 

of 1.052. Disagreement remains restricted to a minor cumulative 10.8 percent. 

Likewise, parents reported comparatively safe school environment from physical 

hazards records a mean score of 3.7052, where 48.5 percent agree and 18.7 percent 

strongly agree, while 22 percent remain neutral and a cumulative 10.8 percent disagree. 

Similarly, the behavioral atmosphere within the schools also receives an affirming 

evaluation. The statement asking whether the school maintains strict discipline and a 

peaceful atmosphere received a mean score of 3.7313 and a standard deviation of 0.991, 

with a clear majority of 64.2 percent expressing active agreement (42.2 percent agree 

and 22.0 percent strongly agree) against a small cumulative disagreement of 9.0 

percent. The statement analyzing whether the school gates are secured to track and 

monitor student entry and departure generates an elevated mean of 4.0336 and a 

standard deviation of 0.961. Disagreement is kept to a minimal 7.5 percent cumulative, 

while 14.2 percent are neutral, and a massive 78.4 percent choose either agree (43.3 

percent) or strongly agree (35.1 percent), highlighting that gate control serves as a 

highly visible indicator of security for guardians. 
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Table 4: Perception towards safety factors 

Statement 
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The daily commuting path/road (walking or 
using vehichles) to school and vehicles used are 
safe.  

6.7 4.1 15.7 51.1 22.4 

3.7836 
(1.052) 

The school environment is completely safe 
from physical hazards. 4.5 6.3 22 48.5 18.7 

3.7052 
(3.705) 

The school maintains strict discipline and a 
peaceful atmosphere. 

4.1 4.9 26.9 42.2 22.0 
3.7313 
(0.991) 

The school gates are secured to track and 
monitor student entry and departure. 

2.6 4.9 14.2 43.3 35.1 
4.0336 
(0.961) 

The school provides adequate emotional care 
and psychological support. 

3.4 7.8 26.9 45.1 16.8 
3.64 
(0.963) 

There is good level of sanitation across all 
places within the school.  4.5 5.2 21.6 47.8 20.9 

3.7537 
(0.991) 

The food items like water, tiffin provided by 
the school is hygienic and safe. 6.0 9.3 34.3 38.8 11.6 

3.4067 
(1.011) 
 

Source: Field Survey, 2026 

Regarding internal student care, the statement measuring if the school provides 

adequate emotional care and psychological support records a mean score of 3.64 and a 

standard deviation of 0.963, with 45.1 percent agreeing and 16.8 percent strongly 

agreeing. Environmental health is similarly validated by the statement confirming that 

there is good level of sanitation across all places within the school, which earns a high 

mean of 3.7537 and a standard deviation of 0.991, supported by a substantial 68.7 

percent affirmative response rate. Conversely, institutional dietary provision yields the 

most reserved and dispersed scores in the block. The statement assessing whether the 

food items like water, tiffin provided by the school is hygienic and safe drops to the 

lowest mean score of 3.4067 and carries a standard deviation of 1.011. A large segment 

of 34.3 percent chooses a neutral response, while 38.8 percent agree and 11.6 percent 

strongly agree, suggesting that dietary hygiene and water provisions are areas where 

parents remain somewhat cautious or expect further improvements. 
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4.2.4 Perception towards Student’s Academic Achievement-related Factors  

The Table 5 consists of six operational statements covering a school's historical board 

examination track record, its focus on practical and extracurricular activities, the 

presence of remedial classes, individual progress tracking, higher education bridging 

pathways, and terminal progress reporting practices. 

The statement testing whether the school’s historical track record in major exams (like 

SEE) drove my choice registers a solid mean score of 3.4888 and a standard deviation 

of 1.018. While 26.5 percent of respondents remain neutral, a combined majority of 

58.6 percent agree (47 percent) or strongly agree (11.6 percent) with this statement, 

indicating that formal board examination histories, such as the Secondary Education 

Examination, remain a key parameter in school selection. The statement evaluating 

whether the school focuses heavily on practical skill development and extra activities 

records a mean score of 3.61 and a standard deviation of 0.952, with a strong 60.0 

percent cumulative agreement rate (45.1 percent agree and 14.9 percent strongly agree), 

while only 10.1 percent express active disagreement. 

Table 5: Perception towards student’s academic achievement 

Statement 
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The school’s historical track record in major 
exams (like SEE) drove my choice. 6.3 8.6 26.5 47 11.6 

3.4888 
(1.018) 

The school focuses heavily on practical skill 
development and extra activities. 4.1 6 29.9 45.1 14.9 

3.61 
(0.952) 

The school runs extra tuition or morning 
remedial classes. 4.9 5.2 23.1 49.3 17.5 

3.6940 
(0.981) 

The school tracks individual student learning 
progress closely. 

4.5 7.8 26.9 50.0 10.8 
3.5485 
(0.945) 

This school gives a better path to higher 
education. 

2.2 8.2 25.7 44.0 19.8 
3.7090 
(0.951) 

Parents receive regular, detailed terminal 
progress report cards. 

3.0 5.2 29.9 43.7 18.3 
3.69 
(0..931) 

Source: Field Survey, 2025 

Likewise, academic support efforts also received positive responses from the 

respondents. The statement observing whether the school runs extra tuition or morning 

remedial classes returns a strong mean score of 3.6940 and a standard deviation of 
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0.981. Only 10.1 percent cumulative express disagreement, whereas 23.1 percent are 

neutral, and a substantial 66.8 percent align positively (49.3 percent agree and 17.5 

percent strongly agree), reflecting that institutional efforts to support weaker students 

are highly recognized by families. Individualized care is further supported by the 

statement tracking whether the school tracks individual student learning progress 

closely, which records a mean score of 3.5485 and a standard deviation of 0.945, with 

a clear 60.8 percent cumulative agreement rate and 26.9 percent remaining neutral. 

Similarly, the statement proposing that this school gives a better path to higher 

education scores a strong mean value of 3.7090 and a standard deviation of 0.951. 

Disagreement is kept to a minor 10.4 percent cumulative, while 25.7 percent remain 

neutral, and a substantial 63.8 percent choose either agree (44.0 percent) or strongly 

agree (19.8 percent), proving that parents evaluate early education as a vital strategic 

stepping stone toward tertiary academic prospects. Finally, formal accountability 

channels between the school and home are shown to be highly stable. The statement 

assessing whether parents receive regular, detailed terminal progress report cards 

registers an identical top-tier mean score of 3.69 and a standard deviation of 0.931. 

Disagreement is minimal at 8.2 percent cumulative, while 29.9 percent are neutral, and 

62.0 percent express explicit satisfaction (43.7 percent agree and 18.3 percent strongly 

agree), demonstrating that the distribution of regular report cards remains a successful 

method for maintaining parent-school operational accountability. 

4.3 Key Informants Interview  

Five key informants interview was conducted for this study, including three school 

principals, one member of parent association of a public school, and one government 

official. Three checklists were prepared before interviewing them.  

The first interview was held with the Headmaster of a leading public secondary school 

in Pokhara. The informant highlighted that while public schools have seen an influx of 

students due to free education and improved teacher qualifications, they face a severe 

challenge in retaining students from middle-income families. The principal noted that 

the demand for English-medium instruction is a primary driver behind parents 

transferring their children to private academies. According to this informant, even when 

public schools introduce English-medium sections, a lingering perception remains 
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among parents that private institutions offer better individual progress tracking and 

stricter daily discipline. Furthermore, the principal emphasized that the massive wave 

of paternal foreign labor migration in the Kaski District has drastically altered 

household spending capabilities, allowing families who previously relied on public 

education to now easily afford private school tuition. 

The second and third interviews were conducted with the Principals of two private 

schools in Lekhnath. Both principals independently shared their observations regarding 

parental motivations, stating that private schooling is often viewed by guardians as a 

holistic package of safety, status, and future academic assurance. They argued that 

parents do not just pay for education, they pay for structured infrastructure, secure 

school bus transit, and functional computer laboratories. One private school principal 

shared that social image plays an undeniable role, as many parents feel that enrolling 

their child in a private academy enhances the family's social standing within their 

immediate community. They also pointed out that the presence of housewives in nearly 

half of the households allows mothers to actively engage with rigorous school 

communication channels, progress report cards, and extra-curricular schedules, which 

private schools tend to manage more aggressively than public counterparts. 

The fourth interview was with a member of a public school parent association. This 

informant provided a critical, grounded view of the structural realities facing lower-

income and agricultural households in Kaski. The representative stated that for many 

rural and semi-urban families, geographical proximity and total cost are the important 

determinants of school selection. While acknowledging that private schools offer shiny 

infrastructure and an English-speaking environment, the informant strongly defended 

the role of public school as essential government service. This representative 

highlighted the role of public schools, but expressed dissatisfaction that weak 

governance and the lack of meaningful parental involvement in decision-making 

processes often discourage highly ambitious parents, driving them toward the private 

sector if they manage to secure any alternative stream of income, such as foreign 

remittances. The final interview was conducted with a local government education 

officer supervising the Kaski District through a video call. The official provided a 

policy perspective, framing the public-versus-private debate within the larger context 

of national educational governance. The informant admitted that a systemic perception 
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gap exists, where private schools are structurally equated with quality and public 

schools are unfairly generalized as lagging. The official explained that the government 

is actively working to bridge this divide by standardizing teacher regularities, investing 

in public school facilities, and encouraging public institutions to adopt English 

instructional matrices. However, the officer noted that human resource management 

and political interference remain persistent bottlenecks in public school administration. 

The official concluded that until public schools can consistently match the institutional 

accountability and strict disciplinary environment of the private sector, the domestic 

migration of students toward private academies will remain a dominant trend in the 

region's educational sector. 

4.4 Key Findings 

The present study examined parental perceptions influencing the choice between public 

and private schools in the Lekhnath area of Kaski District, Nepal. The findings reveal 

that school choice decisions are shaped by a complex interaction of socio-economic 

characteristics, institutional qualities, safety considerations, and expectations regarding 

children's future academic achievement. 

The socio-demographic profile of respondents indicates that mothers play a dominant 

role in educational decision-making. This finding suggests that mothers are increasingly 

becoming active participants in school-related decisions in Nepal. Furthermore, almost 

half of the households had both parents engaged in employment outside the home, 

indicating changing family structures and increasing economic participation of women. 

The educational profile of parents reveals that most fathers and mothers had attained 

secondary or intermediate education, while only a small proportion possessed 

university degrees. In terms of occupation, foreign employment emerged as the single 

largest occupation among fathers (41.0%), whereas housewife was the most common 

category among mothers (45.1%). Likewise, regarding parent-related factors 

influencing school selection, community recommendation emerged as the strongest 

determinant. However, the availability of scholarships and previous family experience 

with the school had comparatively weaker influence.  

The findings related to school management indicate that institutional quality plays a 

crucial role in shaping parental preferences. Effective school leadership received the 
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highest mean score among all management-related indicators. Moreover, English-

medium instruction was identified as a major attraction, particularly among parents 

seeking future educational and occupational advantages for their children. 

Safety and well-being factors also received strong positive evaluations. Secure school 

gates and effective monitoring systems emerged as the most highly valued safety 

indicators. Parents also appreciated school discipline, safe transportation arrangements, 

and sanitation conditions. Parents strongly preferred schools that offered additional 

tuition classes, practical skill development opportunities, and clear pathways toward 

higher education. The historical performance of schools in major examinations such as 

the Secondary Education Examination (SEE) significantly influenced school choice 

decisions.  

The findings from the Key Informants Interviews reinforce the quantitative results. 

Public school representatives acknowledged that despite improvements in 

infrastructure and teacher qualifications, community schools continue to struggle in 

attracting middle-income families due to persistent perceptions regarding educational 

quality and discipline. Private school representatives highlighted that parents 

increasingly view education as a comprehensive package involving academic quality, 

safety, social prestige, and future opportunities. Government officials recognized the 

existence of a substantial perception gap between public and private schools and 

emphasized the need for improved governance and institutional accountability in 

community schools. 

Overall, the findings demonstrate that parental school choice in Kaski District extends 

beyond simple considerations of cost and accessibility. Parents perceive educational 

investment as a long-term strategy for social mobility and future human capital 

development. Consequently, they increasingly prioritize school quality, discipline, 

safety, English-medium instruction, and future academic opportunities when selecting 

educational institutions for their children. 

 

4.5 Discussion 

The findings of this study is consistent with many other studies. For example, in case 

of the institutional divide in Lekhnath, with 43.7% private school enrollment, reflects a 
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broader "remittance-driven school choice economy" in Nepal where foreign income 

fuels privatization, aligning with findings by Lamsal et al. (2025). While national trends 

show rising private enrollment, localized studies emphasize that the impact of 

remittances is contingent upon available infrastructure, as explored by Bhandari (2022) 

and Bhandari (2026). Furthermore, the high female respondent rate underscores the 

feminization of educational oversight amidst male out-migration, a shift that 

necessitates monitoring for gendered disparities in educational investment (Subedi, 

2021). Furthermore, the high concentration of housewives among mothers (45.1%) in 

the Lekhnath sample suggests a distinct form of intensive maternal supervision, which 

is frequently cited in South Asian literature as a mitigating factor against lower parental 

education levels. Studies on household structures in rapidly urbanizing areas indicate 

that this full-time availability is often redirected toward the rigid monitoring of private 

school assignments rather than public school engagement, aligning with the aspiration-

attainment gap thesis (Niraula, 2023). This suggests that the perceived quality of private 

institutions is maintained not only through tuition fees but through the labor-intensive 

oversight provided by non-working mothers aiming for upward social mobility. 
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CHAPTER V 

SUMMARY AND CONCLUSION 

 

In this chapter, summary and conclusion have been presented as mentioned below.  

5.1 Summary 

This study was conducted to examine parental perceptions regarding school choice 

decisions between public and private schools in Kaski District, Nepal. The study was 

guided by the premise that parents increasingly view education as an important 

investment in their children's future and that school selection decisions are influenced 

by a combination of socioeconomic, institutional, and educational factors. The study 

specifically aimed to explore the factors influencing parents' school preferences and to 

understand how perceptions regarding school management, safety, and academic 

achievement shape school selection decisions. 

The study employed a descriptive research design using both quantitative and 

qualitative approaches. Primary data were collected through a structured questionnaire 

administered to 268 parents whose children were studying in six selected schools of the 

Lekhnath area of Kaski District. In addition, Key Informants Interviews (KIIs) were 

conducted with five participants, including three school principals, one parent member 

of school management committee of a public school, and one government official. The 

collected data were analyzed using descriptive statistical tools such as frequency, 

percentage, mean, and standard deviation, while qualitative information was used to 

supplement and interpret the quantitative findings. 

First, parent’s perceptions on factor influencing school choice decision for their 

children have been discussed. The data shows that families are heavily influenced by 

their socio-economic backgrounds and community networks when choosing a school. 

Over half of the parents choose public schools, and a huge portion of these families rely 

on money sent home from fathers working abroad to pay for education. When deciding 

on a school, parents care deeply about social standing and trust the recommendations 

of their neighbors and friends far more than family tradition or where older siblings 
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went to school. This shows that modern parents are independent decision-makers who 

are willing to look for completely new educational platforms to give their children the 

best advantage in their community. Once a school is selected, parents look for clear 

proof of good management, safety, and future academic success. They give the highest 

praise to responsible school principals, dedicated teachers, and strict gate security that 

keeps their children safe. Parents also strongly favor schools that teach in English, track 

individual student progress closely, and provide regular report cards to keep families 

updated. Ultimately, parents view their choice of school as a long-term investment, 

picking institutions that offer a clear path to higher education and practical skill 

development, even if areas like school lunch hygiene and scholarship options still have 

room for improvement. 

The qualitative findings support and reinforce the quantitative results. School principals 

and government officials acknowledged the existence of a substantial perception gap 

between public and private schools. Although community schools have improved their 

infrastructure and teacher qualifications, many parents continue to perceive private 

schools as superior in terms of discipline, accountability, English-medium instruction, 

and academic performance. Consequently, parents increasingly view educational 

choice as a strategic investment designed to maximize future opportunities and social 

mobility for their children. 

Overall, the findings demonstrate that parental school choice in Kaski District extends 

beyond simple considerations of cost and accessibility. Parents perceive educational 

investment as a long-term strategy for social mobility and future human capital 

development. Consequently, they increasingly prioritize school quality, discipline, 

safety, English-medium instruction, and future academic opportunities when selecting 

educational institutions for their children. 

5.2 Conclusion 

The findings of this study indicate that parental school choice decisions in Kaski 

District are influenced by a complex interaction of socioeconomic conditions, 

institutional characteristics, safety considerations, and expectations regarding children's 

future educational outcomes. Parents no longer select schools solely on the basis of 

affordability or physical proximity. Rather, educational choices are increasingly guided 
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by aspirations for quality education, social mobility, and long-term human capital 

development. 

The study further concludes that a significant perception gap still exists between public 

and private schools. Although community schools have made notable progress in 

infrastructure development and educational reforms, many parents continue to associate 

private schools with higher levels of accountability, discipline, and educational quality. 

Therefore, improving public confidence in community schools requires not only 

physical investments but also institutional reforms that strengthen governance, 

accountability, communication, and educational effectiveness. 

Overall, parental school choice in Kaski District reflects broader social and economic 

transformations occurring in Nepal. Education is increasingly perceived as a long-term 

investment capable of improving children's future opportunities, social status, and 

quality of life. Therefore, school choice decisions have become increasingly strategic, 

informed, and aspirational in nature. 
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CHAPTER VI 

POLICY RECOMMENDATION AND IMPLICATION 

 

Some policy recommendations to the provincial government and some of the 

implication of this research has been mentioned in this part.   

6.1 Policy Recommendations  

Based on the findings and conclusions of this study, the following recommendations 

are proposed to the Ministry of Social Development, Youth and Sports, Gandaki 

Province, and other concerned educational authorities: 

 The provincial government should strengthen the quality of community schools 

by improving institutional accountability, school leadership, and teacher 

performance management systems. 

 The Ministry should expand English-medium instructional programmes, 

modern teaching facilities, science laboratories, and ICT infrastructure in 

community schools to address the growing aspirations of parents. 

 Greater emphasis should be placed on improving school safety, secure 

transportation arrangements, sanitation, and food hygiene standards, as these 

factors significantly influence parental confidence in educational institutions. 

 Community schools should be encouraged to establish systematic parent-school 

communication mechanisms, including regular progress reports and meaningful 

parental participation in decision-making processes. 

 The Ministry should develop targeted interventions for low-income and 

disadvantaged households through scholarships, educational subsidies, and 

support programmes to ensure equitable access to quality education. 

 Finally, the Government of Gandaki Province should formulate evidence-based 

educational policies that address the persistent perception gap between public 

and private schools and promote public trust in community education systems 

through continuous monitoring, quality assurance, and institutional reforms. 
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6. 2 Implications 

The findings of this study have important implications for educational planning and 

policy in Nepal, particularly in Kaski District and Pokhara Metropolitan City, where 

both community and institutional schools operate in a competitive educational 

environment. The study indicates that parents increasingly base their school choices on 

perceived educational quality, effective school management, student safety, and future 

academic opportunities rather than solely on affordability or proximity. This suggests 

that community schools need to strengthen not only their physical infrastructure but 

also their institutional performance, communication with parents, and accountability 

mechanisms. Improving teacher commitment, school leadership, learning outcomes, 

and parent-school partnerships may help rebuild public confidence in community 

schools and reduce the growing preference for private education. 

The study also provides practical insights for the Ministry of Social Development, 

Youth and Sports of Gandaki Province, local governments, school management 

committees, and education stakeholders. As Pokhara continues to urbanize and 

household aspirations for quality education increase, policymakers should focus on 

narrowing the perception gap between public and private schools through evidence-

based reforms. Investments in modern teaching methods, ICT facilities, English 

language support, safe learning environments, and transparent school governance can 

enhance the attractiveness of community schools. Furthermore, the findings may serve 

as a useful reference for future educational planning and research on school choice, 

educational equity, and quality improvement in Nepal. 
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Appendix I: Questionnaire 

काÖकì िजÐलामा सरकारी र िनजी िवīालय छनोट सÌबÆधी अिभभावकको धारणा 
सव¥±ण ÿĳावली फारम 

नमÖकार, म गणेश शमाª, पोखरा िवĵिवīालयको Öकूल अफ डेभलपमÆेट एÁड सोसल इि¼जिनयåरङ्ग (School of the Development and Social 

Engineering), लेखनाथ, पोखरामा उपÿाÅयापक (िवकास अÅययन) को łपमा कायªरत छु। म "नेपालको काÖकì िजÐलामा सरकारी र िनजी िवīालय छनोट सÌबÆधी 

अिभभावकको धारणा" (Parental Perceptions on Public versus Private School Selection in Kaski District, Nepal) नामक एक 

अनसुÆधान गåररहकेो छु। तसथª, यस अÅययनलाई पणूªता िदनका लािग मलेै तपाईकंो िनिÌत ÿĳावलीहłको एक संगालो तयार गरेको छु। अनसुÆधानकताª तपाईकंो महßवपणूª सहयोगका 

लािग धेरै-धेरै धÆयवाद ²ापन गद̈ तपाईÿंित आ भार ÿकट गदªछ। तपाईबाट ÿाĮ जानकारी यस अÅययनको लािग माý ÿयोग गåरनेछ र तपाईकंा जवाफहł पणूª łपमा गोÈय रािखनछेन।् 

यिद तपाई ंयस अÅययनमा भाग िलन सहमत हòनुहòÆछ भन,े कृपया तल हÖता±र गनुªहोस्। 
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! 
@ 
# 
$ 

!# afa'sf] z}lIfs ljj/0f lg/If/ 
k|fylds tx 

! 
@ 
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v08 vM cleefjssf] laBfnok|ltsf] wf/0ff 

s[kof cfkm\gf 5f]/f5f]/Lsf] laBfno 5gf}6;Fu ;DalGwt lgDg pNn]lvt egfO{x?;Fu cfkm\gf] ;xdltsf] :t/nfO{ uf]nf] -0_ lrGx nufP/ 
;+s]t ug'{xf]; . o;sf] dfkg :s]n lgDgfg';f/ /x]sf] 5 .  

k'0f{ c;xdt -!_, c;xdt -@_, t6:y -#_, ;xdt -$_ / k'0f{ ;xdt -%_ 

 

 
 k|Zg 

g+ 
 

cleefjssf wf/0ffx? 

k'0
f{ 

c
;
xd

t
 

c
;
xd

t
 

t
6:

y
 

;
xd

t
 

k'0
f{ 

;
xd

t 

 

c
le

e
fj

s
 

;
Fu
 

! laBfnosf] z'Ns -School fee_ x? h:tf] dfl;s z'Ns, aflif{s z'Ns, egf{ z'Ns, 
8]|;, nufot z'Nsx? d]/f] nflu lrQa'em\bf] 5 .  

! @ # $ % 

@ laBfno xfd|f] 3/af6 glhs 5 .  ! @ # $ % 

dfWolds tx -P;=Pn=;L= ;d]t_ 
!@ sIff jf pRr dfWolds tx 
:gfts tx 
:gftsf]Q/ tx jf ;f] eGbf dfyL 

# 
$ 
% 
^ 

!$ cfdfsf] z}lIfs ljj/0f lg/If/ 
k|fylds tx 
dfWolds tx -P;=Pn=;L= ;d]t_ 
!@ sIff jf pRr dfWolds tx 
:gfts tx 
:gftsf]Q/ tx jf ;f] eGbf dfyL 

! 
@ 
# 
$ 
% 
^ 

!% afa'sf] k]zfut ;+nUgtf s[lif 
;/sf/L hflu/ 
lghLIf]qsf] hflu/ 
Aofkf/ Aojzfo 
a}b]lzs /f]huf/ 
cGo 

! 
@ 
# 
$ 
% 
^ 

!^ cfdfsf] k]zfut ;+nUgtf s[lif 
;/sf/L hflu/ 
lghLIf]qsf] hflu/ 
Aofkf/ Aojzfo 
a}b]lzs /f]huf 
cGo 
u[lx0fL 

! 
@ 
# 
$ 
% 
^ 
& 

!& TfkfFO{sf] 3/sf] aflif{s cg'dflgt cfDbfgL 
slt xf]nf < 

 
==================================== 

 

!* TfkfFO{n] cfkm\gf 5f]/f5f]/Lsf] nflu ljBfno 
5gf}6 ubf{ ;a}eGbf w]/} s'gs'g kIfx?nfO{ 
Wofg lbg'ePsf] lyof] < 
 
-;a}eGbf dxTjk'0f{ kIfnfO{ ! gDa/ lbg'xf]; 
/ To;kl5 qmd;M sd dxTjk'0f{ kIfx?nfO{ 
@, #, % / % gDa/ lbg'xf]; ._ 

ljBfnosf] z'Ns                                ====== 
3/af6 laBfno;Ddsf] b'/L -glhs÷6f9f_         ====== 
k9fO{sf] u'0f:t/                                ====== 
laBfyL{x?sf] /]vb]v, x]/rfx, ;+/If0f / dfu{bz{g   ====== 

ljBfnosf] ef}lts k'jf{wf/ -ejg, v]nd}bfg, k':tsfno_   ====== 
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# o; laBfnodf d]/f 5f]/f5f]/LnfO{ k9fP/ d]/f] ;fdflhs k|lti7f a9]sf] 5 .  ! @ # $ % 

$ d]/f] cfkmGtx?, ;fyLefO{, 5/l5d]sn] of] laBfno /fd|f] 5 eg]/ eGg' EfPsf] 
lyof] .  

! @ # $ % 

% o; laBfnon] /fd|f] 5fqa[lQ k|bfg ug{] / w]/} hgfnfO{ k9fpg ;Sg] eP/ d}n} 
cfkm\gf 5f]/f5f]/Lx?nfO{ o; laBfnodf k9fPsf] xf] .  

! @ # $ % 

^ d]/f c? 5f]/f5f]/L klg o;} laBfnodf k9]sf lyP  -Hff] clxn] o; laBfno 
af6 plQ0f{ eO{;s]sf 5g\_ . 

! @ # $ % 

& d]/f] ;d'bfo jf 3/ jl/kl/sf cGo afnaflnsfx? klg o;} laBfnodf k9\g] 
ub{5g .  

! @ # $ % 

la
B
fn

o;
Fu
 A
oj

:y
fk
g
;
Fu
 

;
Da

lGw
t 

s
'/f
x?

 

* o; laBfnodf ef}lts k'jf{wf/x? - ejg, sIffsf]7f, v]ns'b d}bfg, rd]gfu[x, 
zf}rfno, cflb_ sf] cj:yf /fd|f] /x]sf] 5 .  

! @ # $ % 

( laBfnodf c+u|hL dfWoddf k9fO{ x'g] eP/ klg d}n] o; laBfno /f]h]sf] xf] .  ! @ # $ % 

!) o; laBfnosf lzIfsx? Ifdtfjfg, lgoldt laBfno cfpg], ;dosf] kfngf 
ug{] tyf sfdk|lt nugzLn x'g'x'G5 .  

! @ # $ % 

!! laBfnosf] lg0f{o k|lqmofdf cleefjsx?nfO{ klg ;xefuL u/fO{G5 .  ! @ # $ % 

!@ laBfnodf rfn' cj:yfsf] sDKo'6/ tyf la1fg k|of]uzfnfx? 5g\ .  ! @ # $ % 

!# o; laBfnosf] k|wfgfWofks -k|frfo{ jf lk|G;Lkn_ n] laBfnonfO{ /fd|f];Fu 
Aoj:yfkg ug'{ePsf] 5 .  

! @ # $ % 

;
'/I

ff 
t
y
f 
:j

R5
t
f 
;
Fu
 ;

Da
lGw

t
 

s
'/f
x?

 

!$ d]/f 5f]/f5f]/Ln] b}lgs ?kdf laBfno cfjthfjt ug{] af6f] tyf ;jf/L;fwg 
;'/lIft 5g\ .  

! @ # $ % 

!% laBfnosf] ;+/rgf tyf jftfj/0f laleGg lsl;dsf hf]lvdx?af6 d'St 5g\ . ! @ # $ % 

!^ laBfnodf /fd|f] cg'zf;gsf] kfngf / zfGt jftfj/0f 5 .  ! @ # $  %  

!& laBfnosf] ejgx? kvf{nx?af6 3]l/Psf] / d'nu]6df laBfyL{x?sf] kof{Kt 
lgu/fgL x'g] ub{5 .  

! @ # $ % 

!* laBfnon] laBfyL{x?nfO{ kof{Kt /]vb]v / efjgfTds tyf dgf];fdflhs 
;xof]u k|bfg ub{5 .  

! @ # $ % 

!( laBfnodf kof{Kt ;/;kmfO{sf] Aoj:yf 5 .  ! @ # $ % 

@) laBfnodf laBfyL{x?nfO{ lbO{g] vfhf tyf kfgL :j:y / u'0f:t/Lo 5 .  ! @ # $ % 

l a
B
fy

L{{x
?s

f] 
p
kn

lAw
;
Fu
 ;

Da
lGw

t
 

s
'/f
x?

 

@! laBfnosf] P;=O=O= nufotsf] z}lIfs glthfx? /fd|f] ePsf] sf/0fn] g} d}n] 
of] laBfno /f]h]sf] xf] .  

! @ # $ % 

@@ laBfnon] Aoxfl/s l;k lasf;sf ;fy} cltl/St lqmofsnfkx?df kof{Kt 
Wofg lbg] u/]sf] 5 .  

! @ # $ % 

@# laBfnon] cltl/St sIffx?sf ;fy} laxfgdf k/LIffs]lGb|t sIffx? klg 
;+rfng u5{ .  

! @ # $ % 

@$ laBfnon] k|Tos laBfyL{x?sf] l;sfO{sf] k|utLsf] nuftf/ lgu/fgL ub{5 .  ! @ # $ % 

@% o; laBfnodf kl9;s]kl5 pRrlzIffsf] nflu /fd|f] ljZjlaBfnodf egf{ 
kfpg ;xof]u k'Ub5 .  

! @ # $ % 

@^ laBfyL{x?sf] k|ult ljj/0f cleefjsx?n] lgoldt / la:t[t ?kdf kfpg] 
ub{5g\ .  

! @ # $ % 

 

v08 uM Vf'nf k|ZgfjnL 
k|ZgM tkfFO{n] cfkm\gf 5f]/f5f]/Lx?sf] nflu ;/sf/L jf lghL laBfno lsg 5gf}6 ug'{eof] eGg] ;Gb{edf dfly pNn]v ePsf] 
afx]s cGo s]lx dxTjk'0f{ s'/fx? 5g < 
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